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OVERVIEW

    This section sets the context for the visit. It should clearly state the mission of the institution. 
It should also describe the characteristics of the unit and identify and describe any branch 
campuses, off-campus sites, alternate route programs, and distance learning programs for 
professional school personnel.

      A. Institution

      A.1. What is the institution's historical context?

The University of Puerto Rico was the first professional university oriented institution in the island. It 
was founded in 1900 in Fajardo (eastern side of the island) as a Normal School, to prepare elementary 
school teachers, by the Puerto Rico Department of Public Education to face the need for teachers during 
the early twentieth century in Puerto Rico. In 1903, the Normal School was moved to Rio Piedras as the 
first department of the University of Puerto Rico, established as an institution of higher education. 
Today, the University System includes eleven campuses with a population of approximately 64,559 
students. The Río Piedras Campus is the oldest and also the largest campus of the University of Puerto 
Rico System. Under the Carnegie criteria, it is a research university with high research activity (RU/H). 
It offers the Island's most complete and varied academic program at the initial and advanced levels. The 
Río Piedras Campus has the greatest and oldest physical facilities of the total system. Its buildings have 
been included in the US Department of the Interior National Registrar of Historic Sites. The Río Piedras 
Campus occupies more than 250 acres with over three million square feet of space of which more than 
150 structures stand. Moreover, its location in the San Juan metropolitan area (San Juan being the 
capital and most important city of the Island) helps the academic community to benefit from the variety 
of resources present in an urban ambiance.
In the 1960's, the Río Piedras Campus underwent significant changes related to the incorporation of 
graduate programs in different colleges that later served as the basis for the creation of graduate schools. 
The graduate studies of the College of Education were initiated at the beginning of that decade. In 1963, 
the Council on Higher Education issued Certification # 69 that initiates the graduate programs (Master's 
Degree in Secondary Education and in Administration and Supervision). From there on, different 
programs have been established in the Department of Graduate Studies for the Master's and Doctoral 
Degrees. In 1991 the Master's Degree in Secondary Education changed to a Master's Degree in 
Curriculum and Teaching. The most recent program established in the Department of Graduate Studies 
is the Master's in Exercise Science, which admitted its first cohort in January 2006. For a list of the 
certifications that create each of the graduate programs, please see exhibit DGS Programs Certifications 
(individual certifications, available at the DGS). 

      A.2. What is the institution's mission?

The general mission of the University, as established in Article 2 (B) of the University Law of Puerto 
Rico (January 20, 1966) is to 
•Cultivate love of learning as conducive to freedom, and to stimulate the pursuit and free discussion of 
knowledge, in an atmosphere of respect for creative dialogue;
•Conserve, enrich, and spread the cultural values of the Puerto Rican people and to strengthen awareness 
of their unity in the common undertaking to find solutions to problems in a democratic manner;
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Table 8


Faculty Demographics


		Table




		Prof. Ed. Faculty in Initial


Teacher Preparation Programs


n (%)

		Prof. Ed. Faculty in


Advanced Programs


n (%)




		All Faculty in the


Institution


n (%)




		School-based


faculty


n (%)






		Race


White


Black


Other races


Two or more races

Ethnicity


Hispanic

Puerto Rican


Cuban


Other Hispanic


Non Hispanic 


Other  


Place of Birth     Puerto Rico 


United States  Other


Language spoken at home

Spanish

English


Spanish and   


  English


Spanish, English   


   and other


Spanish and other

Gender


Female


Male




		45 (52.9)


 4 (4.7)


13 (15.3)


17 (21.5)


83 (98,8)


78 (91.8)


 3 (3.5)


 2 


1 (1.2)


72 (84.7)


 8 (9.4)


 5 (5.8)


49 (57.6)


 1 (1.2)


29 (34.1)


6 ( 7.1)


59 (69.4)


26 (30.6)

		14 (43.8)


  5 (15.6)


10 (31.3)


  3 (9.4)


31 (94.0)


28 (84.8)


 2 ( 6.0)


 1 (3.1)


 1 (3.1)


 1 (3.1)


24 (72.7)


 4 (12.1)


 5 (15.2)


18 (54.5)


13 (39.4)


1 (3.0)


1 (3.0)


22 (71.0)


 9 (29.0)

		

		19 (51.4)


  5 (13.5)


  5 (13.5)


37 (100.0)


37 (100.0)


29 (78.4)


 3 ( 8.1)


 1 ( 2.7)


24 (64.9)


13 (35.1)
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Cuestionario para responder al Estándar #4: Diversidad de NCATE


Profesores/as


Informe y análisis de los datos por:


Frances M. Torres Oquendo, Asistente de Investigación DEG


El cuestionario fue contestado por un total de 85 profesores/as de los distintos departamentos
 que ofrecen cursos a nivel subgraduado en la Facultad de Educación de la Universidad de Puerto Rico, Recinto de Río Piedras. Los/as profesores pertenecían a los Departamentos de ARTI, Ecología Familiar, Educación Física, Fundamentos y Programas y enseñanza.  


		

		Frecuencia

		Porciento



		ARTI

		11

		12.9



		Ecología Familiar

		16

		18.8



		Educación Física

		9

		10.6



		Fundamentos

		20

		23.5



		Programas y enseñanza

		29

		34.1



		Total

		85

		100.0





A continuación se presenta un desglose y resumen de los datos obtenidos por cada una de las variables. 


1. Ciudad de nacimiento


A continuación una tabla de frecuencia de las ciudades de nacimiento identificadas por los/as participantes:


		Pueblo

		Departamento

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		Aguadilla

		1

		1

		0

		0

		0

		2

		2.4



		Aguas Buenas

		1

		0

		0

		0

		1

		2

		2.4



		Arecibo

		1

		1

		1

		2

		0

		5

		5.9



		Bayamón

		0

		0

		0

		1

		1

		2

		2.4



		Bridgeport

		0

		0

		0

		0

		1

		1

		1.2



		Caguas

		0

		1

		0

		1

		3

		5

		5.9



		Canóvanas

		0

		0

		0

		0

		1

		1

		1.2



		Cataño

		0

		0

		0

		0

		1

		1

		1.2



		Cayey

		2

		0

		0

		0

		0

		2

		2.4



		Fajardo

		0

		0

		0

		0

		1

		1

		1.2



		Fort Ord

		0

		0

		0

		0

		1

		1

		1.2



		Habana

		0

		0

		0

		2

		0

		2

		2.4



		Kentucky

		0

		0

		0

		1

		0

		1

		1.2



		La Habana

		0

		0

		0

		0

		1

		1

		1.2



		Mayaguez

		0

		0

		1

		0

		2

		3

		3.5



		Morovis

		0

		0

		0

		1

		0

		1

		1.2



		Mountain View

		0

		1

		0

		0

		0

		1

		1.2



		Nueva York

		0

		0

		1

		1

		2

		4

		4.7



		Ponce

		2

		1

		0

		1

		1

		5

		5.9



		San Juan

		2

		10

		5

		9

		11

		37

		43.5



		San Juan de Colón

		0

		0

		0

		0

		1

		1

		1.2



		San Lorenzo

		1

		0

		0

		0

		0

		1

		1.2



		San Sebastián

		0

		0

		0

		0

		1

		1

		1.2



		Santurce

		1

		0

		0

		0

		0

		1

		1.2



		Trujillo Alto

		0

		0

		0

		1

		0

		1

		1.2



		Victoria

		0

		0

		1

		0

		0

		1

		1.2



		Yabucoa

		0

		1

		0

		0

		0

		1

		1.2



		Total

		11

		16

		9

		20

		29

		85

		100.0





2. País de nacimiento


A continuación una tabla de frecuencia de los países de nacimiento identificados por los/as participantes:


		

		Departamento

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		Cuba

		0

		0

		0

		2

		1

		3

		3.5



		España

		0

		0

		1

		0

		0

		1

		1.2



		Estados Unidos

		0

		1

		1

		2

		4

		8

		9.4



		Puerto Rico

		11

		15

		7

		16

		23

		72

		84.7



		Venezuela

		0

		0

		0

		0

		1

		1

		1.2



		Total

		11

		16

		9

		20

		29

		85

		100.0





3. Pueblo de residencia


A continuación una tabla de frecuencia de los pueblos de residencia identificados por los/as participantes:


		

		Tiempo

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		No contestó

		1

		5

		1

		6

		5

		18

		21.2



		Aguas Buenas

		1

		0

		0

		1

		0

		2

		2.4



		Bayamón

		0

		0

		1

		0

		0

		1

		1.2



		Carolina

		1

		0

		0

		2

		1

		4

		4.7



		Cayey

		0

		0

		0

		0

		1

		1

		1.2



		Dorado

		2

		0

		0

		0

		0

		2

		2.4



		Guaynabo

		0

		3

		2

		1

		4

		10

		11.8



		Gurabo

		0

		0

		0

		1

		0

		1

		1.2



		Morovis

		0

		1

		0

		0

		0

		1

		1.2



		Río Piedras

		0

		0

		0

		0

		2

		2

		2.4



		San Juan

		4

		5

		4

		7

		12

		32

		37.6



		Toa Alta

		1

		0

		0

		0

		0

		1

		1.2



		Trujillo Alto

		1

		2

		1

		2

		4

		10

		11.8



		Total

		11

		16

		9

		20

		29

		85

		100.0





4. Idioma que se habla en su hogar



La mayor parte de los participantes expresaron que en su hogar sólo se habla el idioma español; 29 hablan español e inglés; seis español, inglés y algún otro idioma; y uno inglés únicamente. Entre los otros idiomas se encuentra el francés, italiano, latín y sueco. 

		

		Departamento

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		Español

		5

		9

		4

		15

		16

		49

		57.6



		Inglés

		0

		0

		0

		0

		1

		1

		1.2



		Español e inglés

		6

		6

		5

		3

		9

		29

		34.1



		Español, inglés y otro

		0

		1

		0

		2

		3

		6

		7.1



		Total

		11

		16

		9

		20

		29

		85

		100.0





5. Origen étnico


Por medio de una pregunta cerrada se les pidió a los participantes que dijeran si eran de origen hispano y que especificaran su nacionalidad. Setentaiocho del total de participantes establecieron que sí eran de origen hispano, específicamente puertorriqueños/as; tres respondieron que son cubanos, uno español, uno venezolano y uno de origen anglosajón caucásico. 

		

		Departamento

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		Si, puertorriqueño

		11

		15

		7

		18

		27

		78

		91.8



		Si, cubano

		0

		0

		0

		2

		1

		3

		3.5



		Si, otro

		0

		0

		1

		0

		1

		2

		2.4



		No 

		0

		1

		0

		0

		0

		1

		1.2



		Total

		11

		16

		8

		20

		29

		84

		100.0





6. Identidad racial


Además, se les preguntó a los/as participantes cuál era su identidad racial. Cuarentaicinco del total de participantes se identificaron como blancos/as; cuatro como negros/as; 13 como otro; siete como blancos, negros e indígenas; tres como blanco y negro; tres como blanco, negro, indígena y otro; dos como blanco y otro; y uno/a como blanco e indígena. Seis personas no contestaron la pregunta.

Entre las identidades raciales clasificadas como otro se encuentran las siguientes: puertorriqueños/as, caribeña, hispana, latina, latino-americano-caribeño, mestizo/a, taíno/a, trigueño/a, y white-puertorrican.

		

		Tiempo

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		No contestó

		

		

		

		

		

		6

		7.1



		Blanca

		3

		11

		6

		10

		15

		45

		52.9



		Negra

		2

		0

		0

		1

		1

		4

		4.7



		Otra

		3

		1

		1

		3

		5

		13

		15.3



		Blanca y negra

		0

		0

		0

		0

		3

		3

		3.5



		Blanca, negra e indígena

		3

		0

		0

		2

		2

		7

		8.2



		Blanca y otra

		0

		1

		0

		0

		1

		2

		2.4



		Blanca, negra y otra

		0

		0

		0

		0

		1

		1

		1.2



		Blanca e indígena

		0

		0

		1

		0

		0

		1

		1.2



		Blanca, negra, indígena y otra

		0

		0

		0

		3

		0

		3

		3.5



		Total

		11

		13

		8

		19

		28

		79

		100.0





7. Ciudades y países en que cursaron estudios


a. Ciudades


A continuación se encuentra un desglose de las ciudades donde los/as participantes cursaron estudios:

		

		Tiempo

		Total



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		



		Alabama

		0

		0

		1

		0

		0

		1



		Albany

		1

		0

		0

		0

		0

		1



		Alburquerque

		0

		0

		1

		0

		0

		1



		Amherst

		0

		0

		0

		2

		1

		3



		Ann Arbor

		0

		0

		0

		2

		1

		3



		Austin

		0

		1

		0

		0

		0

		1



		Barcelona

		1

		0

		0

		0

		0

		1



		Boston

		0

		1

		0

		0

		2

		3



		Boulder

		0

		0

		0

		1

		0

		1



		Bridgeport

		0

		0

		0

		0

		1

		1



		Cambridge

		0

		0

		0

		1

		1

		2



		Champaign-Urbana

		0

		0

		0

		1

		0

		1



		Charlotteville

		0

		0

		0

		0

		1

		1



		Chicago

		0

		1

		0

		0

		1

		2



		Ciudad de México

		0

		0

		0

		1

		0

		1



		College Park

		0

		0

		0

		1

		0

		1



		College Station

		0

		0

		1

		0

		0

		1



		Columbus

		1

		0

		0

		0

		0

		1



		Denton

		0

		0

		1

		0

		0

		1



		Denver

		0

		1

		0

		0

		0

		1



		Distrito Federal

		0

		0

		0

		2

		0

		2



		Filadelfia

		0

		0

		0

		1

		0

		1



		Florida

		0

		0

		0

		0

		1

		1



		Gurabo

		0

		0

		0

		0

		1

		1



		Hampton

		0

		0

		0

		0

		1

		1



		Houston

		0

		0

		0

		0

		1

		1



		Humacao

		1

		0

		0

		0

		0

		1



		Ithaca

		0

		1

		0

		0

		0

		1



		Kansas City

		0

		1

		0

		0

		0

		1



		La Crosse

		0

		0

		1

		0

		0

		1



		Lincoln

		0

		1

		0

		0

		0

		1



		Madison

		0

		0

		0

		0

		3

		3



		Manhattan

		0

		1

		0

		0

		0

		1



		Mayaguez

		0

		0

		0

		0

		1

		1



		Memphis

		0

		0

		1

		0

		0

		1



		Mérida

		0

		0

		0

		0

		1

		1



		Miami

		0

		1

		0

		0

		1

		2



		Monterrey

		0

		0

		0

		0

		1

		1



		Murcia

		0

		0

		0

		0

		1

		1



		New Brunswick

		0

		0

		0

		1

		0

		1



		Nueva York

		4

		1

		1

		1

		5

		12



		Paraná

		1

		0

		0

		0

		0

		1



		Paris

		0

		0

		0

		0

		1

		1



		Patterson

		0

		0

		0

		0

		1

		1



		Pennsylvania

		1

		0

		0

		0

		0

		1



		Philadelphia

		0

		0

		0

		1

		0

		1



		Reading

		0

		0

		0

		0

		1

		1



		Roma

		0

		0

		0

		1

		0

		1



		Salamanca

		0

		0

		0

		0

		1

		1



		San Juan

		9

		13

		3

		13

		18

		56



		San Louis

		0

		1

		0

		0

		0

		1



		Seattle

		0

		0

		0

		0

		1

		1



		Sevilla

		0

		0

		0

		0

		1

		1



		Tallahasse

		0

		1

		2

		0

		1

		4



		Tampa

		0

		0

		0

		0

		1

		1



		Texas

		0

		0

		1

		0

		0

		1



		Tucson

		0

		0

		0

		0

		1

		1



		Urbana-Champaing

		0

		0

		0

		1

		0

		1



		Ypsilanti

		0

		1

		0

		0

		0

		1





b. Países

A continuación se encuentra un desglose de los países donde los/as participantes cursaron estudios:

		

		Tiempo

		Total



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		



		Argentina

		1

		0

		0

		0

		0

		1



		España

		1

		0

		0

		0

		4

		5



		Estados Unidos

		7

		13

		10

		13

		26

		69



		Francia

		0

		0

		0

		0

		1

		1



		Inglaterra

		0

		0

		0

		0

		1

		1



		Italia

		0

		0

		0

		1

		0

		1



		México

		0

		0

		0

		3

		1

		4



		New York

		0

		1

		0

		0

		0

		1



		Puerto Rico

		10

		13

		3

		13

		19

		58



		Venezuela

		0

		0

		0

		0

		1

		1





8. Además, se les preguntó acerca del grado de escolaridad de sus padres:

a. Mamá


La mayor parte de los/as participantes indicó que su mamá había completado el grado de bachillerato, seguido con que había sido graduada de escuela superior. Una persona no contestó la pregunta. 


		

		Tiempo

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		Hasta sexto grado o menos

		4

		1

		0

		1

		2

		8

		9.4



		De séptimo a noveno grado

		1

		0

		2

		2

		3

		8

		9.4



		De décimo a duodécimo grado sin diploma

		1

		1

		0

		0

		2

		4

		4.7



		Graduada de escuela superior

		0

		3

		1

		5

		4

		13

		15.3



		Algunos créditos universitarios

		0

		3

		0

		2

		2

		7

		8.2



		Grado asociado

		0

		2

		0

		3

		2

		7

		8.2



		Grado de bachillerato

		2

		3

		4

		4

		6

		19

		22.4



		Grado de maestría

		2

		2

		2

		1

		1

		8

		9.4



		Grado de una escuela profesional

		0

		0

		0

		0

		4

		4

		4.7



		Grado doctoral

		1

		1

		0

		2

		1

		5

		5.9



		Grado postdoctoral

		0

		0

		0

		0

		1

		1

		1.2



		Total

		11

		16

		9

		20

		28

		84

		98.8





b. Papá 


La mayor parte de los/as profesores a tiempo completo indicó que su papá había sido graduado de escuela superior, seguido por el grado de bachillerato. Un participante no contestó. 


		

		Tiempo

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		Hasta sexto grado o menos

		1

		1

		0

		0

		6

		8

		9.4



		De séptimo a noveno grado

		3

		1

		1

		0

		0

		5

		5.9



		De décimo a duodécimo grado sin diploma

		0

		0

		1

		0

		0

		1

		1.2



		Graduado de escuela superior

		2

		4

		2

		6

		7

		21

		24.7



		Algunos créditos universitarios

		0

		3

		0

		1

		0

		4

		4.7



		Grado asociado

		0

		0

		0

		3

		3

		6

		7.1



		Grado de bachillerato

		1

		5

		2

		3

		7

		18

		21.2



		Grado de maestría

		3

		1

		2

		4

		0

		10

		11.8



		Grado de una escuela profesional

		0

		0

		0

		1

		2

		3

		3.5



		Grado doctoral

		1

		1

		1

		1

		2

		6

		7.1



		Grado postdoctoral

		0

		0

		0

		1

		1

		2

		2.4



		Total

		11

		16

		9

		20

		28

		84

		98.8





9. Impedimento


La mayor parte de los participantes dijo no  padecer impedimento alguno. Diez del total de participantes expresó padecer algún impedimento. Entre los impedimentos identificados se encuentran los siguientes: alergia y asma ambiental, asma, problemas respiratorios osteoporosis, problemas en rodillas, caderas, espalda y vértebras, uso de andador, movilidad disminuida, dificultad para caminar distancias largas, discos herniados, prótesis urológica y problemas auditivos. Dos personas no contestaron la pregunta.


		

		Departamento

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		No contestó

		1

		1

		0

		0

		0

		2

		2.4



		Si

		0

		1

		0

		6

		3

		10

		11.8



		No

		10

		14

		9

		14

		26

		73

		85.9



		Total

		11

		16

		9

		20

		29

		85

		100.00





10. Género


Del total de participantes, la mayor parte se clasificó como femenino.


		

		Departamento

		Total

		%



		

		ARTI

		Ecología Familiar

		Educación Física

		Fundamentos

		Programas y enseñanza

		

		



		Masculino

		7

		0

		3

		8

		8

		26

		30.6



		Femenino

		4

		16

		6

		12

		21

		59

		69.4



		Total

		11

		16

		9

		20

		29

		85

		100.0





�No estoy segura si son departamentos o áras dentro dela facultad. Igualmente no se si nos nombres en propiedad están correctos.
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Cuestionario para responder al Estándar #4: Diversidad de NCATE


Profesores/as


Abril-Mayo 2009


Informe y análisis de los datos por:


Frances M. Torres Oquendo, Asistente de Investigación DEG


El cuestionario fue contestado por un total de 33 profesores/as a tiempo completo o parcial del Departamento de Estudios Graduados de la Facultad de Educación de la Universidad de Puerto Rico, Recinto de Río Piedras. Veinticuatro de los/as participantes se desempeñaban como profesores a tiempo completo y nueve a tiempo parcial:  


		

		Frecuencia

		Porciento



		Tiempo completo

		24

		72.7



		Tiempo parcial

		9

		27.3



		Total

		33

		100.0





A continuación se presenta un desglose y resumen de los datos obtenidos por cada una de las variables. 


1. Ciudad de nacimiento


A continuación una tabla de frecuencia de las ciudades de nacimiento identificadas por los/as participantes:


		Pueblo

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Arecibo

		0

		1

		1



		Bayamón

		3

		0

		3



		Bogotá

		1

		0

		1



		Camuy

		1

		0

		1



		Coamo

		1

		0

		1



		Fajardo

		1

		0

		1



		Habana

		1

		1

		2



		Humacao

		1

		0

		1



		La Paz

		1

		0

		1



		Mayaguez

		1

		2

		3



		México

		1

		0

		1



		Mountain View, Ca

		0

		1

		1



		New York

		2

		0

		2



		Orocovis

		1

		0

		1



		Philadelphia

		1

		0

		1



		Ponce

		1

		1

		2



		San Germán

		1

		0

		1



		San Juan

		2

		2

		4



		Santurce

		3

		1

		4



		Yabucoa

		1

		0

		1



		Total


		24

		9

		33





2. País de nacimiento


A continuación una tabla de frecuencia de los países de nacimiento identificados por los/as participantes:

		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Bolivia

		1

		0

		1



		Colombia

		1

		0

		1



		Cuba

		1

		1

		2



		Estados Unidos

		3

		1

		4



		México

		1

		0

		1



		Puerto Rico

		17

		7

		24



		Total

		24

		9

		33





3. Pueblo de residencia


A continuación una tabla de frecuencia de los pueblos de residencia identificados por los/as participantes:


		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		No contestó

		4

		1

		5



		Bayamón

		2

		0

		2



		Carolina

		1

		0

		1



		Corozal

		1

		0

		1



		Guaynabo

		1

		3

		4



		Humacao

		1

		0

		1



		Lares

		0

		1

		1



		Morovis

		0

		1

		1



		San Juan

		11

		3

		14



		Trujillo Alto

		3

		0

		3



		Total

		24

		9

		33





4. Idioma que se habla en su hogar



Dieciocho de los participantes expresaron que en su hogar sólo se habla el idioma español; 13 hablan español e inglés; uno español, inglés y algún otro idioma; y uno español y otro idioma. De éstos, 11 de los/as profesores a tiempo completo hablan solamente español; 11 español e inglés; 1 español, inglés y otro idioma; y 1 español y otro idioma. Entre los otros idiomas se encuentra el francés. 

		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Español

		11

		7

		18



		Ambos

		11

		2

		13



		Español, inglés y otro

		1

		0

		1



		Español y otro

		1

		0

		1



		Total

		24

		9

		33





5. Origen étnico


Por medio de una pregunta cerrada se les pidió a los participantes que dijeran si eran de origen hispano y que especificaran su nacionalidad. Veintiséis del total de participantes establecieron que sí eran de origen hispano, específicamente puertorriqueños/as;  dos respondieron que son cubanos, 1 mexicano, 1 puertorriqueño y de Islas Canarias, 1 colombiano, 1 boliviano. Sólo 1 participante dijo que no era de origen hispano, y especificó que era de origen anglosajón caucásico. 


De los/as profesores a tiempo completo: 19 son puertorriqueños/as, 1 mexicano, 1 cubano, 1 colombiano, 1 boliviano, y 1 puertorriqueño y de Islas Canarias. 


		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Si, puertorriqueño

		19

		7

		26



		Si, mexicano

		1

		0

		1



		Si, cubano

		1

		1

		2



		Si, otro

		2

		0

		2



		No 

		0

		1

		1



		Puertorriqueño y otro

		1

		0

		1



		Total

		24

		9

		33





6. Identidad racial


Además, se les preguntó a los/as participantes cuál era su identidad racial. Catorce del total de participantes se identificaron como blancos/as; 5 como negros/as; 10 como otro; 2 como blancos, negros e indígenas; y uno/a como blanco y uno como blanco con ascendencia africana e indígena. Una persona no contestó la pregunta.


De los/as profesores a tiempo completo, 7 se denominaron blancos; 5 negros; 2 blancos, negros e indígenas; uno blanco con ascendencia africana e indígena; y 8 como otro.


Entre las identidades raciales clasificadas como otro se encuentran las siguientes: puertorriqueños/as, española más nicaragüense (mestiza indígena más española), mestizo/a, mulato/a, latinoamericano/a.

		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Blanca

		7

		7

		14



		Negra

		5

		0

		5



		Otra

		8

		2

		10



		Blanca, negra, indígena

		2

		0

		2



		Blanca y otra

		1

		0

		1



		Total

		23

		9

		32





7. Ciudades en que cursaron estudios graduados


A continuación se encuentra un desglose de las ciudades donde los/as participantes cursaron estudios graduados:


		Ciudad

		Tiempo

		Total



		

		Tiempo completo 

		Tiempo parcial

		



		Alabama

		1

		0

		1



		Albany

		0

		1

		1



		Alburquerque

		1

		0

		1



		Amherst

		1

		0

		1



		Ancenate

		1

		0

		1



		Ann Arbor

		1

		0

		1



		Batton Rouge

		1

		0

		1



		Bayamón

		1

		0

		1



		Bloomington

		0

		1

		1



		Boston

		2

		1

		3



		Cambridge

		2

		0

		2



		Chigago

		1

		1

		2



		Columbus

		1

		1

		2



		Denver

		0

		1

		1



		Evanston

		1

		0

		1



		Filadelfia

		1

		0

		1



		Fort Lauderdale

		1

		0

		1



		Guadalajara

		1

		0

		1



		Indiana

		1

		0

		1



		La Crosse

		0

		1

		1



		Lafayette Oeste

		1

		0

		1



		Lincoln

		0

		1

		1



		Long Island

		1

		0

		1



		Madison

		1

		0

		1



		Mayaguez

		1

		1

		2



		México

		1

		0

		1



		Michigan

		1

		0

		1



		Nueva York

		3

		1

		7



		Perugia

		1

		0

		1



		Pittsburgh

		1

		0

		1



		Rochester

		0

		1

		1



		San Juan

		11

		4

		15



		Storrs

		1

		0

		1



		Tallahassee

		1

		1

		2



		Tampa

		1

		0

		1



		Tucson

		1

		0

		1



		Ypsilauti

		0

		1

		1





8. Además, se les preguntó acerca del grado de escolaridad de sus padres:

a. Mamá


La mayor parte de los/as participantes indicó que su mamá había sido graduada de escuela superior (N=6 en los profesores a tiempo completo). Cinco de los profesores a tiempo completo indicaron que su mamá había cursado estudios hasta sexto grado o menos. Dos personas no contestaron. 


		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Hasta sexto grado o menos

		5

		1

		6



		De séptimo a noveno grado

		2

		0

		2



		De décimo a duodécimo grado sin diploma

		1

		0

		1



		Graduada de escuela superior

		6

		2

		8



		Algunos créditos universitarios

		1

		1

		2



		Grado asociado

		3

		1

		4



		Grado de bachillerato

		3

		2

		5



		Grado de maestría

		0

		2

		2



		Grado doctoral

		1

		0

		1



		Total


		22

		9

		31





b. Papá 


La mayor parte de los/as profesores a tiempo completo indicó que su papá había sido graduado de escuela superior (N=5). Un participante no contestó. 


		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Hasta sexto grado o menos

		2

		0

		2



		De séptimo a noveno grado

		3

		0

		3



		De décimo a duodécimo grado sin diploma

		2

		1

		3



		Graduado de escuela superior

		5

		2

		7



		Algunos créditos universitarios

		2

		3

		5



		Grado de bachillerato

		3

		1

		4



		Grado de maestría

		2

		0

		2



		Grado de una escuela profesional

		3

		0

		3



		Grado doctoral

		0

		2

		2



		Grado postdoctoral

		1

		0

		1



		Total

		23

		9

		32





9. Impedimento


Ninguno/a de los participantes dijo padecer impedimento alguno. Uno/a no contestó la pregunta.


		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Si

		0

		0

		0



		No

		23

		9

		32



		Total

		23

		9

		32





10. Género


Del total de participantes, 22 se clasificaron como femenino y nueve como masculino. De los/as profesores a tiempo completo, 15 se clasificaron como femenino y 7 como masculino. Dos personas no contestaron la pregunta.


		

		Tiempo

		Total



		

		Tiempo completo

		Tiempo parcial

		



		Masculino

		7

		2

		9



		Femenino

		15

		7

		22



		Total

		22

		9

		31





Faculty Advanced Level Detailed Demographics


Table 1:  Enrollment by Level and Gender, College of Education 


		LEVEL

		2005-06

		2006-07

		2007-08

		2008-09

		2009-10







		

		T

		M

		F

		T

		M

		F

		T

		M

		F

		T

		M

		F

		T

		M

		F



		College Total

		4261

		1119

		3142

		4034

		1084

		2950

		3858

		1059

		2799

		3746

		1059

		2687

		3714

		1027

		2687



		Baccalaureate

		3699

		996

		2703

		3506

		962

		2544

		3332

		930

		2402

		3256

		938

		2318

		3069

		924

		2145



		Master

		329

		56

		273

		293

		56

		237

		280

		55

		225

		249

		48

		201

		241

		43

		198



		Doctorate

		233

		67

		166

		235

		66

		169

		246

		74

		 172

		67

		166

		235

		242

		60

		165





Source: Academic Planning Office, UPR-Río Piedras Campus


Table 2:  Distribution of Students by Family Income, College of Education


		Family Income

		Academic Year



		

		2005-06

		2006-07

		2007-08

		2008-09

		2009-10



		$   000-   $ 7,499

		504

		452

		443

		408

		434(12.2%)



		$7,500 -  $12,499

		512

		481

		415

		369

		315(8.9%)



		$12,500 - $14,999

		248

		253

		244

		230

		207(5.8%)



		$15,000 - $17,499

		182

		178

		159

		157

		143(4.0%)



		$17,500 - $19,999

		259

		255

		225

		213

		194 (5.5%)



		$20,000 - $29,999

		616

		616

		631

		589

		551(15.5%)



		$30,000 - $39,999

		343

		366

		352

		370

		385(10.8%)



		$40,000 - $49,999

		219

		222

		216

		228

		236(6.6%)



		$50,000 - $99,999

		285

		313

		360

		388

		311(8.8%)



		Null or did not indicate

		1098

		898

		813

		814

		777(21.9%)



		Total Students Enrolled

		4266

		4034

		3858

		3766

		3553





Source: Academic Planning Office, UPR-Río Piedras Campus


Table 3:  Distribution of Students by Father’s Formal Education


		Father’s Formal Education

		Academic Year



		

		2005-06

		2006-07

		2007-08

		2008-09

		2009-10



		None

		179

		197

		197

		171

		127(3.6%)



		1 to 9 grades

		204

		195

		173

		160

		134(3.8%)



		10 to 12 grades

		205

		195

		178

		157

		124(3.5%)



		Completed High School

		664

		641

		607

		588

		524(14.7%)



		Assisted but no finished University

		387

		397

		403

		394

		402(11.3%)



		Associate Degree

		348

		344

		357

		354

		361(10.2%)



		Bachelor Degree

		641

		686

		676

		685

		666(18.2%)



		Master Degree

		197

		200

		198

		195

		182(5.1%)



		Doctorate

		105

		107

		97

		100

		96(2.7%)



		Null

		1295

		1071

		972

		962

		937(26.4%)



		Total Students Enrolled

		4266

		4034

		3858

		3766

		3553





Source: Academic Planning Office, UPR-Río Piedras Campus


Table 4:  Distribution of Students by Mother’s Formal Education


		Father’s Formal Education

		Academic Year



		

		2005-06

		2006-07

		2007-08

		2008-09

		2009-10



		None

		81

		77

		68

		60

		37(1.0%)



		1 to 9 grades

		171

		144

		129

		111

		93(2.6%)



		10 to 12 grades

		167

		150

		141

		138

		106(3.0%)



		Completed High School

		574

		534

		469

		394

		349(9.8%)



		Assisted but no finished University

		392

		403

		387

		404

		376(10.6%)



		Associate Degree

		500

		530

		528

		529

		525(14.8%)



		Bachelor Degree

		969

		994

		1021

		1014

		1002(28.2%)



		Master Degree

		257

		256

		252

		243

		234(6.6%)



		Doctorate

		53

		56

		60

		65

		62(1.7%)



		Null

		1102

		890

		803

		808

		769(21.6%)



		Total Students Enrolled

		4266

		4034

		3858

		3766

		3553





Source: Academic Planning Office, UPR-Río Piedras Campus


Table 5: Distribution of First-Year Students by Type of High School Attended 


		Type of School

		Academic Year



		

		2005-06

		2006-07

		2007-08

		2008-09

		2009-10



		Public School

		254(62%)

		252(54%)

		281(55%)

		226(48%)

		242(46%)



		Private School

		154(38%)

		211(46%)

		231(45%)

		247(52%)

		277(53%)



		Null

		

		

		

		

		3



		Total Students

		408

		463

		512

		473

		522





Source: Academic Planning Office, UPR-Río Piedras Campus


Table 6:  Distribution of First-Year Students by Geographical Region 


		Educational Region

		Academic Year



		

		2005-06

		2006-07

		2007-08

		2008-09

		2009-10



		Aguadilla

		10

		11

		9

		11

		7



		Arecibo

		27

		37

		35

		42

		43



		Bayamón

		126

		121

		137

		99

		129



		Caguas

		47

		45

		42

		51

		43



		Fajardo

		17

		32

		23

		24

		25



		Guayama

		10

		6

		12

		2

		11



		Mayagüez

		2

		2

		3

		1

		4



		Ponce

		10

		12

		14

		8

		11



		San Juan

		154

		189

		195

		202

		229



		Outside of Puerto Rico

		4

		 0

		8

		6

		8



		Null

		0

		8

		34

		34

		12



		Total Students Enrolled

		407

		463

		512

		480      

		522   





Source: Academic Planning Office, UPR-Río Piedras Camp

Table 6: Distribution of Students with Disabilities by Academic Year


		Disability

		Academic Year



		

		2004-05

		2005-06

		2006-07

		2007-08

		2008-09



		Students with disabilities

		790

		671

		540

		568

		485



		Visuals

		291

		226

		164

		168

		132



		Audition

		11

		8

		6

		6

		7



		Speech

		5

		3

		1

		0

		0



		Emotional

		8

		8

		6

		5

		5



		Cardiovascular

		24

		20

		13     

		17

		17



		Cerebral Palsy

		3

		4

		4

		3

		0



		Epilepsy

		9

		13

		13

		12

		9



		Muscular Dystrophy

		0

		0

		0

		1

		0



		Learning Problems

		17

		11

		11

		15

		11



		Renal Problems

		94

		96

		75

		58

		59



		Respiratory Problems

		196

		165

		150

		147

		126



		Orthopedic

		34

		23

		17

		25

		24



		Diabetes

		22

		20

		14

		16

		12



		Paraplegia

		4

		2

		1

		1

		1



		Rheumatic Arthritis

		6

		5

		4

		5

		6



		Others

		66

		67

		61

		89

		76





*Students may indicate one or more disabilities.


Source: Academic Planning Office, UPR-Río Piedras Campus


Candidates Detailed Demographics


1 A5. Follow-up studies related to content knowledge.

Table:  Teacher Certification Examination Survey Results – College Board 2009

		Question number 15


The competence and understanding that you have developed in the content that you plan to teach has been:

		Total

		Institution



		

		F

		%

		F

		%



		A.  Highly adequate

		3752

		74%

		485

		76%



		B. Very adequate

		1085

		21%

		125

		20%



		C. Adequate

		239

		5%

		24

		4%



		D.  Not too adequate

		8

		0%

		1

		0%



		E. Inadequate

		2

		0%

		0

		0%





		Question number 19


In general terms, how satisfied are you with the preparation that you received as a teacher?

		Total

		Institution



		

		F

		%

		F

		%



		A. Highly satisfied

		3223

		64%

		392

		62%



		B. Very satisfied

		1406

		28%

		187

		30%



		C. Satisfied

		380

		8%

		43

		7%



		D. Not too satisfied

		43

		1%

		8

		1%



		E. Unsatisfied

		8

		0%

		1

		0%





Follow-up studies related to content knowledge 2009
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Counseling Licensure Test Pass Rates 
Unavailability of Results 


 
The only program for other school professionals that requires a licensure test is the Guidance and 
Counseling at the master’s level. The DGS, with the support of the Office of the Dean, has 
insistently contacted the pertinent Health Professionals’ Certification Office, ascribed to the State 
Health Department, to obtain the pass rates for our candidates. So far, the results have been 
unsuccessful. On March 25, 2010, Dr. Ángeles Molina, then Dean of the College, Dr. Marta 
Amaral, then Associate Director of Academic Affairs of the DGS, and Dr. Gladys Capella, DGS 
Programs Evaluation Committee Coordinator, met with Prof. Anna Arce, President of the 
Examining Board of Professional Counselors in Puerto Rico to further insist on our petition. As 
in previous occasions, we were informed that the Board doesn’t have the data available.  
Nevertheless, they agreed to explore alternatives to provide us with the data. We are still waiting 
for their response. For further details regarding our efforts, please see the letters that the DGS has 
generated and received concerning this issue (included in this document).  
 


 





























		Communications Examining Board Professional Counselors.pdf

		09-03-30, Respuesta Junta Examinadora.pdf

		Page 1

		Page 3

		Page 5



		09-10-19, Molina a Monroig.pdf
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OSP-Key Assessment Data 1g 
Tables that support information provided in element 1g for OSP programs 


 
 


1. Educational Administration and Supervision Practicum Results (p. 1) 
 


2. Clinical Practices in P-12 Evaluations (p. 1) 
 


3. Preschool Curriculum Field Experience Results (p. 2) 


 
4. Overall Results of Alumni Survey (p. 3) 







 


 


 


 


EDUCATIONAL ADMINISTRATION AND SUPERVISION PRACTICUM RESULTS 
(EDUC 6210) 


2006-2007, I 
to 2009-2010, I Item NCATE 


Standards CRITERIA 


Exc VG G Avg Poor 


1. 5 
1e, 1f, 1g, 3c, 
4a 


Ethical leadership: demonstrates knowledge and ability to promote success of 
all students by acting with integrity, fairness, and according to ethical principles 
in the practicum setting. 


7 1 0 0 0 


2. 6 
1e, 1f, 1g, 3c, 
4a 


Political leadership:  demonstrates knowledge and ability to promote success 
of all students by understanding, being responsive to, and influencing in the 
political, social, economic, legal, and cultural contexts. 


7 1 0 0 0 


3. 8 1e, 1g, 3c Demonstration of appropriate attitude:  respectful disposition to fulfill with 
his/her responsibilities as an educational leader. 8 0 0 0 0 


 


 


 


CLINCAL PRACTICES IN P-12 SETTINGS EVALUATIONS  


2008-2009, II 
and 


2009-2010, I Item Criteria 


O R 


13 Behaviors which demonstrate fairness 11 1 


14 Behaviors that demonstrate the belief that all students can learn 11 1 


  O:  Outstanding 
R:  Remarkable 
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Criteria Total
Knowledge n % n % n %


Elaborates the philosophical and theoretical foundations, her/his 
conception of childhood, development, and learning. 10 90 1 10


Establishes the general objectives for childhood. (Taking into consideration 
the child's individual characteristics and the diverse content areas 
standards.)


10 90 1 10


Skills
Includes 15 activities for each content area. 10 90 1 10
Includes a variety of materials and appropriate resources. 10 90 1 10


Designs a minimum of 5 assessment strategies. (Applies and effectively 
demonstrates his/her knowledge about the child, his/her particularities, 
family and sociocultural context, learning styles, and is able to create  an 
adequate learning environment, while implementing planned activities, 
choosing materials, and designing and implementing the assessment 
exercise.)


10 90 1 10


Dispositions
Includes examples of  activities adapted to respond to the diversity of all 
children. 10 90 1 10


Field Experience Aggregated Data
EDUC 6115:  Preschool Curriculum Design


2008-2009, Second Semester


11


Outstanding Acceptable Unacceptable


Dr. Lisandra Pedraza Burgos
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Overall Results of Alumni Survey 


Responses concentrated in A LOT 


  
Item 


in 
survey 


A lot 


The usefulness of acquired skills in the DGS 
in propitiating active participation and 
respect for diversity within their work 
setting 


III-7 87% 


  


           
Responses concentrated between A LOT and SOME 


  
Item 


in 
survey 


A lot Some 


Level of acquired knowledge in the DGS 
relating to professional ethics in the area of 
specialty 


I.6 61% 32% 


  


Level of acquired knowledge in the DGS 
relating to diverse populations and 
communities 


I.9 29% 48%  
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KEY ASSESSMENT DATA 1f 
Tables that support information provided in element 1f 


 
 


1. Educational Administration and Supervision Practicum Results (p. 1) 
 


2. Clinical Practices in P-12 Evaluations (p. 1) 
 


3. Preschool Curriculum Field Experience Results (p. 2) 


 
4. Overall Results of Alumni Survey (p. 3) 







 


EDUCATIONAL ADMINISTRATION AND SUPERVISION PRACTICUM RESULTS 
(EDUC 6210) 


2006-2007, I 
to 2009-2010, I Item NCATE 


Standards CRITERIA 


Exc VG G Avg Poor 


1. 4 


1e, 1f, 3c, 4a Community leadership:  demonstrates knowledge and ability to promote 
success of all students by collaborating with families and other members of the 
community, responding to the diversity of interests and needs, and through the 
mobilization of community resources. 


8 0 0 0 0 


2. 5 
1e, 1f, 1g, 3c, 
4a 


Ethical leadership: demonstrates knowledge and ability to promote success of 
all students by acting with integrity, fairness, and according to ethical principles 
in the practicum setting. 


7 1 0 0 0 


3. 6 
1e, 1f, 1g, 3c, 
4a 


Political leadership:  demonstrates knowledge and ability to promote success 
of all students by understanding, being responsive to, and influencing in the 
political, social, economic, legal, and cultural contexts. 


7 1 0 0 0 


 


 


CLINCAL PRACTICES IN P-12 SETTINGS EVALUATIONS 


2008-2009, II 
and 


2009-2010, I Item CRITERIA 


O R 


3 Knowledge of diverse social and cultural contexts of children, their families, and 
communities  9 3 


4 Ability to apply knowledge of diverse social and cultural contexts of children, their 
families, and communities 9 3 


5 Knowledge of assessment of school environment and assessment of students' learning, 
including students with exceptionalities 9 3 


6 Ability to apply knowledge of assessment of school environment and assessment of 
students' learning, including students with exceptionalities 9 3 


7 Knowledge of the creation of positive environments for all students  10 2 


8 Ability to apply knowledge of the creation of positive environments for all students 10 2 


11 Knowledge about institutional policies that regulate the candidate’s profession 10 2 


12 Ability to apply knowledge about institutional policies that regulate the candidate’s 
profession 10 2 


  O:  Outstanding 
R:  Remarkable 
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Criteria Total
Knowledge n % n % n %


Elaborates the philosophical and theoretical foundations, her/his 
conception of childhood, development, and learning. 10 90 1 10


Establishes the general objectives for childhood. (Taking into consideration 
the child's individual characteristics and the diverse content areas 
standards.)


10 90 1 10


Skills
Includes 15 activities for each content area. 10 90 1 10
Includes a variety of materials and appropriate resources. 10 90 1 10


Designs a minimum of 5 assessment strategies. (Applies and effectively 
demonstrates his/her knowledge about the child, his/her particularities, 
family and sociocultural context, learning styles, and is able to create  an 
adequate learning environment, while implementing planned activities, 
choosing materials, and designing and implementing the assessment 
exercise.)


10 90 1 10


Dispositions
Includes examples of  activities adapted to respond to the diversity of all 
children. 10 90 1 10


Field Experience Aggregated Data
EDUC 6115:  Preschool Curriculum Design


2008-2009, Second Semester


11


Outstanding Acceptable Unacceptable


Dr. Lisandra Pedraza Burgos
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Overall Results of Alumni Survey 


Responses concentrated in A LOT 


  
Item 


in 
survey 


A lot 


Level of acquired knowledge in the DGS 
relating to the skill of using research data to 
decision-making in their practice 


II.5 71% 


The usefulness of acquired skills in the DGS 
regarding the use of effective strategies and 
techniques pertinent to the context and 
population served 


III.3 90% 


The usefulness of acquired skills in the DGS 
regarding the coherent, proper, and correct 
communication of ideas and knowledge, 
according to the context and population  


III.6 94% 


The usefulness of acquired skills in the DGS 
in propitiating active participation and 
respect for diversity within their work 
setting 


III-7 87% 


  


           
Responses concentrated between A LOT and SOME 


  
Item 


in 
survey 


A lot Some 


Level of acquired knowledge in the DGS 
relating to diverse populations and 
communities 


I.9 29% 48% 


Level of acquired knowledge in the DGS 
relating to policies related to teaching, 
schooling, learning, and educational 
practices 


I.12 45% 42% 


  


  


Responses concentrated between SOME and A LITTLE 


  
Item 


in 
survey 


Some A little  


Mastery of acquired level in expressing ideas 
according to the context and population 
served 
 


II.8 68% 19%  
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Key Assessment Data 1f.pdf


Initial Programs – Alumni and Employers Surveys on Dispositions


Table:  2006-07 Alumni Survey

Professional Dispositions for All Candidates


		Professional Dispositions

		Poor

		Fair

		Good

		Excellent

		n



		

		f

		%

		f

		%

		f

		%

		f

		%

		



		Organization and development of learning activities that address the needs, interests and talents of all students, including those from different social and cultural backgrounds, and special education.

		1

		.9

		17

		15

		55

		50

		37

		34

		110



		Educational planning based on knowledge of the subject matter, the particular educational needs of students, and community and curricular goals.

		0

		0

		10

		9

		49

		44

		53

		47

		112



		Selection and use of various practices, strategies, methods and materials that promote learning, critical thinking and problem-solving skills of all students.

		1

		.9

		12

		11

		53

		48

		45

		40

		111



		Create environments in the classroom that are sensitive to the diverse educational needs of all students

		0

		0

		17

		15

		57

		50

		39

		35

		113



		Creates environments in the classroom that promote positive social interaction and active participation of all students.

		0

		0

		11

		10

		45

		40

		56

		50

		112



		Selects, develops, adapts, integrates and uses techniques and tools to collect valid information of each student’s learning.

		3

		3

		24

		21

		56

		50

		29

		26

		112



		Interprets and uses information collected to make decisions about the learning and continuous development of each student.

		0

		0

		18

		16

		54

		49

		39

		35

		111



		Establish fair, respectful and collaborative relationships with colleagues, parents, families and other members of the community and institutions to support learning and wellbeing of all students.

		1

		.9

		11

		10

		30

		28

		66

		61

		108



		Seeks the different social contexts that influence teaching and learning and takes educational actions based on this knowledge.

		3

		3

		19

		17

		48

		43

		41

		37

		111



		Reflects on their instructional practices and how to transform them to improve learning for all students.

		1

		.9

		10

		9

		48

		43

		52

		47

		111



		Reflects on their professional responsibility to evaluate the effect of their decisions and actions on other members of the school community and the wider community.

		3

		3

		11

		10

		36

		32

		61

		55

		111



		Addresses the educational needs of special education students.

		8

		7

		29

		26

		35

		32

		38

		35

		110





Source: EMH College of Education Induction Program


Educational Research Center – (CIE)  Employers Survey – 2007-08

Doings the Evidence the Program’s Educational Philosophy


* Percentages in the graphic bars, below, do not necessarily add 100% due to the “missing values”


I.  Educational Research Center- (CIE) Employers Survey- 2007-08


 The graduate has dispositions that evidence that (P1 – P2)

[image: image1.png]9. Aprender a emprender significa que el maestro
busca y establece los vinculos entre el discurso
tedricoy la prictica educativa.

| |
10. Aprender a emprender implica que el maestro
elabora teoria de su practica educativa y que.

frente a los problemas y retos educativos, es capaz
de buscar soluciones que luego se traducen en...
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Public Schools


1. To be a teacher means finding ways for professional improvement not only in the cognitive aspect, but also in the affective, social and spiritual ones.


2. To be a teacher implies finding ways for self knowledge as well as to know the students in order to be able to develop her/his own decision-making criteria with respect to the teaching process


[image: image2.emf]Private Schools


1. To be a teacher means finding ways for professional improvement not only in the cognitive aspect, but also in the affective, social and spiritual ones.


2. To be a teacher implies finding ways for self knowledge as well as to know the students in order to be able to develop her/his own decision-making criteria with respect to the teaching process
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demuestra que se aprende en el proceso mismo
de enseiiar y que modela para otros el cémo

aprender.

6. Aprender a enseiar implica que ¢l maestro
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           Totally Agree [image: image6.emf]  Agree         Not sure [image: image7.png]3. Aprender a aprender significa que, al ensefiar el

maestro reconoce que cada individuo es capaz de
construir su propio conocimiiento, en ineraccion

con otros y el mundo.

4. Aprender a aprender implica que el maestro

investiga y reflexiona sobre su propia prictica,
para asegurar que sus estudiantes reciben una

ensefianza personalizada.
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Disagree        Totally disagree 

I. Educational Research Center- (CIE) Employers Survey- 2007-08

                      The graduate has dispositions that evidence that … (P3-P4)

[image: image8.emf]

Public Schools


3.  Learning to learn means that, while in the process of teaching, the teachers acknowledges that each individual is capable of constructing her/his own knowledge


4.  Learning to learn implies that the teacher researches and reflects on her/his own teaching practices, to make sure that the students receive personalized teaching
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Private Schools


3.  Learning to learn means that, while in the process of teaching, the teachers acknowledges that each individual is capable of constructing her/his own knowledge


4.  Learning to learn implies that the teacher researches and reflects on her/his own teaching practices, to make sure that the students receive personalized teaching
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     Totally Agree   Agree         Not sure Disagree        Totally  disagree

II. Educational Research Center- (CIE) Employers Survey- 2007-08

            The graduate has dispositions that evidence that … (P5-P6)


Public Schools


5.  Learning to teach means that the teacher evidences that one learns while teaching and that one models how to learn


6.  Learning to teach implies that the teacher structures active, dialogical, critical, reflexive and collaborative learning experiences




Private Schools


5.  Learning to teach means that the teacher evidences that one learns while teaching and that one models how to learn


6.  Learning to teach implies that the teacher structures active, dialogical, critical, reflexive and collaborative learning experiences

             Totally Agree   Agree         Not sure Disagree        Totally  disagree

III. Educational Research Center- (CIE) Employers Survey- 2007-08

        The graduate has dispositions that evidence that … (P7-P8)


Public Schools 


7.  Learning to teach implies that the teacher uses technology as a cognitive tool to facilitate the constructions of knowledge


8.  Learning to teach implies that the teacher reflects cultural diversity, maintain a participatory environment, and foster a culture of place in the classroom


Private Schools 


7.  Learning to teach implies that the teacher uses technology as a cognitive tool to facilitate the constructions of knowledge


8.  Learning to teach implies that the teacher reflects cultural diversity, maintain a participatory environment, and fosters a culture of place in the classroom


             Totally Agree   Agree         Not sure Disagree        Totally  disagree

Educational Research Center- (CIE) Employers Survey- 2007-08


       Graduated dispositions evidence that … (P9-P10)


Public Schools




9.  Learning to undertake means that the teacher searches for and links theory and educational practice


10. Learning to undertake implies that the teacher elaborates theory form her/his educational practices, and that, when facing educational problems and challenges she/he is able to search  for solutions that will, later on, become concrete and effective actions


Private Schools


9.  Learning to undertake means that the teacher searches for and links theory and educational practice

10. Learning to undertake implies that the teacher elaborates theory form her/his educational practices, and that, when facing educational problems and challenges she/he is able to search  for solutions that will, later on, become concrete and effective actions


             Totally Agree   Agree         Not sure Disagree        Totally  disagree

Initial Programs Alumni and Employers Surveys on Dispositions


		Field Experience Data for Programs not nationally reviewed 2009-10 Music Program n=9



		Key Assessment 

		Description

		Assessment  Results



		Field experiences of the Teaching Methods Course II      Criterion 1:  The candidate collects and analyzes  information on student learning and reflects about this information. 

		The candidate presents data  on


learning of all students.  


The candidates plans interventions with students


based on an analysis of the data.                                          



		Average: 2.33



		Field experiences of Teaching Methods Course II


 Criterion 2:  The candidate        implements a continuous          assessment system and            systematically examines the      results of student learning.




		Identifies an area of learning to assess in depth.  


Analyzes student performance


that evidence learning.


identifies diverse assessment


techniques to analyze and


 improve the performance of all 


students.  

Implements a brief assessment plan and reflects about its effectiveness.   




		Average 2.33



		Field experiences of Methods Course II


Criterion 3:  The candidate       develops strategies to improve learning of all students. 




		Develops several strategies to             promote learning of all students considering their diverse needs. Integrates technology in


teaching strategies to improve


learning of all students.     




		Average 2.33



		Field experiences of The Teaching Methods Course II      Criterion 4:  The candidate participates with diverse            students (special education,     foreign language and ethnic     groups, others)  

		The candidate describes the diversity of students and differences in learning according to their characteristics (sex, special education, foreign


language, social, and ethnic


groups) and identifies appropriate teaching strategies


to address this diversity. 

		Average:  2.33





Scale:       3   Met     2   Acceptable      1   Not Acceptable       0    Not Evidenced                

Field Experience Data for Programs not nationally reviewed 2009-10 Music Program n=9




	
  
	
  
	
  
	
  
	
  
	
  
	
  


DEPARTAMENTO DE 
ESTUDIOS GRADUADOS	
  


UNIVERSIDAD DE PUERTO RICO 
 


RECINTO DE RÍO PIEDRAS 
FACULTAD DE EDUCACIÓN 


APARTADO 23304 
SAN JUAN, PR  00931-3304	
  


	
  
	
  
	
  
	
  
	
  
	
  
	
  


TEL. 764-0000 
	
  
	
  


OSP-Tables 3b 
Tables that support information provided in element 3b 


 
 


 
1. Entry Requirements for Clinical Practices (p. 1) 


2. DGS Clinical Practices Descriptive Table (pp. 2-6) 


3. Criteria Used in the Selection of Clinical Faculty (p. 7) 


 
 







 
 


 


Entry Requirements for Clinical Practices 


Ed.D EDUC 8115 The candidate needs to have approved two components of the 
degree examination, including the specialization component. 


Educational Administration 
and Supervision 


M.Ed. EDUC 6210 


The candidate needs to approve (with a minimum B grade) a 
minimum of 21 credits, including core courses such as:  
EDUC 6521:  Administrative Leadership in Education; 
EDUC 6522:  Didactic Leadership in Educational 
Administration (core courses must be approved with a 
minimum B grade). 


EDUC 8121 
Ed.D 


EDUC 8122 
The candidate needs to approve the degree examination. 


Guidance and Counseling 


M.Ed. EDUC 6320 


The candidate needs to approve (with a minimum B grade) a 
minimum of 21 credits, including core courses such as:  
EDUC 6110:  Evaluation in the Counseling Process; EDUC  
6310:  Theoretical Foundations and Practical Application of 
Counseling:  EDUC 6539; Occupational Counseling; and 
EDUC 6360:  Group Counseling. 


Curriculum and Teaching Ed.D. EDUC 8105 The candidate needs to approve the degree examination. 


Special Education M.Ed. EDUC 6855 


When the candidate registers the clinical practicum, he/she 
must have approved at least 18 credits (12 core courses and 6 
related courses) with at least B. Those courses provide the 
knowledge base in the field of Special Education that 
capacitates them to help all students’ learning. 


Exercise Science M.Ex.Sc. CIEJ 6069 


The candidate needs to approve a minimum of 21 credits, 
including the following courses (with a minimum B grade):  
CIEJ 6015:  Intermediate Exercise Physiology; CIEJ 6016:  
Laboratory Techniques in Exercise Physiology; CIEJ 6035:  
Physiological Assessment of Physical Fitness; CIEJ 6045:  
Exercise Prescription and Programming. Moreover, candidate 
should have: Updated CPR ( cardiopulmonary resuscitation) 
Certification and First Aid, submitted the practicum 
application form during the first three months of the previous 
academic semester in which candidate wants to enroll in 
clinical practice. 
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DEPARTAMENTO	
  DE	
  
ESTUDIOS	
  GRADUADOS	
  


UNIVERSIDAD	
  DE	
  PUERTO	
  RICO	
  
	
  


RECINTO	
  DE	
  RÍO	
  PIEDRAS	
  
FACULTAD	
  DE	
  EDUCACIÓN	
  


APARTADO	
  23304	
  
SAN	
  JUAN,	
  PR	
  	
  00931-­‐3304	
  


	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  


TEL.	
  787-­‐764-­‐0000	
  


	
  
DGS	
  INTERNSHIPS	
  &	
  PRACTICUMS	
  DESCRIPTIVE	
  TABLE	
  


	
  


CURRICULUM	
  	
  AND	
  TEACHING,	
  GUIDANCE	
  AND	
  COUNSELING	
  
EDUCATIONAL	
  ADMINISTRATION	
  AND	
  SUPERVISION,	
  SPECIAL	
  EDUCATION,	
  EXCERCISE	
  SCIENCE	
  AREAS	
  


	
  


Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


Curriculum	
  and	
  
Teaching	
  	
  (EDUC	
  
8105)	
  
Required	
  hours:	
  
300	
  hours	
  
	
  


Doctoral	
  internship	
  	
  where	
  
the	
  candidate	
  
demonstrates	
  the	
  practice	
  
of	
  skills	
  on	
  curriculum	
  
development,	
  program	
  
evaluation	
  and	
  writing	
  of	
  a	
  
proposal	
  	
  


Candidate	
  and	
  professor	
  
decide,	
  based	
  on	
  the	
  
proposal	
  and	
  work	
  plan	
  
presented	
  by	
  the	
  
candidate.	
  Sometimes,	
  
the	
  candidate	
  works	
  on	
  a	
  
specific	
  projects	
  
addressing	
  specific	
  issues	
  
according	
  to	
  the	
  need.	
  


Clinical	
  –based	
  
supervisor	
  	
  should	
  be	
  a	
  
person	
  situated	
  in	
  a	
  
high	
  level	
  position	
  
within	
  the	
  
organization.	
  	
  
Academic	
  preparation	
  
and	
  credentials	
  in	
  the	
  
area	
  aren’t	
  required.	
  	
  
This	
  experience	
  can	
  be	
  
substituted	
  by	
  a	
  
curricular	
  revision.	
  


Professor	
  
assigns	
  the	
  
grade.	
  


•Doctoral	
  internship	
  
can	
  take	
  place	
  on	
  	
  
the	
  candidate’s	
  work	
  
setting.	
  	
  
•Proposal	
  must	
  
include	
  a	
  time	
  table	
  
in	
  order	
  to	
  submit	
  
periodic	
  progress	
  
reports	
  (like	
  
attendance	
  reports,	
  
log	
  meetings,	
  reports	
  
of	
  related	
  
professional	
  
activities,	
  etc.)	
  
•The	
  candidate	
  
writes	
  a	
  self-­‐
evaluation	
  and	
  
discusses	
  it	
  with	
  the	
  
professor.	
  
Requires	
  a	
  portfolio.	
  


CITAR	
  REUNION	
  EL	
  19	
  DE	
  ENERO	
  DE	
  2010	
  


Page 2 of 7







page	
  2	
  of	
  2	
  


	
  


Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


Guidance	
  and	
  	
  
Counseling	
  
EDUC	
  8121	
  y	
  
8122	
  (Doctoral	
  
level)	
  
	
  
Required	
  hours:	
  
600	
  	
  hours	
  


The	
  experience	
  requires	
  	
  
two(2)	
  full-­‐	
  semesters	
  of	
  	
  
doctoral	
  internship.	
  


Professor	
  and	
  candidate	
  
decide,	
  considering	
  the	
  
work	
  to	
  be	
  done	
  in	
  
relation	
  to	
  the	
  guidance	
  
and	
  counseling	
  field	
  and	
  
their	
  contribution.	
  	
  
Professor	
  and	
  candidate	
  
decide	
  based	
  on	
  selected	
  
competencies	
  to	
  be	
  
practiced.	
  
	
  
	
  


Clinical-­‐organizational	
  
director	
  or	
  responsible	
  
professional.	
  
License	
  Professional	
  
Counselor	
  (LPC)	
  
credentials	
  is	
  not	
  
required.	
  


Professor	
  
assigns	
  the	
  
grade.	
  


•Doctoral	
  internship	
  
cannot	
  take	
  place	
  on	
  
the	
  candidate’s	
  work	
  
setting.	
  	
  
•	
  The	
  candidate	
  
submits	
  a	
  work	
  plan	
  
for	
  the	
  clinical	
  
experience.	
  
•The	
  candidate	
  
writes	
  a	
  self-­‐
evaluation	
  and	
  
discusses	
  it	
  with	
  the	
  
professor.	
  
Requires	
  a	
  portfolio.	
  


Guidance	
  and	
  	
  
Counseling	
  
EDUC	
  	
  6320	
  
(Master	
  level)	
  
Required	
  hours:	
  
225	
  hours	
  


225	
  practicum	
  hours	
  in	
  
specific	
  setting.	
  	
  It	
  is	
  
divided	
  in	
  this	
  way:	
  180	
  
hours	
  take	
  place	
  on	
  the	
  
clinical	
  setting;	
  and	
  45	
  
hours	
  are	
  in	
  professional	
  
seminars	
  and	
  academic	
  
meetings.	
  	
  


Weekly	
  group	
  meetings,	
  
if	
  the	
  professor	
  is	
  
supervising	
  more	
  than	
  
one	
  candidate.	
  
	
  


Requires	
  a	
  license	
  
professional	
  counselor.	
  
(LPC)	
  
	
  


Clinical-­‐
based	
  
faculty	
  
contributes	
  
with	
  20%	
  
and	
  
university	
  
faculty	
  80%.	
  


•The	
  experience	
  
should	
  not	
  take	
  place	
  
on	
  the	
  candidate’s	
  
work	
  setting.	
  	
  
•Weekly	
  meetings	
  
with	
  follow	
  –up	
  to	
  
specific	
  clinical	
  
experience	
  
requirement	
  (like	
  
audio	
  or	
  video	
  tapes	
  
should	
  be	
  required	
  
for	
  the	
  counseling	
  
process),	
  
professional	
  
discussion	
  and	
  
specific	
  concerns	
  and	
  
case	
  
conceptualization	
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Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


among	
  other	
  
requirements.	
  
•It	
  is	
  required	
  a	
  Need	
  
Assessment	
  Survey	
  
followed	
  by	
  the	
  Work	
  
Plan	
  for	
  the	
  
population	
  to	
  be	
  
attended.	
  
•Three	
  (3)	
  visits	
  and	
  
three	
  (3)	
  types	
  of	
  
evaluations	
  are	
  used:	
  
self	
  evaluation,	
  
university	
  faculty	
  and	
  
clinical-­‐based	
  
faculty’s	
  evaluations	
  
are	
  used.	
  
•Practicum	
  should	
  
require	
  almost	
  three	
  
continuing	
  hours	
  on	
  
practicum’s	
  related	
  
tasks.	
  
•Requires	
  a	
  portfolio.	
  


Educational	
  
Administration	
  
and	
  Supervision	
  
EDUC	
  8115	
  
(doctoral	
  level)	
  
Required	
  hours:	
  
300	
  hours	
  


Experience	
  directed	
  to	
  
show	
  leadership	
  on	
  
diverse	
  educational	
  
settings.	
  	
  	
  


Candidate	
  and	
  professor	
  
decide	
  considering	
  the	
  
objectives,	
  interests	
  and	
  
candidate’s	
  academic	
  
needs.	
  


High	
  level	
  person	
  
within	
  the	
  
organization.	
  Expertise	
  
in	
  the	
  same	
  area	
  is	
  not	
  
required.	
  


University	
  
Supervisor	
  
makes	
  
reference	
  to	
  
the	
  Clinical-­‐
Based	
  
Faculty.	
  


•Shouldn’t	
  take	
  place	
  
at	
  a	
  school.	
  It	
  is	
  
recommended	
  in	
  
settings,	
  such	
  as:	
  
universities,	
  	
  PR	
  
Education	
  
Department-­‐	
  central	
  	
  
or	
  regional	
  level	
  or	
  
non-­‐traditional	
  
educational	
  settings.	
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Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


Requires	
  a	
  portfolio.	
  
School	
  
Administration	
  
and	
  Supervision	
  
EDUC	
  6210	
  
(master’s	
  level)	
  
	
  
Required	
  hours:	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
150	
  hours	
  	
  


Experience	
  directed	
  to	
  
demonstrate	
  leadership	
  
on	
  school	
  settings	
  and	
  
recently	
  in	
  non-­‐traditional	
  
settings.	
  	
  Prepares	
  future	
  
school	
  directors.	
  
•Profession	
  is	
  regulated	
  by	
  
accreditation	
  agencies.	
  


Candidate	
  and	
  professor	
  
reach	
  an	
  agreement.	
  


Requires	
  a	
  Clinical	
  –
based	
  supervisor	
  	
  with	
  
expertise	
  as	
  school	
  
director	
  and	
  
certification.	
  


University	
  
Supervisor	
  
makes	
  
reference	
  to	
  
the	
  Clinical-­‐
Based	
  
Faculty.	
  


•It	
  should	
  take	
  place	
  
within	
  the	
  
candidate’s	
  work	
  
setting,	
  but	
  tasks	
  
should	
  be	
  different	
  
from	
  his/her	
  paid	
  
occupation.	
  	
  
•	
  Three	
  (3)	
  visits	
  and	
  
three	
  (3)	
  types	
  of	
  
evaluation:	
  self	
  
evaluation,	
  university	
  
faculty	
  and	
  clinical-­‐
based	
  faculty	
  are	
  
used.	
  
•Practicum	
  should	
  
require	
  almost	
  three	
  
continuing	
  hours	
  on	
  
practicum’s	
  related	
  
tasks.	
  
•Requires	
  a	
  portfolio.	
  


	
  Special	
  
Education	
  EDUC	
  
6855	
  
	
  
Required	
  hours:	
  	
  
150	
  hours	
  


Experience	
  directed	
  to	
  a	
  
strategy‘s	
  
implementation.	
  


Practicum	
  setting	
  is	
  
selected	
  considering	
  
candidate’s	
  interests.	
  	
  
These	
  interests	
  are	
  
developing	
  since	
  the	
  
beginning	
  	
  of	
  his/her	
  
academic	
  studies.	
  


Clinical-­‐based	
  
supervisor	
  isn’t	
  part	
  of	
  
the	
  experience.	
  His/her	
  
primary	
  role	
  is	
  to	
  
facilitate	
  the	
  setting	
  for	
  
the	
  experience.	
  


100%	
  rests	
  
on	
  	
  
university	
  
faculty.	
  


•	
  It	
  should	
  take	
  place	
  
within	
  the	
  
candidate’s	
  work	
  
setting.	
  
•Weekly	
  meetings	
  
with	
  university	
  
faculty	
  supervisor.	
  
•There	
  is	
  candidate‘s	
  
self	
  evaluation.	
  
•Requires	
  a	
  portfolio.	
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Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


Exercise	
  Science	
  
CIEJ	
  6069	
  
(Exercise	
  
Professional	
  
Service	
  Track)	
  
Required	
  hours	
  
150	
  	
  hours	
  


Varied	
  experience	
  in	
  
which	
  each	
  candidate	
  
establishes	
  his/her	
  own	
  
objectives.	
  It	
  is	
  defining	
  as	
  
a	
  learning	
  experience,	
  
instead	
  	
  of	
  a	
  work	
  
experience.	
  
	
  


Candidate	
  identifies	
  
possible	
  place	
  (or	
  
setting)	
  and	
  submits	
  it	
  
for	
  committee	
  approval.	
  


Clinical	
  –based	
  
supervisor	
  	
  must	
  have	
  
credentials	
  on	
  the	
  
specific	
  	
  or	
  similar	
  
areas.	
  	
  
	
  
Clinical	
  –based	
  
supervisor	
  must	
  have	
  
expertise	
  in	
  the	
  
content	
  area	
  or	
  related	
  
fields.	
  
	
  


Distribution	
  
is	
  as	
  
followed:	
  
30%	
  clinical-­‐
based	
  
supervisor	
  
and	
  70%	
  
university	
  
faculty	
  


•There	
  is	
  a	
  faculty	
  
consensus	
  that	
  it	
  
shouldn’t	
  be	
  done	
  on	
  
candidate’s	
  work	
  
setting.	
  
Weekly	
  meetings	
  
with	
  university	
  
faculty.	
  
•	
  Three	
  (3)	
  visits	
  and	
  
three	
  (3)	
  types	
  of	
  
evaluation:	
  self	
  
evaluation,	
  university	
  
faculty	
  and	
  clinical-­‐
based	
  faculty	
  are	
  
used.	
  
•Requires	
  portfolio.	
  
	
  


	
  


Page 6 of 7







 
 


 
 
 


Criteria Used in the Selection of Clinical Faculty 


Ed.D EDUC 8115 


Doctoral degree; high administrative 
position within the organization; 
minimum of two years of experience as 
an educational leader 


Educational Administration 
and Supervision 


M.Ed. EDUC 6210 


Licensed by the state as school principals; 
Master’s Degree in Educational 
Administration and Supervision; two 
years of experience as school 
administrators; be in charge of only one 
school.  


EDUC 8121 
Ed.D 


EDUC 8122 


Must be the director of the organization 
or hold comparable responsibilities 


Guidance and Counseling 


M.Ed. EDUC 6320 Must be licensed professional counselors 
(CPL) 


Curriculum and Teaching Ed.D. EDUC 8105 


Expertise or recognized leadership in the 
area in which the candidate will be 
supervised; doctoral degree preferable but 
not required 


Special Education M.Ed. EDUC 6855 


Since it is not a licensed program, clinical 
faculty selection for clinical practice is 
based on their expertise to serve as 
consultants and mentors 


Exercise Science M.Ex.Sc. CIEJ 6069 Professional preparation and expertise in 
the area 


 
 


 


Page 7 of 7









OSP-Tables 3b




	
  
	
  
	
  
	
  
	
  
	
  
	
  


DEPARTAMENTO DE 
ESTUDIOS GRADUADOS	
  


UNIVERSIDAD DE PUERTO RICO 
 


RECINTO DE RÍO PIEDRAS 
FACULTAD DE EDUCACIÓN 


APARTADO 23304 
SAN JUAN, PR  00931-3304	
  


	
  
	
  
	
  
	
  
	
  
	
  
	
  


TEL. 764-0000 
	
  
	
  


OSP-Tables 3c 
Tables that support information provided in element 3c 


 
 


 
1. Candidates in Clinical Practices (p. 1) 


2. Candidates who practiced in P-12 settings (p. 2) 


3. DGS Clinical Practices-Descriptive Table (pp. 3-7) 


4. Educational Administration and Supervision Practicum Results (p. 8) 


5. Clincal Practices in P-12 Settings Evaluations (p. 9) 


6. Preschool Curriculum Field Experience Results (p. 10) 


 


 
 







 
 
 


 


2006-2007 2007-2008 2008-2009 I, 2009-2010 
Candidates in Clinical Practices  


E* S** E S E S E S 


Ed.D EDUC 
8115 8 8 5 5 8 6 4 3 Educational 


Administration 
and Supervision M.Ed. EDUC 


6210 4 3 3 2 4 4 0 0 


EDUC 
8121 3 3 9 8 8 8 1 0 


Ed.D 
EDUC 
8122 3 3 4 4 9 9 4 3 Guidance and 


Counseling 


M.Ed. EDUC 
6320 9 9 4 3 10 10 0 0 


Curriculum and 
Teaching Ed.D. EDUC 


8105 20 20 13 13 10 10 6 6 


Special Education M.Ed. EDUC 
6855 2 2 3 3 1 1 4 4 


Exercise Science M.Ex.Sc. CIEJ 
6069     4 3 1 1 0 0 


TOTAL 49 48 45 41 51 49 19 16 


Successful candidates per year 98% 91% 96% 84% 


 *    E:  Eligible  
**  S:  Successful 
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2008-2009 2009-2010 


II I 
Candidates who practiced in P-12 


settings  
E S E S 


Ed.D EDUC 
8115 0 0 0 0 Educational 


Administration and 
Supervision M.Ed. EDUC 


6210 0 0 0 0 


EDUC 
8121 1 1 1 0 


Ed.D EDUC 
8122 0 0 1 1 Guidance and Counseling 


M.Ed. EDUC 
6320 5 5 0 0 


Curriculum and Teaching Ed.D. EDUC 
8105 0 0 1 1 


Special Education M.Ed. EDUC 
6855 1 1 3 3 


Exercise Science M.Ex.Sc. CIEJ 6069 0 0 0 0 


TOTAL 7 7 6 5 


Successful Candidates 100% 83% 


 *     E:  Eligible  
**   S:  Successful 


  


 


Page 2 of 10







	
  
	
  
	
  
	
  
	
  
	
  


DEPARTAMENTO	
  DE	
  
ESTUDIOS	
  GRADUADOS	
  


UNIVERSIDAD	
  DE	
  PUERTO	
  RICO	
  
	
  


RECINTO	
  DE	
  RÍO	
  PIEDRAS	
  
FACULTAD	
  DE	
  EDUCACIÓN	
  


APARTADO	
  23304	
  
SAN	
  JUAN,	
  PR	
  	
  00931-­‐3304	
  


	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  


TEL.	
  787-­‐764-­‐0000	
  


	
  
DGS	
  INTERNSHIPS	
  &	
  PRACTICUMS	
  DESCRIPTIVE	
  TABLE	
  


	
  


CURRICULUM	
  	
  AND	
  TEACHING,	
  GUIDANCE	
  AND	
  COUNSELING	
  
EDUCATIONAL	
  ADMINISTRATION	
  AND	
  SUPERVISION,	
  SPECIAL	
  EDUCATION,	
  EXCERCISE	
  SCIENCE	
  AREAS	
  


	
  


Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


Curriculum	
  and	
  
Teaching	
  	
  (EDUC	
  
8105)	
  
Required	
  hours:	
  
300	
  hours	
  
	
  


Doctoral	
  internship	
  	
  where	
  
the	
  candidate	
  
demonstrates	
  the	
  practice	
  
of	
  skills	
  on	
  curriculum	
  
development,	
  program	
  
evaluation	
  and	
  writing	
  of	
  a	
  
proposal	
  	
  


Candidate	
  and	
  professor	
  
decide,	
  based	
  on	
  the	
  
proposal	
  and	
  work	
  plan	
  
presented	
  by	
  the	
  
candidate.	
  Sometimes,	
  
the	
  candidate	
  works	
  on	
  a	
  
specific	
  projects	
  
addressing	
  specific	
  issues	
  
according	
  to	
  the	
  need.	
  


Clinical	
  –based	
  
supervisor	
  	
  should	
  be	
  a	
  
person	
  situated	
  in	
  a	
  
high	
  level	
  position	
  
within	
  the	
  
organization.	
  	
  
Academic	
  preparation	
  
and	
  credentials	
  in	
  the	
  
area	
  aren’t	
  required.	
  	
  
This	
  experience	
  can	
  be	
  
substituted	
  by	
  a	
  
curricular	
  revision.	
  


Professor	
  
assigns	
  the	
  
grade.	
  


•Doctoral	
  internship	
  
can	
  take	
  place	
  on	
  	
  
the	
  candidate’s	
  work	
  
setting.	
  	
  
•Proposal	
  must	
  
include	
  a	
  time	
  table	
  
in	
  order	
  to	
  submit	
  
periodic	
  progress	
  
reports	
  (like	
  
attendance	
  reports,	
  
log	
  meetings,	
  reports	
  
of	
  related	
  
professional	
  
activities,	
  etc.)	
  
•The	
  candidate	
  
writes	
  a	
  self-­‐
evaluation	
  and	
  
discusses	
  it	
  with	
  the	
  
professor.	
  
Requires	
  a	
  portfolio.	
  


CITAR	
  REUNION	
  EL	
  19	
  DE	
  ENERO	
  DE	
  2010	
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Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


Guidance	
  and	
  	
  
Counseling	
  
EDUC	
  8121	
  y	
  
8122	
  (Doctoral	
  
level)	
  
	
  
Required	
  hours:	
  
600	
  	
  hours	
  


The	
  experience	
  requires	
  	
  
two(2)	
  full-­‐	
  semesters	
  of	
  	
  
doctoral	
  internship.	
  


Professor	
  and	
  candidate	
  
decide,	
  considering	
  the	
  
work	
  to	
  be	
  done	
  in	
  
relation	
  to	
  the	
  guidance	
  
and	
  counseling	
  field	
  and	
  
their	
  contribution.	
  	
  
Professor	
  and	
  candidate	
  
decide	
  based	
  on	
  selected	
  
competencies	
  to	
  be	
  
practiced.	
  
	
  
	
  


Clinical-­‐organizational	
  
director	
  or	
  responsible	
  
professional.	
  
License	
  Professional	
  
Counselor	
  (LPC)	
  
credentials	
  is	
  not	
  
required.	
  


Professor	
  
assigns	
  the	
  
grade.	
  


•Doctoral	
  internship	
  
cannot	
  take	
  place	
  on	
  
the	
  candidate’s	
  work	
  
setting.	
  	
  
•	
  The	
  candidate	
  
submits	
  a	
  work	
  plan	
  
for	
  the	
  clinical	
  
experience.	
  
•The	
  candidate	
  
writes	
  a	
  self-­‐
evaluation	
  and	
  
discusses	
  it	
  with	
  the	
  
professor.	
  
Requires	
  a	
  portfolio.	
  


Guidance	
  and	
  	
  
Counseling	
  
EDUC	
  	
  6320	
  
(Master	
  level)	
  
Required	
  hours:	
  
225	
  hours	
  


225	
  practicum	
  hours	
  in	
  
specific	
  setting.	
  	
  It	
  is	
  
divided	
  in	
  this	
  way:	
  180	
  
hours	
  take	
  place	
  on	
  the	
  
clinical	
  setting;	
  and	
  45	
  
hours	
  are	
  in	
  professional	
  
seminars	
  and	
  academic	
  
meetings.	
  	
  


Weekly	
  group	
  meetings,	
  
if	
  the	
  professor	
  is	
  
supervising	
  more	
  than	
  
one	
  candidate.	
  
	
  


Requires	
  a	
  license	
  
professional	
  counselor.	
  
(LPC)	
  
	
  


Clinical-­‐
based	
  
faculty	
  
contributes	
  
with	
  20%	
  
and	
  
university	
  
faculty	
  80%.	
  


•The	
  experience	
  
should	
  not	
  take	
  place	
  
on	
  the	
  candidate’s	
  
work	
  setting.	
  	
  
•Weekly	
  meetings	
  
with	
  follow	
  –up	
  to	
  
specific	
  clinical	
  
experience	
  
requirement	
  (like	
  
audio	
  or	
  video	
  tapes	
  
should	
  be	
  required	
  
for	
  the	
  counseling	
  
process),	
  
professional	
  
discussion	
  and	
  
specific	
  concerns	
  and	
  
case	
  
conceptualization	
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Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


among	
  other	
  
requirements.	
  
•It	
  is	
  required	
  a	
  Need	
  
Assessment	
  Survey	
  
followed	
  by	
  the	
  Work	
  
Plan	
  for	
  the	
  
population	
  to	
  be	
  
attended.	
  
•Three	
  (3)	
  visits	
  and	
  
three	
  (3)	
  types	
  of	
  
evaluations	
  are	
  used:	
  
self	
  evaluation,	
  
university	
  faculty	
  and	
  
clinical-­‐based	
  
faculty’s	
  evaluations	
  
are	
  used.	
  
•Practicum	
  should	
  
require	
  almost	
  three	
  
continuing	
  hours	
  on	
  
practicum’s	
  related	
  
tasks.	
  
•Requires	
  a	
  portfolio.	
  


Educational	
  
Administration	
  
and	
  Supervision	
  
EDUC	
  8115	
  
(doctoral	
  level)	
  
Required	
  hours:	
  
300	
  hours	
  


Experience	
  directed	
  to	
  
show	
  leadership	
  on	
  
diverse	
  educational	
  
settings.	
  	
  	
  


Candidate	
  and	
  professor	
  
decide	
  considering	
  the	
  
objectives,	
  interests	
  and	
  
candidate’s	
  academic	
  
needs.	
  


High	
  level	
  person	
  
within	
  the	
  
organization.	
  Expertise	
  
in	
  the	
  same	
  area	
  is	
  not	
  
required.	
  


University	
  
Supervisor	
  
makes	
  
reference	
  to	
  
the	
  Clinical-­‐
Based	
  
Faculty.	
  


•Shouldn’t	
  take	
  place	
  
at	
  a	
  school.	
  It	
  is	
  
recommended	
  in	
  
settings,	
  such	
  as:	
  
universities,	
  	
  PR	
  
Education	
  
Department-­‐	
  central	
  	
  
or	
  regional	
  level	
  or	
  
non-­‐traditional	
  
educational	
  settings.	
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Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


Requires	
  a	
  portfolio.	
  
School	
  
Administration	
  
and	
  Supervision	
  
EDUC	
  6210	
  
(master’s	
  level)	
  
	
  
Required	
  hours:	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
150	
  hours	
  	
  


Experience	
  directed	
  to	
  
demonstrate	
  leadership	
  
on	
  school	
  settings	
  and	
  
recently	
  in	
  non-­‐traditional	
  
settings.	
  	
  Prepares	
  future	
  
school	
  directors.	
  
•Profession	
  is	
  regulated	
  by	
  
accreditation	
  agencies.	
  


Candidate	
  and	
  professor	
  
reach	
  an	
  agreement.	
  


Requires	
  a	
  Clinical	
  –
based	
  supervisor	
  	
  with	
  
expertise	
  as	
  school	
  
director	
  and	
  
certification.	
  


University	
  
Supervisor	
  
makes	
  
reference	
  to	
  
the	
  Clinical-­‐
Based	
  
Faculty.	
  


•It	
  should	
  take	
  place	
  
within	
  the	
  
candidate’s	
  work	
  
setting,	
  but	
  tasks	
  
should	
  be	
  different	
  
from	
  his/her	
  paid	
  
occupation.	
  	
  
•	
  Three	
  (3)	
  visits	
  and	
  
three	
  (3)	
  types	
  of	
  
evaluation:	
  self	
  
evaluation,	
  university	
  
faculty	
  and	
  clinical-­‐
based	
  faculty	
  are	
  
used.	
  
•Practicum	
  should	
  
require	
  almost	
  three	
  
continuing	
  hours	
  on	
  
practicum’s	
  related	
  
tasks.	
  
•Requires	
  a	
  portfolio.	
  


	
  Special	
  
Education	
  EDUC	
  
6855	
  
	
  
Required	
  hours:	
  	
  
150	
  hours	
  


Experience	
  directed	
  to	
  a	
  
strategy‘s	
  
implementation.	
  


Practicum	
  setting	
  is	
  
selected	
  considering	
  
candidate’s	
  interests.	
  	
  
These	
  interests	
  are	
  
developing	
  since	
  the	
  
beginning	
  	
  of	
  his/her	
  
academic	
  studies.	
  


Clinical-­‐based	
  
supervisor	
  isn’t	
  part	
  of	
  
the	
  experience.	
  His/her	
  
primary	
  role	
  is	
  to	
  
facilitate	
  the	
  setting	
  for	
  
the	
  experience.	
  


100%	
  rests	
  
on	
  	
  
university	
  
faculty.	
  


•	
  It	
  should	
  take	
  place	
  
within	
  the	
  
candidate’s	
  work	
  
setting.	
  
•Weekly	
  meetings	
  
with	
  university	
  
faculty	
  supervisor.	
  
•There	
  is	
  candidate‘s	
  
self	
  evaluation.	
  
•Requires	
  a	
  portfolio.	
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  5	
  of	
  5	
  


	
  


Program/level	
   General	
  Description	
   Contact	
  Form	
  
Supervisor’s	
  
Qualifications	
  


Grade	
  
Assignment	
  


Specifications	
  


Exercise	
  Science	
  
CIEJ	
  6069	
  
(Exercise	
  
Professional	
  
Service	
  Track)	
  
Required	
  hours	
  
150	
  	
  hours	
  


Varied	
  experience	
  in	
  
which	
  each	
  candidate	
  
establishes	
  his/her	
  own	
  
objectives.	
  It	
  is	
  defining	
  as	
  
a	
  learning	
  experience,	
  
instead	
  	
  of	
  a	
  work	
  
experience.	
  
	
  


Candidate	
  identifies	
  
possible	
  place	
  (or	
  
setting)	
  and	
  submits	
  it	
  
for	
  committee	
  approval.	
  


Clinical	
  –based	
  
supervisor	
  	
  must	
  have	
  
credentials	
  on	
  the	
  
specific	
  	
  or	
  similar	
  
areas.	
  	
  
	
  
Clinical	
  –based	
  
supervisor	
  must	
  have	
  
expertise	
  in	
  the	
  
content	
  area	
  or	
  related	
  
fields.	
  
	
  


Distribution	
  
is	
  as	
  
followed:	
  
30%	
  clinical-­‐
based	
  
supervisor	
  
and	
  70%	
  
university	
  
faculty	
  


•There	
  is	
  a	
  faculty	
  
consensus	
  that	
  it	
  
shouldn’t	
  be	
  done	
  on	
  
candidate’s	
  work	
  
setting.	
  
Weekly	
  meetings	
  
with	
  university	
  
faculty.	
  
•	
  Three	
  (3)	
  visits	
  and	
  
three	
  (3)	
  types	
  of	
  
evaluation:	
  self	
  
evaluation,	
  university	
  
faculty	
  and	
  clinical-­‐
based	
  faculty	
  are	
  
used.	
  
•Requires	
  portfolio.	
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EDUCATIONAL ADMINISTRATION AND SUPERVISION PRACTICUM RESULTS 
(EDUC 6210) 


2006-2007, I 
to 2009-2010, I Item NCATE 


Standards CRITERIA 


Exc VG G Avg Poor 


1. 1 
1e, 3c Strategic leadership:  demonstrates knowledge and ability to propitiate success 


of all students by facilitating de development, articulation, implementation, and 
sustenance of the school vision by consensus. 


6 2 0 0 0 


2. 2 


1e, 3c Didactic leadership:  demonstrates knowledge and ability to promote success 
of all students by fomenting a positive school culture, and an effective 
educational program, applying best practices to facilitate student learning;  and 
by designing comprehensive plans aimed at facilitating the professional 
development of the institutions’ work team. 


8 0 0 0 0 


3. 3 
1e, 3c Administrative leadership:  demonstrates knowledge and ability to promote 


success of all students by administering the organization through operation 
management and resources allocation. 


7 1 0 0 0 


4. 4 


1e, 1f, 3c, 4a Community leadership:  demonstrates knowledge and ability to promote 
success of all students by collaborating with families and other members of the 
community, responding to the diversity of interests and needs, and through the 
mobilization of community resources. 


8 0 0 0 0 


5. 5 
1e, 1f, 1g, 3c, 
4a 


Ethical leadership: demonstrates knowledge and ability to promote success of 
all students by acting with integrity, fairness, and according to ethical principles 
in the practicum setting. 


7 1 0 0 0 


6. 6 
1e, 1f, 1g, 3c, 
4a 


Political leadership:  demonstrates knowledge and ability to promote success 
of all students by understanding, being responsive to, and influencing in the 
political, social, economic, legal, and cultural contexts. 


7 1 0 0 0 


7. 7 
1e, 3c Demonstration of academic capacities:  aptitude, expertise, and the potential 


to promote his/her intellectual development and that of the population in which 
he/she is inserted. 


8 0 0 0 0 


8. 8 1e, 1g, 3c Demonstration of appropriate attitude:  respectful disposition to fulfill with 
his/her responsibilities as an educational leader. 8 0 0 0 0 


9. 9 1e, 3c Demonstration of the capacity to express himself/herself orally, by writing, 
and non-verbally. 8 0 0 0 0 
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CLINCAL PRACTICES IN P-12 SETTINGS EVALUATIONS 


2008-2009, II 
and 


2009-2010, I Item Criteria 


O R 


1 Knowledge of theories, research, and practices that support learning 8 4 


2 Ability to apply knowledge of theories, research, and practices that support learning 8 4 


3 Knowledge of diverse social and cultural contexts of children, their families, and 
communities  9 3 


4 Ability to apply knowledge of diverse social and cultural contexts of children, their 
families, and communities 9 3 


5 Knowledge of assessment of school environment and assessment of students' learning, 
including students with exceptionalities 9 3 


6 Ability to apply knowledge of assessment of school environment and assessment of 
students' learning, including students with exceptionalities 9 3 


7 Knowledge of the creation of positive environments for all students 10 2 


8 Ability to apply knowledge of the creation of positive environments for all students 10 2 


9 Knowledge of technology for candidates' professional practice 10 2 


10 Ability to apply knowledge of technology for candidates' professional practice 9 3 


11 Knowledge about institutional policies that regulate the candidate’s profession 10 2 


12 Ability to apply knowledge about institutional policies that regulate the candidate’s 
profession 10 2 


13 Behaviors which demonstrate fairness 11 1 


14 Behaviors that demonstrate the belief that all students can learn 11 1 


  O:  Outstanding 
R:  Remarkable 
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Criteria Total
Knowledge n % n % n %


Elaborates the philosophical and theoretical foundations, her/his 
conception of childhood, development, and learning. 10 90 1 10


Establishes the general objectives for childhood. (Taking into consideration 
the child's individual characteristics and the diverse content areas 
standards.)


10 90 1 10


Skills
Includes 15 activities for each content area. 10 90 1 10
Includes a variety of materials and appropriate resources. 10 90 1 10


Designs a minimum of 5 assessment strategies. (Applies and effectively 
demonstrates his/her knowledge about the child, his/her particularities, 
family and sociocultural context, learning styles, and is able to create  an 
adequate learning environment, while implementing planned activities, 
choosing materials, and designing and implementing the assessment 
exercise.)


10 90 1 10


Dispositions
Includes examples of  activities adapted to respond to the diversity of all 
children. 10 90 1 10


Field Experience Aggregated Data
EDUC 6115:  Preschool Curriculum Design


2008-2009, Second Semester


11


Outstanding Acceptable Unacceptable


Dr. Lisandra Pedraza Burgos
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OSP-Tables 3c


		Supervisors of Clinical Experience  for 2009-2010

		Teaching Licensure 



		Alvárez, Hector Joel

		Puerto Rico Teaching License- Secondary School Science/Biology



		Bajo Fernandez, María

		Puerto Rico Teaching License- Physical Education



		Baldrich, Wanda R

		Puerto Rico Teaching License- Physical Education



		Delgado Rivera, Miguel

		Puerto Rico Teaching License- Industrial Arts                                                                    Puerto Rico Teaching License- Vocational Construction Drawing                                                                                       Puerto Rico School Principal License                                                         



		Díaz Urbina, Gloria

		Puerto Rico Teaching License- Physical Education



		Enriquez, Maritza

		Puerto Rico Teaching License - Secondary Educacion Home Economics



		Figarella García, Frances

		Puerto Rico Teaching License- Elementary level Science



		Figueroa Ivonne

		Puerto Rico Teaching License-Fine arts/ Instrumental Music



		Guerra, Cristina

		Puerto Rico Teaching License- Elementary and  Seconday School /English                               Puerto Rico Teaching License- Elementary School/ Spanish                                         Specialist in English Curriculum                                                                                        Specialist in Spanish Curriculum



		Hernández Rivera, Víctor

		Puerto Rico Teaching License- Secondary School



		Kavetsky, Roy

		Puerto Rico Teaching License- Art in P-12



		López, Luis

		Puerto Rico Teaching License- Elementary level



		Lopez, Nancy

		Puerto Rico Teaching License- Special Education



		Lugo Ramírez, Doris

		Puerto Rico Teaching License- Elementary level



		Maldonado, Jorge A. 

		Puerto Rico Teaching License- Elementary School  and Special Education                                                                                                 Texas Michigan Teaching License- Preschool Teacher                                                         Texas Michigan Teaching License- Supervisor and Principal



		Martinez Miranda Lirio del C.

		Puerto Rico Teaching License                                                                             Kansas State Teaching License- Elementary School



		Maurás, Edwin R.

		Puerto Rico Teaching License- Secondary Level/Art                                                                 



		Miró Mejias, Ana G.

		Puerto Rico Teaching License- Elementary School and Special Education



		Nazario Muñiz, Naydi

		Puerto Rico Teaching License- Physical Education



		Otero, Ruth

		Puerto Rico Teaching License



		Padín-Zamot, William

		Puerto Rico Teaching License- Theater                                                             Puerto Rico Teaching License- Science                                                             Puerto Rico Teaching License- Biology 



		Pandolfi Guisueppe

		Puerto Rico Teaching License



		Quintero Rivera, Ileana

		Puerto Rico Teaching License



		Rodríguez Aponte, Eloína

		Puerto Rico Teaching License- English



		Santiago Díaz, Laura M.

		Puerto Rico Teaching License- Elementary level Spanish



		Santiago Lebrón,  Nilda S. 

		Puerto Rico Teaching License- Business Education/Secretarial/Accounting     Curriculum technician                                                                              Vocational school principal                                                                               Vocational Supervisor- Teaching Assistant



		Torrech San Inocencio Lucy A.

		Puerto Rico Teaching License- Elementary School                                                 Puerto Rico Teaching License- Preschool



		Torres Shirley

		Puerto Rico Teaching License- TESL



		Villafañe Cepeda, Wanda

		Puerto Rico Teaching License- Mathematics



		Zorilla, María del C.

		Puerto Rico Teaching License- Social Studies





Faculty Teaching Licensure


List of Exhibits for Element 5b

Exhibit of courses and Units’ principles (5b.1)

Unit’s 10 principles (5b.1)

DGS Conceptual Framework and Competencies Profile (5b.1)

Table 5b3-Conceptual Framework and Current Research in DGS Courses (included in exhibit Standard 5-DGS Exhibit Tables, pp. 63-73 (5b.1)

DGS Programs-Revisions and Creation (5b.1)

Strategies, instructional strategies and Technology Table (5b.3, 5b.4)

Assessment and self-assessment Table (5b.3, 5b.5)

5b5-Instructional and Assessment Strategies, included in exhibit Standard 5-DGS Exhibit Tables, pp. 84-87 (5b.3)

5b7-DGS Courses in Blackboard, included in exhibit Standard 5-DGS Exhibit Tables, pp. 94-106 (5b.4)

5b8-Use of Technology and Courses in Blackboard, included in exhibit Standard 5-DGS Exhibit Tables, pp. 107-111 (5b.4)



List of Exhibits for Element 5b


		DEPARTAMENTO DE ARTI



		Faculty Name

		Assessment Strategies Used In Course

		Self Assessment



		Batista Rodríguez, Andrés




		Exámenes, portafolios, auto-evaluación, proyectos, monografías, uso de rúbricas, mapas de conceptos, matrices semánticas, laboratorios, búsquedas en internet, creación de instrumentos de concepto en el ordenador e Informes Orales.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres), rúbricas o escala,  proyectos de mi autoría, colaboraciones para la Facultad y la comunidad Universitaria.



		De Jesús Berrios Luis M.




		Portafolios, proyectos y uso de rúbricas.

		Reflexiones escritas, entrevistas con estudiantes y rúbricas o escalas.



		Delgado Rivera, Miguel




		Exámenes, portafolios, monografías, uso de rúbricas y clases demostrativas.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por estudiante y rúbricas o escala.



		Figueroa Hernández, Ivonne




		Portafolios, auto-evaluación, proyectos, instrumento de evaluación para la clase demostrativa e instrumento de evaluación para pieza compuesta.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres)



		Graterole Rosario, Agustin




		Exámenes y proyectos.

		Evaluación de curso realizada por estudiante. 



		Kavetsky Roy




		Portafolios, auto-evaluación, proyectos, uso de rúbricas

		N/A



		Lucena Román, Cynthia




		Portafolios, proyectos, uso de rúbricas y lista de cotejo como instrumento de assessment.

		Evaluación de curso realizada por estudiante.



		Maurás Modesti, Edwin R.




		Portafolios, auto-evaluación, monografías y uso de rúbricas

		Reflexiones escritas y entrevistas con estudiantes.



		Pacheco Sepúlveda, Carmen




		Auto-evaluación, proyectos y uso de rúbricas.

		Reflexiones escritas, evaluación de curso realizada por estudiante y rúbricas o escala. 



		Santiago Lebrón,  Nilda S.




		Exámenes, portafolios, auto-evaluación, proyectos, monografías y uso de rúbricas

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres), rúbricas o escala y Blog educativo.



		

		

		



		DEPARTAMENTO DE FUNDAMENTO



		Faculty Name

		Assessment Strategies Used In Course

		Self Assessment



		Zambrana Ortiz, Nellie J.

		Exámenes, auto-evaluación, proyectos, uso de rúbricas y foros en línea con rúbrica participación en grupos focales.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres), rúbricas o escala.



		Verdejo Carrión Ada L.

		Exámenes, auto-evaluación, proyectos, uso de rúbricas y foros en línea con rúbrica participación en grupos focales.

		Reflexiones escritas y entrevistas con estudiantes



		Yudkin Suliveres Anita

		Exámenes, portafolios, auto-evaluación, proyectos y diarios hojas informativas de búsqueda crítica en Internet.

		Reflexiones escritas.



		Ramos Cortés Gabriel

		Exámenes, auto-evaluación, proyectos, uso de rúbricas y experiencias de campo. 

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres)



		Macksoud López, Sandra

		Proyectos, ensayos y  presentaciones en clase.

		Evaluación de curso realizada por el estudiante.



		Aponte, Eduardo

		Auto-evaluación, proyectos, monografías y uso de rúbricas. 

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres)



		Subirats Camaraza, Pedro

		Portafolios, proyectos, monografías y los estudiantes escriben 15 ensayos reflexivos sobre filosofía educativa.

		Reflexiones escritas y evaluación de curso realizada por estudiante y uso de rúbricas o escala. 



		Qujano Cabrera, Ana E.

		Exámenes, proyectos y uso de rúbricas.

		Entrevistas con estudiantes y evaluación de curso realizada por estudiante 



		Rodríguez Torres, Julio E.

		Exámenes, portafolios, auto-evaluación, proyectos y uso de rúbricas.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala. 



		Del Valle Vizcarrondo, José

		Exámenes, proyectos, uso de rúbricas y participación en los Foros en línea. 

		Evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres). 



		Azpeitia Mondeja, Elsa

		Exámenes, portafolios, auto-evaluación, proyectos y uso de rúbricas. 

		Reflexiones escritas, evaluación de curso realizada por el estudiante y rúbricas o escala. 



		Martínez González ,Carlos

		Exámenes, portafolios, proyectos, monografías, uso de rúbricas y examen participativo. 

		Reflexiones escritas. 



		Snow Noguera, Josephine

		Exámenes, portafolios y  proyectos.

		Reflexiones escritas. 



		Moscoso Alvarez, Margarita

		Exámenes, auto-evaluación, proyectos y uso de rúbricas.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala



		Torres González, Roamé

		Exámenes, proyectos, reseñas críticas y ensayos de discusión.

		Entrevistas con estudiantes.



		Echevarría Cantero, Aurea

		Exámenes, auto-evaluación, monografías y uso de rúbricas. 

		N/A



		

		

		



		DEPARTAMENTO DE PROGRAMAS Y ENSEÑANZAS



		Faculty Name

		Assessment Strategies Used In Course

		Self Assessment



		Alvárez Perez, Héctor Joel

		Exámenes, auto-evaluación, proyectos, monografías, uso de rúbricas, clases demostrativas, presentaciones orales de trabajos de discusión. 

		Reflexiones escritas y entrevistas con estudiantes. 



		Aponte del Toro, Gloria

		Exámenes, portafolios, auto-evaluación, proyectos, rúbricas para las correcciones de trabajos preparados por los estudiantes  y también  preparar rúbricas para corregir trabajos de sus estudiantes en las escuelas.

		Reflexiones escritas, entrevistas con estudiantes y evaluación de curso realizada por estudiante.



		Arellano de Osuna, Adelina

		Exámenes, portafolios, auto-evaluación, proyectos, uso de rúbricas y grabaciones de imagen y audio. 

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por estudiante y rúbricas o escala.



		Figarella García, Frances

		Exámenes, auto-evaluación, proyectos, bibliografía anotada, en foro en BB.

		Evaluación de curso realizada por estudiante.



		Figueroa Rviera, Joan A.

		N/A

		Entrevistas con estudiantes, evaluación de curso realizada por estudiante, rúbricas o escala y bitácora de observaciones.



		Guerra Lozano, Cristina

		Exámenes, auto-evaluación, proyectos, uso de rúbricas y Informes orales, diseño de un currículo de un año (Programa de animación a la lectura basado en la literatura infantil).

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por estudiante y rúbricas o escala.



		Hernández Rivera, Víctor

		N/A

		N/A



		López Carrasquillo, Migdalia

		Auto-evaluación, proyectos e investigaciones. 

		Reflexiones escritas, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres), 



		López de Méndez, Annette

		N/A

		N/A



		Lugo Ramírez, Doris

		Exámenes, auto-evaluación, proyectos, uso de rúbricas y lista de cotejo. 

		Reflexiones escritas y evaluación de curso según estudiante. 



		Maldonado Vázquez, Olga

		Exámenes, portafolios, auto-evaluación, proyectos, uso de rúbricas, investigaciones, informes orales y asignaciones escritas.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por estudiante y reacciones a una actividad en particular.



		Martínez Cintrón, Myriam

		Exámenes, portafolios, auto-evaluación, monografías, uso de rúbricas y unidad de investigación.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala.



		Ortiz López, Rafael Alfonso

		Exámenes, proyectos, reflexiones y análisis de visitas a escuelas.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Pujols, Carmen T.

		Portafolios, auto-evaluación y observación sistemática. 

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Quintero Rivera,  Ileana

		Exámenes, portafolios, auto-evaluación, proyectos y uso de rúbricas. 

		Reflexiones escritas, entrevistas con estudiantes y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Rivera Alvarado, Brenda

		Exámenes, portafolios, auto-evaluación, proyectos y uso de rúbricas, diario reflexivo, mapas de conceptos, poemas concretos, tirilla cómica, auto-retrato, aprendizaje cooperativo, evaluación de estudiantes con necesidades especiales.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres), rúbricas o escala, tarjetas, cartas y reconocimientos recibidos.



		Rodríguez Aponte, Eloína

		Exámenes, portafolios, uso de rúbricas, investigaciones e informes orales. 

		Entrevistas con estudiantes.



		Santiago Díaz, Laura M.

		Exámenes, auto-evaluación, proyectos, uso de rúbricas, tareas especiales e informes orales. 

		Evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Velázquez Rivera, Lizzette M.

		Exámenes, portafolios, auto-evaluación, proyectos, uso de rúbricas, mapas de conceptos, síntesis de lecturas, reflexiones    mini escritura, evaluación de artículos publicados en Blog, creación de Home Page,                                      evaluación de foros de discusión en línea, asistencia y participación y análisis de clases observadas (presenciales y grabadas).                          

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala.



		Villafañe Cepeda, Wanda

		Exámenes y proyectos. 

		Reflexiones escritas y evaluación de curso realizada por el estudiante. 



		Vega Millán, Edwin

		Exámenes, auto-evaluación, proyectos y monografías.

		Evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Zorilla Lassus, María del C.

		Exámenes portafolios, auto-evaluación, proyectos y uso de rúbricas. 

		Reflexiones escritas.



		Miró Mejias, Ana G.

		Exámenes, auto-evaluación, uso de rúbricas, Hojas de cotejo, laboratorios, trabajos especiales y "take home exams".

		Reflexiones escritas y entrevistas con estudiantes.



		Maldonado Rodríguez, Jorge A.

		Exámenes, portafolios, auto-evaluación, proyectos, uso de rúbricas y bitácoras, blogs y exámenes "take home".

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Freytes González, Celeste

		Exámenes, proyectos, Ayuda individualizada para el informe oral y escrito de parte de los estudiantes.

		Reflexiones escritas y evaluación de curso realizada por el estudiante. 



		

		

		



		DEPARTAMENTO DE Ecología Familiar



		Faculty Name

		Assessment Strategies Used In Course

		Self Assessment



		Torrech San Inocencio, Lucy A.

		Portafolios, auto-evaluación, proyectos y uso de rúbricas.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala. 



		Figueroa Fuentes Wanda

		Exámenes, auto-evaluación, proyectos y uso de rúbricas.

		Evaluación de curso realizada por estudiante.



		Martinez Miranda, Lirio del C.

		Portafolios, auto-evaluación, proyectos y uso de rúbricas.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala. 



		Vicéns, Meliá

		Exámenes, auto-evaluación, proyectos y uso de rúbricas. 

		Evaluación de curso realizada por estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres)



		Mendoza Bas, Mari Lourdes

		N/A

		N/A



		Pinto Lopez, Elsa

		Exámenes, proyectos y uso de rúbricas. 

		Reflexiones escritas, evaluación de curso realizada por el estudiante y rúbricas o escala. 



		Pasarell, Ivone

		Exámenes, portafolios, auto-evaluación, monografías y uso de rúbricas. 

		N/A



		Cruz de Ruiz, Annabel

		Exámenes, auto-evaluación, proyectos y uso de rúbricas. 

		Reflexiones escritas, evaluación de curso realizada por el estudiante y rúbricas y escala. 



		Corujo Martínez, Germie

		N/A

		N/A



		Mir de Reyes, Celia

		Exámenes, portafolios, auto-evaluación, proyectos y  monografías.

		Reflexiones escritas, evaluación de curso realizada por el estudiante y Evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Alcaraz de Castro, Carmen

		Exámenes, portafolios, auto-evaluación, proyectos, monografías y  uso de rúbricas.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala.



		Hernandez Torres, Iris Z.

		Exámenes, auto-evaluación y uso de rúbricas.

		Reflexiones escritas, evaluación de curso realizada por el estudiante, evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala.



		Enriquez de Muñiz, Maritza

		N/A

		N/A



		Toro Enriquez, Brenda

		Exámenes, proyectos y uso de rúbricas. 

		Reflexiones escritas, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres). 



		Medina Piña, Marissa

		Exámenes, auto-evaluación, uso de rúbricas y presentaciones orales. 

		Reflexiones escritas, evaluación de curso realizada por el estudiante y  evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		

		

		



		DEPARTAMENTO DE Educación Física



		Faculty Name

		Assessment Strategies Used In Course

		Self Assessment



		Albarrán Reyes, Miguel A.

		Exámenes, proyectos, monografías, asistencia y participación. 

		Entrevistas con estudiantes.



		Ojeda Ayala, Rafael

		Exámenes, proyectos y  uso de rúbricas.

		Entrevistas con estudiantes y evaluación de curso realizada por el estudiante.



		Nuñez Bentz, Ricardo

		Exámenes, portafolios, proyectos y monografías.

		Evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres). 



		Bajo Fernandez, María

		Exámenes, portafolios, auto-evaluación y  monografías.

		Reflexiones escritas, entrevistas con estudiantes, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Baldrich Millán, Wanda R

		Exámenes, auto-evaluación, proyectos y uso de rúbricas. 

		Reflexiones escritas, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Del Valle Zuris,Antonio E.

		Exámenes. 

		Evaluación de curso realizada por el estudiante.



		Díaz Urbina, Gloria

		Exámenes, portafolios, proyectos, monografías, uso de rúbricas, presentaciones, observaciones y reflexiones. 

		Evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Nazario Muñiz, Naydi

		Exámenes, portafolios, auto-evaluación, proyectos, monografías y uso de rúbricas. 

		Reflexiones escritas, evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala.



		Vicente Cernuda, José C.

		Exámenes, proyectos y uso de rúbricas. 

		Evaluación realizada por la oficina de Avalúo Institucional (algunos semestres) y rúbricas o escala.



		Oliver Martínez Reinaldo

		Exámenes. 

		Evaluación de curso realizada por el estudiante.



		Tomita Nishii, Hiromi

		Exámenes e investigación: historia de Judo. 

		Evaluación de curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres).



		Meléndez Brau, Nelson

		Exámenes, proyectos, monografías y uso de rúbricas.

		Reflexiones escritas, evaluación del curso realizada por el estudiante y evaluación realizada por la oficina de Avalúo Institucional (algunos semestres). 



		Serralta Rademaker, Michael A.

		Exámenes y proyectos. 

		Reflexiones escritas y evaluación de curso realizada por el estudiante. 



		

		

		





Assessment and self-assessment Table


		Departamento de ArTi






		Faculty Name

		ESTRATEGIAS UTLIZADAS (2.5)

		ESTRATEGIAS INSTRUCCIONALES (2.6)




		TECNOLOGIA(2.8)



		Batista Rodríguez, Andrés




		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad. 

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones,  video conferencia y  otros.

		Power point y otros.



		De Jesús Berrios Luis M.




		Reflexión, solución de problemas 

		Conferencias, grupos de discusión y presentaciones.

		Power point, blackboard y otros.



		Delgado Rivera, Miguel




		N/A

		Conferencias, grupos de discusión, presentaciones.

		Power point y blackboard



		Figueroa Hernández, Ivonne




		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad. 

		Conferencias, presentaciones y otros.

		Power point y otros.



		Graterole Rosario, Agustin




		Reflexión, pensamiento crítico, solución de problemas, disposición profesional.

		Conferencias, simulaciones/demostraciones,  video conferencia y otros.

		Power point y otros.



		Kavetsky Roy




		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad. 

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power point



		Lucena Román, Cynthia




		Reflexión, disposición profesional y diversidad. 

		Conferencias, presentaciones y otros.

		Power point, blackboard y otros.



		Maurás Modesti, Edwin R.




		N/A

		Otros

		Power point y blackboard.



		Pacheco Sepúlveda, Carmen




		Reflexión, pensamiento crítico, solución de problemas, disposición profesional.

		Conferencias y presentaciones.

		Power point y otros.



		Santiago Lebrón,  Nilda S.




		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad. 




		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y  otros.

		Power point, blackboard y otros.






		

		

		

		



		Departamento de Educación Física






		Faculty Name

		ESTRATEGIAS UTLIZADAS (2.5)

		ESTRATEGIAS INSTRUCCIONALES (2.6)




		TECNOLOGIA(2.8)



		Albarrán Reyes, Miguel A.

		N/A

		Conferencias, grupos de discusión, presentaciones, y otros.

		Power point, blackboard, Programa N’Vivo y otros.






		 Baldrich Millán, Wanda R

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y otros.

		Power Point y otros.



		Bajo Fernandez, María 

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones,  video conferencia. 

		Power Point y otros.



		Del Valle Zuris, Antonio E.

		N/A

		N/A

		Otros



		Díaz Urbina, Gloria

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones y otros.

		Power point, blackboard, Programa N’Vivo y otros.






		Meléndez Brau, Nelson

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power Point y balckboard.



		Nazario Muñiz, Naydi

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power Point



		Nuñez Bentz, Ricardo

		N/A

		Conferencias y presentaciones.

		Power Point



		Ojeda Ayala, Rafael

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión y presentaciones.

		Power Point



		Oliver Martínez Reinaldo

		Disposición profesional y diversidad.

		Simulaciones/demostraciones y otros.

		N/A



		Serralta Rademaker, Michael A. 

		Reflexión, pensamiento crítico, solución de problemas.

		Conferencias, grupos de discusión y presentaciones.

		Power Point y otros.



		Tomita Nishii, Hiromi

		N/A

		N/A

		N/A



		Vicente Cernuda, José C. 




		Reflexión, pensamiento crítico, solución de problemas, disposición profesional.

		Conferencias, grupos de discusión, presentaciones y simulaciones/demostraciones.

		Power Point.



		

		

		

		



		

		

		

		



		Departamento de Fundamentos



		Faculty Name

		ESTRATEGIAS UTLIZADAS (2.5)

		ESTRATEGIAS INSTRUCCIONALES (2.6)




		TECNOLOGIA(2.8)



		Aponte Eduardo

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión y presentaciones.

		Power point.






		Azpeitia Mondeja, Elsa

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y otros.

		Power point, blackboard.






		Del Valle Vizcarrondo José

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones,  video conferencia.

		Power point



		Echevarría Cantero, Aurea

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Presentaciones y otros.

		Power point .



		Macksoud López Sandra

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias y  grupos de discusión.

		Power point y blackboard.



		Martínez González Carlos M.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Grupos de discusión, presentaciones y otros.

		Blackboard.



		Moscoso Alvarez, Margarita

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y otros.

		Power point, blackboard y otros.



		Quijano Cabrera Ana E.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión y presentaciones.

		Power point.



		Ramos Cortés Gabriel

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones y otros.

		Power point , blackboard y otros.



		Rodríguez Torres Julio E.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones y otros.

		Power point, blackboard, Programa N’Vivo y otros.



		Snow Noguera, Josephine

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión y presentaciones.

		Power point.



		Subirats Camaraza Pedro Ismael

		Reflexión, pensamiento crítico.

		Conferencia y grupos de discusión.

		N/A



		Torres González Roamé

		Reflexión, pensamiento crítico, disposición profesional y diversidad.

		Conferencia, grupos de discusión y otros.

		Power Point y Blackboard.



		Verdejo Carrión Ada L.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencia,  grupos de discusión, presentaciones y otros.

		Power Point y otros.



		Yudkin Sulivers Anita

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencia,  grupos de discusión, presentaciones y otros.

		Power Point , Blackboard y otros.



		Zambrana Ortiz, Nellie J.

		Reflexión, pensamiento crítico, solución de problemas.

		N/A

		Power Point , Blackboard y otros.



		Departamento de Ecología Familiar



		Faculty Name

		ESTRATEGIAS UTLIZADAS (2.5)

		ESTRATEGIAS INSTRUCCIONALES (2.6)




		TECNOLOGIA(2.8)



		Alcaráz de Castro, Carmen

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power point.






		Cruz de Ruiz Annabel

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión y otros.

		Power point, blackboard.






		Corujo Martínez, Germie

		N/A

		N/A

		N/A



		Enríquez de Muñiz

		N/A

		N/A

		N/A



		Figueroa Fuentes Wanda

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y otros.

		Power point, blackboard.






		Hernández Torres Iris Z.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		

		Power point, blackboard.






		Martínez Miranda Lirio del C.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones y otros.

		Power point, blackboard.






		Medina Piña Marissa

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power point, blackboard






		Mendoza Bas Mari Lourdes

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Presentaciones

		Power point.



		Mir  de Reyes, Celia

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones.

		Power point.






		Pasarell Ivone

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones y otros.

		Power point, blackboard, Programa N’Vivo y otros.






		Pinto López Elsa

		Reflexión, pensamiento crítico, solución de problemas.

		Conferencias, grupos de discusión, presentaciones y otros.

		Power point, blackboard, Programa N’Vivo y otros.






		Toro Enriquez Brenda

		Disposición profesional.

		Conferencias, grupos de discusión, presentaciones.

		Power point, blackboard, Programa N’Vivo y otros.






		Torrech San Inocencio Lucy A.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y otros.

		Power point, blackboard.






		Vicéns Meliá




		Pensamiento crítico, solución de problemas, disposición profesional.

		Conferencias, presentaciones.

		Power point, blackboard.






		Departamento de Programas y Enseñanzas



		Faculty Name

		ESTRATEGIAS UTLIZADAS (2.5)

		ESTRATEGIAS INSTRUCCIONALES (2.6)




		TECNOLOGIA(2.8)



		Álvarez Pérez, Héctor Joel

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones, video conferencias y otros.

		Power point, blackboard y otros.






		Aponte del Toro, Gloria

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Grupos de discusión, presentaciones.

		N/A



		Arellano de Osuna Adelina

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y  otros.

		Power point y otros.






		Figarella García, Frances

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones y  otros.

		Power point, blackboard.






		Freytes González, Celeste

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones.

		Power point, blackboard.






		Guerra Lozano, Cristina

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones.

		Power point, blackboard.






		Hernández Rivera, Víctor

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones  y otros.

		Power point






		López Carrasquillo, Migdalia

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y otros.

		Power point y otros.






		López de Méndez, Annette

		Reflexión.

		N/A

		N/A



		Lugo Ramírez, Doris

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power point 



		Maldonado Rodríguez, Jorge A. 

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones, video conferencias y otros.

		Power point, blackboard, Programa N’Vivo y otros.






		Maldonado Vázquez, Olga

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y  otros.

		Blackboard y otros.






		Martínez Cintrón, Myriam

		Reflexión, pensamiento crítico, solución de problemas, y diversidad.

		Grupos de discusión, presentaciones  y otros.

		Power point, blackboard y otros.






		Miró Mejias, Ana G.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones, video conferencias y otros.

		Power point, blackboard y otros.






		Ortiz López, Rafael Alfonso

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power point






		Pujols, Carmen T.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones  y otros.

		Power point






		Quintero Rivera, Ileana

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power point, blackboard y otros.






		Rivera Alvarado, Brenda

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones  y otros.

		Power point, blackboard y otros.






		Rodríguez Aponte, Eloína

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones  y otros.

		Power point y otros.






		Santiago Díaz, Laura M.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y otros.

		Power point, blackboard y otros.






		Velázquez Rivera, Lizzette M.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones y otros.

		Power point, blackboard, Programa N’Vivo y otros.






		Villafañe Cepeda, Wanda

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones.

		Power point, blackboard y otros.






		Vega Millán, Edwin

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, imulaciones/demostraciones..

		Power point, blackboard.






		Zorilla Lassus, María del C.

		Reflexión, pensamiento crítico, solución de problemas, disposición profesional y diversidad.

		Conferencias, grupos de discusión, presentaciones, simulaciones/demostraciones.

		Power point
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Strategies, Instructional strategies and Technology Table


List of Exhibits for Element 5c

UPR Mission (5c.1)

 UPR ByLaws (Section 45.3) and the unit's mission (5c.1)

Ten goals for the Decade from the University's strategic development for 2006-2016 (5c.1)

DGS Research and Creative Activity Policy (5c.1)

 The DGS Faculty Development Plan (5c.1)

Faculty Research Projects (5c.2)

Scholarship Table (5c.2)

tables 5c1-Scholarship (included in exhibit Standard 5-DGS Exhibit Table, pp. 114-144): Research and creative activity (pp.114-120), publications (pp. 121-126), lectures, conferences and other presentations (pp. 127-141), and grants by Faculty (pp. 142-144). (5c.2)

DGS Faculty-Publication Samples (5c.2)

Undergraduate Faculty Publication Samples (5c.2)

List of Exhibits for Element 5c


Examples of Faculty Research and Development Project Proposals


		Faculty Name

		Department

		Proposal Title

		Year

		Agency



		Albarrán Reyes, Miguel A.

		Physical Education

		Albarran  M.A. Archivo de Letristas, Musicos y Artistas. Base de datos sobre la musica popular.  Investigacion Digital.

		2008

		



		Alvárez Pérez, Hector Joel

		Curriculum and Teaching

		1. LiT:  Climate Warning Impacts:  Evaluating the Vulnerability of Tropical Ectotherms (collaborative Proposal Washington Universit , Barnard College, UCLA University, university of P.R.)  - 


Not yet approved

		2009

		NSF



		Amaral Figueroa, Marta I.

		Physical Education

		El perfil del paciente renal en hemodialisis y sus patrones de actividad fisica en Puerto Rico 

		2009 

		



		Aponte Hernández, Eduardo

		Foundations

		1- Estudio de efectividad de preparación de maestros en la UPR con Annette López & otros/ Cantidad otorgada 


2- Desarrollo de Indicadores de Tendencias en la Educación Superior/ Propuesta sometida al BID por, Venezuela con Gazzola/ A. Didriksson                

		2007-2009


2006-2007

		FIPI-DEGI 


IESALC /UNESCO



		Aybar Soltero, Fernando

		Physical Education

		Department of Sport and Recreation Grant: Research in PR Female Athletes and Role Conflicts.

		(2006)

		



		Azpeitia Mondeja, Elsa

		Foundations

		No information provided

		

		



		Bajo Fernandez, María de las N.

		Physical Education

		No information provided

		

		



		Baldrich Millán, Wanda R.

		Physical Education

		No information provided

		

		



		Batista Rodríguez, Andrés

		Arts, Technology and Educational Innovations

		La imaginacion cono-simb a creadora en la pintura religiosa cristiana en la  a mitad del siglo XX en PR, 

		2007

		



		Bravo Rivera, Sandra

		Physical Education

		No information provided

		

		



		Corujo Martinez, Germie

		Family Ecology

		Narrative Text in Puerto Rican Preschool Children: Narrative Structure and Text Meaning Construction.

		2008-09

		



		Cruz de Ruiz, Annabel

		Family Ecology

		No information provided

		

		



		De Jesús Berrios, Luis M.

		Arts, Technology and Educational Innovations 

		No information provided

		

		



		Del Valle Vizcarrondo, José

		Foundations

		Campamento de Verano de Polo Acuático Húngaro 

		2006

		Dpto Educación Física,UPR, Río Piedras



		Del Valle Zuris, Antonio E.


		Physical Education

		Lesiones mas comunes en Atletas de la Universidad de Puerto Rico

		2008

		



		Delgado Rivera, Miguel

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Delgado Rodríguez, Luis

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Díaz Urbina, Gloria


		Physical Education

		No information provided

		

		



		Echevarría Cantero, Aurea

		Foundations

		No information provided

		

		



		Enriquez de Muñiz, Maritza

		Family Ecology

		No information provided

		

		



		Figarella García, Frances

		Curriculum and Teaching

		No information provided

		

		



		Figueroa Hernández, Ivonne

		Arts, Technology and Educational Innovations

		1. Serie de Conciertos Educativos 


2. Propuestas Sometida para aprobación: Serie de Conciertos en las Escuelas Elementales Públicas de Río Piedras.

		2006-2009


2009-2010

		Instituto de Cultura


Fundación Angel Ramos



		Figueroa Fuentes Wanda

		Physical Education

		1.-Estrategias de Auto- regulaición Emocional en la Niñez  Preescolar: Perspectiva Socio-Cultural. Investigadora principal: Dra. Wanda I. Figueroa Fuentes 


2.-  Ecological factors that support the development of resiliency among preeschol children living in poverty in Puerto Rico. Exploratory  Research Project


3. Ecological factors that support the development of resiliency among preschool children living in poverty in Puerto Rico.  NIH did not approve proposal, FIPI approved proposal

		2006


2008


2009


2010

		Hermanas Calzada


National Institute of Health 


FIPI, Universidad de Puerto Rico.



		Freytes González, Celeste

		Curriculum and Teaching

		No information provided

		

		



		García Padilla, María del C.

		Foundations

		No information provided

		

		



		Guerra Lozano, Cristina

		Curriculum and Teaching

		No information provided


		

		



		Hernández Jorge, Víctor

		Physical Education

		No information provided

		

		



		Hernández Rivera, Víctor

		Curriculum and Teaching

		1. La cultura criolla en la formación y desarrollo de la sociedad puertorriqueña (TítuloV, Parte A) 


2. Estrategias y recursos innovadores para las enseñanza de la geografía (Título II, Parte A).

		2006-2007


2008

		Dept. Ed/PR & Centro de Estudios Avanzados de PR y el Caribe



		Hernández Torres, Iris Z.

		Family Ecology

		No information provided

		

		



		Kavetsky Modesti, Roy

		Arts, Technology and Educational Innovations

		No information provided

		

		



		López Carrasquillo, Migdalia

		Curriculum and Teaching

		No information provided

		

		



		López de Méndez, Annette

		Curriculum and Teaching

		1.Professional Training for Teachers of Diverse Learners:  Strategies for Language Enhancement, 


2. Criollo Learning for the Arts for Children, Municipio Autonomo de Caguas, Development Project,                                                                                                        


3. Arte, Narrativa Digital y Currículo Integrado (NCLB05-05) Project 


4. Proyecto Narrativa Digital:  Adiestramiento a Maestros Departamento de Educación (Practica Intramural




		2009-2010


2008-2009


2007-2008


2006-2007

		Council of Higher Education 


National Endowment for the Arts 


Council of Higher Education


Council of Higher Education



		López Javier, Janet

		Family Ecology

		No information provided

		

		



		López Rivera, Luis

		Curriculum and Teaching

		No information provided

		

		



		López Serrano, Nancy

		Curriculum and Teaching

		No information provided

		

		



		Lucena Román, Cynthia

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Macksoud López, Sandra

		Foundations

		Math for all (en conjunto con Dra. Ana Miro) 


La formación de maestros reflexivos en la Facultad de Educación (not approved) 




		2007


2007

		Consejo de Educación Superior Título II Hermanas Calzada



		Maldonado Rodríguez, Jorge A.

		Curriculum and Teaching

		No information provided

		

		



		Martínez Colón, Lucía del R.

		Physical Education

		No information provided

		

		



		Martínez Hernández, Edwin

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Martínez Miranda, Lirio del C.

		Family Ecology

		No information provided

		

		



		Maurás Modesti, Edwin R.

		Arts, Technology and Educational Innovations

		1. Integración para el Dominio del Español : Artes Historia y Tecnología, (IDEAHT)- (Universidad René Decartes, Paris, Francia)


2. Acercando al museo a nuestra comunidad educativa: Una innovación curricular para el dasarollo de actividades utilizando algunos de los tesoros culturales del Museo de Las Américas a través de la red cibernética

		2008-2009


2006-2007

		Consejo de Educación Superior


Consejo de Educación Superior



		Meléndez Alicea, Juan

		Arts, Technology and Educational Innovations

		

		

		



		Meléndez Brau, Nelson

		Physical Education

		1. Programa de capacitación en el uso de herramientas de planificación dirigida a los oficiales de manejo de los bosques y reservas.


2.Valuation of Coral Reefs and Associated resoruces in eastern Puerto Rico

		2006


2006

		DRNA 


DRNA



		Mir de Reyes,  Celia

		Family Ecology

		No information provided

		

		



		Miró Mejias, Ana G.

		Curriculum and Teaching

		1. Matemática para todos.  Mejorando la calidad de enseñanza y aprendizaje de los estudiantes con necesidades especiales.


2. Un estudio de la Experiencia de futuros maestros en práctica docente y egresados del programa de Educación Especial, a la luz de las competencias y los estándares profesionales.

		2007-08


2006-2008

		Council of Higher Education 


Fideicomiso Herrmanas Calzada



		Moscoso Alvarez, Margarita

		Foundations

		1. The evaluation of teacher preparation program at UPRRP.(Co-Investigador ) 


2. An educational model to prevent violence, school dropout.  (Co Investiagator) 


3. Violence Behavior Risk and Protective Factors among students (Co Investigator) 




		2006-2009


2007-2008


2006-2007

		FIPI, UPRRP 


Family Department PR Gov. 


Comisión prevención violencia.



		Nazario Muñiz, Naydi

		Physical Education

		No information provided

		

		



		Nuñez Bentz, Ricardo

		Physical Education

		No information provided

		

		



		Ojeda Ayala, Rafael


		Physical Education

		No information provided

		

		



		Ojeda O’Neill, María I.

		Physical Education

		No information provided

		

		



		Oliver Martínez, Reinaldo

		Physical Education

		No information provided

		

		



		Ortiz Ceballos, Elena

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Otero, Ruth E.

		Curriculum and Teaching

		

		

		



		Pacheco Sepúlveda, Carmen

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Padín Zamot, William

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Pandolfi, Giussepppe

		Curriculum and Teaching

		No information provided

		

		



		Pasarell de Pastrana, Ivonne

		Family Ecology

		No information provided

		

		



		Pinto Lopez, Elsa

		Family Ecology

		Dietary patterns and drug use among Latinas Predoctoral Fellowship Award (F31), NIDA,

		2006-2007

		Nactonal Institute of Health (NIH) 



		Pujols González, Carmen T.

		Curriculum and Teaching

		No information provided

		

		



		Quijano Cabrera, Ana E.

		Foundations

		Atención y manejo de la dimensión psicosocial, comportamental y existencial de la personal enferma con cáncer. 


El estatus de la psicología oncológica en Puerto Rico   

		2009


2008

		FIPI 


Hermanas Calzada



		Quintero Rivera, Ileana

		Curriculum and Teaching

		No information provided

		

		



		Ramírez González, Carlos

		Foundations

		No information provided

		

		



		Ramírez Marrero, Farah

		Physical Education

		Self-reported physical activity in Hispanic adults living with HIV: comparison with accelerometer and pedometer.

		

		



		Ramos Cortés, Gabriel

		Foundations

		No information provided

		

		



		Ríos González, Sheila

		Family Ecology

		No information provided

		

		



		Rivera Alvarado, Brenda

		Curriculum and Teaching

		No information provided

		

		



		Rivera Morales, Merdeces

		Physical Education

		No information provided

		

		



		Rivera Negrón, María J.

		Physical Education

		No information provided

		

		



		Rodríguez Aponte, Eloína

		Curriculum and Teaching

		No information provided

		

		



		Rodríguez Torres, Julio E.

		Foundations

		No information provided

		

		



		Sagardía Ruiz, Magda

		Foundations

		No information provided

		

		



		Santiago Díaz, Laura M.

		Curriculum and Teaching

		No information provided

		

		



		Santiago Lebrón,  Nilda S.

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Scharron, María

		Curriculum and Teaching

		No information provided

		

		



		Schelske Santos, Michelle

		Family Ecology

		No information provided

		

		



		Segarra Vázquez, Maniliz

		Physical Education

		No information provided

		

		



		Solís Jordán, José

		Foundations

		No information provided

		

		



		Suárez Silverio, Eduardo

		Foundations

		No information provided

		

		



		Tomita Nishii, Hiromi

		Physical Education

		No information provided

		

		



		Toro Enriquez, Brenda

		Family Ecology

		No information provided

		

		



		Torrech San Inocencio, Lucy A.

		Family Ecology

		No information provided

		

		



		Torres González, Roamé

		Foundations

		No information provided

		

		



		Torres, Shirley A.

		Curriculum and Teaching

		No information provided

		

		



		Vargas Gómez, Daraciela

		Arts, Technology and Educational Innovations

		No information provided

		

		



		Vega, Edwin

		Curriculum and Teaching

		No information provided

		

		



		Velázquez Rivera, Lizzette M.

		Curriculum and Teaching

		1. El Portafolio Electrónico-Instrumento para el Assessment Formativo de Futuros Maestros de Excelencia - Suporting Teacher Excellence and Professionalism 

		2006


		Dept. Ed./ PR





2-Evaluación Programa Even Start (Continuación) Departamento de Educación




2007


		2008


2007


2007

		Hermanas Calzada 



		Vicéns Meliá, Lizzette

		Family Ecology

		No information provided

		

		



		Vicente Cernuda, José C. 


		Physical Education

		No information provided

		

		



		Villafañe Cepeda, Wanda

		Curriculum and Teaching

		No information provided

		

		



		Yudkin Suliveres, Anita

		Foundations

		No information provided

		

		



		Zambrana Ortiz, Nellie J.

		Foundations

		No information provided

		

		



		Zorilla Lassus, María del C.

		Curriculum and Teaching

		Modelo Orgánico Multivariable: una estrategia pedagógica para el fomento de la lectura en estudiantes adolescentes (MOM)

		

		





Faculty Research Projects


		Faculty Name

		Department

		Scholarship

Type of publication


(1)  Book (2) Chapter in book (3)  Articles in profesional journals (4)  Monographs/Creative work/Technical reports



		Albarrán Reyes, Miguel A.

		Physical Education

		(1) Ojeda, R. (2006). Introducción a la Educación Física - Historia y principios. Hato Rey, P.R.:Publicaciones Puertorriqueñas, Inc.


(3)  Albarrán, M.A. (2008). Archivo de letristas, músicos y artistas. Base de datos sobre la música popular. Investigación digital.



		Alvárez Pérez, Hector Joel

		Curriculum and Teaching

		(1) Altshuler, D. R., Medín, J. , Y Nuñez. (2004).  Ciencia, Pseudociencia y Educación. Ediciones Callejón. San Juan, P.R.                                                                                                                                     2.  Bilica, K.  Y Flores, M.  (2009). Inductive & Deductive Science Thinking:  A model for Lesson development.  Science Scope.  Vol.  32 (6):  36-41                                                                                                                                                                                                                                                                              3.  Bettely, P.  (2009).  Practioner Research sucess!  Science & Children.  Vol.  46 (5):  25-27.


(3) Raymond, B.  Huey, Curtis Deutsch, Joshua J. Tewburry 1, Laurie J.  Vitt, Paul E.  Hertz, & Hector J. Alvarez Pérez, Theodore Garland, Jr.  (2009).  Why tropical forest lizards are vulnerable to climate warning.  Proc.  R.  Soc. B.  Mar doi:10.  1098/rspb.  2008.  1957 Published online.                                                                          Alvarez, H. J.  (2007).  ¿  Cómo aprende el cerebro infantil?  Nuestra Escuela (Santillana).  Vol.  1:5-6.


(4) Zambrana, N., Álvarez. H. J.  y Maldonado, A.  (2007).  Informe final: Experiencias Prácticas en la facultad de Educación UPRRP:  Un acercamiento multimétodo.  Facultad de Educación UPRRP.



		Amaral Figueroa, Marta I.

		Physical Education

		



		Aponte Hernández, Eduardo

		Foundations

		(2) 1- 2008-2009 Cap. 7 " Inclusión, pertinencia y calidad de la educación superior en America Látina en el Caribe: hacia una educación creativa" en E. Gonzalez y J.M. Cadenas La Universidad Latinoamericana en discusión. Caracas: Centro de Estudios de América/ Universidad Central de Venezuela                                                                                                                  2- 2008 Cap. XI "Dinámica de cambio y transformación de la educación superior en el caribe ante los retos del siglo XXI 1996-2008" en La educación superior en América Latina y el Caribe. C . Tunnerman (ed.) Caracas: IESALC/UNESCO.                                                                                                                                                                                                        3- 2008 Cap. 4 "Desigualdad, Inclusión y Equidad en la Educación Superior en América Latina y el Caribe: Tendencias y escenario alternativo y en el Horizonte 2021" en A. Gazzola& A. Didriksson (eds.) Tendencias de la Educación Superior en America Latina y el Caribe. Caracas: IESALC/UNESCO.     


4-2008 "Research and Knowledge Creation in the Carribean for Endogenous Development and Building autonomous Knowledge Societies" with A. Molina in Research and Knowledge Creation in the University: An Endangered species? Paris: UNESCOWorld Forum. 


(1) "Globalization, Integration, Intercultural Development and Educational Policy: Puerto Rico and Latino Identities al the Cross Roads" en Cuadernos de Investigación, Universidad de Puerto Rico, Centro de Investigaciones en la Educación Vol. 22, 2007


(2) La formación de docentes en la Universidad de Puerto Rico: pertinencia, calidad y efectividad ante los retos de la era del aprendizaje y del conocimiento( resultados de propuesta de investigación de FIPI-DEGI


                                                                                                         



		Aybar Soltero, Fernando

		Physical Education

		



		Azpeitia Mondeja, Elsa

		Foundations

		



		Bajo Fernandez, María de las N.

		Physical Education

		



		Baldrich Millán, Wanda R.

		Physical Education

		(4) Baldrich, W. (2008). Lummi Sticks actuados para desarrollar coordinación sensomotriz y ritmo. 


Baldrich, W. (2008). Ejecitémonos bailando salsa, IV Congreso Centroamericano de Educación Física, Recreación y Deporte en la Universidad de Costa Rica.



		Batista Rodríguez, Andrés

		Arts, Technology and Educational Innovations

		(4) Trabajos de Creación:                                                                                         1. Batista A. (2008). Las Posibilidades del Power Point: Presentación del marco conceptual para la aplicación de sus diversos usos.                                                                                                        2. Batista A. Corchado, A.V., Rodríguez, Luis R. M. (2009) La aplicación de estructuras dinámicas para la comprensión de conceptos en el proceso actvo del aprendizaje.                                      3. Batista A. (2008). Creación del Cartel: Acto protocolario cien años Dra. Juana Méndez. Cien años modelando la formación de los puertorriqueños y puertorriqueñas.                                                       4. Batista A. (2007). la imaginación icono-simbólica creadora en la pintura religiosa cristiana en la última mitad del siglo XX en Puerto Rico.                                                                                                             5 . Batista A. (2007). Creación del Cartel: A Generation Reflects: Thinking Through The Cultural Turn Writing Histories in an Interdisciplinary and Transnational Age/ Cartel actividad internacional entre la Universidad de Michigan Rackham School of Graduate Studies, Einsenberg Institute for Historial Studies.                                                        6. Batsita A. (2006). Creación del Cartel: Conversatorio entre creadores en la palabra, la música, el teatro  y el arte. Reconocimiento a profesores destacados por su capacidad creadora en diversas áreas del saber.  






		Bravo Rivera, Sandra

		Physical Education

		



		Corujo Martinez, Germie

		Family Ecology

		1) Coautora de libro de curriculo preescolar -Cintron de Esteves, C, Lopez de Cruz, M. & Corujo Martinez, G.2006 -Preescolares, principios e ideas que fortalecen un curriculo integrado e inclusivo, colombia, panamericana formas e impresos, S.A.


(3)Artículos sometido a consideracion a la revista Pedagogica- el texto narrativo en niños preescolares puertorriqueños, estructuras y construccion de la significacion del texto






		Cruz de Ruiz, Annabel

		Family Ecology

		(3).- Cruz De Ruiz A. 2008 . Aroma, Colores y Sabores como Estimulos a respuestas sensoriales en la seleccion de alimentos equilibrium 5(1) 16-18                                                   .-Cruz, A toro, B  Vicents, L (2009). Comparacion de valor nutricional de menus para niños de 4 a 8 años en establecimientos de comida rapida y casual/familiar con las ingestas Dietarias de Referencia. Avance de Nutricion . Revistas anual de la asociacion  Dietetica America, Capitulo de Puerto Rico.                    






		De Jesús Berrios, Luis M.

		Arts, Technology and Educational Innovations 

		



		Del Valle Vizcarrondo, José

		Foundations

		(4) Comparación del aprovechamiento, participación y la opinión de estudiantes en cursos presenciales con estudiantes en cursos en línea.






		Del Valle Zuris, Antonio E.


		Physical Education

		(1) Del Valle Zuris, Antonio, Nutrición del Jugador de Polo Acuático, Copy And Compu Spot 2009.



		Delgado Rivera, Miguel

		Arts, Technology and Educational Innovations

		



		Delgado Rodríguez, Luis

		Arts, Technology and Educational Innovations

		



		Díaz Urbina, Gloria


		Physical Education

		



		Echevarría Cantero, Aurea

		Foundations

		



		Enriquez de Muñiz, Maritza

		Family Ecology

		



		Figarella García, Frances

		Curriculum and Teaching

		(5)Cómo se enriquece la educación presencial a través de la educación a distintos congresos de educación.                                                                                                                                                     Innovación multidisciplinaria y problematizadora para formación de educadores y estudiantes.  






		Figueroa Hernández, Ivonne

		Arts, Technology and Educational Innovations

		(1)  Figueroa, Ivonne.(2007). Métodos de Enseñanza En la Educación Musical. Hato Rey, Puerto Rico: Publicaciones Puertorriqueñas.


(2) Figueroa, Ivonne. (2007). La Familia Figueroa-Sanabria: Una Familia de Músicos Puertorriqueños.


(4) Conciertos en Estados Unidos, Centro América y Puerto Rico, Conciertos Educativos en las Escuelas de Puerto Rico. Grabación de un disco con el violinista Guillermo Figueroa. Grabación de un disco con el cellista Jesús Morales.



		Figueroa Rosario, Wanda

		

		(3)Figueroa W (2008). Mis amigos y yo: estrategias utilizadas por la niñez preescolar para autorregular sus emociones. Cuaderno de Investiagación en la Educación, Vol.23                                                                                                     -  Figueroa W (2008) Cultivando la resiliencia en la Familia Puertorriqueña:  Es posible en estos tiempos? Revista anual de la Asociación Puerto Riqueña de Ciencia de la Familia y el Consumidor.


(4)Figueroa Fuentes W. (2008). Resiliencia en la Niñez Preescolar: Estrategias para promover la resilencia en el contexto escolar. Videos cortos creados para el proyecto, Creación de Modulos para la Educación Temprana: Estrategias para capacitar educadores que trabajen con la niñez temprana  (0-6 años). Disponible en la pagina electronica del proyecto ALCANZA.






		Freytes González, Celeste

		Curriculum and Teaching

		



		García Padilla, María del C.

		Foundations

		



		Guerra Lozano, Cristina

		Curriculum and Teaching

		(1) Guerra, C. et al. (2007)  Idioma y fantasía.  Grado 10.  San Juan, Puerto Rico: Grupo Editorial Norma.  Guerra, C. et al.  (2007)  Cuaderno Idioma y fantasía. Grado 10. San Juan, PR:  Grupo Editorial Norma.  Guerra, C. at al. (2007).  Idioma y fantasía.  Grado 12.  San Juan. PR:  Grupo Editorial Norma. Guerra, C. et al. (2007).  Cuaderno Idioma y Fantasía. Grado 12.  San Juan, PR.  Grupo Editorial Norma.    



		Hernández Jorge, Víctor

		Physical Education

		



		Hernández Rivera, Víctor

		Curriculum and Teaching

		(4) Hernández Rivera, Víctor (2009).  "Testimonio de un maestro de Lilita Villanua:  presentado en el Club Rotario de Río Piedras en homenaje que esta institución le ofreció a la artista y directora del Ballet Andanza, 10 de marzo de 2009.                                Hernández Riviera, Víctor (2009). "Laura Gallego en mi memoria", presentado en la Facultad de Educación, UPR-Río Piedras, en ceremonia de Premios y Medallas, ocasión en la cual se instruye un premio con el nombre de esta destacada poeta y educadora, 9 de mayo de 2009.                                                                                                                                                                                                                 Hernández Rivera, Víctor (2006).  "Homenaje al Dr. Ricardo Alegría", texto presentado en acto público en el cual el Departamento de Educación reconoce al destacado historiador, 14 de noviembre de 2007.



		Hernández Torres, Iris Z.

		Family Ecology

		(3)Dra. Iris Hernandez Torres.                                                                                                                                Publicaciones                                                                                                                                                        - Hernandez I.Z.(2006). Reseña, conferencia  Lydia J. Roberts, Suplementacion con hierro durante el embarazo.  boletin Asociacion Puertorriqueña de Ciencias de la Familia y del Consumidor.                                                                                                                                                           .-Hernandez I.Z, (2008). Leadership competencies of Foodservice , Directors Dietitians in Puerto Rico, Perceived Importance, Frequency and expertise , abstract, journal of the american dietic, association, september supplement, 9,A20.


(4).- Labor creativa                                                                                                    Relacionada a trabajo de acreditacion del programa de bachillerato en nutricion y dietetica, escuela de ecologia familiar y nutricion de la universidad de Puerto  rico, rio piedras campus. Accreditation Document 2004.                                 2.-Section 1: Eligibility requirements for the  reacreditation of the didactic program in dietetics, nutrition and dietetics program, school of famaly ecology and nutrition, university of puerto rico, rio piedras Campus. Accreditation document 2008  3.- Standar II, Student Learning Assessment. Self-Study Report for the reacreditation of the nutrition and Dietetic program, school of family ecology and nutrition, university of puerto rico , rio piedras campues acreditation document 2008-2009.






		Kavetsky Modesti, Roy

		Arts, Technology and Educational Innovations

		



		López Carrasquillo, Migdalia

		Curriculum and Teaching

		(1) Feliciano, R. Guerra, C., Kortright, D., López, M.  (2008).  Idioma y fantasía.  Colombia: Norma  


(2) López, M.  (2008). Turey narra la historia de Puerto Rico.  San Juan: Ediciones Turey, EL Taíno. 






		López de Méndez, Annette

		Curriculum and Teaching

		(3)  López de Méndez, A.G. & Vadi-Fantauzzi, J.   (2002).  Entrevista a Dra. Helen Barret: una historia de vida en digital.  Tecne: Revista del Centro de Tecnología Educativa, Universidad de Puerto Rico, Año 1, Vol. 5, 18-20 
López de Méndez, A.G. & Vadi-Fantauzzi, J.  (2002).  De lo presencial a lo virtual: experiencias, retos y tendencias.  Tecne: Revista del Centro de Tecnología Educativa, Universidad de Puerto Rico, Año 1, Vol. 5, 10-15.  


(4)López de Méndez, Annette; Rodríguez Rivera, Nereida; González Nazario, Carmen E. & Vázquez, Isabel. (2008). El currículo integrado. San Juan, PR: Centro de Investigaciones Educativas, Universidad de Puerto Rico. Recuperado el 12 de enero de 2009 de http://alcanza.uprrp.edu/modulo3                                                                                                                                                                               López de Méndez, A.G.  (2007).  Artes visuales, narrativa digital y currículo integrado.  Río Piedras:  Centro de Investigaciones Educativas, Universidad de Puerto Rico.                                                                                 
López de Méndez, A.G.  (2006).  La integración de las artes visuales puertorriqueñas al currículo escolar.  Río Piedras:  Centro de Investigaciones Educativas, Universidad de Puerto Rico.                                                                                                                            López de Méndez, A.G.  (2005).  Las artes visulaes en la sala de clases.  Río Piedras:  Centro de Investigaciones Educativas, Universidad de Puerto Rico.
Bonilla Rodríguez, Víctor E.; López de Méndez, Annette; Cintrón Rodríguez, Madelyn E.; Ramírez Pagán, Solángel; Román Oyola, Rosa. (2005). Feminización de la matrícula de educación superior en Puerto Rico. Cuaderno de Investigación en la Educación, 20, 114-153.
López de Méndez, A.G. (2004). “El artista que llevas dentro” multimedia project that present twelve works of arts, artist biographies, art process, games and other interactive activities. ActivArte Gallery, Museo de Arte de Puerto Rico.
López de Méndez, A.G.  (2003).  El periódico escolar: Una estrategia para la integración de las tecnologías a la enseñanza de la lectoescritura.  Río Piedras: Centro de Investigaciones Educativas, Universidad de Puerto Rico.
López de Méndez, A.G. (2002).  Preparando los maestros del mañana en el uso y manejo de las nuevas tecnologías.  Río Piedras: Centro de Investigaciones Educativas, Universidad de Puerto Rico.   López de Méndez, A.G.  (2000).  La integración de la internet en lecciones de ciencia.  Río Piedras: Centro de Investigaciones Educativas, Universidad de Puerto Rico.
López de Méndez, A.G., ed. (2000).  Tendencias de investigación de la Facultad de Educación.  Cuaderno de Investigación en la Educación, 15,  4-167.                                                                                                                                                                                          López de Méndez, A.G.  (1995). What teachers learn during the first years of teaching:  The perspective of a group of Puerto Rican teachers. Cuaderno de Investigación en la Educación, 9, 27-81. 
López de Méndez, A.G.  (1994).  What teachers learn during the first years of teaching:  The perspective of a group of Puerto Rican teachers.  Unpublished Manuscript, Harvard University, Mass.
López de Méndez, A.G. (1992).    Teachers as researchers. Paper presented at the opening of the Third Educational Research Congress at the University of Puerto Rico, San Juan, Puerto Rico.
López de Méndez, A.G.  (ed.) (1992).  Reflections:  Teachers as researchers. Unpublished Manuscript, University of Puerto Rico, Puerto Rico. 






		López Javier, Janet

		Family Ecology

		



		López Rivera, Luis

		Curriculum and Teaching

		



		López Serrano, Nancy

		Curriculum and Teaching

		



		Lucena Román, Cynthia

		Arts, Technology and Educational Innovations

		(3) Lucena, C. (febrero de 2008). Desde la ventana del Asesor: Etapas del Proyecto Cenit [Artículo en revista general], EduCenit 1 (1) 6-9


(4)  Dr. Luis M. De Jesús y Dra. Cynthia Lucena. Adecuación para el Departamento de Educación de Puerto Rico de los Estándares de Tecnología para los Estudiantes  desarrollados por ISTE. Departamento de Educación, Puerto Rico.



		Macksoud López, Sandra

		Foundations

		1. Publicación de la Página de Inducción en Internet
2. Creación del directorio electrónico para comunicación con egresados
3. Informe de la Prueba de Disposiciones del Estudiante de Nuevo Ingreso
4. El uso del PCMAS como parte del sistema de assessment de futuros maestros






		Maldonado Rodríguez, Jorge A.

		Curriculum and Teaching

		



		Martínez Colón, Lucía del R.

		Physical Education

		



		Martínez Hernández, Edwin

		Arts, Technology and Educational Innovations

		



		Martínez Miranda, Lirio del C.

		Family Ecology

		(4)-ALCANZA (2008), Alcanzar la comunidad de  aprendices mediante las practicas apropiadas para la niñez temprana  (0-6 años). Centro de investigaciones educativas, universidad de Puerto Rico, Recinto de Rio Piedras.                       Autora del Modulo. assessment del Desarrollo y Aprendisaje de la Niñez Temprana Co-autora del Modulo : El educador de la Niñez temprana promotor del aprendisaje activo.                             Tuve asignado un tare para el diseño de las lecciones o talleres del Seminario III de porta-e . Se culmino el diseño de las lecciones a talleres del seminario III de porta -e.






		Maurás Modesti, Edwin R.

		Arts, Technology and Educational Innovations

		(1) En Proceso- "La importancia de la Creatividad en la Educación"


(4)  Varias Exposiciones de Pintura



		Meléndez Alicea, Juan

		Arts, Technology and Educational Innovations

		



		Meléndez Brau, Nelson

		Physical Education

		



		Mir de Reyes,  Celia

		Family Ecology

		



		Miró Mejias, Ana G.

		Curriculum and Teaching

		



		Moscoso Alvarez, Margarita

		Foundations

		



		Nazario Muñiz, Naydi

		Physical Education

		



		Nuñez Bentz, Ricardo

		Physical Education

		



		Ojeda Ayala, Rafael


		Physical Education

		



		Ojeda O’Neill, María I.

		Physical Education

		



		Oliver Martínez, Reinaldo

		Physical Education

		



		Ortiz Ceballos, Elena

		Arts, Technology and Educational Innovations

		



		Otero, Ruth E.

		Curriculum and Teaching

		



		Pacheco Sepúlveda, Carmen

		Arts, Technology and Educational Innovations

		



		Padín Zamot, William

		Arts, Technology and Educational Innovations

		(1) Padín Zamot, W. (2005). Manual de Teatro Escolar: Alternativas para el maestro. San Juan, Puerto Rico: Editorial de la Universidad de Puerto Rico.



		Pandolfi, Giussepppe

		Curriculum and Teaching

		



		Pasarell de Pastrana, Ivonne

		Family Ecology

		



		Pinto Lopez, Elsa

		Family Ecology

		3.- Rahill, G. Pinto, E (In Pree, 2009).The  practice and use of informal injectionists among u.s. Haitian and latino immigrants. A call for health research to inform health practice journal of social work practice in the additions. 9(3).                                                                                                 .- Rahill, G. Pinto, E, Vanderbiest, & Rice, C. (InPress, 2009). What is Relapse. a Contemporary View of Treatment for Alcoholism. Journal of social Work Practice en the Addictions 9(3).                                                                                                                                                    .- G. Pinto, Rice, C weddle , D. & Rahill, G (2008). Dietary patterns derived by cluster analysis and cardiovascular risk factors among Hispanic women; NHANES-2001-2002. Journal of the american dietetic association, 108(2)-248-256                                                                                                          .- de la rosa M. Rahill, G, Rojas P. & Pinto, E, (2007). Cultural adpatations in data collection. field      experiences. Journal of Ethnicity in Substance Use, 6(2). 163-80.                                                               






		Pujols González, Carmen T.

		Curriculum and Teaching

		(1)Pujols González,C; Molina Iturrondo,A.(2007)Editoras, Serie Dos Lenguas. San Juan , Puerto Rico:Editorial UPR



		Quijano Cabrera, Ana E.

		Foundations

		(2) Yudkin Suliveres, A. y Pascual Morán, A. (Eds.), (2008).  Educando para la Paz en y desde la Universidad:  Antología conmemorativa de una década.  San Juan:  Cátedra UNESCO de Educación para la paz/Universidad de Puerto Rico.






		Quintero Rivera, Ileana

		Curriculum and Teaching

		(2)“ Enseñar Estudios Sociales a partir de los niños y las niñas: el ejemplo de un modelo constructivista” en: Quintero A.H., Molina Iturrondo A., García Padilla M. del C., Piñero González E., Quintero I. M., Haiman A.(2006)  Educación con Sentido: la educación ideal y posible. Publicaciones Puertorriqueña, San Juan


(4) Preparación del Currículo: PROGRAMA DE CAPACITACIÓN DE LÍDERES PARA EL DESARROLLO DE INICIATIVAS COMUNITARIAS, Centro Para Puerto Rico mayo, 2008






		Ramírez González, Carlos

		Foundations

		



		Ramírez Marrero, Farah

		Physical Education

		



		Ramos Cortés, Gabriel

		Foundations

		



		Ríos González, Sheila

		Family Ecology

		



		Rivera Alvarado, Brenda

		Curriculum and Teaching

		3) Visita a la sala de clases:  Revista ADK- Vol. 1- Año 2006-07


(4)Manual de Reglas Parlamentarias 2006-07  Historia Capítulo ADK-UPR (25 años) Vocabulario y Dificultad de ubicación, letras en patrones (c-s-z,r-l,h-s-j)






		Rivera Morales, Merdeces

		Physical Education

		



		Rivera Negrón, María J.

		Physical Education

		



		Rodríguez Aponte, Eloína

		Curriculum and Teaching

		(1)TESL:  A Cognitive View (For Variant & Non Variant populations (2006)






		Rodríguez Torres, Julio E.

		Foundations

		Rodríguez, J., Esteves. C., Cruz, J. (2007). La experiencia en el Proyecto PEL. Pedagogía. Vol 40, No.1
Rodríguez, J. (2005). Palabras Preliminares, Pedagogía. Vol.38, No.1






		Sagardía Ruiz, Magda

		Foundations

		



		Santiago Díaz, Laura M.

		Curriculum and Teaching

		(2)Agrinsoni, M. & Santiago, L.  (2008).  Prácticas Apropiadas para el desarrollo del lenguaje.  San Juan, PR:  Centro de Investigaciones educativas, Universidad de Puerto Rico.  Recuperado el 19 de noviembre de 2008 de http//alcanza.uprrp.edu/modulo4


(4)A.  Santiago, L. (2008). El Proceso de " assessment" y las artes visuales.  Arte, Tecnología y Currículo Integrado para fomentar el Aprendizaje en los Niños Especiales. San Juan, PR:  Centro de Investigaciones Educativas, Universidad de Puerto Rico.  






		Santiago Lebrón,  Nilda S.

		Arts, Technology and Educational Innovations

		(3) Requerimiento del desarrollo profesional del maestro de educación comercial en las tecnologías emergentes. Revista APEC, vol. 28 (pendiente de publicación)


(4) Prontuario de principios de Administración y Supervisión. Departamento de Educación (2009). Prontuario de Programa de Publicaciones. Departamento de Educación (2008). Prontuario de Outlook 2003 y Manual de trabajo . Departamento de Educación (2006). Manual de Trabajo para Peach Tree 2006. Departamento de Educación.



		Scharron, María

		Curriculum and Teaching

		



		Schelske Santos, Michelle

		Family Ecology

		3)-Research Conference Abstracts:


Nazario, C.M. freudenheim, J.L. Ramirez, F, Schelske Santos Michelle, Mansilla Rivera I, & Hernandez, J. (2008, June). Breast cancer epidemiology in Puerto Rico Abstract. Proceedings of the Era of Hope Department of Defense (DOD) Breast Cancer Research Program (BCRP) Meeting. P3-7, p27


*McCann, S.E, Nie, J, Dorn J, Trevisan M, Millen A.E, Shields, P –Shelske-Santos, McCann, S.E.Nie, J, Dorn J., Trevisan M. Mollen A. E Shields, P., Schelske-Santos., M., Ambrosone, C.B MarianC., vito D. Edge S.B. & Freudenheim, J.L (2008)April. Dietary lignin intakes and survival in women with breast cancer en the Wwstern New York Exposures and Breast Cancer (Wed) Study Abstract, Proceedings of the a merican Association for Cancer Research, 49,P.991.


(4)-Booklet


Puerto Rico Cancer Control Coalition (2008, june). Puerto Rico Comprehensive cancer control plan 2008-2012 a Blue print for cáncer control in Puerto Rico, San Juan PR. Autor.


Michelle Schelske santos, PhD, Member of the Coalition, Steering Committee and Prevention  Work Group.






		Segarra Vázquez, Maniliz

		Physical Education

		



		Solís Jordán, José

		Foundations

		



		Suárez Silverio, Eduardo

		Foundations

		



		Tomita Nishii, Hiromi

		Physical Education

		



		Toro Enriquez, Brenda

		Family Ecology

		(3)Avances , Ciencias de la Familia y el Consumidor.






		Torrech San Inocencio, Lucy A.

		Family Ecology

		



		Torres González, Roamé

		Foundations

		



		Torres, Shirley A.

		Curriculum and Teaching

		



		Vargas Gómez, Daraciela

		Arts, Technology and Educational Innovations

		



		Vega, Edwin

		Curriculum and Teaching

		



		Velázquez Rivera, Lizzette M.

		Curriculum and Teaching

		



		Verdejo Carrión, Ada L.

		Foundations

		(1) Verdejo Carrión, A. y Medina, M. (2009). Evaluación del Aprendizaje Estudiantil. Carolina: Expert Consultants.


(3) Pedagogía


(4) -Medina, M. & Verdejo, A. (2009). Banco de Items   


      para Estudios Sociales- Informe Técnico


      - Verdejo, A. (2007). La Salud de los Jóvenes- 


        McGraw Hill Book Co.



		Vicéns Meliá, Lizzette

		Family Ecology

		(3)Cruz, A toro, B & Vicents, L (2009). Comparacion de valor nutricional de menus para niños de 4 a 8 años en establecimientos de comida rapida y casual/familiar con las ingestas Dietarias de Referencia. Revista Equilibrium, colegio de Nutricionista y Dietista de Puerto Rico.                      Vicens, L. (2008) El Nuevo Modelo y preceso de Cuidado Nutricional Revista Avances de Nutricion, capitulo de puerto rico.                                                                                         Cruz, A, Toro b, & Vicens, L. (2009). Comparacion del valor nutricional de menus para niños de 4 a8 años en establecimientos de comida rapida y casual /familiar con las ingestas Dietarias de Referrencia. avances en nutricion de ADA Capitulo de P.R.






		Vicente Cernuda, José C. 


		Physical Education

		



		Villafañe Cepeda, Wanda

		Curriculum and Teaching

		(1)Nazario de Arce, M., y Velázquez Rosado, W. (2008). Matemáticas para estudiantes de administración de empresas. Hoboke, NJ: Wiley. (La profesora Villafañe trabajó en la edición de éste.


(3)Hernández, O. y Villafañe Cepeda, W. (2008). Cognitive and metacognitive processes of pre-service mathematics teachers while solving mathematical problems. El mismo se publicó en la página Web del ICME – 11 (International Congress on Mathematical Education).  El mismo se puede encontrar en la siguiente dirección electrónica: http://tsg.icme11.org/document/get/602. 






		Yudkin Suliveres, Anita

		Foundations

		(1) Yudkin Suliveres, Anita & Pascual Morán, Anaida (Eds.) (2008). Educando para la paz en y desde la universidad: Antología conmemorativa de una década. (CD). San Juan, Puerto Rico: Cátedra UNESCO de Educación para la Paz, Universidad de Puerto Rico. Disponible en http://unescopaz.uprrp.edu/antologia.html

(3) -Yudkin Suliveres, Anita & Pascual Morán, Anaida (en imprenta) Pensando el quehacer de la educación en derechos humanos y para una cultura de paz en Puerto Rico. En Abraham Magendzo (Ed.) Ideas Fuerza de la Educación en Derechos Humanos en Iberoamérica. Santiago, Chile: UNESCO,OEI.
-Yudkin Suliveres, Anita (2008). De una cultura de guerra hacia una cultura de paz: Apuntes sobre la educación y la desmilitarización. En Yudkin Suliveres, Anita & Pascual Morán, Anaida (Eds.) Educando para la paz en y desde la universidad: antología conmemorativa de una década [CD]. San Juan, Puerto Rico: Cátedra UNESCO de Educación para la Paz, Universidad de Puerto Rico.

-Pascual Morán, Anaida & Yudkin Suliveres, Anita (2008). Educar para la convivencia escolar pacífica: Principios y pautas en torno a por qué, para qué y cómo. En Yudkin Suliveres, Anita & Pascual Morán, Anaida (Eds.). Educando para la paz en y desde la universidad: Antología conmemorativa de una década [CD]. San Juan, Puerto Rico: Cátedra UNESCO de Educación para la Paz, Universidad de Puerto Rico.


       (3)Yudkin Suliveres, Anita (2007, diciembre). 


       Aprender a convivir: Principios y pautas en torno a 


       por qué, para qué y cómo construir cultura de paz. 


       Revista de la Asociación Puertorriqueña de      


       Consejeros Profesionales, 31(1), pp. 3-16.


(4) Yudkin Suliveres, Anita (2008). Educar para la Paz con los más Pequeños. Vídeo Clip para el Proyecto Alcanza, Centro de Investigaciones Educativas, Universidad de Puerto Rico. Disponible en http://alcanza.uprrp.edu






		Zambrana Ortiz, Nellie J.

		Foundations

		1) Modulo ALCANZA, Matemáticas MSP San Juan


(2) Irma Serrano


(3)EC, Padres en el hospital, periódico


(4) Informe EC, texto infantil La cartera que todo lo guarda (Editorial UPR)



		Zorilla Lassus, María del C.

		Curriculum and Teaching

		(3)La Brecha Digital en la Enseñanza de las Ciencias Naturales; 2009, MSP
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OSP-Tables 4a 
Tables that support information provided in element 4a 


 
 


 
1. Courses where diversity is a topic of discussion (pp. 1-2) 


2. Educational Administration and Supervision Practicum Results (p. 3) 


3. Clincal Practices in P-12 Settings Evaluations (p. 3) 


4. Preschool Curriculum Field Experience Results (p. 4) 


 


 
 







 
 


Courses where diversity is 
a topic of discussion 


Syllabi for most of these courses included as 
Exhibit DGS Courses with Diversity Topic 


Program Course(s) 


Master’s Programs 


Administration and 
Supervision 


EDUC 6522, EDUC 6007 


Curriculum and Teaching:  
       Sciences EDUC 6127, 6370, 6599 
       Spanish EDUC 6280 
       History EDUC 8137, EDUC 8139 
       Mathematics EDUC 6528 
TESL EING 6565 
Guidance and Counseling EDUC 6110, EDUC 6310, EDUC 6539 
Special Education EDUC 6578, EDUC 6855 
INEVA EDUC 6501 
Childhood Education 
programs 


EDUC 6098 


Exercise Science CIEJ 6015, CIEJ 6045, CIEJ 6069, CIEJ 
6005 


Family Ecology The course of study for candidates in this 
program is developed by the candidate and 
her/his academic advisor according to the 
candidates’ interests. The program has 
required components but not specific 
required courses. However, inherent to the 
nature of the profession are issues of 
diversity, and thus, special attention is 
granted to insuring that the course of study 
includes ample discussion of topics related 
to diversity. Among courses from which 
candidates in this program can choose to 
satisfy the 12 credits specialization 
component, and that deal prominently with 
issues of diversity, are:  ECDO 6537, 
ECDO 6538, and ECDO 6547. 


Doctoral Programs 
Administration and 
Supervision 


EDUC 8016, EDUC 8027 


Curriculum and Teaching:  
     Sciences EDUC 8049  
     Spanish EDUC 8057 
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Courses where diversity is 
a topic of discussion 


Syllabi for most of these courses included as 
Exhibit DGS Courses with Diversity Topic 


Program Course(s) 
     History EDUC 8007 
     Mathematics EDUC 8235 
     TESL EDUC 8145 
Guidance and Counseling EDUC 8035 


Foundations Courses 
Most advanced programs require candidates to take courses in the 
educational foundations area.  Among foundations area courses that 
explicitly address diversity issues are the following: 
EDUC 6501, EDUC 8006, EDUC 8086 
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EDUCATIONAL ADMINISTRATION AND SUPERVISION PRACTICUM RESULTS 
(EDUC 6210) 


2006-2007, I 
to 2009-2010, I Item NCATE 


Standards CRITERIA 


Exc VG G Avg Poor 


1. 4 


1e, 1f, 3c, 4a Community leadership:  demonstrates knowledge and ability to promote 
success of all students by collaborating with families and other members of the 
community, responding to the diversity of interests and needs, and through the 
mobilization of community resources. 


8 0 0 0 0 


2. 5 
1e, 1f, 1g, 3c, 
4a 


Ethical leadership: demonstrates knowledge and ability to promote success of 
all students by acting with integrity, fairness, and according to ethical principles 
in the practicum setting. 


7 1 0 0 0 


3. 6 
1e, 1f, 1g, 3c, 
4a 


Political leadership:  demonstrates knowledge and ability to promote success 
of all students by understanding, being responsive to, and influencing in the 
political, social, economic, legal, and cultural contexts. 


7 1 0 0 0 


 
 
 


CLINCAL PRACTICES IN P-12 SETTINGS EVALUATIONS  


2008-2009, II 
and 


2009-2010, I Item CRITERIA 


O R 


3 Knowledge of diverse social and cultural contexts of children, their families, and 
communities  9 3 


4 Ability to apply knowledge of diverse social and cultural contexts of children, their 
families, and communities 9 3 


5 Knowledge of assessment of school environment and assessment of students' learning, 
including students with exceptionalities 9 3 


6 Ability to apply knowledge of assessment of school environment and assessment of 
students' learning, including students with exceptionalities 9 3 


7 Knowledge of the creation of positive environments for all students 10 2 


8 Ability to apply knowledge of the creation of positive environments for all students 10 2 


11 Knowledge about institutional policies that regulate the candidate’s profession 10 2 


12 Ability to apply knowledge about institutional policies that regulate the candidate’s 
profession 10 2 


13 Behaviors which demonstrate fairness 11 1 


14 Behaviors that demonstrate the belief that all students can learn 11 1 


  O:  Outstanding 
R:  Remarkable 
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Criteria Total
Knowledge n % n % n %


Elaborates the philosophical and theoretical foundations, her/his 
conception of childhood, development, and learning. 10 90 1 10


Establishes the general objectives for childhood. (Taking into consideration 
the child's individual characteristics and the diverse content areas 
standards.)


10 90 1 10


Skills
Includes 15 activities for each content area. 10 90 1 10
Includes a variety of materials and appropriate resources. 10 90 1 10


Designs a minimum of 5 assessment strategies. (Applies and effectively 
demonstrates his/her knowledge about the child, his/her particularities, 
family and sociocultural context, learning styles, and is able to create  an 
adequate learning environment, while implementing planned activities, 
choosing materials, and designing and implementing the assessment 
exercise.)


10 90 1 10


Dispositions
Includes examples of  activities adapted to respond to the diversity of all 
children. 10 90 1 10


Field Experience Aggregated Data
EDUC 6115:  Preschool Curriculum Design


2008-2009, Second Semester


11


Outstanding Acceptable Unacceptable


Dr. Lisandra Pedraza Burgos
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OSP-Tables 4a




 
Examples of Academic Activities that Incorporate Issues of Diversity 
(Major Source of Information: DGS Annual Reports available as exhibits) 


Academic 
Year Type of Activity Date Faculty/Resource Description 


2006-2007 Visiting lecturers and 
scholars 


  Dr. Claudio Rama, 
Universidad de Buenos 
Aires, Argentina 


Seminary: Macrotendencias en 
Educación Superior 
(Macrotendencies in Higher 
Education) 


2006-2007 Visiting lecturers and 
scholars 


  Dr. Adelina Arellano 
Osuna, University of the 
Andes- Mérida, Venezuela 


 Offered graduate courses in 
reading/writing processes during 
early childhood 


2006-2007 Research and 
publication 


  Dr. Loida Martínez Ramos, 
DGS 


Interuniversity project about 
gender participation and 
representation in higher 
education, Consejo de 
Educación Superior 


2006-2007 Publications   Dr. Ángel L. Ortiz, DGS Afropuertorriqueños: La 
enseñanza de los estudios 
sociales en la escuela elemental 
(Afropuertorricans:  The 
teaching of Social Studies in the 
Elementary School), Río 
Piedras: Editorial Universitaria 
(2006) 


2006-2007 Publications  Dr. Juanita Rodríguez, 
DGS 


Establishing and Maintaining 
Sight Triangles: Conversations 
between deaf parents and racing 
toddlers in Puerto Rico (Co-
author).In C. Lucas (Ed.) 
Multiculturalism and Sign 
Languages, pp. 159-
187.Washington, D.C. 
Gallaudett University Press 


2006-2007 Publications  Dr. María Ortiz, DGS Transcultural Experience in 
Puerto Rico's Culture and 
Language for Physicians in 
Lehigh Valley Hospital 


2006-2007 Conferences, lectures, 
and presentations 


 May 4-5 2007 Dr. Juanita Rodríguez, 
DGS 


"Closed Caption Latina" 


2006-2007 Conferences, lectures, 
and presentations 


 March 8, 2007 Dr. Antonio Martínez, 
DGS 


Learning Paths that Foster ESL 
Acquisition in PR 


2006-2007 Conferences, lectures, 
and presentations 


November 9, 
2006 


Dr. María Ortiz, DGS Espacio Europeo de Educación 
Superior:  Experiencias de 
estudiantes doctorales que 
realizaron viaje de estudio a 
España (Doctoral Students 
Experiences in an Educational 
Trip to Spain) 
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Examples of Academic Activities that Incorporate Issues of Diversity 
(Major Source of Information: DGS Annual Reports available as exhibits) 


Academic 
Year Type of Activity Date Faculty/Resource Description 


2006-2007 Conferences, lectures, 
and presentations 


 September 18 
2006 


Dr. Juanita Rodríguez, 
DGS 


Taller evaluación alterna: 
Alineación de metas y objetivos 
del PEI de estudiantes con 
impedimentos cognoscitivos 
significativos a los estándares de 
contenido y ejecución de la 
escuela puertorriqueña, PR 
(Alternative assessment 
workshop:  Alignment of goals 
and objectives for special needs 
students) 


2006-2007 Co-curricular activities 
with candidates 


 July 2006 Dr. María Ortiz, DGS Academic trip to Spain with 
doctoral students, in the 
seminary "Higher Education and 
the European Collaboration" 


2006-2007 Co-curricular activities 
with candidates 


May 2007 Dr. María Ortiz, DGS Coordination of visit to UPR of 
doctoral candidates in the Urban 
Higher Education program at 
Jackson State University, MS 


2006-2009 Community service 
programs 


  Dr. Gladys Capella Noya, 
DGS 


Proyecto Aurora, community-
based educational organization 
for low-income young mothers 
and families 


2007-2008 Community service 
programs; Conferences, 
lectures, and 
presentations 


  Dr. Loida Martínez Ramos, 
DGS 


Development of the public 
policy statement regarding 
gender and education. 
Development and 
implementation of a series of 
workshop about gender equity 
within the classroom, offered to 
personnel of the State 
Department of Education 
(including curriculum and 
developers and academic areas 
supervisors:  specific topics 
included:  integration of gender 
issues in the curriculum and non-
sexist education) 


2007-2008 Community service 
programs 


  Dr. Gladys Capella Noya, 
DGS 


Development of educational 
program for leaders of low-
income communities across the 
Island, implemented by the 
Centro para Puerto Rico. 


2008-2009 Conferences, lectures, 
and presentations 


 August 2008 Dr. María S. Martínez 
Miranda, DGS 


The hidden curriculum and the 
gender perspective in PR 


2008-2009 Co-curricular activities 
with candidates 


 November 25, 
2008 


Dr. Juanita Rodríguez, 
DGS 


Social development of the 
individual with significant 
cognitive impairment 
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Examples of Academic Activities that Incorporate Issues of Diversity 
(Major Source of Information: DGS Annual Reports available as exhibits) 


Academic 
Year Type of Activity Date Faculty/Resource Description 


2008-2009 Co-curricular activities 
with candidates 


May 5, 2009 International Amnesty 
(coordinated by doctoral 
candidate) 


Gender violence:  Education and 
Human trafficking 


2008-2009 Conferences, lectures, 
and presentations 


 May 7, 2009 Dr. Juanita Rodríguez, Dr. 
María Medina, and Dr. 
Lisandra Pedraza, DGS 


Diversity and Multiculturalism 


2008-2009 Visiting lecturers and 
scholars 


 October 2008 Dr. Sonia Nieto, University 
of Massachusetts, Amherst 


Multicultural Education and 
Educational Reform 


2008-2009 Visiting lecturers and 
scholars 


 March 2009 Dr. José Ginés Mora, 
University of Valencia 


The Treaty of Bologna and the 
Need for Educational Change in 
Higher Learning Institutions 


2009-2010 Conferences, lectures, 
and presentations 


September and 
October 2009 


Dr. Loida Martínez Ramos, 
DGS 


Manifest for a non-sexist 
education 


2009-2010 Conferences, lectures, 
and presentations 


November 7, 
2009 


Dr. Lisandra Pedraza 
Burgos 


Conference:  Multiple 
spiritualities in early childhood 
education:  insights for 
transformation, at the Diversity 
Summit Day, Nova University, 
Florida. 


2009-2010 Conferences, lectures, 
and presentations 


November 10, 
2009 


Candidates in the Special 
Education master’s 
program 


Forum:  Building Hope 
(discussion of various topics, 
including:  autism, education of 
deaf children, adolescents who 
are special education students, 
and mental retardation. 


2009-2010 Co-curricular activities 
with candidates 


November 24, 
2009 


Carmen Villanueva, 
renowned community 
leader 


Community Leadership:  A 
Challenge for All 
(coordinated by candidates in the 
EDUC 8026 Guidance and 
Counseling course) 
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Examples of Academic Activities that Incorporate Issues of Diversity-advanced level




Advanced 
Programs


Doctoral  Degree 
Programs


Educational Administration and 
Supervision


Curriculum and Teaching


Guidance and Counseling


Master Degree 
Programs


Curriculum and Teaching


Childhood Education


Special Education


Exercise Science (not OSP)


Educational Administration and 
Supervision


Guidance and Counseling


TESL


Engllish


History


Mathematics


Science Education


Spanish


Science Education


Spanish


History


Mathematics


Elementary Education


Pre-school  Education


Reading Education


INEVA


Family Ecology


Foundations





Advanced Academic Programs


		Faculty Name

		Department

		SERVICE AND COLLABORATION


(1)  Workshops to schools (2)  Workshops to the Department of Education (3)  Workshops to agencies and institutions in PR (4) Other service

		YEAR

		AGENCY



		Albarrán Reyes, Miguel A.

		Physical Education

		  (3)  Taller de Investigación en la Educación y


(4)  Jefe de Misión de los Juegos Paralímpicos - Río de Janeiro, Brasil 


Conferencia de la Administración de Pruebas para el Desarrollo Físico en 

poblaciones especiales;  


Diseño del Congreso Paralímpico Centroamericano para el 2010, San José, 

Costa Rica 

 Educación Física

		(3)2007


(4) 2007-08-09 



		(3)  Universidad de Puerto Rico en Arecibo 


(4)  Comité Paralímpico de Puerto Rico; 


Secretaría de Deportes del Estado de Táchira, Venezuela; Comité Organizador de los Jueggos Paralímpicos Centroamericanos





		Alvárez Pérez, Hector Joel

		Curriculum and Teaching

		

		

		



		Amaral Figueroa, Marta I.

		Physical Education

		

		

		



		Aponte Hernández, Eduardo

		Foundations

		1. Desarrollo de Liderato en maestros


2. Desarrollo de Liderato/ Directores Escolares


3. CESPR Evaluación de Propuestas de Investigación de Educación Superior


4. IESALC/UNESCO Organización de Conferencia regional CRES 2008




		 1. 2008


 2. 2008


3. 2008


4. 2008-2009




		1.Escuela Monte Hatillo


2. Administración central


3. Consejo Educación Superior de PR


4. UNESCO






		Aybar Soltero, Fernando

		Physical Education

		

		

		



		Azpeitia Mondeja, Elsa

		Foundations

		

		

		



		Bajo Fernandez, María de las N.

		Physical Education

		(1) Talleres en Escuela Antonio Pedreria 


(2)  Taller en curso Ritmos Básicos, Prof. Baldrich




		(1)2007


(2)2009

		



		Baldrich Millán, Wanda R.

		Physical Education

		(1) Talleres de cuica y Lummi Sticks 


(4)  Junta Consultiva renovación, licencia, escuela elemental, Recinto de Arecibo, Universidad Interamericana




		(1) 2008


(4) 2007




		(1) Escuela Antonio S. Pedreira


(4) 


Consejo de Educación Superior



		Batista Rodríguez, Andrés

		Arts, Technology and Educational Innovations

		(1 )1. Conferencia taller/ Caminata arboles artesanales del Recinto de Rio Piedras.                                                                                2. Conferencia Taller/ Pensamiento, imágen y creación.


(2) El Diseño Digital.


(3) Módulos Instruccionales.


(4) Usos no tradicionales de Power Point: El Diseño y la animación de procesos.

		1. 2008 


2. 2009


(2) 2008


(3) 2008 


(4) 2006

		1. Escuela Emilio Castelar. 


Distrito de San Juan IV.                                                                                           2. Escuela Manuel Elzaburu y Vizcarrondo Distrito San Juan IV.


(2) Universidad Interamericana/ Programa Graduado para Maestros del Dpto. De Educación.


(3) Universidad Metropolitana Escuela de Educación Programa Graduado, UMET


(4) Universidad de Puerto Rico, Centro de Excelencia Académica, Facultad De Ciencias Naturales.



		Bravo Rivera, Sandra

		Physical Education

		

		

		



		Corujo Martinez, Germie

		Family Ecology

		

		

		



		Cruz de Ruiz, Annabel

		Family Ecology

		

		

		



		De Jesús Berrios, Luis M.

		Arts, Technology and Educational Innovations 

		

		

		



		Del Valle Vizcarrondo, José

		Foundations

		

		

		



		Del Valle Zuris, Antonio E.


		Physical Education

		(1)  Introducción al Polo Acuático Elemental.


(4) Asesoría al Gimnasio Educativo de la Puntilla de Cataño.


Asesoría a la Escuela del Deporte de Cataño




		(1) 2008


(4) 2008


2008




		(1) Cataño Barrio Palmas.


(4) Gimnasio Educativo de la Puntilla de Cataño;


Escuela del Deporte de Cataño



		Delgado Rivera, Miguel

		Arts, Technology and Educational Innovations

		 (3) 1- Conferencia: Educación Ocupacional para Estudiantes Adultos.


2- Taller Preparación de prontuarios y bosquejos de contenido para la enseñanza de oficios técnicos.


3- La evaluación los exámenes y las calificaciones.


(4) Asesoría a escuelas vocacionales privadas para realizar estudios para acreditación.




		 (3)1. 2008


2. 2008 


3. 2009


(4) 2007-2009

		(3) 1. Centro de Estudios Multidisciplinarios. 


2. Atenas College. 


3. Atlantic College.


(4) N/A 



		Delgado Rodríguez, Luis

		Arts, Technology and Educational Innovations

		

		

		



		Díaz Urbina, Gloria


		Physical Education

		

		

		



		Echevarría Cantero, Aurea

		Foundations

		

		

		



		Enriquez de Muñiz, Maritza

		Family Ecology

		4) Asesoria a estudiante del programa de graduado en Ecologia Familiar (miembro del comite de tesis)                                                                                           -Srta -Yaritza Melendez                                                                                                        - Validicion, cuestionarios -estudiante Ileana Caraballo Cruz, ambas del  departamento de estudios de graduados de la facultad de educacion.




		4) 2008-2009




		4) UPR. Departamento de Estudios graduados , Programa de ecologia familiar






		Figarella García, Frances

		Curriculum and Teaching

		

		

		



		Figueroa Hernández, Ivonne

		Arts, Technology and Educational Innovations

		(1) 20 Conciertos Educativos.


(4) Asesoría a la Universidad de Escuelas Especializadas del Departamento de Educación.

		(1) Desde el 2006 al 2009.


 (4) 2008

		(1) Instituto de Cultura.


(4) Departamento de Educación.



		Figueroa Rosario, Wanda

		

		

		

		



		Freytes González, Celeste

		Curriculum and Teaching

		

		

		



		García Padilla, María del C.

		Foundations

		

		

		



		Guerra Lozano, Cristina

		Curriculum and Teaching

		

		

		



		Hernández Jorge, Víctor

		Physical Education

		

		

		



		Hernández Rivera, Víctor

		Curriculum and Teaching

		

		

		



		Hernández Torres, Iris Z.

		Family Ecology

		

		

		



		Kavetsky Modesti, Roy

		Arts, Technology and Educational Innovations

		(4) Colaboración en el desarrollo de exposiciones para estudiantes, con la facultad, con asesoría y apoyo a colegas sobre el arte y la enseñanza de las artes y a artistas e instituciones como Casa Escuté y artistas jóvenes a través de Artistas Plásticos Asociados. Asesoría académicas para el programa  de Arte.

		

		



		López Carrasquillo, Migdalia

		Curriculum and Teaching

		

		

		



		López de Méndez, Annette

		Curriculum and Teaching

		

		

		



		López Javier, Janet

		Family Ecology

		

		

		



		López Rivera, Luis

		Curriculum and Teaching

		

		

		



		López Serrano, Nancy

		Curriculum and Teaching

		

		

		



		Lucena Román, Cynthia

		Arts, Technology and Educational Innovations

		

		

		



		Macksoud López, Sandra

		Foundations

		1. Diseño de proyectos para estudiantes talentosos


2. Taller de preparación de Propuestas 

3. Taller de preparación de Propuestas 

4. La importancia de la acreditación para los programas de educación a distancia 


5.Evaluadora de proyectos de investigación en educación superior en PR 



6. Asesoría en informe anual de progreso en acreditación Middle States Association


7.Corrección de PCMAS, ensayo nivel secundario




		1. 2009


2. 2008

3. 2009

4. 2008


5. 2007 y 2008
6. 2007
7. 2008 y 2009




		1. Asociación de Padres de Estudiantes Dotados


2. Recinto de Ciencias Medicas
3.Universidad del Este
4.Asociación de Educación a Distancia 


5. División de Política Educativa y Planificación. Consejo de Educación Superior 
6. EEUPR
7. College Board






		Maldonado Rodríguez, Jorge A.

		Curriculum and Teaching

		

		

		



		Martínez Colón, Lucía del R.

		Physical Education

		

		

		



		Martínez Hernández, Edwin

		Arts, Technology and Educational Innovations

		

		

		



		Martínez Miranda, Lirio del C.

		Family Ecology

		(4) 1. Coordinadora Sistemática para el mejoramiento Continuo y Acreditacián de los Centros Preescolares del Sistema UPR (2008-2009 y 2009-2010)                                                                                                                               2. Asesora de Acreditación de NAEYC para el Centro de Desarrollo preescolar-Recinto RP                                                                                                             3. Miembro del Comite de Educación Superior y los programas de Early Head Start de la Oficina de calidad de Vida- Oficina del Gobernador                 4. Asesora de educación del Programa Head Start del Presbiterio de San Juan




		(4) 1. 2008-2009 y 2009-2010       2. 2007-2010    3. 2009-2010    4. 2000- presente




		



		Maurás Modesti, Edwin R.

		Arts, Technology and Educational Innovations

		(1) Varios Talleres de Creatividad e Integración curricular a Escuelas del Distrito Escolar de San Juan y Aguadilla.


(2) 3er Congreso de Educación Artística y Estética.


(3) N/A


(4) 1. Asesor Educativo Taller de Fotoperiodismo                                                                                                                              2. Asesor Educativo Programa de Apoyo a la Artes, I.C.P.

		(1) Desde el 2006 al 2009.


(2) 2008


(3) N/A


(4) 1. 2009       2. 2007

		(1) Distrito Escolar de San Juan y Aguadilla.


(2) N/A


(3) N/A


(4) 1. N/A                                                                                                                               2. N/A



		Meléndez Alicea, Juan

		Arts, Technology and Educational Innovations

		

		

		



		Meléndez Brau, Nelson

		Physical Education

		

		

		



		Mir de Reyes,  Celia

		Family Ecology

		

		

		



		Miró Mejias, Ana G.

		Curriculum and Teaching

		

		

		



		Moscoso Alvarez, Margarita

		Foundations

		

		

		



		Nazario Muñiz, Naydi

		Physical Education

		

		

		



		Nuñez Bentz, Ricardo

		Physical Education

		(4)  Comité Junta Consultiva CES                                                                                                                                  Arbitro en Juegos CAC, Colombia; 


Arbitro en Torneos Profesionales Tenis US Open/Nasdaq; 


Arbitro en Torneos Profesionales Tenis Sony Ericson

		(4)  2006; 


2007; 


2006 -2007; 


2008 - 2009

		



		Ojeda Ayala, Rafael


		Physical Education

		

		

		



		Ojeda O’Neill, María I.

		Physical Education

		

		

		



		Oliver Martínez, Reinaldo

		Physical Education

		

		

		



		Ortiz Ceballos, Elena

		Arts, Technology and Educational Innovations

		

		

		



		Otero, Ruth E.

		Curriculum and Teaching

		

		

		



		Pacheco Sepúlveda, Carmen

		Arts, Technology and Educational Innovations

		

		

		



		Padín Zamot, William

		Arts, Technology and Educational Innovations

		(1) Taller a estudiantes del 3er grado en la Escuela Antonio S. Pedreira en respaldo al proceso de práctica docente (2006).


(2) Talleres en proyecto  "Alfabetización temprana" a maestros  de escuela elemental.


(3) Talleres a estudiantes de escuela secundaria región de Bayamón a través del proyecto "Derecho al éxito" de la Escuela de Leyes  de la Universidad Interamericana de Puerto Rico.


(4) Taller a estudiantes del proyecto "Península de Cantera” de cómo expresarse frente a un público (2006).

		(1) 2006-2007.


(2) Verano 2008.


(3) 2008-2009.


(4) 2006-2007




		(1) Departamento de Educación.


(2) Departamento de Educación.


(3) Departamento de Educación/Universidad Interamericana.


(4) Proyecto Comunitario Península de Cantera, San Juan



		Pandolfi, Giussepppe

		Curriculum and Teaching

		

		

		



		Pasarell de Pastrana, Ivonne

		Family Ecology

		

		

		



		Pinto Lopez, Elsa

		Family Ecology

		

		

		



		Pujols González, Carmen T.

		Curriculum and Teaching

		

		

		



		Quijano Cabrera, Ana E.

		Foundations

		1. Evaluación del Bachillerato en Ciencias Sociales,  Concentración en Psicología de la Universidad Metropolitana, Centros de Bayamón y Aguadilla:
     -Visita al Centro de Aguadilla
     -Visita al Centro de Bayamón
     -Presentación del Informe oral ante los concejales
     -Evaluación de la reacción de la institución y envío    
      de nuevas recomendaciones
     -Evaluación del último informe de la institución y  
      recomendaciones finales de la Junta Consultiva.
2. Taller:  Aspectos procesales y de evaluación de la Certificación #58, sobre bajas parciales (Senado Académico, 2006-2007)

3.Conferencia:  La relación efectiva entre la facultad y los(as) estudiantes




		1.  Desde mayo 2004, 2006 -2008 (marzo), 2008 (sept.) al presente                                                                                         2.  2007                                                                                                               3. 2009




		1. Consejo de Educación Superior de Puerto Rico (CES)
2. Departamento de Fundamentos de la Educación
3. Centro de Estudios Multidisciplinarios (CEM)






		Quintero Rivera, Ileana

		Curriculum and Teaching

		

		

		



		Ramírez González, Carlos

		Foundations

		

		

		



		Ramírez Marrero, Farah

		Physical Education

		

		

		



		Ramos Cortés, Gabriel

		Foundations

		1. Manejo de Conducta Desarrollo Humano Resiliencia


2. Asesoría proyectos, tesis y disertaciones




		1. 2005-Presente


2. Todos los años




		1. PIRC






		Ríos González, Sheila

		Family Ecology

		

		

		



		Rivera Alvarado, Brenda

		Curriculum and Teaching

		

		

		



		Rivera Morales, Merdeces

		Physical Education

		

		

		



		Rivera Negrón, María J.

		Physical Education

		

		

		



		Rodríguez Aponte, Eloína

		Curriculum and Teaching

		

		

		



		Rodríguez Torres, Julio E.

		Foundations

		1. Talleres sobre evaluación, desarrollo de pruebas de aprovechamiento


2. 


Asesoramiento a personal del Departamento de Educación sobre redacción y análisis de pruebas


3. Talleres sobre estrategias para tomar pruebas (GRE, PCMAS)




		1. 2006, 2007, 2008, 2009


2. 2008


3. 2006, 2007, 2008, 2009




		1. Departamento de Educación de PR


2. Departamento de Educación de PR


3. Asociación de Maestros de PR. Universidad de PR






		Sagardía Ruiz, Magda

		Foundations

		

		

		



		Santiago Díaz, Laura M.

		Curriculum and Teaching

		

		

		



		Santiago Lebrón,  Nilda S.

		Arts, Technology and Educational Innovations

		(1)Portafolio electrónico utilizando Power Point. Módulos instruccionales. Integración de Internet a la sala de clases. Maestros del DE. Niveles elemental, intermedio y superior. Talleres de 32 horas por sección.


(2) Excel básico e intermedio. 20 horas de educación.


(3) Word, Excel, Power Point y Assessment Electrónico. Administración de Corrección e Instituciones Juveniles. Maestros de las Instituciones. 50 horas.


(4)  Actividad de recolección de fondos y marcha para organizaciones sin fines de lucro: March of Dimes. Casa Ronald McDonald. Hogar Niños Quieren Sonreir.

		(1) Agosto a mayo de 2006 - 2007


(2) Mayo a junio de 2007.


(3) Agosto a diciembre 2006.


(4) 2006-2007

		(1) Departamento de Educación. División de CITED.


(2) Personal de oficina División de personal Docente, DE.


(3) Maestros de Ponce, Humacao, Villalba, Río Grande, Vega Alta. Personal administrativo de Corrección.


(4) Colaboración



		Scharron, María

		Curriculum and Teaching

		

		

		



		Schelske Santos, Michelle

		Family Ecology

		 (3) Embassy Suites Hotel, Isla verde, PR.


Michelle Schelske santos, presento una ponencia de educación continuada titulad, Nutrigenomics, en la Convencion 2007 de la Asociacion Dietetica  Americana,  Capitulo de Puerto Rico.


*Wyndaham Rio Mar Rio Grande PR. Michelle Schelske santos, presento una ponencia de educación continuada titulad, Efectos Cardiovasculares de los Acidos Grasos omega -3 en el trigésimo Segunda Convencion anual del Colegio de nutrición y dietista de Puerto Rico.


*Youth Survival Camp, Cayey, Pr.


Michelle Schelske santos, presento una charla de nutrición, dieta saludable  y control de peso como parte de las actividades educativas de la Iglesia Bautista Nazaret en el campamento de jóvenes.


*Retiro de Varones, Cayey PR.


Michelle Schelske santos, presento una charla de nutrición para la salud de lhombre, como parte de las actividades educativas de 


la Iglesia Bautista Nazaret en el retiro de varones.


4) Otros servicios ofrecidos (Asesoría, colaboraciones, apoyo, entre otros)


Asesoria:


Iglesia Bautista Nazaret, 179 Ave, De Diego, Urb. San Francisco, Rio Piedras


Feria de Salud Anual


Dra, Michelle Schelske Santos ofreció asesoría nutricional gratuita en servicio a la comunidad de Rio piedras y los que asistieron la Feria de Salud.


14 de octubre de 2006


20 de octubre de 2007


18 de octubre de 2008


Colaboradores


Treasurer, nutrition comminttee of puerto rico A 2006-2007


*Aug. 2006 Served as a collaborator of investigation leading to my acknowledgment on a manuscript submission by Dr. Ann Macpherson.


Served as potential collaborator of investigacion and education, writing letters of support for grant proposals.

		 (3)


*2007


*2007


*2008


*2008

		



		Segarra Vázquez, Maniliz

		Physical Education

		

		

		



		Solís Jordán, José

		Foundations

		

		

		



		Suárez Silverio, Eduardo

		Foundations

		

		

		



		Tomita Nishii, Hiromi

		Physical Education

		

		

		



		Toro Enriquez, Brenda

		Family Ecology

		(1) Control de Peso en la Academia Maria Reina




		1) 2007




		



		Torrech San Inocencio, Lucy A.

		Family Ecology

		(1) 1.- Taller de arte para preescolares; Seminario sobre el Currílo preescolar: integral, emergente y transformativo y Seminario sobre los procesos de assessment del currículo integral, emergente y transformativo.                                                                                                      2.- Sistema de evalución compresivo según el Currículo preescolar: integral, emergente y transformativo taller para el personal educativo de los Centros de Desarrollo  Preescolar del Recinto de Río Piedra y Administración Central.                                                                                                        3.- Curriculo preescolar: integral, emergente y transformativo, Taller para el personal educativo de los Centros de Desarrollo Preescolar del Recinto de Río Piedras y Administración Central.                                                                                                                                   4.- Consejera Asociación de Estudiantes de Educación Preescolar, UPR,RP


(4) 1.- Grabación del podcast Integración del arte en la educación preescolar del Proyecto Creation de módulos para la educación temprana: Estrategia para capacitar educadores que trabajen con la niñez temprana (0-6 años)  2.-Proyecto Alcanza, Creación de módulos para la educación temprana: Estrategia para capacitar a los educadores  que trabajen con la niñez temprana, co-autora Módulo de Evaluación Comprensiva.                               3.-Asesoria en el área de desarrollo creativo al Sistema Abarcador para la Niñez, Temprana que desarrolla un currículo para padres y educadores bajo el auspicio del Departamento de Salud de Puerto Rico.




		(1) 1.- 2009 2.- 2008  3.- 2008 4.- 2007


(4) 1.-2008  2.- 2007   3.- 2006




		  (1)                                                                                                                                  1.- Comité sistémico para la acreditación y mejoramiento continuo de los Centros Preescolares                                                                 2.- Comité sistémico para la acreditación y mejoramiento continuo de los Centros Preescolares                                                                                   3.-  Comité sistémico para la acreditación y mejoramiento continuo de los Centros Preescolares                                                                     4.-  Escuela de Ecología Familiar y Nutrición, Bachillerato en el Nivel Preescolar, UPR, RP.


                                                                                                                                   1.- Comité sistémico para la acreditación y mejoramiento continuo de los Centros Preescolares                                                                 2.- Comité sistémico para la acreditación y mejoramiento continuo de los Centros Preescolares                                                                                   3.-  Comité sistémico para la acreditación y mejoramiento continuo de los Centros Preescolares                                                                     4.-  Escuela de Ecología Familiar y Nutrición, Bachillerato en el Nivel Preescolar, UPR, RP.


(4) 1.- Universidad de Puerto Rico, Recinto de Río Piedras                                                                              2.- Universidad de Puerto Rico, Recinto de Río Piedras                                                                                 3.- Departamento de Salud de Puerto Rico






		Torres González, Roamé

		Foundations

		

		

		



		Torres, Shirley A.

		Curriculum and Teaching

		

		

		



		Vargas Gómez, Daraciela

		Arts, Technology and Educational Innovations

		

		

		



		Vega, Edwin

		Curriculum and Teaching

		

		

		



		Velázquez Rivera, Lizzette M.

		Curriculum and Teaching

		

		

		



		Verdejo Carrión, Ada L.

		Foundations

		

		

		



		Vicéns Meliá, Lizzette

		Family Ecology

		(4) Taller Educación en Diabetes para Empleados




		2007

		UPR-RP Recursos Humanos






		Vicente Cernuda, José C. 


		Physical Education

		

		

		



		Villafañe Cepeda, Wanda

		Curriculum and Teaching

		

		

		



		Yudkin Suliveres, Anita

		Foundations

		1. Seminario Taller - Educar para una cultura de paz: principios y pautas en torno a por qué, para qué y cómo – junto a Anaida Pascual


2. Taller-Derechos humanos 


3. Moderar grupos de discusión sobre educación en la Cumbre Multisectorial sobre la Criminalidad- Respuestas desde los Derechos Humanos




		1. 2008


2. 2008


3. 2007




		1. Escuela Elemental UPR


2. Directores de Programas y Personal Administrativo del Departamento de Educación, Puerto Rico


3. Comisión de Derechos Civiles, Puerto Rico






		Zambrana Ortiz, Nellie J.

		Foundations

		1.Fundación Comunitaria de PR
DE – Academia
MSP San Juan 
Head STart Conferencia Directores
2. Periódico El Nuevo Día – 4 reportajes- Asignaciones, Sexualidad niñas, Padres a los 40, Crianza, Amigos en escuela


         3. 10 tesis, proyectos y disertaciones




		

		



		Zorilla Lassus, María del C.

		Curriculum and Teaching

		

		

		





Undergraduate Faculty Service Table




 


CREATED COURSES 
Department of Graduate Studies 


2006-2009 
Academic Year Courses created 


EDUC 8116 Educational administration as a philosophy in 
praxis  


EDUC 6598 Community and political leadership in 
educational organizations 


2006-2007 


CIEJ 6027 Psychosocial foundations of exercise 
EDUC 8995* Culture of peace and liberating Education: 


Emergent principles and pedagogies  
CIEJ 6067 Human motion analysis 
CIEJ 6105 Application and management of information 


technology for research in exercise science 
EDUC 6445 Psychopathology, human development and 


counseling  


2007-2008 


EDUC XXXX 
(codification 
pending) 


Critical thinking and education 


EDUC 6069 Alternative conceptions in chemistry: 
Educational implications and didactic 
approaches 


EDUC 8995  Multiple regression 
EDUC 8995  Variance Analysis 
EDUC 8995  Factor Analysis 
EDUC 8995 Program evaluation debates 
EDUC 8995 The Bologna process and the institutions of 


higher learning 


2008-2009 


EDUC 8025 Ethical perspective of childhood and 
education 


EDUC 6XXX 
(codification 
pending) 


Writing academic articles 


EDUC 6XXX 
(codification 
pending) 


Motor learning and development 


EDUC 6XXX 
(codification 
pending) 


Teaching, learning and creativity through the 
natural sciences curriculum 


EDUC XXXX 
(codification 
pending) 


Culture of peace and liberating Education: 
Emergent principles and pedagogies 


2009-2010 


EDUC XXXX 
(codification 
pending) 


Critical thinking and education 


* EDUC 8995 are specialized courses developed to be taught for a semester and which 
 oftentimes become subsequently codified as permanent courses. 
 
 
 
 





OSP Created Courses 2006-2009




Advanced Programs:                                                       
Candidates Learning Assessment System


Transition Point 1:  
Admissions


GPA


Entrance Examination


Transition Point  2:                       
Degree Examinations 
and Clinical Practices


Doctoral and Master's Degrees Examinations Pass Rates


Clinical Practices Rubrics Results


Progress Survey Results


Transition Point  3:                                           
Graduation


Thesis, projects, and dissertations:  General Evaluations


Thesis, projects, and dissertations:  Rubrics Results
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KEY ASSESSMENT DATA 1e 
 


 
Advanced Programs:  Candidates Learning Assessment System (p. 1) 
 
Tables that support information provided in element 1e 
 


1. Transition Point 1: Admissions 
 


a. GPA-Average (p. 2) 


b. EXADEP-Average (p. 2) 


c. Entrance Survey (3) (p. 3) 


 
2. Transition Point 2: Degree Examinations and Clinical Practices 


 
a. Master’s Degree Examination Pass Rates (p. 4) 


b. Doctoral Degree Examination Pass Rates (p. 4) 


c. Candidates in Clinical Practices (pass rates) (p. 5) 


d. Candidates who Practiced in P-12 Settings (pass rates) (p. 6) 


e. Educational Administration and Supervision Practicum Results (rubric) (p. 7) 


f. Clinical Practices in P-12 Settings Evaluations (rubric) (p. 8) 


g. Progress Survey Results (p. 9) 


 
3. Transition Point 3: Graduation 


 
a. T/P/D General Evaluations (p. 10) 


b. Thesis, Projects, and Dissertations Rubric Results (p. 10) 


c. Comparison between Progress and Exit Survey Results (p. 11) 


d. Overall Results of Alumni Survey (p. 12) 
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GPA-Average 
(including the Exercise Science Program) 


 2006-2007 2007-2008 2008-2009 2009-2010 


Master’s Level 3.43 
(n=49) 


3.47 
(n= 53) 


3.49 
(n= 87) 


3.49 
(n= 78) 


Doctoral Level 
 


3.71 
(n=24) 


3.66 
(n=43 ) 


3.82 
(n=33 ) 


3.75 
(n=31) 


 
 
 
 
 
 
 


EXADEP-Average 
(including the Exercise Science Program) 


 2006-2007 2007-2008 2008-2009 2009-2010 


Master’s Level 530.26 
(n=49 ) 


542.79 
(n=53 ) 


526.80 
(n= 87) 


509.13 
(n=78 ) 


Doctoral Level 
513.39 
(n= 24) 


555.39 
(n= 43) 


550.09 
(n=33 ) 


527.37 
(n=31) 
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Entrance Survey  


Assess your proficiency regarding the following 
skills Excellent Good Fair Deficient 


Oral communication 74% 26% 0% 0% 


Written communication 74% 26% 0% 0% 


Use of emergent technologies as applied to education 
and/or your profession 48% 37% 13% 2% 


Research 24% 59% 15% 2% 


 
 


Entrance Survey  


How much experience have you had in the 
following areas? A lot Some None 


Doing research 13% 72% 15% 


Publication of academic and/or professional articles 0% 39% 61% 


 
 


Entrance Survey  


How much knowledge do you have in the 
following areas? A lot Some None 


Ethical principles of your profession 48% 48% 4% 


Legal principles of your profession 15% 72% 13% 
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Master’s Degree Examination Pass Rates 


 (including the Exercise Science Program), since 2007-2008) 


2006-2007 2007-2008 2008-2009 2009-2010 


I II I II I II I 
2006 - 2009 


84% 89% 80% 95% 76% 76% 91% 84.43% 
25 35 22 20 17 25 23 167 
21 31 17 19 13 19 21 141 


 
 
 


Doctoral Degree Examination Pass Rates 


2006-2007 2007-2008 2008-2009 2009-2010   
  


I II I II I II I 


2006 
to 


2009 


76% 77% 88% 93% 100% 75% 73% 81.98% 


25 13 17 14 11 16 15 111 Content 
knowledge 


19 10 15 13 11 12 11 91 


72% 64% 85% 100% 80% 72% 73% 77.78% 


25 14 20 15 10 18 15 117 Research 


18 9 17 15 8 13 11 91 


80% 100% 94% 100% 90% 88% 94% 90.91% 


25 10 17 14 10 17 17 110 Foundations 


20 10 16 14 9 15 16 100 
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2009-
2010 2006-


2007 
2007-
2008 


2008-
2009 I Candidates in Clinical 


Practices 


E* S** E S E S E S 


Ed.D EDUC 
8115 8 8 5 5 8 6 4 3 Educational 


Administration 
and Supervision M.Ed. EDUC 


6210 4 3 3 2 4 4 0 0 


EDUC 
8121 3 3 9 8 8 8 1 0 


Ed.D 
EDUC 
8122 3 3 4 4 9 9 4 3 Guidance and 


Counseling 


M.Ed. EDUC 
6320 9 9 4 3 10 10 0 0 


Curriculum and 
Teaching Ed.D. EDUC 


8105 20 20 13 13 10 10 6 6 


Special Education M.Ed. EDUC 
6855 2 2 3 3 1 1 4 4 


Exercise Science M.Ex.Sc. CIEJ 
6069     4 3 1 1 0 0 


TOTAL 49 48 45 41 51 49 19 16 


Successful candidates per 
year 98% 91% 96% 84% 


 *    E:  Eligible  
**  S:  Successful 
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2008-2009 2009-2010 


II I 
Candidates who practiced in P-12 


settings 
E S E S 


Ed.D EDUC 
8115 0 0 0 0 Educational 


Administration and 
Supervision M.Ed. EDUC 


6210 0 0 0 0 


EDUC 
8121 1 1 1 0 


Ed.D EDUC 
8122 0 0 1 1 Guidance and Counseling 


M.Ed. EDUC 
6320 5 5 0 0 


Curriculum and Teaching Ed.D. EDUC 
8105 0 0 1 1 


Special Education M.Ed. EDUC 
6855 1 1 3 3 


Exercise Science M.Ex.Sc. CIEJ 6069 0 0 0 0 


TOTAL 7 7 6 5 


Successful Candidates 100% 83% 


 *     E:  Eligible  
**   S:  Successful 
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EDUCATIONAL ADMINISTRATION AND SUPERVISION PRACTICUM RESULTS 
(EDUC 6210) 


2006-2007, I 
to 2009-2010, I Item NCATE 


Standards CRITERIA 


Exc VG G Avg Poor 


1. 1 
1e, 3c Strategic leadership:  demonstrates knowledge and ability to propitiate success 


of all students by facilitating de development, articulation, implementation, and 
sustenance of the school vision by consensus. 


6 2 0 0 0 


2. 2 


1e, 3c Didactic leadership:  demonstrates knowledge and ability to promote success 
of all students by fomenting a positive school culture, and an effective 
educational program, applying best practices to facilitate student learning;  and 
by designing comprehensive plans aimed at facilitating the professional 
development of the institutions’ work team. 


8 0 0 0 0 


3. 3 
1e, 3c Administrative leadership:  demonstrates knowledge and ability to promote 


success of all students by administering the organization through operation 
management and resources allocation. 


7 1 0 0 0 


4. 4 


1e, 1f, 3c, 4a Community leadership:  demonstrates knowledge and ability to promote 
success of all students by collaborating with families and other members of the 
community, responding to the diversity of interests and needs, and through the 
mobilization of community resources. 


8 0 0 0 0 


5. 5 
1e, 1f, 1g, 3c, 
4a 


Ethical leadership: demonstrates knowledge and ability to promote success of 
all students by acting with integrity, fairness, and according to ethical principles 
in the practicum setting. 


7 1 0 0 0 


6. 6 
1e, 1f, 1g, 3c, 
4a 


Political leadership:  demonstrates knowledge and ability to promote success 
of all students by understanding, being responsive to, and influencing in the 
political, social, economic, legal, and cultural contexts. 


7 1 0 0 0 


7. 7 
1e, 3c Demonstration of academic capacities:  aptitude, expertise, and the potential 


to promote his/her intellectual development and that of the population in which 
he/she is inserted. 


8 0 0 0 0 


8. 8 1e, 1g, 3c Demonstration of appropriate attitude:  respectful disposition to fulfill with 
his/her responsibilities as an educational leader. 8 0 0 0 0 


9. 9 1e, 3c Demonstration of the capacity to express himself/herself orally, by writing, 
and non-verbally. 8 0 0 0 0 
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CLINCAL PRACTICES IN P-12 SETTINGS EVALUATIONS 


2008-2009, II 
and 


2009-2010, I Item Criteria 


O R 


1 Knowledge of theories, research, and practices that support learning 8 4 


2 Ability to apply knowledge of theories, research, and practices that support learning 8 4 


3 Knowledge of diverse social and cultural contexts of children, their families, and 
communities  9 3 


4 Ability to apply knowledge of diverse social and cultural contexts of children, their 
families, and communities 9 3 


5 Knowledge of assessment of school environment and assessment of students' learning, 
including students with exceptionalities 9 3 


6 Ability to apply knowledge of assessment of school environment and assessment of 
students' learning, including students with exceptionalities 9 3 


7 Knowledge of the creation of positive environments for all students 10 2 


8 Ability to apply knowledge of the creation of positive environments for all students 10 2 


9 Knowledge of technology for candidates' professional practice 10 2 


10 Ability to apply knowledge of technology for candidates' professional practice 9 3 


11 Knowledge about institutional policies that regulate the candidate’s profession 10 2 


12 Ability to apply knowledge about institutional policies that regulate the candidate’s 
profession 10 2 


13 Behaviors which demonstrate fairness 11 1 


14 Behaviors that demonstrate the belief that all students can learn 11 1 


  O:  Outstanding 
R:  Remarkable 
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Progress Survey Results 
2007-2009 


n=50 
To what extent has your experience in 
the DGS helped you in developing the 
following aspects of your professional 
preparation 


A lot Enough Some None 


Don’t 
know/ 


Not apply 


Oral communication 32.00% 54.00% 12.00% 2.00% 0.00% 


Written communication 52.00% 38.00% 8.00% 2.00% 0.00% 


Research skills 54.00% 30.00% 16.00% 0.00% 0.00% 


Capacity to produce publishable 
academic manuscripts, proposals, 
investigations and other projects 


28.57% 30.61% 28.57% 8.16% 4.08% 


Legal principles of your profession 22.92% 22.92% 35.42% 18.75% 0.00% 


Ethical principles of your profession 36.73% 44.9% 14.29% 4.08% 0.00% 


How satisfied do you feel with your 
experience in the DGS related to the 
following aspects: 


Very 
satisfied 


Sufficiently 
satisfied 


Somewhat 
satisfied Unsatisfied 


Don’t 
know/ 


Not apply 


Programs evaluation 22.92% 22.92% 27.08% 12.50% 14.58% 
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2009-2010 
2006-07 2007-08 2008-09 


Sem. I 
 T/P/D 


GENERAL 
EVALUATIONS O R G O R G O R G O R G 


20 25 0 31 12 2 24 5 4 10 3 0 
Master’s Level 


44% 56% 0% 69% 27% 4% 73% 15% 12% 77% 23% 0% 


10 3 1 12 6 0 23 4 0 2 2 1 
Doctoral Level 


71% 21% 7% 67% 33% 0% 85% 15% 0% 40% 40% 20% 


30 28 1 43 18 2 47 9 4 12 5 1 
TOTAL 


51% 47% 2% 68% 29% 3% 78% 15% 7% 67% 28% 6% 


 
Thesis, Projects and Dissertations Rubric Results 


Master’s and Doctoral Level 


First Semester 2009-2010 


TOTAL 
Domain Criteria 


Outstanding Remarkable Good 


Integration or 
knowledge 


Describes the problem, need or theme of 
study 17 77.27% 4 18.18% 1 4.55% 


Integration or 
knowledge 


Demonstrates conceptual knowledge of the 
problem or theme of study 15 68.18% 6 27.27% 1 4.55% 


Integration or 
knowledge 


Justifies the problem or theme of study  in 
relation to  the  educational-social context 
and field of studies 


18 81.82% 3 13.64% 1 4.55% 


Research/Creative 
Activity 


 Presents a methodology appropriate for 
the problem and research question, or 
appropriate procedures for the project 


17 80.95% 3 14.29% 1 4.76% 


Integration or 
knowledge 


The document reflects an in-depth analysis 
of the data in relation to conceptual 
framework and revised literature 


13 59.09% 7 31.82% 2 9.09% 


Integration of 
knowledge/Research 


Discussion is related to the field of studies 
and the educational  - social context 11 52.38% 9 42.86% 1 4.76% 


Effective 
communication 


Reflects coherence and correction in the 
written expression  13 59.09% 6 27.27% 3 13.64% 


Effective 
communication 


Utilizes appropriate professional  writing 
style consistently 14 63.64% 6 27.27% 2 9.09% 


In some instances, the committee didn’t respond to specific criteria, which explains why the total in some is not 22. 
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Comparison between Progress and Exit Survey Results 
2007-2010 


Progress (n=50); Exit (n=94) 
To what extent 
has your 
experience in the 
DGS helped you 
in developing the 
following aspects 
of your 
professional 
preparation 


A lot Enough Some None Don’t know/ 
Not apply 


 Prog. Exit Prog. Exit Prog. Exit Prog. Exit Prog. Exit 


Oral 
communication 32.00% 71.28% 54.00% 23.4% 12.00% 5.32% 2.00% 0.00% 0.00% 0.00% 


Written 
communication 52.00% 74.47% 38.00% 23.40% 8.00% 2.13% 2.00% 0.00% 0.00% 0.00% 


Research skills 54.00% 81.91% 30.00% 17.02% 16.00% 1.06% 0.00% 0.00% 0.00% 0.00% 


Capacity to 
produce 
publishable 
academic 
manuscripts, 
proposals, 
investigations, 
and other 
projects 


28.57% 61.70% 30.61% 23.40% 28.57% 10.64% 8.16% 0.00% 4.26% 4.26% 


Legal principles 
of your 
profession 


22.92% 35.11% 22.92% 34.04% 35.42% 24.47% 18.75% 5.32% 0.00% 1.06% 


Ethical principles 
of your 
profession 


36.73% 58.51% 44.9% 27.66% 14.29% 12.77% 4.08% 1.06% 0.00% 0.00% 


How satisfied do 
you feel with 
your experience 
in the DGS 
related to the 
following aspects: 


Very satisfied Sufficiently 
satisfied 


Somewhat 
satisfied Unsatisfied Don’t know/ 


Not apply 


 Prog. Exit Prog. Exit Prog. Exit Prog. Exit Prog. Exit 


Programs 
evaluation 22.92% 37.50% 22.92% 27.50% 27.08% 18.75% 12.50% 2.50% 14.58% 13.75% 
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Overall Results of Alumni Survey 


Responses concentrated in A LOT 


  Item in 
survey A lot 


Educational foundations I.1 77% 
1.2 94% Theories and literature relating to 


specialty areas 1.3 81% 
I-11 71% 
II-3 77% Research knowledge, skills and 


application 
II-5 71% 


  


  
Responses concentrated between A LOT  and SOME 


  Item in 
survey A lot Some 


I.5 42% 45% 
Use of technology 


II.6 55% 29% 
I.6 61% 32% 


Legal and ethical principles 
I.7 42% 39% 


Production of publishable 
academic works and proposals II.7 52% 38% 


  


  


Responses distributed between A LOT, SOME and A LITTLE 


  Item in 
survey A lot Some A little 


I.9 29% 48% 10% 
Work with diverse populations 


II.8 0% 68% 19% 
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Table:  EMH College of Education Candidates’ Assessments of Professional Competencies, Elementary Education, Puerto Rico Teacher Certification Examination Data, 2009


Means and standard deviation* 

		PROFESSIONAL CONTENT


SUB-AREA

		STATE-TOTAL POPULATION OF CANDIDATES

		EMH COLLEGE OF EDUCATION ELEMENTARY ED. CANDIDATES



		

		N

		MEAN

		STD. DEVIATION

		N

		MEAN

		STD.


DEVIATION



		Methods/evaluation

		2649

		49

		8

		220

		54

		7



		Pedagogical situation

		2649

		54

		10

		220

		56

		8





Table:  EMH College of Education Candidates’ Assessments of Professional Competencies, Secondary Education, Puerto Rico Teacher Certification Examination Data, 2009


Means and standard deviation* 


		PROFESSIONAL CONTENT


SUB-AREA

		STATE-TOTAL POPULATION OF CANDIDATES

		EMH COLLEGE OF EDUCATION SECONDARY ED. CANDIDATES



		

		N

		MEAN

		STD. DEVIATION

		N

		MEAN

		STD.


DEVIATION



		Methods/evaluation

		1858

		49

		8

		410

		49

		8



		Pedagogical situation

		1858

		57

		11

		410

		55

		11





*Means are calculated from a standardized scale that fluctuates between a minimum of 20 points and a theoretic maximum of 50 points.

Assessment Data on Clinical Practicum for Programs not Nationally Reviewed 

2008-2009


		Programs

		Comp 1

		Comp 2

		Comp 3

		Comp 4

		Comp 5

		Comp 6

		Comp 7

		Comp 8

		Comp 9

		Comp 10



		Business Education


General Program


Secretarial Program

		3.17

		3.09

		3.17

		3.17

		3.17

		3.26

		3.26

		3.46

		2.97

		2.86



		Secondary Education

		



		Art




		3.74

		3.77

		3.77

		3.74

		3.77

		3.89

		3.69

		3.74

		3.77

		3.77



		Family Ecology




		3.37

		4.00

		3.94

		3.69

		3.94

		3.94

		3.66

		3.89

		3.69

		4.00



		Industrial Arts/ Vocational Education




		3.54

		3.60

		3.54

		3.66

		3.26

		3.86

		3.54

		3.77

		3.69

		3.09



		Music




		3.26

		3.46

		3.69

		3.29

		3.80

		3.74

		3.37

		3.57

		3.66

		3.86



		Spanish

		3.80

		3.80

		3.89

		3.86

		3.80

		3.94

		3.80

		3.94

		3.86

		3.94



		Theater




		3.54

		3.54

		3.46

		3.57

		3.57

		3.60

		3.57

		3.77

		3.54

		3.66



		Total for all Competencies 3.62

		3.49

		3.61

		3.64

		3.57

		3.62

		3.75

		3.56

		3.75

		3.60

		3.60





Source: Practicum Office Data Base

Scale:  Initial (1), In Progress (2), Met (3), Outstanding (4)

		Competencies



		1- 

		Content Knowledge:  Teacher candidates demonstrate ample and  profound knowledge 


     of the subject matter and organize the learning experiences in a significant manner.

		6-

		Learning Environment: Teacher candidates demonstrate the ability to distribute time 


     and use a variety of techniques that facilitate active participation and an adequate  


     learning environment.



		2- 

		Knowledge of the student and the learning process:  Teacher candidates demonstrate knowledge    


     of how students develop and how they learn and organize learning activities that attend the 


     emotional and intellectual needs, as well as their talents. 

		7-

		Communication Skills:  Teacher candidates demonstrate correct use of language in 


     both oral and written communication.



		3-

		Instructional Planning:  Teacher candidates plan lessons based on the knowledge of the subject 


     matter, students, community, and the curriculum goals. 

		8-

		Professional Performance:  Teacher candidates demonstrate a behavior that is in 


     accordance with the norms and principals established by the educational 


     institution.



		4-

		Teaching Implementation:  Teacher candidates select and utilize strategies, techniques, methods 


     and adequate materials which are varied for the objectives of the teaching-learning process.

		9-

		Personal and Professional Development:  Teacher candidates reflect upon his or her 


     educational practices and participates in professional development activities. 



		5-

		Evaluation of Learning:  Teacher candidates utilize assessment strategies to collect information 


     of student’s learning. Design and adapt evaluation instruments to guarantee a continuous 


     development of physical, cognitive, social, and emotional aspects of learning. 

		10-

		Relationship with the Community (school, parents, agencies, etc.):  Teacher candidates 


     establish relationships with his or her colleagues, parents and with other community 


     institutions which contributes to the learning and well being of the students.





Data for initial programs not nationally reviewed that indicate that teacher candidates demonstrate pedagogical content knowledge and skills


List of Exhibits for Element 5a

University Bylaws (5a.2)

Faculty Teaching Licensure Table (5a.3) (5a.4)

Normas que regulan la organización e implantación de los Centros de Práctica Docente (5a.3)

circular letter #10-2004-2005 (5a.3)

DGS Clinical Practice Centers Database (5a.3)

Table 11(b) (5a.4)





List of Exhibits for Element 5a


List of Exhibits for Element 5e

Article 45 of the University Bylaws (5e.1)

Promotions, Tenures and Sabaticals 2007-2010 (5e.1)

Guía visita evaluación profesor en sala de clase (5e.1)



Hoja para Evaluación de Curso (5e.1)



Instrumento observación labor profesor en salón de clases (5e.1)



Informe evaluación de visitas a la sala de clases (5e.1)



Instrumento Dossier en blanco revisión 2009 (5e.1)



CSA-21-2008-2009 Sistema de incentivos y reconocimiento de logros (5e.1)



CSA-67-2006-2007 Aumentos salariales por mérito y la evaluación (5e.1)



CSA-95-2006-2007 Prorroga grupo creacion Sistema de incentivos personal docente (5e.1)



Evaluación de la Experiencia Académica Formativa (5e.1)



Certification 019-2009-10 (5e.1)

5e1-Summary of Faculty Evaluations and 5b9-Self Assessment of Teaching, both included in exhibit Standard 5-DGS Exhibit Tables, pp. 163-164 and pp. 112-113, respectively (5e.1)

Publication from Office of Evaluation Vol 3, Núm1 (5e.2)

Standard 5-DGS Summary of Faculty Evaluations A and B Exhibit Tables 5e1, p.163-164 (5e.2)



List of Exhibits for Element 5e


[bookmark: _Toc45615431]EMH College of Education Candidates’ Assessments of Professional Competencies, Elementary Education, Puerto Rico Teacher Certification Examination Data, 2009

Means and standard deviation* 



		Professional Content Sub-area

		State-Total Population of Candidates

		EMH College of Education 

Elementary Ed Candidates



		

		n

		Mean

		Standard Deviation

		n

		Mean

		Standard Deviation



		Philosophical/Social Foundations of Education

		2649

		46

		9

		220

		50

		8









EMH College of Education Candidates’ Assessments of Professional Competencies, Secondary Education, Puerto Rico Teacher Certification Examination Data, 2009

Means and standard deviation* 



		Professional Content Sub-area

		State-Total Population of Candidates

		EMH College of Education Secondary ED Candidates



		

		n

		Mean

		Standard Deviation

		n

		Mean

		Standard Deviation



		Philosophical/Social Foundations of Education

		1858

		52

		10

		410

		54

		10









EMH College of Education Candidates’ Assessments of Professional Competencies, Elementary Education, Puerto Rico Teacher Certification Examination Data, 2010

Means and standard deviation* 



		Professional Content Sub-area

		State-Total Population of Candidates

		EMH College of Education Elementary Ed Candidates



		

		n

		Mean

		Standard Deviation

		n

		Mean

		Standard Deviation



		Philosophical/Social Foundations of Education

		1815

		51

		9

		145

		56

		8









EMH College of Education Candidates’ Assessments of Professional Competencies, Secondary Education, Puerto Rico Teacher Certification Examination Data, 2010

Means and standard deviation* 



		Professional Content Sub-area

		State-Total Population of Candidates

		EMH College of Education Secondary ED Candidates



		

		n

		Mean

		Standard Deviation

		n

		Mean

		Standard Deviation



		Philosophical/Social Foundations of Education

		1458

		49

		10

		336

		50

		10





*Means are calculated from a standardized scale that fluctuates between a minimum of 20 points and a theoretic maximum of 50 points.

EMH College of Education Candidates' Assessments of Professional Competencies Elementary and Secondary Education, Puerto Rico Teacher Certificacion Examinationa Data 2009-2010 Means and Standard Deviation


Follow-up studies of graduates and employers that indicate graduates’ preparation in pedagogical content knowledge and skills


Table:  Induction Program Alumni Survey, 2006-07 Cohort


Pedagogical Content Knowledge and Skills for Teacher Candidates

		Pedagogical Content Knowledge and Skills

		Poor

		Fair

		Good

		Excellent

		n



		

		ƒ

		%

		ƒ

		%

		ƒ

		%

		ƒ

		%

		



		Educational planning based on knowledge of the subject matter, the particular educational needs of students, and community and curricular goals.

		0

		0

		10

		9

		49

		44

		53

		47

		112



		Selection and use of various practices, strategies, methods and materials that promote learning, critical thinking and problem-solving skills of all students.

		1

		.9

		12

		11

		53

		48

		45

		40

		111



		Uses verbal and nonverbal communication with propriety and correctness in order to stimulate oral and written expression, inquiry and collaborative interaction among students.

		3

		3

		10

		9

		46

		41

		53

		47

		112



		Integration of advanced technologies in the classrooms as a tool to support and enrich teaching, learning and assessment and to promote communication, collaboration, research and creation.

		2

		2

		12

		11

		50

		46

		44

		41

		108





Table:  Teacher Certification Examination Survey Results – College Board 2009


		How do you evaluate the academic preparation received related to pedagogical content

		Total

		Institution



		

		F

		%

		F

		%



		A.  Highly adequate

		3389

		67

		431

		68



		B. Very adequate

		1268

		25

		167

		26



		C. Adequate

		403

		8

		33

		5



		D.  Not too adequate

		29

		1

		3

		0



		E. Inadequate

		5

		0

		1

		0





		In general terms, how satisfied are you with the preparation that you received as a teacher?

		Total

		Institution



		

		F

		%

		F

		%



		A. Highly satisfied

		3223

		64

		392

		62



		B. Very satisfied

		1406

		28

		187

		30



		C. Satisfied

		380

		8

		43

		7



		D. Not too satisfied

		43

		0

		8

		1



		E. Unsatisfied

		8

		0

		1

		0





2006  OPA Follow-up Survey of Graduates 


 n = 179 Response rate= 18%


		Competency

		Good or Outstanding



		Mastery and knowledge of the subject matter

		96%



		Knowledge of the student and the learning process

		88%



		Lesson planning:  attends students’ learning levels

		88%



		Lesson planning:  attends community expectations and needs

		77%



		Lesson planning: attends standards and instructional goals of the curriculum

		79%



		Teaching implementation: adequate strategies and methods

		92%



		Teaching implementation:  integration of technology

		76%



		Evaluation of learning:  assessment strategies

		89%



		Evaluation of learning:  design and adaptation of evaluation instrument

		89%



		Creation of learning environment

		92%



		Source: University of PR, Rio Piedras Campus 


               Academic Planning Office (OPA)





       Educational Research Center – (CIE)  Employers Survey – 2007-08


      Educational Planning
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Public Schools


a. Subject matter knowledge, standards and grade expectations


b. Students learning levels


c. Students interests


d. Community needs and interests


e. Curriculum goals
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Private Schools


a. Subject matter knowledge, standards and grade expectations


b. Students learning levels


c. Students interests


d. Community needs and interests


e. Curriculum goals
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        Educational Research Center – (CIE)  Employers Survey – 2007-08

       Technical Implantation


       Public Schools


a. Varied teaching methods


b. Varied practices and strategies to promote learning, critical thinking and problem solving 


c. Educational material geared to promote learning, critical thinking and problem solving 




       Private Schools


a. Varied technical methods


b. Varied practices and strategies to promote learning, critical thinking and problem solving 


c. Educational material geared to promote learning, critical thinking and problem solving


   

Excellent Good  
          Fair       None N//A


   Educational Research Center – (CIE)  Employers Survey – 2007-08

     Emerging Educational Technologies:  Use and Integration 


     Public Schools 


a. Use diverse technological means


b. Use technological means as a class resource


c. Use technology as a students’ learning tool


d. Learn about new technologies 



Private Schools 


a. Use diverse technological means


b. Use technological means as a class resource


c. Use technology as a students’ learning tool


d. Learn about new technologies



Excellent Good  
          Fair       None N//A

		Skill or Competency




		

		NA

		FEW

		FAIR

		SUFFICIENT

		A LOT



		

		n 

		F 

		% 

		F 

		% 

		F 

		% 

		F 

		% 

		F 

		% 



		Specialty area knowledge

		295

		2

		.7% 

		4 

		1.4% 

		14 

		4.7% 

		97 

		32.9% 

		178 

		60.3% 



		Reflexive and critical thinking capacity

		295 

		2 

		.7% 

		1 

		.3% 

		12 

		4.1% 

		111 

		37.6% 

		169 

		57.3% 



		Oral Spanish communication

		293 

		4 

		1.4% 

		3 

		1.0% 

		18 

		6.1% 

		100 

		34.1% 

		168 

		57.3% 



		Spanish language writing

		292 

		5 

		1.7% 

		6 

		2.1% 

		40 

		13.7% 

		107 

		36.6% 

		134 

		45.9% 



		Oral English communication

		291 

		4 

		1.4% 

		32 

		11.0% 

		103 

		35.4% 

		86 

		29.6% 

		66 

		22.7% 



		English language writing

		287 

		9 

		3.1% 

		34 

		11.8% 

		108 

		37.6% 

		72 

		25.1% 

		64 

		22.3% 



		Social responsibility

		285 

		4 

		1.4% 

		5 

		1.8% 

		29 

		10.2% 

		97 

		34.0% 

		150 

		52.6% 



		Research and creation

		282 

		3 

		1.1% 

		14 

		5.0% 

		54 

		19.1% 

		104 

		36.9% 

		107 

		37.9% 



		Logic/mathematical reasoning

		287 

		8 

		2.8% 

		21 

		7.3% 

		90 

		31.4% 

		112 

		39.0% 

		56 

		19.5% 



		Statistics skills

		265 

		22 

		8.3% 

		33 

		12.5% 

		93 

		35.1% 

		84 

		31.7% 

		33 

		12.5% 



		Technological skills

		290 

		7 

		2.4% 

		12 

		4.1% 

		54 

		18.6% 

		112 

		38.6% 

		105 

		38.6% 



		Independent study capacity

		290 

		3 

		1.0% 

		8 

		2.8% 

		25 

		8.6% 

		88 

		30.3% 

		166 

		57.2% 



		Personal development

		291 

		2 

		.7% 

		2 

		.7% 

		20 

		6.9% 

		82 

		28.2% 

		185 

		63.6% 



		Capacity to understand and to evaluate reality from an international perspective

		280 

		6 

		2.1% 

		4 

		1.4% 

		49 

		17.5% 

		111 

		39.6% 

		110 

		39.3% 



		Capacity for life-long learning

		292 

		3 

		1.0% 

		4 

		1.4% 

		21 

		7.2% 

		83 

		28.4% 

		181 

		62.0% 



		Capacity to understand and evaluate Puerto Rican reality and to contribute to its improvement

		292 

		4 

		1.4% 

		6 

		2.1% 

		45 

		15.4% 

		97 

		33.2% 

		140 

		47.9% 



		Integral knowledge vision

		292 

		3 

		1.0% 

		7 

		2.4% 

		27 

		9.2% 

		123 

		42.1% 

		132 

		45.2% 



		Search for, effective management, and ethical  use  of information teamwork

		292 

		4 

		1.4% 

		10 

		3.4% 

		35 

		12.0% 

		109 

		37.3% 

		134 

		45.9% 



		Team work 

		292 

		8 

		2.7% 

		5 

		1.7% 

		35 

		12.0% 

		96 

		32.9% 

		148 

		50.7% 



		Source: UPR-RP Academic Planning Office (OPA)





2007 – OPA Senior Exit

Way in which the Education Received at the UPRRP College of Education contributed to develop skills or competencies
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Follow-up studies of graduates and employers that indicate graduates preparation in pedagogical content knowledge and skills


Follow-up studies of graduates and employers about graduates’ ability to help all students learn – Initial Programs


 2006-07 Alumni Survey 

		Student Learning 

		Poor

		Fair

		Good

		Excellent

		n



		

		ƒ

		%

		ƒ

		%

		ƒ

		%

		ƒ

		%

		



		Create environments in the classroom that are sensitive to the diverse educational needs of all students

		0

		0

		17

		15

		57

		50

		39

		35

		113



		Create environments in the classroom that promote positive social interaction and active participation of all students.

		0

		0

		11

		10

		45

		40

		56

		50

		112



		Use verbal and nonverbal communication with propriety and correctness in order to stimulate oral and written expression, inquiry and collaborative interaction among students.

		3

		3

		10

		9

		46

		41

		53

		47

		112



		Select, develop, adapt, integrate and use techniques and tools to collect valid information of each student’s learning.

		3

		3

		24

		21

		56

		50

		29

		26

		112



		Interpret and use information collected to make decisions about the learning and continuous development of each student.

		0

		0

		18

		16

		54

		49

		39

		35

		111



		Recognize and reflect about the applications and implications of the ethical and unethical processes of the assessment and the evaluation of students.

		4

		4

		16

		14

		54

		49

		37

		33

		111



		Address the educational needs of special education students

		8

		7

		29

		26

		35

		32

		38

		35

		110





Source:  EMH College of Education Induction Program

Educational Research Center – (CIE)  Employers Survey – 2007-08


Evaluation of Learning
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Public Schools

a. Use assessment strategies to gather information on student learning


b. Design and adapt evaluation tools to secure continuous student learning in cognitive, social, emotional and physical aspects


[image: image2.emf]  Private Schools

a. Use assessment strategies to gather information on student learning


b. Design and adapt evaluation tools to secure continuous student learning in cognitive, social, emotional and physical aspects
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 Educational Research Center – (CIE)  Employers Survey – 2007-08

 Learning environment

Public Schools

a. Structure an organized and a esthetic environment geared to promote learning


b. Organize the classroom setting in varied ways 


c. Organize and distribute class team according to students’ needs


d. Use multiple techniques to facilitate active participation


  Private Schools

a. Structure an organized and a esthetic environment geared to promote learning


b. Organize the classroom setting in varied ways 


c. Organize and distribute class team according to students’ needs


d. Use multiple techniques to facilitate active participation


Excellent Good  
          Fair          None       N//A


Educational Research Center – (CIE)  Employers Survey – 2007-08


Communication


Public Schools



a. A vast mastery of strategies geared to promote interaction among students through both verbal and non verbal communication


b. A high mastery of the Spanish languages so that she/he speaks and writes in it with a high level of propriety and correctness 


c. A vast mastery of the English languages, both in her/his oral and written expression


Private Schools



a. A vast mastery of strategies geared to promote interaction among students through both verbal and non verbal communication


b. A high mastery of the Spanish languages so that she/he speaks and writes in it with a high level of propriety and correctness 


c. A vast mastery of the English languages, both in her/his oral and written expression


Excellent Good  
          Fair          None       N//A


Followup studies of graduates and employers


		Instructional Budget for the Río Piedras Campus (2003-2010)

		



		UNITS

		 2003-04 

		 % 

		 2004-05 

		 % 

		 2005-06 

		 % 

		 2006-07 

		 % 

		 2007-08 

		 % 

		 2008-09 

		 % 



		Business Administration

		      9035,189 

		5.33%

		      9287,024 

		5.31%

		      9599,351 

		4.98%

		     12993,181 

		6.94%

		     13976,150 

		7.37%

		     14498,926 

		7.24%



		Architectural School

		      2330,931 

		1.37%

		      2397,286 

		1.37%

		      2531,323 

		1.31%

		      3424,060 

		1.83%

		      3595,718 

		1.90%

		      3825,919 

		1.91%



		Natural Sciences

		     12416,532 

		7.32%

		     12661,734 

		7.23%

		     13259,029 

		6.88%

		     17739,943 

		9.47%

		     18502,181 

		9.75%

		     20769,372 

		10.37%



		Social Sciences

		     13609,616 

		8.03%

		     13487,793 

		7.71%

		     14527,598 

		7.54%

		     20197,964 

		10.78%

		     20946,137 

		11.04%

		     22044,187 

		11.00%



		Continued Education

		        680,983 

		0.40%

		        646,259 

		0.37%

		        783,304 

		0.41%

		      1145,853 

		0.61%

		        698,290 

		0.37%

		        719,661 

		0.36%



		College of Education

		     15397,619 

		9.08%

		     15417,485 

		8.81%

		     16496,542 

		8.57%

		     23054,587 

		12.31%

		     23917,879 

		12.61%

		     24882,419 

		12.42%



		Communication School

		      1799,830 

		1.06%

		      1762,509 

		1.01%

		      1766,256 

		0.92%

		      2744,395 

		1.46%

		      3164,661 

		1.67%

		      3263,516 

		1.63%



		Law School

		      7030,383 

		4.15%

		      7075,887 

		4.04%

		      7283,039 

		3.78%

		      9209,003 

		4.92%

		      9688,929 

		5.11%

		      9712,320 

		4.85%



		Graduate School of Sciences & Technology

		        780,991 

		0.46%

		        824,482 

		0.47%

		        820,126 

		0.43%

		      1173,650 

		0.63%

		      1228,340 

		0.65%

		      1312,769 

		0.66%



		Planning Graduate School

		        968,682 

		0.57%

		        943,171 

		0.54%

		        986,885 

		0.51%

		      1318,283 

		0.70%

		      1366,035 

		0.72%

		      1441,949 

		0.72%



		General Studies

		     12953,260 

		7.64%

		     13041,625 

		7.45%

		     14178,737 

		7.36%

		     19800,109 

		10.57%

		     21636,464 

		11.40%

		     22372,241 

		11.17%



		Humanities

		     14217,378 

		8.38%

		     14011,844 

		8.01%

		     14094,535 

		7.32%

		     19630,511 

		10.48%

		     19572,824 

		10.32%

		     20317,835 

		10.14%



		Honor Studies

		        200,704 

		0.12%

		        191,420 

		0.11%

		        199,044 

		0.10%

		        273,063 

		0.15%

		        279,308 

		0.15%

		        306,924 

		0.15%



		ROTC Program

		        116,045 

		0.07%

		        112,745 

		0.06%

		        125,020 

		0.06%

		        148,479 

		0.08%

		        138,740 

		0.07%

		        154,419 

		0.08%



		Critical Thinking

		          13,360 

		0.01%

		                 -   

		0.00%

		                 -   

		0.00%

		                 -   

		0.00%

		                 -   

		0.00%

		                 -   

		0.00%



		Library System

		      9474,881 

		5.59%

		      9706,725 

		5.55%

		     10093,517 

		5.24%

		     12671,309 

		6.76%

		     12985,280 

		6.84%

		     12570,904 

		6.28%



		Visiting Professors

		        100,000 

		0.06%

		        100,000 

		0.06%

		        100,000 

		0.05%

		        155,000 

		0.08%

		        175,000 

		0.09%

		        175,000 

		0.09%



		Graduate Teaching Assistants

		      1767,500 

		1.04%

		      1767,500 

		1.01%

		      1767,500 

		0.92%

		      1767,500 

		0.94%

		      1767,500 

		0.93%

		      1767,500 

		0.88%



		Academic Deanship

		        874,070 

		0.52%

		        905,690 

		0.52%

		        965,044 

		0.50%

		      1303,158 

		0.70%

		      1357,208 

		0.72%

		      1492,487 

		0.75%



		Graduates Studies & Research

		        613,127 

		0.36%

		        716,293 

		0.41%

		        962,071 

		0.50%

		      1312,636 

		0.70%

		      1621,684 

		0.85%

		      1734,691 

		0.87%



		Deanship

		      9411,395 

		5.55%

		      9802,646 

		5.60%

		      9657,358 

		5.01%

		     13949,785 

		7.45%

		     14057,149 

		7.41%

		     14386,608 

		7.18%



		CEDME

		        870,426 

		0.51%

		        899,605 

		0.51%

		        923,023 

		0.48%

		      1252,927 

		0.67%

		      1274,556 

		0.67%

		      2816,951 

		1.41%



		Faculty Development Bonus & Teaching Improvement

		          36,000 

		0.02%

		          30,000 

		0.02%

		          30,000 

		0.02%

		          30,000 

		0.02%

		          55,000 

		0.03%

		        130,000 

		0.06%



		Employees benefits

		     53070,671 

		31.30%

		     56909,099 

		32.51%

		     69100,347 

		35.88%

		     19544,736 

		10.43%

		     15636,138 

		8.24%

		     17307,621 

		8.64%



		Academic Excellence Center

		        109,600 

		0.06%

		        101,200 

		0.06%

		        103,864 

		0.05%

		        141,551 

		0.08%

		        141,129 

		0.07%

		        137,725 

		0.07%



		Summer Program

		      1684,033 

		0.99%

		      2232,358 

		1.28%

		      2232,358 

		1.16%

		      2356,490 

		1.26%

		      1954,385 

		1.03%

		      2185,300 

		1.09%



		 Total Campus Instructional Budget 

		 $169563,206 

		100.00%

		 $175032,380 

		100.00%

		 $192585,871 

		100.00%

		 $187338,173 

		100.00%

		 $189736,685 

		100.00%

		 $200327,244 

		100.00%



		*En este año se realojaron  los beneficios marginales de Seguro Social, Medicare, FSE, Sistema de Retiro, Plan Médico a Empleados y las obvenciones docentes en las respectivas unidades.





Instructional Budget for the Río Piedras Campus (2003-2010)


Exhibits for NCATE Visits


Standard #6 Available at the Electronic Exhibit Room


National Council for Accreditation of Teacher Education




Standard 6: Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

		Elements

		Exhibits



		6a. Unit leadership and authority

		1. Policies on governance and operations of the unit

http://www.upr.edu/?type=servicios&id=3&string=DOCUMENTOS%20DESCARGABLES%20&&ancla=uso_aceptable



		

		2. Descriptions of the unit governance structure, including organization charts

Description: http://www.upr.edu/?type=page&id=recintos_RioPiedras&ancla=RioPiedras&r_type=items&r_id=1

http://www.upr.edu/frames/uprrp/index.htm

Organization Chart: 

http://www.upr.edu/frames/uprrp/index.htm



		

		3. Minutes of meetings of unit governance committees – (Dean Office y Associate Dean office and chairs)

Executive committee (D)


Administrative Team (D)


Personnel committees (D), Faculty and Departments (Chairs)


Curriculum committees faculty level and department level






		

		4. Unit policies on student services such as counseling and advising 

5. http://estudiantes.uprrp.edu/consejeria/consejeria.php

http://educacion.uprrp.edu/textos/Decanato%20de%20Asuntos%20Estudiantiles.html





		

		6. Recruiting and admission policies

UPR http://www.upr.edu/?type=items&id=4&string=Admisiones

http://estudiantes.upr.edu/admisiones/index.php

UPR-RP

http://www.upr.edu/frames/uprrp/index.htm

http://estudiantes.upr.edu/

http://daarrp.uprrp.edu/daa/oficina_admisiones.html





		

		7. Academic calendars, UPR-RP http://www.upr.edu/frames/uprrp/index.htm

catalogues, http://www.collegesource.org/displayinfo/catalink.asp?pid={CC5D3B77-57D6-447D-B354-F2426B1E2D0E}&oig={A4E2C845-BAB7-45B1-B031-CDCD8CD699D7}&vt=5

unit publications:

http://educacion.uprrp.edu/textos/Eduaccion%20vol%204%20num1%20%202009-10.pdf

http://educacion.uprrp.edu/textos/Eduaccion%20vol3num22007-08.pdf

http://educacion.uprrp.edu/textos/Educaccionvol3num1.pdf

http://educacion.uprrp.edu/textos/EducAccion-vol2-num2.pdf

http://educacion.uprrp.edu/textos/EducAccion-vol2-num1.pdf

http://educacion.uprrp.edu/textos/EducAccion-vol1-num2.pdf

http://educacion.uprrp.edu/textos/EducAccion-vol1-num1.pdf

grading policies:


http://www.uprrp.edu/registrador/certificaciones_leyes.php

and unit advertising
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ExhibitsList standard 6a.doc




Río Piedras Campus 


 


Consolidated Budget for UPR System (recommended by the office of Management and Budget, 


Government of Puerto Rico 


 
Origins Fy 


2009-2010 


% Fy 


2010-2011 


% Change 


Total $1,570,948,460 100.00 $1,371,340,460 100.00 -199,608.000 


      


Special Allocations: 780,706,000 49.70 743,074,000 54.19 -37,632,000 


 Formula, Joint Resolutions (Special Projects,    


Legislator Scholarships) 


     


Local Special Funds: 39,084,997 2.49 39,084,997 2.85 0 


Contracts with Government Agencies of PR 


(Agriculture and Health) 


     


Federal Funds: 388,497,000 24.73 286,658,000 20.90 -101,839,000 


ARRA, Financial Aid and Research Projects      


Internal Revenues: 159,616,621 10.16 159,616.621 11.64 0 


Registration, PPUI, UNEX, DECEP      


Other Revenues: 113,516,842 7.23 113,516.842 8.28 0 


Grants from Municipalities and other entities; 


Indirect costs, gambling 


     


Permanents Improvement 89,527,000 5.70 29,390,000 2.14 -60,137,000 


Loans, Bonds, and others      


 


 





Consolidated Budget for UPR System




Rio Piedras Campus 


 


Budget History: 2009-2010 to 2010-2011 


 
 Budget Base, Fy 2009-2010           $ 275,102,712 


Less non Recurrent Transferences – Technology Fund    (980,689)     


 


 Recurrent Budget 2009-2010              274,122,023 


Less Change to Budget 2009-2010    (5,506,021)   


 


 Modified Budget 2009-2010            268,616,002 


Less other adjustments: 


Administrative and Teaching vacancies frozen due to retirement  (8,265,111) 


Reduction 50% Christmas Bonus              (2,060,152) 


Reduction HEEND Bonus                  (568,349) 


Reduction Academic Obvention                 (729,888) 


Reduction sick leave License (100%)            (6,695,980) 


Reduction to Contribution to Retirements System          (2,900,000) 


Reduction of 5% in extra workload compensation for Teaching, par time 


  Contractors, and Allowances for academic-administrative tasks        (1,088,472) 


 


 Adjustment to Budget Base           (10,500,379) 


 


 Approved Budget for the Rio Piedras Campus – Fy 2010-2011  $235,807,671 


 


 





Budget History: 2009-2010 to 2010-2011




Rio Piedras Campus 


 


Budgets of Comparable UPR Campuses with Clinical Components 


 
Campuses Recurrent Budget  


Fy 2009-2010 


Recurrent Budget 


 Fy 2010-2011 


Change Change 


% 


Rio Piedras Campus $274,122,023.00 $235,807,671.00 -$38,314,352.00 -13.98% 


Mayaguez Campus $162,054,901.00 $142,143,079.00 -$19,911,822.00 -12.29% 


UPR in Arecibo $34,953,097.00 $30,388,984.00 -$4,564,113.00 -13.06% 


UPR in Bayamón $41,084,708.00 $36,020,652.00 -$5,064,056.00 -12.33% 


UPR in Cayey $40,969,260.00 $35,626,372.00 -$5,342,888.00 -13.04% 


UPR in Humacao $51,361,895.00 $43,537,167.00 -$7,824,728.00 -15.23% 


UPR in Ponce $28,354,621.00 $23,063,866.00 -$5,290,755.00 -18.66% 


     


Total $632,900,505.00 $546,587,791.00 -$86,312,714.00 -98.59% 


 





Budgets of Comparable UPR Campuses with Clinical Components




Rio Piedras Campus 


 


Budget Distribution by Colleges 


2010-2011 


 
Unit Budget Fy 


2009-2010 


Budget Fy 


2010-2011 


Dist. % Change 


College of General Studies $22,882,553 $19,570,508 8.32 -3,312,045 


College of Social Sciencies $22,839,859 $18,388,275 7.82 -4,451,584 


College of Natural Sciencies $22,630,492 $18,434,023 7.84 -4,196,469 


College of Humanities $20,967,965 $17,066,320 7.26 -3,901,645 


College of Business Administration  $14,604,912 $10,517,529 4.47 -4,087,383 


College of Education $25,479,401 $20,802,510 8.85 -4,676,891 


Law School $9,944,037 $8,571,787 3.65 -1,372,250 


School of Architecture $3,918,579 $3,333,514 1.42 -585,065 


Graduate School of Planning $1,493,717 $960,643 0.41 -553,074 


Graduate School of Information 


Technologies 


$1,218,785 $924,913 0.39 -293,872 


School of Communication $3,128,966 $2,432,726 1.03 -696,240 


Continuing and Professional Education 


Division 


$682,241 $476,446 0.20 -205,795 


Extra Compensations $10,937,733 $7,896,733 3.36 -3,041,000 


 





Budget Distribution by Colleges


Exhibits for NCATE Visits


Standard #6 Available at the Electronic Exhibit Room


National Council for Accreditation of Teacher Education




Standard 6: Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

		6e. Unit resources including technology

		1. Description of resources related to the unit assessment system and the use of information technology by faculty and candidates

· Evaluation office – Director, Secretary, Programmer


· Researcher Office of Evaluation


· Office of Authentic Assessment, coordinator


· Technological resources – database administered and maintained of the office of evaluation


· Clinical Practices Database - administered and maintenance of clinical practice


· Technical Assistant – one administrative technician


· Electronic Portfolio – Sakai Open source platform – administrate and maintained by DTAA, with the collaboration of Faculty member Coordinator with expertise in Educational Technology
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Description of resources


Exhibits for NCATE Visits


Standard #6 Available at the Electronic Exhibit Room


National Council for Accreditation of Teacher Education




Standard 6: Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

		6e. Unit resources including technology

		1. Description of library resources, including electronic resources

http://biblioteca.uprrp.edu/

http://www.uprrp.edu/bibliotecas/

http://136.145.2.10:85/ipac20/ipac.jsp?profile=sl--3

http://educacion.uprrp.edu/textos/bibliotecaSelles.html

2. Description of resources for distance learning

http://www.uprrp.edu/dtaa/files/pdf/juntasindicos73.pdf
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Resources including technology




 


Revisado agosto 2009 


Roster Personal Docente  


UNIVERSIDAD DE PUERTO RICO 


RECINTO DE RIO PIEDRAS 


FACULTAD DE EDUCACION 


 


DECANATO 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Molina Iturrondo, María de los 


Ángeles 


Catedrático Permanente Ed. D. 1982 Early Childhood Education Boston University 


Velázquez Rivera, Lizzette M. Catedrática Permanente Ed.D. 2001 Administración y Supervisión Escolar UPR - Río Piedras 


Claudio Agosto, Héctor Consejero III Permanente Ed. D. 1999 Consejería en el nivel elemental  UPR-Río Piedras 


Rivera Figueroa Luz María  Oficial 


Ejecutivo I 


Permanente MA 1988 Maestría en Administración Pública UPR –Río Piedras 


 


ARTES, TECNOLOGIA E INNOVACIONES (ArTI) 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Batista Rodríguez, Andrés Catedrático 


Auxiliar  


Probatorio  Ph.D. 2007 Filosofía y letras con concentración 


Historia de PR y el Caribe  


Centro Estudios Avanzados de PR. y el 


Caribe  


De Jesús Berrios, Luis M. Catedrático Permanente Ed. D. 1984 Sistemas Instruccionales Indiana University 


Delgado Rodríguez Luis A. Cat. Asociado Permanente J. D. 1980 Leyes Universidad Interamericana, PR. 


Delgado Rivera, Miguel A. Catedrático Permanente Ed.D. 2006 Currículo y Enseñanza  Universidad Interamericana  


Figueroa Hernández, Ivonne  Catedrática 


Asociada  


Permanente  Ph.D. 1991 Música-Piano New York University 


González Jaimán, Justina  Instructora C/S a tarea 


parcial 


MA 1995 Educación Vocacional Universidad Interamericana 


Hernández Vicéns, Víctor Instructor Contrato T/C MA     


Kavetsky Modesti, Roy Catedrático Permanente M. F. A. 1974 Arte Hunter College 


Lucena Román, Cynthia Catedrático Permanente Ph. D. 1987 Desarrollo Sistemas Educativos Michigan State University 


Maurás, Edwin Catedrático Permanente M. F. A. 1976 Educación en Arte - Pintura y Escultura New York University, N.Y. 


Medina Rodríguez, Zulma Catedrática Permanente Ed.D. 2003 Educación Comercial UPR – Río Piedras 


Meléndez Alicea, Juan J. Catedrático Permanente Ed. D. 1998 Currículo e Instrucción Universidad Interamericana 


Ortiz Ceballos, Elena Cat. Asociado Permanente M. Ed. 1982 Sistemas Instruccionales Penn State University, Pennsylvania 
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Pacheco Sepúlveda, Carmen Directora/ 


Instructora  


Sustituto M.A. 1998 Educación-Computación Universidad Interamericana 


Padín Zamot, William Catedrático Permanente Ed.D. 2004 Educación Teatral Universidad Interamericana  


Vargas Gómez, Daraciela Catedrático Permanente Ph. D. 1983 Instructional Design and Technology University of Iowa 


Virella Torres, Ernesto Catedrático 


Auxiliar 


Temporero Ph.D. 1995 Compr. Vocacional Educación Ohio State University  


 


CENTRO DE INVESTIGACIONES EDUCATIVAS 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


López de Méndez, Annette Catedrático Permanente Ed. D. 1994 Educación Temprana y Elemental Harvard University 


 


 


DEPARTAMENTO DE FUNDAMENTOS DE LA EDUCACIÓN 


 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Aponte Hernández, Eduardo Catedrático Permanente Ed. D. 1988 Economía de la Educación y Planificación 


Educativa 


University of Massachusetts, Amherst 


Azpeitia Mondeja, Elsa Catedrático Permanente Ph. D. 1980 Psicología Educativa The University of Maryland, College Park 


Del Valle Vizcarrondo, José Cat. Asociado Permanente Ph. D. 1972 Psicología Educativa The University of Maryland, College Park 


Echevarría Centeno, Aurea Catedrático Permanente Ph. D. 1976 Política Educativa University of Illinois, Urbans, Champaign 


García Padilla, María del C. Catedrática  Permanente Ed. D. 1993 Filosofía de la Educación Universidad de Harvard 


Macksoud López, Sandra Cat. Aux. Temporero Ph. D. 2001 Sicología Organizacional UPR-Río Piedras 


Moscoso Alvarez, Margarita Catedrática Permanente Ph. D. 1992 Psicología Educativa University of Michigan 


Ramírez González, Carlos Catedrático Permanente Ph. D. 1985 Psicología del Niño Yeshiwa University, N.Y. 


Ramos Cortés, Gabriel Catedrático Permanente Ed. D. 1994 Orientación y Consejería UPR - Río Piedras 


Rodríguez Torres, Julio E. Catedrático 


Asociado 


Permanente  M.A. 1986 Estadística Rutgers University, New Jersey 


Romero de Gomila, Migdalia Catedrático Permanente Doctor en 


Psicología 


1982 Psicología Clínica Universidad Iberoamericana, México, D.F. 


Quijano Cabrera, Ana E. 


 


Catedrática  Traslado 


Temporero  


Permanente 


Ph.D. 2003 Sicología Académica e Investigación  UPR 


Sagardía Ruiz, Magda E. Cat. Asociado Permanente J. D. 1976 Derecho UPR - Río Piedras 
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Solís Jordán, José Cat. Asociado Permanente  Ph. D. 1991 Educational Policy Studies Univ. of Illinois at Champaight Urbana 


Subirats Camaranza, Pedro Instructor C/S  


Tarea parcial 


MA 1976 Administración y Supervisión UPR Río Piedras 


Suárez Silverio, Eduardo Catedrático Permanente Ph. D. 1984 Filosofía Educativa State University of New York 


Torres González, Roamé Catedrático Permanente Ed. D. 1983 Política Educativa The University of Massachusetts, Amherst 


Verdejo Carrión, Ada Lucía Catedrático Permanente Ed. D. 1991 Planificación y Evaluación de Programas 


Educativos 


Universidad Interamericana, P. R. 


Yudkin Suliveres, Anita Catedrático Permanente Ph. D. 1993 Psicología Educativa University of Michigan, Ann Arbor 


Zambrana Ortiz, Nellie Catedrático Permanente Ph. D. 1992 Psicología Escolar Temple University, Philadelphia 


 


DEPARTAMENTO DE PROGRAMAS Y ENSEÑANZA 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACION AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Álvarez Pérez, Héctor Joel Catedrático Permanente Ph. D. 1992 Biología UPR - Río Piedras 


Aponte del Toro, Gloria Cat. Asociado Permanente M. Ed. 1969 Educación Secundaria - Biología UPR - Río Piedras 


Arellano Osuna, Adelina Catedrática C/S Ph.D. 1988 Filosofía  University of Arizona  


De la Torre Arrillaga Javier  Instructor  Contrato de 


Servicios  


MA  1990 Composicion Musical  ITHACA College  


Figarella García, Frances Cat. Auxiliar  Temporero Ed.D. 2004 Currículo y Enseñanza en Ciencia UPR- Río Piedras 


Freytes González, Celeste E. Catedrático Permanente Ed. D. 1976 Educación Especial Boston University 


González Ramos, Juan Instructor C/S Tarea 


Parcial y Ley 


100 


M. Ed. 1987 Educación Especial - Sordos Western Maryland College 


Guerra Lozano, Cristina Catedrático Permanente Ph. D. 1997 Currículo y Enseñanza UPR - Río Piedras 


Hernández Rivera, Víctor Cat. Asociado Permanente. M.A. 1973 Administración Pública UPR - Río Piedras 


Kavetsky Modesto, Roy Catedrático Permanente M. F. A. 1974 Arte Hunter College 


López Carrasquillo, Migdalia Catedrática Permanente Ph. D. 1987 Educación Secundaria - Español UPR - Río Piedras 


López de Méndez, Annette Catedrático Permanente Ed. D. 1994 Educación Temprana y Elemental Harvard University 


López Serrano, Nancy Catedrático Permanente Ph. D. 1985 Educación Especial - Disturbios 


Emocionales 


University of Wisconsin, Madison 


López Rivera, Luis Catedrático Permanente 


Nombr temporero  


Escuela Elemental   


M. Ed. 1994 Educación Secundaria – Matemática URP, Recinto de Río Piedras 


Martínez Maldonado, Jorge  Instructor  Contrato de 


Servicios  


MA  2005 Educación Especial  UPR Recinto de Río Piedras 
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Maldonado Rodríguez, Jorge Catedrático Permanente Ed. D. 1993 Educación Especial - Impedimentos leves 


y severos 


Wayne State University, Michigan 


Martínez Cintrón, Myriam Cat. Asociado Permanente M. Ed. 1984 Administración y Supervisión Escolar UPR - Río Piedras 


 


Continuación Departamento de Programas y Enseñanza 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACION AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Miró Mejías, Ana G. Catedrática Permanente Ed. D. 1999 Educación Especial UPR – Río Piedras 


Ortiz López, Rafael Alfonso Instructor Temporero M.A. 1988 Educación Especial Universidad Interamericana 


Otero Fernández, Ruth E.  Catedrática 


Auxiliar  


Nombramiento 


Probatorio  


Ph.D. 2004 Educación Especial con especialidad en 


impedimentos  


Florida State University 


Padín Zamot, William Catedrático Permanente Ed.D. 2004 Educación Teatral Universidad Interamericana  


Pandolfi Rinaldis, Giuseppe Catedrático Permanente Ed. D. 1976 Educación Postsecundaria Nova University, Florida 


Pujols González, Carmen T. Catedrática Permanente M. Ed. 1990 Administración y Supervisión UPR - Río Piedras 


Quintero Rivera, Ileana Catedrática Permanente Ed. D. 1996 Currículo Enseñanza y Aprendizaje en la 


Niñez Temprana 


Harvard University 


Rivera Alvarado, Brenda Catedrático Permanente M. Ed. 1972 Administración, Supervisión y Currículo UPR – Recinto de Río Piedras 


Robles Butter, Guanina  Instructor  Contrato de 


Servicios  


MA  2000 Educación Teatro  UPR-Recinto de Río Piedras 


Rodríguez Aponte, Eloína Catedrático Permanente Ph. D. 1983 Currículo y Enseñanza University of Wisconsin, Madison 


Santiago Díaz, Laura M. Catedrático Permanente y 


Traslado Temp. 


M. Ed. 1982 Curriculum e Instrucción- Educación 


Preescolar 


University of Virginia 


Scharron del Río, María A.  Instructora/ 


Coordinadora  


C/S MA  2006  Educación Elemental  UPR-Recinto de Río Piedras  


Santiago Lebrón, Nilda Instructora C/S Tarea 


Parcial 


MA  2003 Educación Comercial  Universidad Interamericana  


Torres Medina, Shirley Cat. Auxiliar Permanente Ph. D. 1995 Filosofía University of Wisconsin-Madison 


Turull Colón, Carmen Catedrático Jubilada  M. Ed. 1976 Educación Secundaria-Español UPR - Río Piedras 


Vega Milán, Edwin Cat. Auxiliar Probatorio  Ed.D.  2008 Educación Especial Universidad de Puerto Rico  Recinto de 


Río Piedras 


Velázquez Rivera, Lizzette M. Catedrática Permanente Ed.D.  2001 Administración y Supervisión Escolar UPR - Río Piedras 


Villafañe Cepeda, Wanda Cat. Auxiliar  Permanente  Ed.D. 2001 Currículo y Enseñanza en Matemáticas Universidad de Puerto Rico  Río Piedras 


Zorilla Lassus, María del C. Catedrática Permanente Ed.D. 1997 Currículo y Enseñanza Geografía UPR- Río Piedras 
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DEPARTAMENTO DE EDUCACIÓN FÍSICA 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Albarrán Reyes, Miguel A. Catedrático Permanente Ph. D. 1984 College Teaching, Recreation  North Texas State University 


Amaral Figueroa, Marta I. Catedrática 


Auxiliar 


Probatorio Ph. D. 1998 Fisiología del Ejercicio Louisiana State University 


Aybar Soltero, Fernando J. Catedrático 


Asociado 


Permanente Ed. D. 1998 Fundamentos Psicosociales del Deporte Temple University 


Bajo, María de las Nieves Catedrático Permanente M. Ed. 1968 Educación Superior New York University 


Baldrich Millán, Wanda R. Cat. Auxiliar Permanente M. A. 1978 Educación Física Universidad Interamericana, P. R. 


Bravo Rivera, Sandra Catedrática Permanente Ph. D. 1997 Educación Física, Recreación y Salud Universidad de Nuevo México 


Del Valle Zuris, Antonio Cat. Asociado Permanente M. D. 1983 Medicina Universidad Central del Este- Rep. Dom. 


Díaz Urbina, Gloria Cat. Auxiliar Permanente Ph. D. 2003 Movimiento Corporal University of Utah 


Hernández Jorge, Víctor Instructor  Permanente M. A. 1980 Educación Física Universidad Interamericana, P.R. 


Martínez Colón, Lucía del R. Catedrático Permanente Ph. D. 1991 Fisiología  del Ejercicio Florida State University 


Meléndez Brau, Nelson Catedrático Permanente Ph. D. 1983 Recreación New York University 


Nazario Muñiz, Naydi Cat. Auxiliar Permanente J. D. 1981 Derecho Universidad Interamericana, P. R. 


Nieves Vázquez, Ramón Luis/Lic. 


sin sueldo 


Catedrático Permanente LL. M. 1992  Derecho y Economía Universidad Católica de Puerto Rico 


Núñez Bentz, Ricardo Cat. Asociado Permanente Ph. D. 1989 Educación Física Texas A & M University 


Ojeda Ayala, Rafael Catedrático Permanente Ed. D. 1989 Currículo y Enseñanza Columbia University 


Ojeda O'neill, María I. Catedrática Permanente Ph. D. 1995 Currículo e Instrucción Elemental Univ. de Nuevo México 


Oliver Martínez, Reinaldo Catedrático Permanente M. A. 1971 Educación Superior New York University 


Ramírez Marrero, Farah/Lic. en 


Servicio RCM 


Catedrática Permanente Ph. D. 1997 Fisiología del Ejercicio Ohio State University 


Rivera Morales, 


Mercedes/Directora  


Catedrática 


Auxiliar  


Nombramiento 


Confianza  


Ph.D.  2005 Filosofía y Letras Universidad Carlos Albizu  


Rivera Negrón, María J. Catedrática Permanente M. A. 1985 Dance Education New York 


Segarra Vázquez, 


Maniliz/Directora Aux. 


Instructora Nombramiento 


de Confianza 


MA 1999 Educación Física  Interamericana San Germán  


Tomita Nashi, Hiromi Catedrático 


Auxiliar  


Permanente M. A. 2002 Educación Física y Recreación University of Varsovia, Polonia 


Vicente Cernuda, José C. Catedrático Permanente Ph. D. 1977 Fisiología del Ejercicio Florida State University 
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DEPARTAMENTO DE ESTUDIOS GRADUADOS 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO ÁREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Alvarado Cartagena, Isaura Catedrática Permanente Ph. D. 1987 Consejería Michigan State University, East Lansing 


Álvarez Romero, Claudia X. Catedrático 


Auxiliar 


Probatorio  Ph.D.  2006 Psicología Educativa  


Evaluación y Medición 


University of Connecticut 


Berríos Rivera, Reinaldo Catedrático 


Auxiliar 


Temporero Ed.D. 1999 Orientación y Consejería Universidad de Puerto Rico 


Bonilla Rodríguez, Víctor E.  Cat. Asociado Permanente Ph.D. 2002 Research Methodology Loyola University Chicago III 


Castañer Martínez, Aida Catedrática Permanente Ph. D. 1994 Español Teacher’s College University 


Castillo Ortiz, Alicia M. Catedrático Permanente Ed. D. 1989 Planificación y Evaluación Universidad Interamericana, P. R. 


Capella Noya, Gladys R.  Catedrática Permanente  Ed.D. 1995 Education in Teaching  Harvard University  


Cruz Velázquez, Jorge L. Catedrático Permanente Ph.D. 1984 Literatura Latinoamericana New York University, N.Y. 


Fernández García-Menocal, Rosy Cat. Asociado Permanente Ph. D. 1992 Psicología Educativa - Relaciones 


Interpersonales 


The University of Michigan, Ann Arbor 


Hernández Rodríguez, Omar A.  Cat. Auxiliar Probatorio Ed.D. 2002 Currículo y Enseñanza -Matemáticas  Universidad de Puerto Rico  


Irizarry Rivera, María A. Catedrático Permanente Ed D. 1977 Lengua y Literatura Columbia University, N.Y. 


López Tosado, Víctor E. Catedrático Permanente Ed. D. 1986 Educación en Ciencia y Tecnología 


Currículo Investigación Educativa 


Harvard Massachusetts 


Lucca Irizarry, Nydia Catedrático Permanente Ed. D. 1981 Desarrollo Humano Harvard University 


Martínez Antonetty, Elisamuel Catedrático 


Auxiliar 


Contrato de 


Servicios 


Ed.D. 1985 Administración y Supervisión Educativa Pennsylvania State University 


Martínez Chávez, Antonio Cat. Asociado Permanente Ph. D. 1980 Educational Psychology y Developmental 


Psychology 


University of Chicago 


Martínez Miranda, María  Soledad Catedrática Probatorio Ph.D. 1991 Currículo e Instrucción  Universidad de Wisconsin Madison 


Martínez Ramos, Loida M. Catedrática Permanente Ed. D. 1993 Diversidad Cultural y Reforma Educativa University of Massachusetts 


Medina Díaz, María del R. Catedrática Permanente Ph. D. 1991 Psicología Educativa University of Wisconsin, Madison 


Ortiz García, Ángel L. Catedrático Permanente Ed. D. 1970 Currículo, Enseñanza e  


Historia - (Estudios Sociales) 


Carnegie Mellon University 


Ortiz Reyes, María de los A. Cat. Asociada Permanente Ph. D. 1982 Administración/ Educación Superior New York University 


Pascual Morán, Anaida Catedrática Permanente Ph. D. 1987 Currículo y Enseñanza Fordham University, N.Y. 


Pedraza Burgos, Lisandra Cat. Auxiliar Probatorio Ph.D. 2006 Filosofía Ohio State University  


Rodríguez  Colón, Juana Catedrática Permanente Ed. D. 1984 Currículo y Enseñanza para Sordos Pennsylvania University 


Rodríguez Matos, José M. Catedrático Contrato Ph.D. 1985 Administración y Currículo Universidad de Loyola, Chicago 
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Rosado Pacheco, Carmen  M. Cat. Auxiliar  Probatorio  Ed.D. 1996 Orientación y Consejería  UPR Río Piedras  


Sáez Vega, Ruth J. Catedrática Permanente Ph. D. 1996 Lenguaje, Lectura y Cultura 


Literatura Infantil 


Arizona University 


Santiago Medina, Cástula Consejera Permanente Ed.D. 2008 Orientación y Consejería Universidad de Puerto Rico, Río Piedras 


Suárez Silverio, Eduardo Catedrático Permanente Ph.D. 1984 Filosofía State University of  NY at Albany 


Vázquez Pietri, César Catedrático Permanente Ph. D. 1988 Counseling and Psychology University of Massachusetts 


 
ESCUELA DE ECOLOGÍA FAMILIAR Y NUTRICIÓN 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO ÁREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Corujo Martínez, Germie Catedrática 


Auxiliar  


Probatorio Ed.D.  2009 Doctorado en educación Curriculo y 


Enseñanza  


UPR Río Piedras  


Enríquez de Muñiz, Maritza Cat. Asociado Permanente M. Ed. 1978 Educación Secundaria – Economía 


Doméstica 


UPR – Río Piedras 


Figueroa Rosario, Wanda Cat. Auxiliar Permanente  Ed.D. 2003 Terapia Ocupacional en Niños Universidad de Denver Colorado 


López Javier, Janet Cat. Asociada Permanente M. Ed. 1989 Educación Secundaria – Economía 


Doméstica 


UPR – Río Piedras 


Martínez Miranda, Lirio del C. Catedrática Traslado   Ed.D. 2007 Currículo e Instrucción  Universidad Interamericana   


Mendoza Bas, Mari Lourdes * Instructora Probatorio  M.Ed. 1987 Educación Niño Preescolar UPR-Río Piedras 


Pasarell de Pastrana, Ivonne Catedrática Permanente Ph. D. 1995 Ropa y Textiles Florida State University 


Torrech San Inocencio, Lucy A Catedrática 


Auxiliar  


Probatorio  Ph.D. 2007 Currículo e Instrucción  Universidad Interamericana  


 


OFICINA DE EVALUACIÓN 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Torres Burgos, Consuelo Cat. Aux. Contrato MA. 1986 Educación Curricular y Enseñanza Harvard University 


Reyes Rivera, Tomás Investigador 


Asociado 


Permanente MA. 1977 Administración y Supervisión Escolar UPR - Río Piedras 


 


CENTRO DE DESARROLLO PREESCOLAR 


 


NOMBRE DEL PROFESOR RANGO TIPO CONT. PREPARACIÓN AÑO AREA DE ESPECIALIDAD PROCEDENCIA DEL GRADO 


Serrano, Lourdes  Directora Permanente M. Ed.  1995 Orientación y Consejería UPR-Río Piedras 


 


Revisado en Octubre de 2010 





Faculty full-time and part-time status




Estadísticas Información de Profesores 


Facultad de Educación 


 


Total de profesores en la Facultad = 133 


 


Highest Degree 


Masters – 29 = 22% 
Doctoral – 104 = 78%  
 


 


 


 


Rank  


Full Professor – 71 = 53% 
Assistant Professor – 28 = 21% 
Associate Professor – 24 = 18% 
Instructor – 9 = 6% 
Part time Professor – 1 = 1% 
 


 


 







 


 


Tenure Track 


True – 110 = 83% 


False – 23 = 17%  


 


 





Statistics on highest drgree and tenure


Education of the Exceptional Child EDES 4006 2009-10













                 Scale:      0   Not evidenced	1   Initial       2    In progress      3    Met



		Candidates





		KNOWLEDGE AND SKILLS

		REFLECTION

		DISPOSITIONS



		

		Criterion 2

		Criterion 3

		1. Learning of all students Criterion 1

		4.  Fair and respectful relations  - Criterion 4

		5. Democratic life, culture of peace 

Criterion 5



		n

		3

		2

		1

		0

		3

		2

		1

		0

		3

		2

		1

		0

		3

		2

		1

		0

		3

		2

		1

		0



		19

		10

53%

		7

37%

		2

10%

		--

		10

53%

		6                              

31%

		3

16%

		-- 

		12

63%

		6

32%

		1

5%

		--

		13

68%

		5

26%

		1

5%

		--

		15

79%

		4

21%

		--

		--





















Education of the Exceptional Child EDES 4006 2009-10


Table:  Practicum Data 2006-2009 Initial Programs

		Competencies

		Total Points of the Evaluation

		Average

		Equivalent to a Scale of 1-4


4 = Outstanding


3 = Met

		Percent


(75 – 100 A)


(105 – 140 A)



		1. Content Knowledge:  Teacher candidates demonstrate ample and profound knowledge of the subject matter and organize the learning experiences in a significant manner.

		Outstanding: 13 -16

                Met:   9 -12

		14.28

		3.57

		89



		2. Knowledge of the student and the learning process: Teacher candidates demonstrate knowledge of how students develop and how they learn and organize learning activities that attend the emotional and intellectual needs, as well as their talents.

		Outstanding:  9 -12


                Met: 7 -   8

		10.88

		3.63

		91



		3. Instructional Planning: Teacher candidates plan lessons based on the knowledge of the subject matter, students, community, and the curriculum goals.

		Outstanding: 13 - 16


                Met:   9 -12

		14.49

		3.62

		91



		4. Teaching Implementation: Teacher candidates select and utilize strategies, techniques, methods and adequate materials which are varied for the objectives of the teaching-learning process.

		Outstanding: 13 -  16


                Met:   9 - 12

		14.35

		3.59

		90



		5. Evaluation of Learning: Teacher candidates utilize assessment strategies to collect information of student’s learning.  Design and adapt evaluation instruments to guarantee a continuous development of physical, cognitive, social, and emotional aspects of learning.

		Outstanding: 9 -12


                Met: 7 -  8

		10.53

		3.51

		88



		6. Learning Environment: Teacher candidates demonstrate the ability to distribute time and use a variety of techniques that facilitate active participation and an adequate learning environment.

		Outstanding: 13 - 16


               Met:    9 -12

		15.21

		3.80

		95



		7. Communication Skills: Teacher candidates demonstrate correct use of language in both oral and written communication.

		Outstanding: 13 -16


                Met:   9 -12

		14.26

		3.57

		89



		8. Professional Performance: Teacher candidates demonstrate a behavior that is in accordance with the norms and principals established by the educational institution.

		Outstanding: 13 -16


                Met:   9 -12

		15.26

		3.82

		95



		9. Personal and Professional Development: Teacher candidates reflect upon his or her educational practices and participates in professional development activities

		Outstanding: 9 - 12


               Met:  7 -  8

		11.10

		3.7

		93



		10. Relationship with the Community (school, parents, agencies, etc.):  Teacher candidates establish relationships with his or her colleagues, parents and with other community institutions which contributes to the learning and well being of he students.

		Outstanding: 7 - 8


                Met: 5 - 6

		7.37

		3.69

		92





Table Practicum Data 2006-2009 Initial Programs


Data from key assessments that indicate that candidates in initial teacher preparation programs demostrate profesional and pedagogical knowledge and skills.



2006 – 2007

Course				N			GPA

		EDES3025

		43

		3.27



		EDES4006

		618

		3.33



		EDFU3001

		538

		3.09



		EDFU3002

		580

		2.87



		EDFU3007

		647

		3.17



		EDFU4007

		272

		2.92



		EDFU4019

		665

		3.22



		TEED3017

		227

		2.97



		TEED3018

		430

		2.87







		2007 – 2008

Course				N			GPA

		EDES3025

		48

		3.43



		EDES4006

		520

		3.22



		EDFU3001

		456

		2.86



		EDFU3002

		442

		2.59



		EDFU3007

		520

		3.27



		EDFU4007

		214

		2.94



		EDFU4019

		528

		3.23



		TEED3017

		191

		3.24



		TEED3018

		404

		2.75







		2008 – 2009

Course				N			GPA

		EDES3025

		38

		3.21



		EDES4006

		516

		3.11



		EDFU3001

		417

		2.61



		EDFU3002

		415

		2.37



		EDFU3007

		518

		3.18



		EDFU4007

		160

		2.92



		EDFU4019

		434

		3.02



		TEED3017

		196

		3.04



		TEED3018

		365

		2.54







		2009 – 2010 (only first semester)

Course				N			GPA

		EDES3025

		21

		3.14



		EDES4006

		248

		2.90



		EDFU3001

		297

		2.70



		EDFU3002

		125

		2.74



		EDFU3007

		244

		3.10



		EDFU4007

		37

		2.59



		EDFU4019

		196

		3.02



		TEED3017

		106

		2.88



		TEED3018

		216

		2.90



		

		

		







Legend:

EDFU 3025 – Education of the Exceptional Child at the Preschool level

EDES 4006 – Education of the Exceptional Child: Required for all elementary and secondary education candidates.

EDFU 3001 – Human development and learning: Required for all elementary and secondary education candidates.

EDFU 3002 – Human Learning and Development

EDFU 3007 – Social Foundation of Education

EDFU 4007 – Principles of Research

EDFU 4019 – Philosophical Foundations of Education: This course is required for all future candidates.

TEED 3017 – Integration of Technology into Teaching

TEED 3018 – Integration of Technology into Teaching II



Data from key assessments that indicate that candidates.docx


Methods I and Methods II Assessment Results

Methods I

		I. Knowledge and Skills

		n

		Average



		

Criterion 1 - Offering of tutoring according to student’s needs.

		



60

		



2.28



		

Criterion 2 - Candidate’s participation in events related to the school community and families.

		





60

		





2.30



		

Criterion 3 - Candidate’s interaction with the students and their families.

		



60

		



2.22



		

Criterion 4 - Candidate’s participation in school meetings

		



60

		



2.38



		

Criterion 5 - Teacher assistant.

		

60

		

2.75



		

II. Reflection

		

60

		

2.78







Methods II

		I. Knowledge and Skills

		n

		Average



		

Criterion 1 – Collect information on student’s learning analyze data and reflect upon his/her educational practices. 

		





27

		





2.78



		

Criterion 2 – Assessment strategies.

		

27

		

2.74



		

Criterion 3 – Learning strategies. 

		

27

		

2.78



		

Criterion 4 – Diversity

		

27

		

2.78



		

Criterion 5 – Reflection on planning strategies. 

		



13

		



2.46



		

II. Reflection

		

27

		

2.63





Scale:  0 = Not Evidenced; 1 = Initial; 2 = In progress; 3 = Met

Methods 1 and methods 2 assessment result


EMH College of Education Conceptual Framework Principles


Portfolio Assessment Results

		Principles

		January – May 2009

		August – December 2009



		

		N

		average

		n

		average



		1. The disciplines and general education.

		8

		19.88

(met)

		4

		15.00

(met)



		2. Learning and development.

		103

		15.10

(met)

		80

		13.75

(in process)



		3. Planning.

		4

		14.00

(in process)

		5

		17.20

(met)



		4. Critical thinking, research and creativity.

		22

		19.36

(met)

		7

		15.57

(met)



		5. Motivation.

		10

		17.00

(met)

		1

		21.00

(met)



		6. Language.

		10

		18.00

(met)

		9

		19.22

(met)



		7. Educational technologies.

		12

		16.00

(met)

		14

		16.43

(met)



		8. Evaluation and assessment.

		9

		19.67

(met)

		3

		13.33

(in process)



		9. Community and social contexts.

		7

		16.43

(met)

		3

		18.33

(met)



		10. Professional and reflective professional action and development.

		45

		12.76

(in process)

		45

		12.78

(in process)





My Trajectory


		

		January – May 2009

		August – December 2009



		

		N

		average

		n

		average



		My Trajectory

		106

		12.41


(in process)

		81

		12.83


(in process)





Scale:


0 = not evidenced; 1 – 7 = Initial; 8 – 14 = in process; 15 – 21 = met
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Scale:


0 = not evidenced; 1 – 7 = Initial; 8 – 14 = in process; 15 – 21 = met
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I. Educational Research Center – (CIE)  Employers Survey – 2007-08

          Creation of Learning Environment



       Public Schools 

[image: ]

a. To structure an organized and aesthetic environment to propitiate learning



b. To organize the classroom in a varied manner



c. To organize and distribute time according to students’ needs



d. To use multiple techniques to facilitate active participation of students











        Private Schools 

[image: ]

a. To structure an organized and aesthetic environment to propitiate learning



b. To organize the classroom in a varied manner



c. To organize and distribute time according to students’ needs



d. To use multiple techniques to facilitate active participation of students
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II. Educational Research Center – (CIE)  Employers Survey – 2007-08

              Professional Performance





[image: ]Public Schools



a. Possesses a high degree of commitment to the tasks inherent to teaching, students’ learning, and the schools’ goals



b. Fulfills attendance responsibilities to professional setting



c. Possesses a high disposition towards the job and spontaneous participation











[image: ]         Private Schools



a.  Possesses a high degree of commitment to the tasks inherent to teaching, students’ learning, and the schools’ goals



b. Fulfills attendance responsibilities to professional setting



c. Possesses a high disposition towards the job and spontaneous participation
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III. Educational Research Center – (CIE)  Employers Survey – 2007-08

    Professional Development and Professional and Personal Performance







Public Schools



a. [image: ]To reflect about his/her professional responsibilities



b. To evaluate the effect of his/her decisions and actions on other school members



c. To promote and participate in opportunities of professional and personal development



d. To suggest and share ideas to improve school participation







           Private Schools
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a. To reflect about his/her professional responsibilities



b. To evaluate the effect of his/her decisions and actions on other school members



c. To promote and participate in opportunities of professional and personal development



d. To suggest and share ideas to improve school participation
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IV. Educational Research Center – (CIE)  Employers Survey – 2007-08

School Community Relations



Public Schools



a. [image: ]To know the diverse social contexts that condition teaching



b. To establish reciprocal relations with the school director



c. To establish reciprocal relations with colleagues



d. To establish reciprocal relations with students’ parents and families



e. To establish reciprocal relations with school community



f. To support students’ learning and welfare
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            Private Schools



a. [image: ]To know the diverse social contexts that condition teaching



b. To establish reciprocal relations with the school director



c. To establish reciprocal relations with colleague



d. To establish reciprocal relations with students’ parents and families



e. To establish reciprocal relations with school community

f. To support students’ learning and welfare
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V. Educational Research Center – (CIE)  Employers Survey – 2007-08

      Research





[image: ]

Public Schools



a. To use research to support and evidence educational practices



b. To do research in the classroom for the improvement of his/her educational practice



















[image: ]Private Schools



a. To use research to support and evidence educational practices

 

b. To do research in the classroom for the improvement of his/her educational practice
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Educational Research Center- CIE Employers Survey - 2007-08


2008 Alumni Survey

Professional and Pedagogical Knowledge and Skills for Teacher Candidates



		

Professional and Pedagogical Knowledge and Skills

		Poor

		Fair

		Good

		Excellent

		n



		

		ƒ

		%

		ƒ

		%

		ƒ

		%

		ƒ

		%

		



		Organization and development of learning activities that address the needs, interests and talents of all students, including those from different social and cultural backgrounds, and special education.



		

1

		

.9

		

17

		

15

		

55

		

50

		

37

		

34

		

110



		Create environments in the classroom that are sensitive to the diverse educational needs of all students



		0

		0

		17

		15

		57

		50

		39

		35

		113



		Establish fair, respectful and collaborative relationships with colleagues, parents, families and other members of the community and institutions to support learning and wellbeing of all students.



		1

		.9

		11

		10

		30

		28

		66

		61

		108



		Seeks the different social contexts that influence teaching and learning and takes educational actions based on this knowledge.

		3

		3

		19

		17

		48

		43

		41

		37

		111



		Reflects on their instructional practices and how to transform them to improve learning for all students.



		1

		.9

		10

		9

		48

		43

		52

		47

		111



		Reflects on their professional responsibility to evaluate the effect of their decisions and actions on other members of the school community and the wider community.

		3

		3

		11

		10

		36

		32

		61

		55

		111



		Seeks active and continuous professional development in order to improve educational practice.



		3

		3

		7

		6

		37

		33

		64

		58

		111



		Uses research as a strategy to improve educational practice.

		8

		7

		33

		30

		38

		35

		31

		28

		110





Source: UPR, EMH College of Education Induction Program

2008 Alumni Survey Professional and Pedagogical Knowledge and Skills for Teacher Candidates


		

Candidates



		Knowledge and Skills

		Reflection

		Dispositions



		

		Criterion 2

		Criterion 3

		1. Learning of all students Criterion 1

		4.  Fair and respectful relations  - Criterion 4

		5. Democratic life, culture of peace 

Criterion 5



		Scale

		3

		2

		1

		0

		3

		2

		1

		0

		3

		2

		1

		0

		3

		2

		1

		0

		3

		2

		1

		0



		19

		10453%

		7

37%

		2

10%

		--

		10

53%

		6

31%

		3

16%

		-- 

		12

70%

		6

25%

		1

		--

		13

		5

		1

		--

		

		

		

		



		19

		10 53%

		5

26%

		--

		4

21%

		16

84%

		--

		--

		3

16%

		13

68%

		1

53%

		--

		5

26%

		16

84%

		--

		--

		3

16%

		

		

		

		



		21

		13

62%

		6

28%

		--

		2

10%

		16

76%



		5

24%

		--

		--

		12

57%

		3

14%

		--

		6

29%

		18

85%

		2

10%

		--

		1

5%

		

		

		

		



		22

		--

		18

82%

		4

18%

		--

		5

23%

		14

64%

		3

13%

		--

		8

36%

		14

64%

		--

		--

		

		

		

		

		

		

		

		



		23

		3

13%

		18

78%

		2

9%

		--

		5

21%

		16

70%

		2

9%

		--

		6

26%

		16

70%

		1

4%

		--

		

		

		

		

		

		

		

		



		9

		1

11%

		5

56%

		3

33%

		--

		4

44%

		5

56%

		--

		--

		4

44%

		4

44%

		1

11%

		

		

		

		

		

		

		

		

		



		16

		6

38%

		5

31%

		5

31%

		--

		12

75%

		4

25%

		--

		--

		9

56%

		5

31%

		2

13%

		

		

		

		

		

		

		

		

		



		130

		42

32%

		63

48%

		15

12%

		10

8%

		74

57%

		47

36%

		6

5%

		3

2%

		66

51%

		48

37%

		4

3%

		12

9%

		

		

		

		

		

		

		

		





Field Experiences Human Learning and Development 

(EDFU 3002) 2008-09; 2009-10





























               Scale:      0   Not evidenced	1   Initial       2   In progress      3    Met



Field Experiences Human Learning and Development (EDFU 3002) 2008-09_2009-10


Note to the examiner: This is the evaluation instrument that is used to assess candidate performance during their clinical experience. Ten competencies are evaluated using a four point scale: 1 (initial), 2 (In progress), 3 (achieved), 4 (outstanding). Competencies are: 

1. Knowledge of subject matter, 2. Knowledge of the student and the learning process, 3. Planning, 4. Implementation of the teaching process, 5. Assessment, 6. Creation of a learning environment, 7. Communication skills, 8. Professional performance, 9. Professional and personal development, 10. Relation with the community 

		Competencia #1: Dominio y conocimiento de la materia

El estudiante maestro demuestra un conocimiento amplio y profundo de la materia que enseña y organiza experiencias de aprendizaje en las cuales presenta la enseñanza con significado.



		Valor de los Niveles de Ejecución



		Componente

		No se evidencia

		1 (Inicio)




		2 (En progreso)




		3 (Logrado)




		4 (Sobresaliente)



		A.  Conocimiento del contenido

		

		Demuestra comprender parcialmente los conceptos básicos de la(s) materia(s).




		Demuestra conocer los conceptos básicos de la(s) materia(s), y a veces establece conexiones entre los conceptos.




		Demuestra dominio de la(s) mate-

ria(s) y establece conexiones entre los 


conceptos. Incorpora información


más allá de lo que establece el


currículo.


 

		Demuestra dominio excepcional de la(s) materia(s) y toma la iniciativa de incorporar información más allá de lo que incluye el currículo



		B. Integración  del contenido de la materia y de ésta  con otras disciplinas

		

		Demuestra aplicación limitada del enfoque interdisciplinario del aprendizaje y de la enseñanza.

		Incorpora algunas estrategias del enfoque interdisciplinario.




		Es muy consciente del enfoque interdisciplinario del aprendizaje y regularmente incorpora por iniciativa propia estrategias del mismo. 

		Incorpora continuamente estrategias del enfoque interdisciplinario. 



		C. Conocimiento de los estándares de su disciplina

		

		Demuestra algún conocimiento de los estándares. 

		Evidencian a través de sus ejecutorias el uso de algunos estándares de la(s) materia(s) que 


enseña.

		Conoce e integra efectivamente los estándares de la(s) materia(s).

		Integra los estándares de enseñanza y comunica las expectativas que estos estipulan para lograr  la excelencia.



		D. Conocimiento  de la metodología

		

		Algunas de las lecciones se presentan con errores conceptuales en la metodología.




		Generalmente la metodología  se presenta en forma correcta y adecuada siguiendo las directrices del maestro cooperador.  

		La metodología se presenta en forma correcta y adecuada sin depender de las directrices del maestro cooperador. 

		Varía, por iniciativa propia, la metodología y la presenta en forma correcta y adecuada. 





		Competencia #1:  Dominio y conocimiento de la materia

El estudiante maestro demuestra un conocimiento amplio y profundo de la materia que enseña y organiza experiencias de aprendizaje en las cuales presenta la enseñanza con significado.


Clave de los niveles de ejecución:                     1 (Inicio)                     2 (En progreso)                3 (Logrado)                      4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1     Fecha ___________




		Evaluación #2              Fecha _____________

		Evaluación #3     Fecha ___________



		A. Conocimiento del contenido

		

		                                              Nivel                                                                                              

		                                                                     Nivel

		                                                       Nivel



		B. Integración del contenido de la materia y de ésta 


con otras disciplinas

		

		                                              Nivel

		                                                                     Nivel

		                                                       Nivel



		C. Conocimiento de los estándares de su disciplina




		

		                                              Nivel

		                                                                     Nivel

		                                                       Nivel



		D. Conocimiento de la metodología

		

		                                              Nivel

		                                                                     Nivel

		                                              Nivel                                                                                              



		Puntuación total




		

		

		

		





		Competencia #2:  Conocimiento del estudiante y del proceso de aprendizaje


El estudiante maestro demuestra conocimiento de cómo se desarrollan y cómo aprenden los alumnos y organiza las actividades de aprendizaje para atender sus necesidades emocionales e intelectuales, así como sus intereses y sus talentos.






		Valor de los Niveles de Ejecución



		Componente

		No se evidencia




		1 (Inicio)




		2 (En progreso)

		3 (Logrado)




		4 (Sobresaliente)



		A. Perfil de los alumnos

		

		Se inicia en el uso de estrategias para recopilar información sobre el nivel de desarrollo de sus estudiantes.

		Utiliza diversas estrategias para conocer el nivel de desarrollo de sus estudiantes.   

		Conoce el desarrollo cognitivo, social, emocional y físico de sus estudiantes y recopila continuamente evidencia del mismo. 

		Reflexiona sobre la ejecución de los estudiantes tomando en cuenta el desarrollo cognitivo, social, emocional y físico de sus estudiantes.






		B. Conocimiento del proceso de enseñanza




		

		Demuestra conocimiento limitado de cómo aprenden los estudiantes.

		Demuestra algún conocimiento de cómo aprenden los estudiantes.

		Incorpora su conocimiento de cómo aprenden los estudiantes en el proceso de enseñanza.

		Establece metas a tono con las necesidades y habilidades de los estudiantes tomando en consideración su conocimiento de cómo aprenden sus estudiantes.



		C. Conocimiento de recursos y actividades de aprendizaje que atiendan las necesidades de los alumnos

		

		Se inicia en el uso de actividades para atender las necesidades de los estudiantes. 

		Identifica y utiliza actividades, materiales y recursos para atender las necesidades y las habilidades individuales, con ayuda del maestro cooperador.  

		Identifica y utiliza actividades, materiales y recursos y los utiliza para atender las necesidades y las habilidades individuales, por iniciativa propia.

		Identifica por sí mismo gran variedad de  recursos, materiales y actividades y los utiliza para atender las necesidades de los alumnos.





		Competencia #2:  Conocimiento del estudiante y del proceso de aprendizaje


El estudiante maestro demuestra conocimiento de cómo se desarrollan y cómo aprenden los alumnos y organiza las actividades de aprendizaje para atender sus necesidades emocionales e intelectuales, así como sus intereses y sus talentos.


Clave de los niveles de ejecución:                1 (Inicio)                 2 (En progreso)                 3 (Logrado)                    4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1          Fecha__________




		Evaluación #2      Fecha___________

		 Evaluación #3        Fecha____________



		A. Perfil de los alumnos

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B. Conocimiento del proceso de enseñanza




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		C. Conocimiento de recursos y actividades de aprendizaje que atiendan las necesidades de los alumnos

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total

		

		                                     




		

		



		Competencia #3:  Planificación de la enseñanza


El estudiante maestro planifica la enseñanza basándose en el conocimiento de la materia, de los alumnos, de la comunidad y de las metas del currículo.






		Valor de los Niveles de Ejecución



		Componente

		No se evidencia




		1 (Inicio)



		2 (En progreso)

		3 (Logrado)

		4 (Sobresaliente)



		A.  Relación de los objetivos y las actividades con los estándares y el currículo escolar. 

		

		Algunos de los objetivos o las actividades  reflejan la visión de los estándares y del currículo.  

		La mayoría de los objetivos y de las actividades son relevantes para los estudiantes y están alineados a los estándares y a las metas instruccionales.

		 Redacta independientemente objetivos y actividades que son pertinentes para los estudiantes y están alineados a los estándares y a las metas instruccionales.

		Los objetivos y las actividades de aprendizaje están alineadas a los estándares y al currículo escolar y proveen modificaciones para atender las necesidades de todos los aprendices.  Atienden niveles de pensamiento y expectativas altas para todos.



		B. Secuencia de las unidades y de la lección

		

		Se inicia en el desarrollo de las unidades y las lecciones en la secuencia apropiada.




		Algunas de las unidades y de las lecciones tienen una secuencia apropiada. En ocasiones depende de las recomendaciones del maestro cooperador para establecer la misma. 

		Las unidades y las lecciones se presentan en una secuencia apropiada.  No depende del maestro cooperador para establecer la misma.

		Las lecciones y las unidades utilizan una secuencia apropiada que demuestra que el estudiante maestro conoce el currículo y hace los ajustes necesarios para lograr el aprendizaje de sus alumnos.



		C. Planificación a corto y a largo plazo




		

		Es inconsecuente en la planificación de las lecciones a corto y largo plazo.

		Planifica lecciones a corto y a largo plazo con ayuda del maestro cooperador. 

		Planifica independientemente lecciones a corto y a largo plazo para atender las necesidades de los alumnos.

		Planifica lecciones a corto y largo plazo y las atempera a la realidad social y cultural del estudiante.



		D. Manejo del tiempo en la enseñanza

		

		La distribución del tiempo no es apropiada la mayor parte de las veces.

		En ocasiones la distribución del tiempo contribuye a que no se logren los objetivos.

		Utiliza el tiempo y lo distribuye adecuadamente  la mayor parte de las veces.




		Utiliza y distribuye siempre el tiempo de forma excelente.



		Competencia #3:  Planificación de la enseñanza


El estudiante  maestro planifica la enseñanza basándose en el conocimiento de la materia, de los alumnos, de la comunidad y de las metas del currículo.


Clave de los niveles de ejecución:                1 (Inicio)                 2 (En progreso)                 3 (Logrado)                    4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1   Fecha_________ 




		Evaluación #2            Fecha___________

		Evaluación #3              Fecha__________



		A.  Relación de los objetivos y las actividades con los estándares y el 


currículo escolar.

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B. Secuencia de las unidades y de la lección




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		C. Planificación a corto y a largo plazo

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		D.  Manejo del tiempo en la enseñanza

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total




		

		

		

		





		Competencia #4:  Implantación de la enseñanza


El estudiante maestro selecciona y utiliza estrategias, técnicas, métodos y materiales adecuados y variados para los objetivos de enseñanza y aprendizaje.



		Valor de los Niveles de Ejecución



		Componente

		No se evidencia




		1 (Inicio)

		2 (En progreso)




		3 (Logrado)




		4 ( Sobresaliente)



		A.  Multiplicidad  de estrategias y actividades

		

		Se inicia en el uso estrategias y actividades en las lecciones. 

		Generalmente varía las estrategias y actividades en las lecciones.   

		Selecciona  y utiliza diversidad de estrategias y actividades apropiadas para atender las necesidades e intereses de los estudiantes. 

		Domina selecciona y utiliza   diversidad de estrategias y actividades en una lección.  



		B.  Selección y utilización de recursos y de materiales apropiados para el aprendizaje




		

		Selecciona y utiliza  materiales y recursos que están disponibles.  A veces pueden ser inapropiados para el desarrollo del concepto. 

		Regularmente selecciona y utiliza materiales y recursos adecuados para el desarrollo de los conceptos.

		Crea, diseña y utiliza materiales y recursos que son adecuados para el desarrollo de los conceptos.

		Crea, diseña y utiliza una multiplicidad de materiales y recursos adecuados y variados para el desarrollo de los conceptos.



		C.  Desarrollo del pensamiento crítico

		

		Demuestra dificultad en utilizar la integración del pensamiento crítico y la solución de problemas.

		Algunas de las actividades que utiliza integran el pensamiento crítico y la solución de problemas para dar significado a la materia.

		Con frecuencia utiliza actividades en las cuales se integra el pensamiento crítico y la solución de problemas para dar significado a la materia.

		Demuestra consistentemente el uso de actividades en las cuales se integra el pensamiento crítico.






		D.  Integración de la 


tecnología




		

		Demuestra destrezas limitadas para integrar la tecnología.

		Algunas veces integra la 


tecnología.

		Generalmente utiliza la tecnología como herramienta en la enseñanza.

		Domina e integra la tecnología consistentemente.





		Competencia #4:  Implantación de la enseñanza


El estudiante maestro selecciona y utiliza estrategias, técnicas, métodos y materiales adecuados y variados para los objetivos de enseñanza y aprendizaje


Clave de los niveles de ejecución:        1 (Inicio)                  2 (En progreso)                    3 (Logrado)                       4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1   Fecha___________

		Evaluación #2        Fecha__________

		Evaluación #3    Fecha__________



		A. Multiplicidad  de estrategias y actividades

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B.  Selección y utilización de recursos y de materiales apropiados para el aprendizaje




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		C.  Desarrollo del pensamiento crítico

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		D.  Integración de la 


tecnología




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total

		

		

		



		







		Competencia #5:  Evaluación del aprendizaje


El estudiante maestro utiliza estrategias de assessment para recopilar información del aprendizaje de sus alumnos.  


diseña y adapta instrumentos de evaluación para garantizar un desarrollo continuo en los aspectos físico, cognitivo, 


social y emocional del aprendiz.






		Valor de los Niveles de Ejecución



		Componente

		No se evidencia

		1 (Inicio)

		2 (En progreso)




		3 (Logrado)

		4 (Sobresaliente)



		A. Medios de recopilar información

		 

		Se inicia en el uso de técnicas de assessment para documentar el aprendizaje del estudiante.

		Utiliza dos o tres de los instrumentos o técnicas de assessment para documentar el aprendizaje del estudiante.

		Utiliza regularmente instrumentos o técnicas de assessment para documentar el aprendizaje del estudiante tales como:  mapas de conceptos, portafolios, rúbricas, diario reflexivo, entre otros.  Utiliza la información obtenida para la reenseñanza.

		Documenta el aprendizaje de los estudiantes con multiplicidad de instrumentos o técnicas.  Utiliza la información obtenida para la reenseñanza y el desarrollo continuo del estudiante.



		B. Diseño y adaptación de instrumentos de evaluación

		

		Se inicia en la selección de  instrumentos para el diagnóstico y la evaluación del aprendizaje del estudiante.

		Selecciona y adapta algunos instrumentos para el diagnóstico y la evaluación del aprendizaje de los estudiantes. 

		Selecciona, diseña y adapta variedad de instrumentos para el diagnóstico y la evaluación del aprendizaje del estudiante de acuerdo con sus necesidades.




		Selecciona, diseña y adapta multiplicidad de instrumentos para el diagnóstico y la evaluación del aprendizaje del estudiante de acuerdo con sus necesidades. 



		C.  Presentación y análisis de los resultados de la evaluación

		

		Organiza y tabula  los resultados de la evaluación.




		Organiza, tabula y analiza  los resultados de la evaluación.

		Organiza, tabula, analiza e interpreta los resultados de la evaluación.

		Organiza, tabula, analiza e interpreta los resultados de la evaluación.  Incluye comentarios que identifican fortalezas y debilidades del estudiante.





		Competencia #5:  Evaluación del aprendizaje


El estudiante maestro utiliza estrategias de assessment para recopilar información del aprendizaje de sus alumnos. 


Diseña y adapta instrumentos de evaluación para garantizar un desarrollo continuo en los aspectos físico, cognitivo,


social y emocional del aprendiz.


Clave de los niveles de ejecución:     1(Inicio)            2 (En progreso)             3 (Logrado)                  4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1    Fecha_________

		Evaluación #2     Fecha___________

		Evaluación #3            Fecha___________






		A. Medios de recopilar la información

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B. Diseño y adaptación de instrumentos de evaluación

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		C.  Presentación y análisis de los resultados de la evaluación




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total




		

		



		

		





		Competencia #6:  Creación de ambiente de aprendizaje


El estudiante maestro demuestra habilidad para distribuir el tiempo y para utilizar multiplicidad de técnicas que faciliten la participación activa y un ambiente de aprendizaje adecuado.






		Valor de los Niveles de Ejecución



		Componente

		No se evidencia




		1 (Inicio)




		2 (En progreso)




		3 (Logrado)




		4 (Sobresaliente)



		A. Organización del ambiente físico educativo




		

		No toma en consideración la organización del ambiente físico en la realización del trabajo docente.

		Generalmente organiza el ambiente físico para la realización del trabajo docente. 

		Mantiene y organiza y mantiene el ambiente físico del trabajo docente.

		Logra una organización excelente del ambiente físico en el cual realiza el trabajo docente.



		B. Clima, ambiente social

		

		Tiene dificultad en mostrar cortesía y respeto por los estudiantes.




		Generalmente  trata a los estudiantes con cortesía y respeto.

		Trata a los estudiantes con cortesía y respeto 

		Siempre mantiene un ambiente de cordialidad y respeto y promueve la interacción y la autodisciplina 



		C. Normas del salón 

		

		No toma en cuenta las normas del salón mientras ofrece la clase y se le hace difícil el manejo de conflictos.




		Con frecuencia da seguimiento a las normas del salón para manejar los conflictos. 

		Generalmente da seguimiento a las normas del salón y maneja los conflictos de forma apropiada. 

		Constantemente da seguimiento a las normas y mantiene un ambiente de aprendizaje saludable. 



		D. Participación e interés de los alumnos

		

		Los estudiantes demuestran poco interés en las actividades organizadas por el estudiante maestro.

		En algunos momentos los estudiantes participan, pero a veces pierden el interés en las actividades. 

		Generalmente los estudiantes participan activamente en las actividades del salón de clases y demuestran interés en las mismas. 

		Los estudiantes participan activamente en las actividades del salón de clases y demuestran interés en las mismas.





		Competencia #6:  Creación de ambiente de aprendizaje


El estudiante maestro demuestra habilidad para distribuir el tiempo y para utilizar multiplicidad de técnicas que faciliten la participación activa y un ambiente de aprendizaje adecuado.


Clave de los niveles de ejecución:      1 (Inicio)             2 (En progreso)             3 (Logrado)           4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1      Fecha__________




		Evalaución #2            Fecha____________

		Evaluación #3  Fecha________



		A. Organización del ambiente físico educativo




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B. Clima, ambiente social

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		C. Normas de trabajo

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		D. Participación e interés de los alumnos

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total

		

		



		

		





		Competencia #7:  Destrezas de comunicación


El estudiante maestro demuestra propiedad y corrección en el uso de la lengua como herramienta de comunicación oral y escrita.



		Valor de los Niveles de Ejecución



		Componente

		No se evidencia



		1 (Inicio)

		2 (En progreso)




		3 (Logrado)




		4 (Sobresaliente)



		A. Corrección, propiedad y coherencia en la expresión oral

		

		Demuestra alguna 


dificultad con la corrección, propiedad y coherencia en su expresión oral. No transmite sus ideas con claridad.

		Demuestra corrección y propiedad en la expresión oral, pero a veces demuestra alguna dificultad para transmitir sus ideas con claridad. 

		Su lenguaje oral es correcto, propio y coherente.  Transmite ideas con claridad.


Estimula en sus estudiantes el uso correcto del lenguaje.

		Demuestra propiedad, corrección y coherencia en su expresión oral y transmite ideas con claridad.  Utiliza un vocabulario amplio. Estimula consistentemente en sus estudiantes el uso correcto del lenguaje. 



		B.   Corrección, propiedad y coherencia en la expresión escrita

		

		Demuestra dificultad con la corrección, propiedad y coherencia en la expresión escrita.




		Generalmente el material escrito que produce es correcto.

		El material escrito que produce es claro, correcto y coherente. 

		Demuestra habilidad para escribir en forma organizada, con estilo apropiado, precisión y corrección gramatical. 



		C.  Proyección y articulación en la expresión oral y corporal.

		

		Incorpora ocasionalmente técnicas de proyección oral y corporal.




		Utiliza algunas técnicas de proyección oral y corporal.  

		Se proyecta adecuadamente a través del uso eficaz de la voz, la retrocomunicación, la variación de estímulo (gestos y ademanes) y otras técnicas.

		Demuestra dominio cabal y consistente a través del uso eficaz de la voz, la retrocomunicación, la variación de estímulo (gestos y ademanes) y otras técnicas.



		D. Técnica de preguntas




		

		Las preguntas son generalmente de un nivel bajo de pensamiento.

		Utiliza preguntas de bajo y alto nivel de pensamiento.

		Utiliza variedad de preguntas.  Reta a los estudiantes a justificar sus respuestas.  

		Demuestra conocimiento de cómo hacer preguntas y estimula la discusión.  Promueve el pensamiento divergente.  Estimula la curiosidad y el hábito de hacer preguntas en sus estudiantes.





		Competencia #7:  Destrezas de comunicación


El estudiante maestro demuestra propiedad y corrección en el uso de la lengua como herramienta de comunicación oral y escrita.


Clave de los niveles de ejecución:             1 (Inicio)             2 (En progreso)               3 (Logrado)              4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se


evidencia

		Evaluación #1         Fecha_________




		Evaluación # 2       Fecha____________

		Evaluación #3        Fecha________



		A. Corrección, propiedad y coherencia en la expresión oral

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B.   Corrección, propiedad y coherencia en la expresión escrita

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		C.  Proyección y articulación en la expresión oral y corporal

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		D. Técnica de preguntas




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total




		

		

		

		





		Competencia #8:  Desempeño profesional


El estudiante maestro demuestra un comportamiento cónsono con las normas y principios establecidos por la institución educativa.






		Valor de los Niveles de Ejecución



		Componente

		No se evidencia




		1 (Inicio)



		2 (En progreso)




		3 (Logrado)




		4 (Sobresaliente)



		A.  Actitud hacia la crítica

		

		Objeta la crítica constructiva.

		En ocasiones demuestra apertura hacia la crítica constructiva y trata de incorporar las recomendaciones que se le hacen. 

		Demuestra disposición hacia la crítica constructiva e incorpora las recomendaciones en su práctica educativa. 

		Solicita, reflexiona y  evalúa las recomendaciones  que se presentan en la crítica constructiva y las incorpora en su práctica educativa.



		B. Responsabi-lidad

		

		A veces demuestra incumplimiento de sus responsabilidades.

		La mayor parte de las veces cumple con sus responsabilidades.

		Cumple a capacidad con sus responsabilidades.

		Cumple con sus responsabilidades y realiza tareas adicionales a las que requiere la práctica.



		C. Conducta profesional




		

		En ocasiones su conducta profesional no está de acuerdo con las normas de la institución educativa




		Generalmente demuestra conducta profesional de acuerdo con las normas de la institución educativa

		Su conducta profesional siempre está de acuerdo con las normas de la Institución educativa.

		Su conducta profesional siempre está de acuerdo con los estándares de la Institución educativa.  Contribuye con su conducta a ser modelo en su comunidad educativa. 



		D. Puntualidad

		

		Ocasionalmente cumple con el horario de la práctica.  A veces no se excusa ni avisa con anterioridad sus posibles tardanzas o ausencias.

		Generalmente cumple con el horario de práctica y se excusa y avisa por posibles tardanzas o ausencias.

		Cumple con el horario de práctica requerido.  Siempre se excusa y avisa sus tardanzas o ausencias.




		Cumple con excelencia el horario de práctica requerido. Hace ajustes para participar en actividades fuera del horario de práctica que aportan a su desarrollo profesional.





		Competencia #8:  Desempeño profesional


El estudiante maestro demuestra un comportamiento cónsono con las normas y principios establecidos por la institución educativa.


Clave de los niveles de ejecución:    1 (Inicio)         2 (En progreso)           3 (Logrado)               4 (Sobresaliente)






		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1         Fecha________




		Evaluación #2         Fecha____________




		Evaluación #3          Fecha_________






		A.  Actitud hacia la crítica

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B. Responsabi-lidad

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		C. Conducta profesional




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		D. Puntualidad

		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total

		

		



		



		







		Competencia #9:  Desarrollo profesional y personal


El estudiante maestro reflexiona sobre su práctica educativa y participa en actividades de desarrollo profesional.






		Valor de los Niveles de Ejecución



		Componente

		No se evidencia

		1 (Inicio)




		2 (En progreso)




		3 (Logrado)




		4 (Sobresaliente)



		A. Compromiso profesional




		

		El compromiso hacia su profesión es limitado.

		Generalmente demuestra 


compromiso hacia su 


profesión.

		Siempre demuestra compromiso hacia su profesión. 

		Siempre demuestra compromiso hacia su profesión e inicia acciones conducentes al éxito de todos sus estudiantes y a su desarrollo profesional.






		B. Asistencia a los seminarios de práctica docente y participación en otras actividades de desarrollo profesional

		

		A menudo se ausenta o llega tarde a los seminarios o a las actividades de desarrollo profesional que organiza el Programa de Práctica Docente.




		Asiste puntualmente a la mayoría de los seminarios


 y a las actividades de 


desarrollo profesional. 

		Asiste puntualmente a todos los seminarios de práctica docente y a las actividades adicionales de desarrollo profesional.

		Asiste a todos los seminarios de práctica docente y participa activamente en actividades de desarrollo profesional organizadas por la escuela, la universidad y otras organizaciones profesionales.



		C. Reflexión en la práctica (escrita y oral)

		

		A veces no reconoce si su clase o lección fue efectiva en lograr los objetivos.

		Reconoce en forma general si 


logró los objetivos en su 


clase, pero depende de las


 ideas del maestro cooperador  


o del supervisor para mejorarla.

		Puede determinar con certeza si su clase logró o no los objetivos e identifica ideas para mejorarla.

		Es capaz de analizar críticamente las fortalezas y debilidades de sus clases y ofrece alternativas para mejorarlas con diferentes enfoques y utilizando fuentes y referencias adecuadas.





		Competencia #9:  Desarrollo profesional y personal


El estudiante maestro reflexiona sobre su práctica educativa y participa en actividades de desarrollo profesional.


Clave de los niveles de ejecución:             1 (Inicio)            2 (En Progreso)              3 (Logrado)             4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1      Fecha____________




		Evaluación #2       Fecha_____________

		Evaluación #3      Fecha___________



		A. Compromiso profesional




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B. Asistencia a


 los seminarios 


de práctica docente y participación en otras actividades 


de desarrollo profesional




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		C. Reflexión en   


 la práctica (escrita y oral)




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total




		

		

		

		





		Competencia #10:  Relación con la comunidad escolar


El estudiante maestro establece relaciones con sus compañeros de trabajo, con los padres y con otras instituciones de la comunidad que aportan al aprendizaje y al bienestar de los estudiantes.






		Valor de los Niveles de Ejecución



		Componente

		No se evidencia

		1 (Inicio)




		2 ( En progreso)




		3 (Logrado)




		4 (Sobresaliente)



		A. Interacción con la comunidad escolar




		

		La interacción con sus colegas, las familias de sus estudiantes u otras agencias de la comunidad que dan servicio a los estudiantes es muy limitada.




		  En ocasiones interactúa          positivamente con sus colegas, 


  con las familias de sus 


  estudiantes y con las agencias de la comunidad que dan servicio   a los estudiantes.

		Realiza interacciones positivas con sus colegas, las familias de sus estudiantes y las agencias de la comunidad que dan servicio a los estudiantes.



		Demuestra habilidad en iniciar y mantener interacciones positivas con sus colegas, las familias de sus estudiantes o las agencias que dan servicio a los estudiantes.






		B. Participación


 en actividades escolares

		

		Su participación en las actividades de la facultad de su escuela y del núcleo escolar es muy limitada.

		Participa en actividades 


escolares cuando se le solicita.




		Se ofrece para participar en actividades 


escolares y hace contribuciones importantes.  Se involucra como 


miembro de la facultad de la 


escuela.




		Organiza actividades de crecimiento para


la  comunidad escolar.





		Competencia #10:  Relación con la comunidad escolar


El estudiante maestro establece relaciones con sus compañeros de trabajo, con los padres y con otras instituciones de la comunidad que aportan al aprendizaje y al bienestar de los estudiantes.


Clave de los niveles de ejecución:             1 (Inicio)            2 (En progreso)               3 (Logrado)              4 (Sobresaliente)



		Evidencia de ejecución del estudiante maestro



		Componente

		No se evidencia

		Evaluación #1  Fecha____________




		Evaluación #2     Fecha_____________

		Evaluación #3    Fecha____________



		A. Interacción con la comunidad escolar




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		B.  Participación en actividades escolares




		

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              

		                                              Nivel                                                                                              



		Puntuación total
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Puerto Rico Department of Education Circular Letter 10 2004-05


Clinical Practice Manual


Note to the examiner: This is the manual for the clinical experience. The information provided in this document is pertinent to the unit and all its partners. The manual is divided in various topics including: an introduction which makes emphasis on the responsibility of the unit towards contributing to the development of high quality teachers as stated in our Conceptual Framework and our mission and vision statements, the mission of the Clinical Practice Office, and the collaborative process that took place for the development of this manual. It also includes a detailed description of the clinical experience with topics that range from the selection of the clinical centers to the image candidates should reflect during their clinical experience. In addition, responsibilities are described for each participant involved in the clinical experience (unit and school based clinical faculty, school directors, system components, etc.). The assessment process and a protocol for attending to extraordinary situations with candidates during their field or clinical experience, is also part of this manual.

INTRODUCCION 

El Manual de Práctica Docente se dirige a todos los integrantes del  Proceso de  Práctica Docente de la Facultad de Educación de la Universidad de Puerto Rico, Recinto de Río Piedras: los maestros-practicante
,  los profesores universitarios, los maestros cooperadores,  los directores de escuelas,  los superintendentes de escuelas y otro personal relacionado con la Práctica Docente.   Se espera que la información y los procedimientos presentados sirvan de referencia y faciliten el logro de los objetivos de la Práctica Docente. 

El propósito de la Facultad de Educación Eugenio María de Hostos, según establecido en su Marco Conceptual, es contribuir a la formación de educadores líderes, reflexivos, comprometidos con los más altos valores hostosianos de justicia, tolerancia, solidaridad y paz.   Aspira a aportar al desarrollo integral de cada educador en formación  y a la construcción de una sociedad puertorriqueña más justa y democrática para las generaciones presentes y futuras.

La visión de la Facultad de Educación es constituir una comunidad de aprendizaje dinámica y diversa.  Además, persigue facilitar la formación de educandos y educadores, comprometidos con prácticas socio-humanísticas reflexivas y transformadoras y, con los más altos valores de justicia, democracia y paz.   La misión es contribuir al logro de las metas individuales y colectivas del pueblo de Puerto Rico, mediante la formación de educandos y educadores líderes, y la transformación de la educación  puertorriqueña en el contexto del mundo pluralista e intelectual del Siglo XXI.

La visión, la misión y los propósitos de la Facultad de Educación proveen el fundamento para identificar un conjunto dinámico de principios que orientan la formación de los educandos y educadores para lograr la transformación social y educativa.  Estos principios son: concepción de lo educativo; experiencia educativa; autogestión y desarrollo; proceso en investigación, teoría, práctica y evaluación; colaboración, cooperación y respeto; diversidad, espacio y diferencias.


La efectividad de las ejecutorias del educador en formación se evalúa a lo largo de una serie de experiencias teóricas y prácticas que se consolidan en la práctica educativa.  Los principios guía para evaluar la ejecución del educando en formación son:

· Las disciplinas y la educación general,


· aprendizaje y desarrollo,


· planificación,

· pensamiento crítico, investigación y creatividad,


· motivación,

· lenguaje,

· tecnologías educativas,


· evaluación y “assessment”

· comunidad y contextos sociales,


· acción y desarrollo profesional ético y reflexivo.

Los trabajos de la práctica se coordinan desde la Oficina de Práctica Docente en la Facultad de Educación. La oficina cuenta con un director, un asistente de investigación y una secretaria para facilitar el trabajo y la comunicación entre los candidatos a maestros, los profesores supervisores, los maestros cooperadores y los directores de escuela.  Además, trabaja coordinadamente con los departamentos de Ecología Familiar, Programas y Enseñanza, Educación Física, y Arte,Tecnología e Innovación (ArTI), para ofrecer la Práctica Docente a los estudiantes de estos programas.   El Coordinador de Práctica Docente trabaja en colaboración con el personal del Programa de Práctica Docente del Departamento de Educación.  

La Oficina de Práctica Docente está adscrita al Decanato Asociado de Asuntos Académicos.  Bajo la sombrilla de esta oficina se encuentran el Centro de Recursos para Estudiantes de Práctica Docente (CREPD), el componente de Inducción y el componente de Experiencias de Campo.  Desde la misma se coordinan todos los asuntos relacionados con la práctica del futuro maestro, entre los que se incluyen:


· el proceso de solicitud de la práctica,

· la evaluación del candidato para ser aceptado en el programa,

· la comunicación con el maestro practicante,

· el proceso de orientación para realizar la práctica,

· la matrícula en los cursos de práctica, 


· la revisión de los procesos de evaluación del maestro practicante,

· la comunicación con los Centros de Práctica,

· la comunicación con el Departamento de Educación,

· la recopilación de datos sobre la ejecución de los estudiantes,

· la política institucional relacionada con la práctica, 


· la organización de actividades profesionales dirigidas a maestro practicante y a maestros cooperadores.


Los cursos de Práctica Docente responden a veintisiete concentraciones. La práctica equivale a carga académica completa para el maestro practicante.  Esta decisión fue aprobada mediante la Certificación número 62 del Senado Académico del año 1990-1991.  

Este manual es producto de la labor realizada por los supervisores de Práctica Docente, los maestros cooperadores y los maestros practicantes.  La aportación de los profesores que han trabajado como coordinadores de este programa en años anteriores y de los maestros cooperadores que han utilizado el manual en otros semestres ha sido muy valiosa para presentar esta edición.   Para validar el manual se utilizaron grupos focales de maestros cooperadores e instrumento de validación de contenido a estudiantes y profesores.

¿Qué es la Práctica Docente?


La Práctica Docente es la experiencia culminante de los programas de preparación de maestros de la Facultad de Educación.   Es un curso universitario que requiere que el estudiante se ubique en un escenario real en el que se lleva a cabo la enseñanza y el aprendizaje.  El maestro practicante realizará las tareas propias de un maestro durante un semestre académico y pondrá en práctica los conocimientos y competencias adquiridas durante sus estudios preparatorios.  Este proceso requiere la supervisión directa de un profesor universitario y la participación activa de un maestro cooperador y del director de la escuela que sirva como centro de práctica.

Fases de la Práctica Docente


La práctica docente se compone de dos fases generales.  La primera fase se lleva a cabo durante el semestre anterior a la Práctica Docente y la segunda fase es durante el semestre de Práctica Docente. En el Anejo 1 se presentan detalles de lo que conlleva el proceso. El Diagrama 1 incluye un resumen de las dos fases:
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En el semestre anterior a la práctica, los estudiantes asisten a orientaciones acerca de los requisitos y completan la solicitud con todos los documentos requeridos.  Los profesores de las concentraciones revisan los expedientes determinando si cumplen con los requisitos.  Se notifica a los estudiantes el resultado de la revisión y se convoca a una reunión de orientación general y por concentraciones a los que cumplieron con los requisitos.



Durante el semestre de la Práctica Docente, se desarrollan seminarios de orientación general y por concentraciones en la primera semana.  Además, durante el semestre se llevan a cabo seminarios opcionales según los intereses y necesidades de desarrollo profesional de los estudiantes, los mismos son coordinados por la Oficina de Práctica Docente y la Asociación de Estudiantes de Práctica Docente (AEPD). Los profesores supervisores coordinan y evalúan los Centros de Práctica y establecen acuerdos entre las escuelas y la Universidad.  Se procede a ubicar a los maestros practicantes en los Centros de Práctica que fueron identificados por el profesor supervisor en representación de la Universidad y por el Director Escolar en representación del Centro de Práctica.  Durante el semestre se intercambian conocimientos y experiencias de los maestros practicantes que ayudan a enriquecer sus experiencias de práctica. 


Se desarrolla un proceso de seguimiento, orientación, asistencia y evaluación de los maestros practicantes, por parte del profesor supervisor, el maestro cooperador y el director de la escuela.  La evaluación de la ejecución del maestro practicante es documentada en el Instrumento de Evaluación Formativa basado en competencias (Anejo 2), y en el Informe de Actividades Realizadas (Anejo 3).  Se diseñó y desarrolló una plataforma en el programado Access en el cual se recopilan las puntuaciones de la evaluación final de cada estudiante para obtener datos agregados.  Estos datos cuantitativos y cualitativos se analizan por profesor, por competencias, por áreas de especialidad y por la totalidad de los estudiantes.  Finalmente, se evidencia el nivel de desarrollo de los estudiantes y se promueve la reflexión y revisión de los procesos de Práctica Docente. La información cualitativa que se recoge del Informe de Actividades Realizadas se complementa con la información cuantitativa obtenida de los datos agregados del instrumento de evaluación.

Prontuario de Práctica Docente


El prontuario de Práctica Docente ofrece en detalle la descripción del curso, los prerrequisitos, objetivos, contenido, la distribución del tiempo, estrategias instruccionales, plan de evaluación y  bibliografía (Anejo 4).   El prontuario está registrado en el archivo maestro del nivel central de la Universidad de Puerto Rico.  

Los seminarios de orientación



Las sesiones de orientación, denominadas generalmente Seminarios de Práctica Docente son requisito para todos los estudiantes.  Se llevan a cabo en sesiones de grupo grande o en sesiones por áreas de especialidad con los profesores supervisores de la práctica.  Las horas en que el estudiante asiste a los seminarios se contabilizan en el tiempo que se le requiere en la práctica.  Por seguridad, el maestro practicante debe asistir a los seminarios y a los Centros de Práctica sin niños ni acompañantes.


Los seminarios que se organizan la primera semana se denominan Semana de Orientación, a pesar de que su duración no necesariamente es una semana. En estos días los candidatos a maestro participan en conferencias cuyos temas son de vital importancia y surgen de las recomendaciones de profesores y estudiantes.   Además, se reúnen con sus supervisores para discutir y analizar temas tales como:


· información general de la Práctica Docente,

· funciones y responsabilidades del maestro practicante,

· funciones y responsabilidades del maestro cooperador,

· funciones y responsabilidades del profesor supervisor,

· el proceso e instrumento de evaluación de la ejecución del maestro practicante,


· otros.


En el transcurso del semestre se llevan a cabo otros seminarios opcionales de interés educativo organizados para el grupo grande o para las diferentes concentraciones.  El propósito de todos ellos es fortalecer la capacidad del futuro maestro y atender sus necesidades.   Algunos ejemplos de seminarios son: reclutamiento y certificación de maestros por el Departamento de Educación; disciplina cooperativa; investigación en acción; assessment; asistencia tecnológica; creatividad; preparación de materiales a bajo costo; entre otros.

La Asociación de Estudiantes de Práctica Docente (AEPD) planifica, organiza y dirige algunos de estos seminarios.  Los maestros practicantes seleccionan el tema profesional así como la actividad sociocultural por medio de los representantes de la AEPD de cada sección.



Los seminarios por especialidad se utilizan para atender situaciones así como las necesidades particulares en cada concentración, en la metodología de enseñanza, aclarar dudas y reflexionar sobre las experiencias de la Práctica Docente.  El día en que no haya seminario el maestro practicante asiste al centro de práctica.

La Práctica Docente en los centros


Al finalizar la semana de orientación, el Maestro-practicante se traslada al centro de práctica.  El maestro practicante deberá asistir a su centro de práctica sin niños ni acompañantes por razones de seguridad.  El Maestro practicante no podrá ser empleado del Centro de Práctica.  La ubicación del maestro practicante en el centro de práctica es deber ministerial del supervisor universitario como parte de sus responsabilidades. El supervisor  realizará la ubicación en coordinación con la Oficina de Práctica Docente y el personal de los Centros de Práctica.  El estudiante recibirá un documento oficial de asignación al centro de práctica para presentarlo al director de la escuela.


 El maestro practicante Comenzará la práctica con el proceso de observación del maestro cooperador.  El profesor universitario y el maestro cooperador en unión al maestro practicante, determinará el momento en que éste comenzará a ofrecer sus primeras clases.

Selección de los Centros de Práctica



En el proceso de selección de los centros se considera la disponibilidad de los maestros cooperadores debidamente cualificados, así como la disposición de los directores de escuela y de otro personal directivo para participar.  Los Centros de Práctica autorizados se seleccionan en el área metropolitana.  El Departamento de Educación estableció las normas que regulan la organización e implantación de los Centros de Práctica Docente, según estipulados en la Carta Circular Número 10-2004-2005 (Anejo 5). Esta carta circular indica que se considerarán los siguientes aspectos al seleccionar la escuela que servirá como Centro de Práctica Docente:


· tener una facultad de reconocida competencia profesional y académica, lo cual debe ser evidenciado por los resultados de las evaluaciones realizadas, las estrategias establecidas para el desarrollo cognoscitivo y afectivo del estudiante, los proyectos realizados y la calidad de las actividades,

· integrar los estándares curriculares de excelencia en la planificación de actividades de enseñanza y aprendizaje,

· evidenciar la implantación de la nueva política pedagógica establecida por el Departamento de Educación,

· establecer estrategias para utilizar los servicios necesarios en el desarrollo integral del estudiante de manera adecuada y efectiva,

· contar con un programa de desarrollo profesional disponible para el maestro cooperador y el Maestro practicante determinado por las necesidades particulares de éstos,

· mantener disponibles las instalaciones físicas necesarias, de acuerdo con las circunstancias específicas del núcleo escolar,

· permitir observaciones periódicas de clases y otras experiencias de pre- práctica,

· ofrecer asistencia técnica necesaria al personal utilizando los recursos de la escuela, del distrito y de otros niveles del sistema.

Horarios y asistencia


El curso de Práctica Docente se rige por el calendario académico del Recinto de Río Piedras.  El tiempo mínimo que se requiere  en el Centro de Práctica es de cuatro horas diarias, cinco días a la semana.  Sin embargo, la naturaleza de la profesión del magisterio, las particularidades del centro de práctica y las necesidades de los estudiantes requieren, en múltiples ocasiones, que este tiempo sea mayor. El director escolar y el maestro cooperador establecerán el lugar donde se ubicará la hoja de asistencia la cual tiene que firmar a la hora de entrada y a la hora de salida de su Centro de Práctica.


En algunos casos, el estudiante tiene la opción de participar en la Práctica Extendida (el día completo).   Esta opción facilita que el Maestro practicante se familiarice con los procesos cotidianos de un salón de clases en todas sus dimensiones.  El período del semestre que este estudiante dedicará a la práctica se estipulará en común acuerdo entre el profesor supervisor, el candidato a maestro, el maestro cooperador y la Coordinadora de Práctica Docente.  El tiempo total debe ser equivalente al que se requiere en la práctica de medio día. 

El maestro practicante debe distribuir adecuadamente su tiempo de manera que pueda cumplir con las tareas asignadas.  Se le requiere asistir puntual y regularmente al Centro de Práctica y para esto deberá llegar por lo menos quince minutos antes del inicio del horario escolar.   Cuando tenga que ausentarse o llegar tarde, deberá notificarlo con anticipación tanto al profesor supervisor como al maestro cooperador.  Además, tendrá que reponer el tiempo que haya estado ausente, en consulta con su supervisor universitario y con su maestro cooperador.      

Código de vestimenta


La imagen profesional proyectada por todo educador debe ser cónsona con sus responsabilidades de trabajo y los valores que representa como modelo a seguir. El proyectar una imagen creíble, positiva y apropiada apoya la creación de un ambiente saludable y productivo de trabajo, donde se demuestra el alto compromiso por la profesión educativa. Existen estándares profesionales de vestimenta y acicalamiento que colaboran con el éxito de las experiencias educativas. Evitar distractores inadecuados ciertamente ayuda a mantener a los estudiantes enfocados en las tareas y objetivos deseados. También hay que tomar en cuenta factores de seguridad, salud, higiene y modestia a la hora de seguir un código de vestimenta exitoso.

Algunos Centros de Práctica poseen códigos de vestimenta internos que los maestros practicantes deberán respetar mientras realizan su práctica en ese escenario educativo. De no respetar dichos códigos, deberán atenerse a las consecuencias que esto implique, incluyendo la pérdida de su Centro de práctica. Se sugiere que, de tener alguna duda con relación al código de vestimenta establecido en su escuela, consulte a su maestro cooperador o a las autoridades escolares pertinentes.

Se espera que todo futuro maestro demuestre profesionalismo cuidando su imagen profesional, vistiendo a tono con la población estudiantil a la cual sirve, la escuela y las funciones escolares que realiza en ella.  Con ello se entiende que el código de vestimenta responderá a las tareas propias de la labor magisterial en su área de especialidad. Cada ocasión tiene su forma de vestir adecuada. Para actividades extracurriculares, -como por ejemplo: días de juego, excursiones, torneos, reuniones con padres, programas especiales escolares, entre otras-, el maestro-estudiante deberá vestirse a tono con la ocasión, siempre cuidando la proyección de una imagen profesional adecuada.


El personal de cada Centro de Práctica, así como los maestros cooperadores y profesores supervisores, velarán por el cumplimiento de este código para el beneficio de un ambiente disciplinado propicio. 

El Centro de Recursos para Estudiantes de Práctica Docente (CREPD)


El Centro de Recursos para Estudiantes de Práctica Docente (CREPD) está ubicado en la sala 204 EMH.  Cuenta con algunos materiales y con el equipo básico para la preparación de materiales didácticos.  El CREPD es para uso exclusivo de los estudiantes en el semestre en que realizan su práctica y tiene como propósito facilitar la labor del maestro-practicante.  Con este fin les ofrece los siguientes servicios:

· facilidades para la preparación de material didáctico,

· talleres para la preparación de materiales diversos,

· asesoramiento individual en la preparación de materiales,

· auspicio de actividades de desarrollo profesional.


Asociación de Estudiantes de Práctica Docente

Los maestros practicantes participan de una organización estudiantil conocida como la Asociación de Estudiantes de Práctica Docente (AEPD) la cual lleva varias décadas en nuestro Recinto.  El objetivo principal de esta Asociación es atender los problemas y las necesidades de los maestros practicantes mediante la planificación y la organización de actividades profesionales, culturales y sociales.  La Asociación selecciona una directiva, la cual está compuesta por un representante de cada sección de práctica. Esta directiva ejerce sus funciones según lo establece el reglamento de su organización.  Dos supervisores de Práctica Docente realizan la labor de consejeros de la directiva.

Responsabilidades del maestro-practicante


El maestro practicante es un “embajador” que representa la Universidad de Puerto Rico mientras hace su práctica en el centro.  Parte de su responsabilidad es establecer buenas relaciones con la administración del centro de práctica, con el maestro cooperador, con la facultad de la escuela, con los estudiantes y con la comunidad en general.   Se espera que su conducta profesional demuestre:

· objetividad en sus actuaciones,

· crecimiento y superación personal y profesional,

· interés, iniciativa, creatividad, entusiasmo y compromiso magisterial,

· participación y colaboración en las actividades de la escuela y  de la comunidad,

· relaciones humanas que propicien: respeto y cortesía, prudencia, discreción, comunicación eficaz y colaboración.


La experiencia del maestro practicante puede visualizarse en tres fases, a saber: la fase de observación, la fase de responsabilidad parcial de las clases y la fase de responsabilidad total de la enseñanza.  Gradualmente, el maestro practicante, se hará cargo de dos grupos o clases con todas las responsabilidades que esto implica.  La decisión de cuándo el maestro practicante estará listo para asumir esta responsabilidad se tomará en acuerdo común entre el supervisor, el maestro cooperador y el maestro practicante.   

Se requiere que el maestro practicante someta los planes por adelantado según los acuerdos con su supervisor universitario y su maestro cooperador.  Es necesario que mantenga su libreta profesional a tono con las recomendaciones  de su  supervisor universitario y su maestro cooperador.  Es importante que conserve evidencia de todos los materiales didácticos y evaluativos.  Es responsabilidad del maestro-practicante cumplimentar todos los documentos oficiales, mantener la información de los mismos al día y organizados, entregar los informes que se requieran en las fechas asignadas y corregir y entregar los trabajos de sus alumnos en un tiempo razonable, entre otros.

La organización y administración del salón de clases es responsabilidad del maestro practicante, por esto deberá mantener un ambiente físico y emocional que contribuya al aprendizaje de sus alumnos.  Deberá coordinar con su maestro cooperador las actividades fuera del ámbito escolar y la forma de incorporarlas al proceso de enseñanza. 

Según los acuerdos recogidos en la Política y procedimientos de la Práctica Docente (Anejo 6), el maestro practicante también:

· analizará los expedientes y la información disponible de los alumnos y tomará nota de los datos que sean pertinentes para la atención individual de sus estudiantes;


· participará activamente en los procesos de enseñanza y evaluación;

·  se involucrará al máximo en las actividades de la escuela así como en las actividades con los padres y con la comunidad;


· firmará la hoja de asistencia del centro de práctica antes de llegar a su salón de clases. También firmará antes de salir del centro.


·  no atenderá grupos sin planificación previa;


· notificará a su supervisor de práctica docente cualquier situación que requiera consulta e intervención de éste antes de notificarlo a otro personal administrativo de la Universidad de Puerto Rico.


Además, deberá cumplir con los procedimientos del centro de práctica y de la Universidad de Puerto Rico.


El equipo de supervisión



Cada integrante del equipo de supervisión, compuesto por un supervisor universitario, un maestro cooperador y un director escolar, será responsable de:


· facilitar la integración de la teoría y la práctica en situaciones de la práctica docente,

· ayudar a los maestro practicante en situaciones que presenta la práctica docente,

· proveer oportunidades para que el maestro practicante reflexione sobre su práctica pedagógica,

· estimular la creatividad e innovación,

· estimular y ofrecer apoyo para la investigación,

· ofrecer adiestramientos, seminarios, conferencias, demostraciones sobre diversos modos de planificar, estrategias y técnicas de enseñanza, uso de la tecnología educativa y otros,

· orientar al maestro practicante en las áreas de planificación a corto y largo plazo, manejo y organización del salón de clases, uso de la tecnología, dominio del lenguaje y de la materia, uso de estrategias y técnicas de enseñanza, mantenimiento de los récords profesionales, participación en la comunidad y otras relacionadas con las competencias,

· mantener documentación que contenga evidencia de la labor realizada por el maestro practicante durante el período de la Práctica Docente,


· evaluar la ejecutoria del maestro practicante un mínimo de tres veces durante el período de la Práctica Docente, además de otras observaciones formales o evaluaciones durante el proceso.

El  maestro cooperador


Según la Carta Circular 10-2004-2005 del Departamento de Educación de Puerto Rico, en la selección de los maestros cooperadores se tomará en consideración que éste:

· viabilice la integración y participación de los estudiantes, el personal escolar, los padres y otras personas en el proceso educativo,

· conozca la reforma curricular y la implante en la sala de clases, 

· conozca bien la materia, las asignaturas que enseña las expectativas o los estándares que las guían,

· tenga la preparación y certificación correspondiente en el área y nivel que enseña,

· tenga un mínimo de dos (2) años de experiencia*** y haya aprobado el curso preparatorio de 45 horas para ejercer como maestro cooperador. 

·  El curso tendrá una vigencia de cinco (5) años, después de los cuales tendrá  que   tomar   el   curso   de   actualización   para refrescar    los

*** En la Facultad de Educación Eugenio María de Hostos se requieren 4 años de experiencia.


conocimientos en áreas relacionadas con la política pública del Departamento de Educación, con proyectos y estrategias innovadoras para la enseñanza y con la práctica docente, 

· conozca el perfil y los estándares profesionales establecidos para los maestros de Puerto Rico,

· propicie el desarrollo de los valores humanos fomentados por nuestro sistema educativo: solidaridad, respeto a la dignidad humana y comprensión de la diversidad cultural.


· tenga una recomendación del director del Centro de Práctica Docente para ejercer como maestro cooperador,

· muestre probada competencia profesional, que se evidencie en informes de visitas, resultados de evaluaciones, estrategias y técnicas de enseñanza utilizadas, actividades, proyectos, adiestramientos y otros,

· tenga capacidad para comunicarse efectivamente mediante la lengua oral y escrita, en español y/o en inglés.


En la Carta Circular antes mencionada también se estipula que el maestro cooperador, en cumplimiento de sus labores, debe participar en comités de estudio y actividades que contribuyan a su mejoramiento profesional, sin que se interrumpan o perjudiquen sus funciones regulares como maestro del Departamento de Educación.  Se espera que sea un investigador, reflexivo e innovador en el currículo y en las estrategias de enseñanza,  también deberá exhibir las características del educador que sigue los postulados humanistas y constructivitas.


El maestro cooperador, en su tarea de orientación al maestro practicante, debe:


· promover una actitud profesional adecuada y exhibir los estándares profesionales del maestro,

· promover la visión y la misión docente del Departamento de Educación y orientar sobre los estándares profesionales, 

· facilitar y viabilizar la progresiva y sistemática adaptación del maestro practicante al ambiente escolar,

· compartir responsabilidades con el director y con el supervisor de práctica docente en la organización del programa de trabajo del maestro practicante.

· aceptar el paradigma cognoscitivo-interaccionista, mediante el cual el aprendizaje ocurre tanto en el estudiante como en el maestro, y cooperar en su implantación.

· orientar sistemáticamente al maestro practicante en la aplicación de los principios que rigen los procesos de enseñanza y de aprendizaje,

· guiar al maestro practicante para que conozca la reforma curricular vigente, los estándares de excelencia de su materia y los materiales de uso profesional,

· coordinar, conjuntamente con el maestro practicante, las actividades educativas, a tono con los nuevos enfoques pedagógicos y las necesidades particulares de los estudiantes,

· modelar técnicas didácticas adaptadas a la naturaleza de la asignatura y al nivel y necesidades específicas de los estudiantes,

· orientar al maestro practicante en la preparación y el uso de los expedientes requeridos en el cumplimiento de sus responsabilidades,

· ofrecer la oportunidad al maestro practicante para que conozca y/o utilice los servicios que ofrece la escuela en que está ubicado durante su período de actividades; a saber: comedor escolar, orientación, trabajo social, salud, biblioteca, servicios tecnológicos y otros,

· proveer al maestro practicante oportunidades para observar, identificar y solucionar problemas,

· proveer evidencia sobre la ejecutoria del estudiante-maestro utilizando una variedad de recursos e instrumentos de evaluación auténtica,

· orientar al maestro practicante sobre las leyes y las cartas circulares vigentes.

Además, el maestro cooperador deberá seguir los acuerdos presentados en el documento Política y procedimientos de la Práctica Docente (Anejo 5). Según los acuerdos, el maestro cooperador:


· compartirá con su maestro practicante los resultados del diagnóstico de los alumnos y de otras actividades que contribuyan a conocer el progreso de los alumnos;


· tendrá disponible en todo momento los formularios de observación de clases de los maestro practicante así como las evaluaciones;


· anotará las observaciones, las recomendaciones y los acuerdos relacionados con la formación profesional del maestro practicante y los discutirá con el candidato a maestro quien firmará las anotaciones;


· será consciente de las limitaciones económicas de los maestro practicante. No debe requerirles materiales costosos, sino estimularlos a identificar y hacer uso de los recursos disponibles. La práctica  de solicitar donaciones a los estudiantes es inapropiada.


· organizará un período de orientación para el maestro practicante que incluya observaciones de las clases del maestro cooperador y de clases ofrecidas por otros maestros de la escuela; 


· reconocerá que la práctica es un curso universitario. La misma se rige por el calendario académico de la Universidad de Puerto Rico. Las horas adicionales que el estudiante dedique son de carácter voluntario ya que ellos tienen compromisos de estudio y trabajo por las tardes. Los cambios en el calendario se realizan internamente mediante acuerdo entre el maestro practicante, el maestro cooperador y el profesor supervisor;

· tendrá en cuenta que el propósito de la práctica no es reducir las horas laborables del maestro cooperador;

· notificará al supervisor universitario cualquier problema que surja que requiera consulta o intervención de éste.


Cabe señalar que, además de lo anteriormente expuesto, para ejercer como maestro cooperador el maestro debe tener aprobado el curso de maestro cooperador de nuestra Facultad de Educación en los últimos cinco (5) años. Si han pasado más de cinco (5) años, deberá tomar el curso de actualización.  De haber tomado el curso en otra institución educativa, se le requiere asistir a la clase relacionada a asuntos administrativos y académicos relacionados con nuestra Facultad (visión, misión, principios, competencias, instrumentos de evaluación, proceso de acreditación, entre otros).

El director escolar 

De acuerdo con la Carta Circular número 10-2004-2005 del Departamento de Educación, las funciones de los directores escolares en relación a sus actividades profesionales consisten en:

· participar con los superintendentes de escuelas o sus representantes y con los coordinadores de la práctica docente de las universidades en la selección de los maestros cooperadores,

· orientar e informar sobre el centro de práctica, su composición y el entorno social y físico del mismo,

· facilitar el desarrollo profesional del maestro practicante,

· participar en la planificación, organización y desarrollo de las actividades profesionales diseñadas para el maestro practicante del centro de práctica docente,

· propiciar la implantación de la política educativa del Departamento de Educación en el funcionamiento del centro de práctica docente y el proceso de enseñanza,

· fomentar la participación de los maestro practicante en las actividades del centro de práctica,

· fomentar y propiciar que el centro de práctica docente desarrolle el componente medular curricular del Departamento de Educación dentro del contexto del marco teórico establecido,

· participar en la asistencia técnica y la evaluación de la labor que realicen los maestros cooperadores y los maestros practicantes.


La función de los directores en relación con el aspecto administrativo consiste en atender adecuadamente el funcionamiento del programa de práctica docente; preparar los informes requeridos para el programa de práctica docente del Departamento de Educación y por la institución universitaria que representan los maestro practicante; participar en el proceso de ubicación de los maestro practicante en unión a los maestros cooperadores y a los coordinadores de práctica docente de la universidad; conocer los documentos que se utilizan para la evaluación de la labor del maestro practicante; garantizar que la práctica docente incluya el tiempo necesario para la orientación, observación, ejecución y análisis con el maestro cooperador; preparar y someter a tiempo los informes requeridos para procesar los pagos de bonificaciones que correspondan.  


La función de los directores en relación con la evaluación del maestro practicante consiste en observar al maestro practicante en sus labores escolares y analizar con él la clase o actividad observada.  Además deberá recopilar evidencia y preparar los informes que solicite el personal encargado de práctica docente en el Departamento de Educación y las universidades.

El superintendente de escuelas 



Según establece la Carta Circular 10-2004-2005 del Departamento de Educación, a estos funcionarios se les requiere enviar a las universidades la lista de nombres de los directores y maestros cualificados en cada centro.  Deberán viabilizar, en coordinación con el director de escuela, la participación de los maestros cooperadores en actividades de las universidades y otras instituciones.  Son los responsables de realizar, en coordinación con el director de escuela, actividades y reuniones dirigidas al mejor funcionamiento de los Centros de Práctica Docente.  Además, deben promover y facilitar el desarrollo profesional de los maestros cooperadores.

El profesor supervisor

Es deber ministerial del profesor supervisor de la Universidad de Puerto Rico el cumplimiento de las siguientes responsabilidades:

· identificar, evaluar y seleccionar el Centro de Práctica para el maestro practicante y ubicarlo en el mismo, 

· visitar al maestro practicante de acuerdo a las necesidades particulares de cada cual,

· entregar al maestro practicante y discutir varios modelos de formularios para la observación de clases al maestro cooperador,

· realizar un mínimo de tres evaluaciones al maestro practicante y discutir las mismas con éste,

· calificar el desempeño del maestro practicante,

· asistir puntualmente a todas las reuniones de Práctica Docente,

· orientar a directores y a maestros cooperadores,

· asistir al maestro cooperador en ofrecer la ayuda que el estudiante necesite,

· apoyar al maestro practicante en todo momento utilizando distintos medios de comunicación,

· revisar los documentos de evaluación completados por los maestros cooperadores,

· discutir el instrumento de evaluación  con los maestro practicante y directores,

· discutir casos específicos con el coordinador de práctica docente y proveer el seguimiento necesario,

· mantener una comunicación constante a través de correo electrónico y diferentes medios tales como llamadas telefónicas o personalmente,

· evaluar posibles Centros de Práctica para la futura ubicación de estudiantes,

· recoger y entregar documentos relacionados a la práctica docente,

· preparar y ofrecer seminarios para fortalecer habilidades docentes,

· asistir y participar en los seminarios,

· entregar materiales, coordinar actividades, anunciar y notificar talleres,

· servir de comunicadores y coordinadores entre la oficina de práctica docente, los estudiantes y los Centros de Práctica,

· asistir a actividades extra-curriculares generadas por las escuelas o la universidad,

· asesorar en problemas específicos de la escuela y del salón de clases,

· colaborar en proyectos especiales tales como: Blackboard, Portafolio Electrónico, investigación y Centro de Acción Urbana Comunitaria y Educativa (CAUCE)

· cotejar expedientes de estudiantes para determinar si cumplen con los requisitos de solicitud de práctica, 


· reunirse con los futuros practicantes al finalizar el semestre anterior a la Práctica Docente, según coordinado por la Oficina de Práctica Docente.

· participar en iniciativas encaminadas a lograr los objetivos de Práctica Docente y de la Facultad.


· mantenerse en comunicación con la Oficina de Práctica Docente y proveer seguimiento para cumplir con los asuntos que se soliciten.

Proceso de evaluación

El propósito fundamental de la evaluación es propiciar el desarrollo profesional del maestro practicante.  La evaluación en la Práctica Docente es basada en competencias. Las competencias se armonizan con los principios de la Facultad y las áreas de especialidad las alinean con los estándares de las organizaciones profesionales según aplique. El proceso se inicia con la identificación de las habilidades y de las áreas en las que el maestro practicante necesita orientación para ofrecerle ayuda necesaria.  El equipo de supervisión está compuesto por el profesor supervisor de la práctica y el maestro cooperador.  El director del centro de práctica puede incorporarse al equipo.  El supervisor coordina el proceso de evaluación del maestro practicante, pero se requiere que el maestro cooperador y el estudiante-maestro participen activamente del mismo.   El supervisor universitario es el responsable de asignar las calificaciones del maestro practicante y para esto utilizará el instrumento Evaluación Formativa de las Competencias del Estudiante Maestro (Anejo 2).  Además, se completarán los procesos de los seminarios correspondientes a la práctica docente.

Al inicio de la Práctica Docente, el supervisor le facilita al estudiante una copia del documento Evaluación Formativa de las Competencias del maestro practicante, correspondiente al área de especialidad.  El maestro practicante deberá analizar el documento de evaluación que se utiliza para evaluar sus ejecutorias en la Práctica Docente. Este instrumento incluye espacio para tres evaluaciones.  El propósito de la primera evaluación es identificar las áreas en las que el maestro practicante necesita mejorar profesionalmente y aquellas en las que necesita ayuda del supervisor universitario o del maestro cooperador.  Es importante que el maestro practicante anote las recomendaciones que ambos miembros del equipo le señalan.  La evaluación final se utiliza para asignar la calificación del curso de Práctica Docente al finalizar el semestre.  Esta evaluación final no representa un promedio de las evaluaciones anteriores, pero las tomará en consideración.  El documento incluye las siguientes competencias:


· dominio y conocimiento de la materia,

· conocimiento del estudiante y el proceso de aprendizaje,

· planificación de la enseñanza,

· implantación de la enseñanza,

· evaluación del aprendizaje,

· creación de ambiente de aprendizaje,

· destrezas de comunicación,

· desempeño profesional,

· desarrollo profesional y personal,

· relación con la comunidad escolar. 

El maestro practicante deberá recopilar las evidencias necesarias para demostrar nivel de ejecución en las competencias correspondientes.   Estas evidencias servirán de base al profesor supervisor y al maestro cooperador, para adjudicar las puntuaciones en cada componente de las competencias.

Para la evaluación del maestro practicante se tomará en consideración, además de las diez competencias antes mencionadas, el Informe de Actividades Realizadas por el maestro practicante (Anejo 3).    El Informe de Actividades Realizadas por el maestro practicante tiene como propósito indicar el tipo de actividades que organizan y realizan los maestro practicante con las que se documenta el desarrollo de las competencias de la Práctica Docente.  El estudiante debe considerar, además, los procedimientos que el profesor establezca para su sección según expuestos en el sílabo y otros documentos que describan los requisitos. 

Se recomienda utilizar técnicas y recursos variados para la avaluación (assessment) del estudiante-maestro tales como, observaciones, el portafolio, el diario reflexivo, las entrevistas, proyectos especiales e investigaciones en la sala de clases.

El maestro cooperador hará observaciones de las clases del maestro practicante periódicamente.  El maestro practicante conservará evidencia de éstas una vez sean discutidas.  El supervisor realizará un mínimo de tres observaciones de clases durante el semestre.  Éstas también deben  discutirse y mantener evidencia de las mismas.

Las observaciones de clases, tanto del maestro cooperador como del supervisor se recogen en uno o varios instrumentos diseñados para este propósito.  El maestro practicante debe conocer estos instrumentos de observación y discutir los mismos con su supervisor de práctica al inicio del semestre.  Además, debe discutir sus evaluaciones con su maestro cooperador y con su supervisor universitario.

Protocolo para la atención a situaciones extraordinarias con estudiantes en las experiencias de campo y la práctica docente


Contexto


· La Facultad de Educación es responsable de formar maestros de excelencia de acuerdo a los estándares profesionales y los Principios del Educador en formación que establece su Marco Conceptual.


· Todo futuro maestro tiene que evidenciar su dominio de conocimientos, destrezas y disposiciones para enseñar a todos sus estudiantes con respeto, sensibilidad, y equidad.


· Un componente central en la formación de los maestros es el de las Experiencias de Campo y la Práctica Docente, en las que los candidatos se desempeñan en escenarios escolares e interactúan con maestros, estudiantes y familiares.


Necesidad


· En estas Experiencias de Campo y Práctica Docente, es fundamental que los candidatos demuestren cumplimiento con normas de conducta profesional y personal. 


· La institución es responsable de informar estas expectativas de conducta a los candidatos y a sus supervisores, así como de tener mecanismos que atiendan  situaciones en las que no cumplan con estas expectativas. 


Visión


· A tono con la visión socio-humanista de la Facultad de Educación 


· la atención a las situaciones extraordinarias con los candidatos debe consistir en acciones tempranas que:


· promuevan el desarrollo de los Principios del Educador en Formación y las Competencias del Estudiante Maestro
;


· salvaguarden la dignidad de los implicados;


· apoyen su formación profesional y personal;  


· sean efectivas para proteger los derechos, la dignidad y la seguridad de las personas involucradas en los escenarios escolares;


· salvaguarden la imagen de la institución y de la profesión magisterial. 


Naturaleza de situaciones extraordinarias y ejemplos
 

· Académica: 


· El candidato no demuestra el dominio esperado en el contenido que va a enseñar, estrategias de enseñanza, planificación, avalúo y otras.


· El candidato demuestra un patrón consistente de incumplimiento con los requisitos de las experiencias, por ejemplo:


· No entrega trabajos según requisitos


· No prepara materiales requeridos


· Presenta dificultad notable en planificación


· Manifiesta errores de contenido 


· Disposicional: 


· El candidato no demuestra respeto ni sensibilidad hacia: 


· los estudiantes


· los maestros


· los familiares


· El candidato no atiende las necesidades de los estudiantes con equidad, por ejemplo:


· Utiliza expresiones de prejuicio o nociones negativas contra los estudiantes por razón de raza, procedencia social, religión, inclinación sexual, condiciones de impedimento u otros.


· Normativo institucional y legal

· El candidato no cumple con las normas institucionales de conducta


· El candidato ha cometido actos ilegales 


· uso o distribución de sustancias controladas y/o alcohol;


· abuso físico y verbal;


· conductas sexuales inapropiadas;


· plagio


·  Emocional o conductual

· El candidato demuestra inestabilidad emocional o problemas en su comportamiento.


· El candidato exhibe conductas inapropiadas al contexto


· utiliza lenguaje incoherente;


· demuestra apego a objetos o personas, temores excesivos;


· exhibe temores excesivos


Proceso formativo


· El énfasis de este proceso será en la identificación temprana de situaciones que puedan afectar su desempeño en las Experiencias de Campo y Práctica Docente.


· El objetivo es ayudar al candidato a reflexionar acerca de su práctica como futuro educador, sobre su conducta para mejorar su desempeño. De esta forma se aspira a  prevenir la ocurrencia de situaciones de mayor consecuencia.


Resumen del protocolo de referido (Anejo 1)


· El/la profesor/a de Experiencias de Campo o Práctica Docente documentará la situación y notificará a la/el Coordinador/a de la Oficina de Experiencias de Campo y Práctica Docente para tomar acuerdos de acciones que procedan. 


· Se conformará un equipo de trabajo según la situación del estudiante.  Este equipo podrá estar conformado por los siguientes miembros según aplique al caso: estudiante, profesor/a, maestro cooperador o colaborador, Coordinador/a de Oficina de Práctica Docente, Decano/a de Estudiantes, Consejero/a u otros relacionados con el caso o puedan servir de apoyo.  


· Se desarrollará un plan de acción  en el que se identifica: la naturaleza de la situación, el perfil del estudiante incluyendo las fortalezas y las necesidades y, las acciones y acuerdos.  Además, se especifica el seguimiento necesario y más adelante los resultados de las acciones.  Para esto se utilizará el Proceso de Referido en Situaciones Extraordinarias (Anejo 2). 


· Se consultará y coordinará con otro personal o entidades institucionales pertinentes que puedan servir de orientación y ayuda ya sean asesores legales, Procurador de Estudiantes, Oficina de Seguros y otros para las acciones correspondientes.
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Anejo 2


Atención a situaciones extraordinarias de estudiantes maestros en Experiencias de Campo y Práctica Docente

Fecha: 


Nombre del estudiante:  








Inicial:_______


Nombre del Profesor:









Seguimiento: _________


Centro de Práctica: 









Conclusión*: __________


Nivel/concentración:







* Incluir resumen reflexivo del aprendizaje 

Nombre del maestro cooperador: 







  según las acciones tomadas y los resultados


Promedio académico: 


		Naturaleza de la situación/incidente

		Perfil del estudiante


  Fortalezas                Necesidades                       

		Acuerdos de Acciones

		Seguimiento/Resultados

		Comentarios



		___ Académico


___ Disposicional


___ Conductual/


       Emocional


___ Normativo/


       Legal

		

		

		

		

		





Información adicional: 


Firmas




Función



Fecha






Nov.09













Anejo 3


Hoja de compromiso


En los cursos correspondientes, cada candidato firmará un documento como evidencia de conocimiento del proceso y comprensión de las implicaciones de su desempeño.  Todo profesor de estos cursos deberá divulgar este procedimiento y orientar a los candidatos al respecto.  Se incluirá en el sílabo como parte del contenido y evaluación del curso.

Aspectos legales


Se presenta a continuación un resumen de leyes, memorandos, reglamentos y cartas que son importantes que se tengan en consideración.  Los maestros practicantes que realicen su práctica en una escuela privada deberán seguir y conocer, además, los reglamentos, memorandos y cartas de dicha institución. 


No child left behind (NCLB)


La ley de 2001 Que ningún niño se quede atrás (No child left behind) tiene como objetivo el mejorar el rendimiento académico de los alumnos y cambiar la cultura de las escuelas. Esta ley está basada en cuatro pilares: la responsabilidad de los resultados; el énfasis en lo que funciona y tiene base en la investigación científica; mayores opciones para los padres y mayor control local y flexibilidad.  Esta ley garantiza que la calidad de maestros sea una prioridad. 


Ley #79  del 23 de agosto de 1989



Esta ley se establece para reglamentar el Programa de Práctica Docente del Departamento de Instrucción Pública de Puerto Rico (Departamento de Educación).  La misma deroga la Ley número 78 del 25 de abril de 1949, según enmendada.  Le confiere la facultad a la Universidad de Puerto Rico para que en colaboración con el Departamento de Educación proceda a seleccionar fuera del Recinto Universitario y en poblaciones cercanas a la Universidad, Centros de Práctica Docente para los estudiantes de su Colegio de Educación.

Memorando Implantación del programa de Práctica Docente en las escuelas elementales y secundarias


Con fecha del  5 de agosto de 2005, este memorando establece los requisitos para la selección de los Centros de Práctica y la selección de los maestros cooperadores, así como las normas y procedimientos que aplican a las funciones de todos los involucrados en el proceso de práctica, los cuales deben observarse en todo momento.

Individuals with disabilities education act (Ley IDEA) (Ley 08-446)


Es la ley educativa que garantiza una educación pública, libre de costo y apropiada para las personas con impedimentos. Fue firmada para el 3 de diciembre de 2004 y entró en vigor el 1 de julio de 2005.    

Reglamento para la organización y el funcionamiento de los Centros de Práctica Docente


Este reglamento, aprobado en el 2000, se adopta con el propósito de reglamentar la organización y el funcionamiento de los Centros de Práctica Docente del Departamento de Educación en la Universidad de Puerto Rico y las Universidades privadas acreditadas en Puerto Rico.  El reglamento contiene la base legal, el título y aplicabilidad, los objetivos generales del programa de Práctica Docente, el establecimiento de los Centros de Práctica Docente, las funciones del superintendente de escuelas, orientación y asistencia técnica, funciones del equipo de facilitación, funciones adicionales del profesor supervisor de Práctica Docente, funciones adicionales del director cooperador, funciones adicionales del maestro cooperador, el currículo de los Centros de Práctica, pago de bonificaciones, disposiciones generales, definiciones, separabilidad, cláusula derogativa y vigencia. 

American Disabilities Act (Ley ADA) 

Es una ley de derechos civiles para las personas con impedimentos, decretada el 26 de julio de 1990.  Esta ley pretende eliminar el discrimen hacia esta población y facilitar la inclusión en la sociedad.  Busca eliminar el discrimen en el trabajo, educación, recreación y requiere del uso de facilidades y servicios (López, 2006). 


Memorando Visitas al programa de Práctica Docente en las escuelas elementales y secundarias



El memorando con fecha del 23 de agosto de 2006, establece que el Instituto para el Desarrollo Profesional del Maestro iniciará visitas a los Centros de Práctica en las escuelas elementales y secundarias del sistema comenzando el año académico 2006-2007.  El propósito de las mismas es evaluar el funcionamiento y el cumplimiento de los Centros con las normas y reglamentos establecidos que rigen la Práctica Docente en Puerto Rico.


Ley para el bienestar y la protección integral de la niñez


La Ley número 177 del 1 de agosto de 2003 establece una nueva política pública sobre la protección de menores basada en su desarrollo integral.  Busca adoptar las medidas y mecanismos protectores necesarios, establecer las normas que regirán los procesos administrativos y judiciales.  Faculta al Departamento de la Familia a implantar la ley, tipificar los delitos e imponer penalidades.

Ley contra el hostigamiento sexual en las instituciones de enseñanza

La Ley número 3 del 4 de enero de 1988 dispone que el hostigamiento sexual en las instituciones de enseñanza limita el derecho a la educación, es una forma de discrimen por razón de sexo y como tal, constituye una práctica ilegal e indeseable que atenta contra el principio constitucional establecido de que la dignidad del ser humano es inviolable.


Ley de servicios educativos integrales para personas con impedimentos


Ley local, mejor conocida como la Ley 51, (del 7 de junio de 1996) la cual establece el derecho a las personas con impedimentos, entre las edades de 0-21 años de edad, a recibir una educación libre y apropiada.  Asigna responsabilidad de las agencias gubernamentales de Puerto Rico, en la prestación de servicios educativos integrales para las personas con impedimentos.   El Secretario de Educación es el encargado de nombrar al Secretario Auxiliar de Servicios Educativos Integrales para Personas con impedimentos, el cual tiene autonomía administrativa, docente y fiscal para ofrecer servicios educativos y relacionados a personas con impedimentos (López, 2006).

Acta de Asistencia Tecnológica (ATA)


La asistencia tecnológica es cualquier objeto, equipo, sistema o producto adquirido comercialmente, adaptado o construido con el propósito de aumentar, mantener o mejorar las capacidades funcionales de los individuos con impedimentos.  La base legal es el Acta de Asistencia Tecnológica del 1998/PL 105-394 (ATA), Ley del programa de Asistencia Tecnológica de Puerto Rico del 31 de agosto de 2000 (Ley 264) y la ley de Garantías sobre Equipos de Asistencia Tecnológica (Ley 402).

Desarrollo Integral de las comunidades especiales

También conocida como la Ley 232 del 27 de agosto de 2004.  Esta Ley fue creada para ofrecer justicia y equidad social a las comunidades especiales mediante un proceso de desarrollo integral y comunitario.  Según López (2006), esta Ley llevada a la praxis en una forma responsable ofrece una vía para que los residentes, por ellos mismos desarrollen unas destrezas, actitudes y una auto organización que les permita ser autores de su propio quehacer económico y social.  

Reglamento general de estudiantes del Sistema de Educación Pública de Puerto Rico

Este reglamento deroga el reglamento número 5364 del 17 de enero de 1996 y fue aprobado el 21 de julio de 2004.  El propósito del mismo es establecer normas, procedimientos, derechos y deberes de los estudiantes del Sistema.  Pretende crear un clima educativo donde los estudiantes desarrollen un sentido de responsabilidad por el aprendizaje, el trabajo, una actitud solidaria y de respeto hacia todos los miembros de la comunidad escolar y una mejor formación del estudiante como ser humano positivo y productivo.


Ley para establecer la carta de derecho de la estudiante embarazada

La Ley número 220 del 21 de agosto de 2004 se crea para establecer la carta de derecho de la estudiante embarazada.  Dicha carta recoge medidas específicas para garantizar la permanencia de jóvenes embarazadas en el currículo regular escolar, proveerles seguridad, la atención debida y eliminar todo discrimen que afecte su desarrollo pleno mediante una educación de excelencia que asegure su futuro y el de su entorno familiar.


Manual de Procedimientos de Educación Especial

La prestación de servicios educativos y relacionados, apropiados a la población con impedimento en las edades de 3-21 años inclusive, es responsabilidad del Departamento de Educación de Puerto Rico. Para desempeñar sus funciones relacionadas con esta obligación, ha establecido una Secretaría Asociada de Educación Especial (SAEE), adscrita a la Oficina del Secretario de Educación.  La SAEE ha desarrollado una estructura administrativa con componentes operacionales en los diferentes niveles del Sistema. Su base legal abarca: Ley Número 51 del 7 de junio de 1996 (según enmendada); Ley Pública 108-446 del 3 de diciembre de 2004 (IDEA); Ley Número 149 del 15 de julio de 1999 (según enmendada); Ley Pública 109-270 del 12 de agosto de 2006; Ley Pública 101-336; Ley Pública 93-112 de 1973; Ley Pública 108-364 de 2004; Ley Núm. 177 del 1 de agosto de 2003 (según enmendada) y Ley Núm. 170 del 12 de agosto de 1988 (según enmendada).

Disposiciones  Generales

· La práctica que realiza el maestro practicante es su carga académica completa y debe se el último curso tome. 

· la asistencia a los seminarios de orientación es requisito,


· la Práctica Docente se realiza por un período de cuatro horas diarias, cinco días a la semana como mínimo,


· el maestro practicante deberá ofrecer una clase en sus comienzos, pero eventualmente deberá ofrecer dos clases o su equivalente en grupo, asignatura o tiempo de contacto con los estudiantes.

· los Centros de Práctica que asignará el profesor supervisor serán en el área metropolitana,  


· el maestro practicante dedicará un mínimo de 300 horas a la Práctica Docente en la sala de clases o en la universidad,


· el maestro cooperador tendrá a su cargo la orientación, supervisión y evaluación de hasta dos (2) maestro practicante por semestre escolar.


· el maestro practicante deberá presentar como mínimo los siguientes documentos o sus equivalentes: libreta profesional, carpeta de planes, roll book, registro, un récord anecdótico y otros, según su área de especialidad.
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Profesor/a – maestro/a cooperador/a observa conducta de riesgo







Diálogo exploratorio con estudiante







Sensibiliza, provee material educativo, etc…
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Consultas con entidades o personal institucional pertinente (privados o comunitarios, si aplica)







 Asesor legal	     CODE



 CUSEP	   Asesor Académico



 Decana	        Rectora u otros



Toma acciones correspondientes



																				



























Diagrama 1.  Fases de la Práctica Docente











Refiere a Oficina de Experiencias de Campo y Práctica Docente







Constituye equipo de trabajo



Lleva a cabo una reunión



Prepara el plan de acción



Identifica naturaleza de la situación (normativo legal, académico, disposiciones, aspecto psico-sociales), perfil del estudiante y acuerdos de acciones.



Ofrece seguimiento























� El término masculino se usará para referirse tanto al género masculino como femenino.



� Marco Conceptual de los Programas Profesionales de la Facultad de Educación (2003, revisado 2008)



� Los ejemplos no pretenden ser exhaustivos.  Por tanto, no se circunscribe a estos.  
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Handbook of Clinical Practicum


Note for the examiner: This is the document that is used by the Office of Clinical Practice to establish an initial agreement with a public or private school, or entity that will serve as a Clinical Center. It is a formal contract between the unit’s Chancellor and authorized personnel from the Clinical Center in which responsibilities are stated for the unit, the clinical center, and those that are shared between both. 

UNIVERSIDAD DE PUERTO RICO

Recinto de Río Piedras

Facultad de Educación

Decanato de Asuntos Académicos

CONVENIO PARA PRÁCTICA DOCENTE
 


COMPARECEN 


DE LA PRIMERA PARTE: La Universidad de Puerto Rico, Recinto de Río Piedras, representada por su Rectora, Dra. Ana Guadalupe, mayor de edad, casada, educadora y vecina de San Juan, Puerto Rico, en adelante denominado la PRIMERA PARTE.

DE LA SEGUNDA PARTE: ___________________________ , con seguro social patronal número _______________________, representado por su ___________________, la ______________________________________________, casada(o) residente de ____________, Puerto Rico, mayor de edad, en adelante denominada la Segunda Parte.  


Los comparecientes otorgan el presente convenio para la utilización de  las facilidades educativas________________,localizadas en ______________________________________________________con el fin de desarrollar prácticas de estudiantes maestros del Departamento de Programas y Enseñanza de la Facultad de Educación del Recinto de Río Piedras de la Universidad de Puerto Rico,  de acuerdo con las siguientes: 

CLÁUSULAS Y CONDICIONES

PRIMERA: La PRIMERA PARTE será responsable de:                                                      

1. Someter a  la administración del Centro de Práctica o su representante, por lo menos con una (1) semana de anticipación, a la fecha de inicio de la experiencia educativa la siguiente información:                                                                                                                           

a. Número aproximado de estudiantes maestros a ser asignados en cada período de práctica docente.  

b. Fechas de inicio y terminación de cada experiencia de práctica docente 

c. Número de semanas y días que los estudiantes maestros estarán asignados en cada área. 

d. Nombre del supervisor de práctica docente  que tendrá bajo su atención a los estudiantes maestros.                                                                 

2. Planificar, dirigir, supervisar y evaluar todas las actividades educativas de los estudiantes maestros llevadas a cabo como parte de la experiencia educativa.             

3. Notificar, dentro de un período razonable, que no exceda de una semana, al/la maestro(a) cooperador(a), de práctica docente cualquier cambio en la asignación de los estudiantes maestros.                                                                                                 

4. Proveer copias o interpretar a la administración del Centro de Práctica o su representante las normas y reglamentos del programa educativo.                             

5. Requerir como parte de los requisitos para participar de la experiencia práctica docente, que los estudiantes maestros bajo este acuerdo cumplan las normas y prácticas de los Centros de Prácticas.                                                            

6. Suscribir una póliza de seguro cubriendo su responsabilidad con límites combinados no menores de $300,000.00 bajo la forma “Comprehensive General Liability Broad Form”.                                                                                                          

7. Evaluar y tomar la acción pertinente en aquellos casos de estudiantes maestros  cuya conducta o trabajo sean perjudiciales al  Centro de Práctica ,  visitantes o empleados de éste.                                                                                                             

8. Mantener la confidencialidad de la información  de los estudiantes maestros y sus estudiantes y  de violentarse dicha confidencialidad, el Recinto será responsable de los daños o perjuicios que se causen, según los estatutos federales y estatales aplicables. 


Segunda: LA SEGUNDA PARTE será responsable de lo siguiente:                                

1. Entregar copia de las normas y reglamentos del Centro de Práctica al supervisor  y estudiante maestro  del programa de práctica docente.                                   

2. Diseñar un seminario introductorio sobre las normas, filosofía, servicios y facilidades del Centro de Práctica para los estudiantes y el profesor enlace.                               

3. Asignar al director del  Centro de Práctica para desempeñar el rol de director colaborador en la experiencia educativa de los estudiantes maestros.                        

4. Proveer información sobre el número de estudiantes que podrá aceptarse simultáneamente en el Centro de Práctica.                                                 

5. Asumir responsabilidad por daños ocurridos a estudiantes o supervisores de la Primera Parte causados por actos u omisiones negligentes o culposos imputables a estudiantes, maestros, supervisor o  empleados de la Segunda Parte. 


6. En aquellos casos en que se determine que la conducta o trabajo de los estudiantes maestros de práctica, resulta perjudicial al Centro de Práctica, sus integrantes o visitantes, notificará a la PRIMERA PARTE, a la mayor brevedad, los hechos específicos en que fundamenta esa determinación y la acción propuesta para resolver la situación.                                                                              

TERCERA: LA PRIMERA Y LA SEGUNDA PARTE ACUERDAN:                              

1. Cumplido lo dispuesto en las cláusulas Primera, inciso (7) y  Segunda, inciso (5), ambos comparecientes acordarán y coordinarán la acción a seguir para solucionar la situación, sin menoscabar los objetivos educativos e institucionales.                          

2. Llevar a cabo reuniones para planificar, coordinar y evaluar la práctica de los estudiantes maestros antes de iniciar, durante y al finalizar el semestre académico.  En la fase de coordinación y planificación se considerará con prioridad el uso de las facilidades educativas que la SEGUNDA PARTE facilitará a los estudiantes maestros, las experiencias educativas que se ofrecerán a los estudiantes y los roles que desempeñará el supervisor de Práctica Decente  y el maestro(a) cooperador(a) de la SEGUNDA PARTE. 


3. Aunar sus esfuerzos para que se propicie un intercambio entre ambas instituciones de tal forma que puedan tener la oportunidad de mejorarse profesionalmente para beneficio de las personas involucradas.                                                                

4. Observar y cumplir con las disposiciones de la Ley Federal “Family Educational Rights and Privacy Act of 1974” (Buckley Amendment). 


5. Ambas Partes hacen constar que no habrá DISCRIMEN por razones de raza, color, sexo, nacimiento, edad, origen o condición social, ascendencia, estado civil, ideas o creencias religiosas o políticas, género, preferencia sexual, nacionalidad, origen étnico, condición de veterano de las Fuerzas Armadas o incapacidad física o mental en las prácticas de empleo, contratación ni prestación de servicios bajo el presente contrato. 


6. Cualquier cambio en los Centros de Práctica se hará mediante carta endosada y suscrita entre el Supervisor de Práctica Docente de la PRIMERA PARTE y el/la   Director Cooperador de la SEGUNDA PARTE.  De se necesario, el supervisor de práctica docente remitirá el asunto a la autoridad universitaria correspondiente. 

CUARTO: Este convenio estará vigente por cinco años a partir del __ de ___________ de 200_.  Su vigencia se extenderá hasta que una de las partes aquí comparecientes solicite por escrito su terminación con treinta (30) días de anticipación.  Será prorrogable mediante mutuo acuerdo por  escrito cada año.  En caso de que la terminación del contrato sea efectiva antes de la fecha en que los estudiantes maestros  terminen su práctica, la parte que solicite su finalización será responsable de proveer alternativas para que los estudiantes no resulten afectados.  Ambas partes seleccionarán la o las alternativas y la/s implementará(n) conforme a los compromisos educativos e institucionales presentes.                                                                

QUINTO: El desempeño negligente de sus funciones o el abandono de éstas por UNA DE LAS PARTES, se considerará una violación a este contrato y será causa suficiente para que la OTRA PARTE lo declare terminado y quede relevada de toda obligación y responsabilidad bajo el mismo. Este contrato se interpretará de conformidad con las Leyes y Reglamentos del Estado Libre Asociado de Puerto Rico. Si cualquier Tribunal Estatal o Federal declara que alguna Cláusula de este contrato es inconstitucional o contraria a derecho, las demás Cláusulas permanecerán inalteradas y en toda su fuerza y vigor. 

De surgir situaciones que no estén contempladas o regidas bajo las disposiciones de este contrato, se regirán por la Reglamentación de la Universidad de Puerto Rico, la Ley Estatal o Federal, la jurisprudencia aplicable y el uso y la costumbre en su sentido apropiado.                

ACEPTACIÓN

Los comparecientes aceptan el presente documento en la forma en que ha sido redactado y hallándolo conforme a lo pactado lo ratifican y firman el mismo día de su otorgamiento, estampando sus iniciales al margen izquierdo de cada uno de los folios.

En la ciudad de San Juan, Puerto Rico a _______ de ______________ de 200_.

______________________________


_________________________


_____________________________


Ana Guadalupe, Ph. D.                                              


_____________________________


Rectora


_____________________________


Universidad de Puerto Rico
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Contract between unit and partner


Note to the examiner: This document states procedures to follow, specifically by the candidate, the school-based faculty and the university-based faculty during the clinical experience. The candidate and the school based faculty discuss this document on their first meeting.

Política y procedimientos de la Práctica Docente


A continuación se presentan acuerdos del procedimiento a seguir en varios asuntos de la práctica relacionados con los integrantes del Programa:  los estudiantes maestros, los maestros cooperadores y los profesores supervisores.  Se recomienda que el maestro cooperador y el estudiante maestro discutan los mismos en su primera reunión.  El Manual de Práctica Docente amplía algunos de estos asuntos.


El maestro cooperador


· Compartirá con su estudiante maestro los resultados del diagnóstico de los alumnos y de otras actividades que contribuyan a conocer el progreso de los alumnos.


· Tendrá disponible en todo momento los formularios de observación de clases de los estudiantes maestros así como las evaluaciones.


· Anotará las observaciones, las recomendaciones y los acuerdos relacionados con la formación profesional del estudiante maestro y los discutirá con el candidato a maestro quien firmará las anotaciones.  El estudiante tiene derecho a solicitar copia de las observaciones de sus clases.


· Debe tener aprobado el curso de maestro cooperador (EDPE 4070 – Los propósitos de la práctica docente y las tareas del maestro cooperador.  Todo maestro que se desempeña como maestro cooperador y no haya aprobado el mismo debe comunicarse a la mayor brevedad con la Oficina de Práctica Docente (764-0000 ext. 2265) para hacer los arreglos que corresponden.


· Será consciente de las limitaciones económicas de los estudiantes maestros.  No debe requerirles materiales costosos, sino estimularlos a identificar y hacer uso de los recursos disponibles.  La práctica de solicitar donaciones a los estudiantes maestros es inapropiada.


· Organizará un período de orientación para el estudiante maestro que incluya observaciones de sus clases y de clases ofrecidas por otros maestros de la escuela.


· Reconocerá que la práctica es un curso universitario.  La misma se rige por el calendario académico de la Universidad de Puerto Rico.  Las horas adicionaels que el estudiante dedique son en carácter voluntario ya que ellos tienen compromisos de estudio y trabajo por las tardes.  Los cambios en el calendario se realizarán internamente mediante acuerdo entre el estudiante maestro, el maestro cooperador y el profesor supervisor.


· Tendrá en cuenta que el propósito de la práctica no es reducir las labores del maestro cooperador.


· Notificará al supervisor universitario cualquier problema que surja que requiera consulta o intervención de éste.


El estudiante maestro


· Analizará los expedientes y la información disponible de los alumnos y tomará nota de los datos que sean pertinentes para la atención individual de sus estudiantes.


· Participará activamente en los procesos de enseñanza y evaluación; se involucrará al máximo en las actividades de la escuela así como en las actividades con los padres y con la comunidad.


· Comenzará a dar clases a más tardar la última semana del primer mes de la práctica.


· Podrá hacerse cargo de dos grupos o dos clases tan pronto esté preparado para ello.  Esta decisión se tomará en acuerdo común con el estudiante maestro, el maestro cooperador y el profesor supervisor.


· Firmará la hoja de asistencia del centro de Práctica antes de llegar a su salón de clases (por lo menos 15 minutos antes de la hora de entrada).  También, firmará antes de salir del centro.


· No atenderá grupos sin planificación previa.


· Notificará a su supervisor de práctica docente cualquier situación que requiera consulta e intervención de éste antes de notificarlo a otro personal administrativo de la Universidad de Puerto Rico.


El supervisor


· Las visitas del profesor supervisor al estudiante maestro no tienen que ser avisadas.  El profesor visitará a cada estudiante de acuerdo a las necesidades particulares de cada cual.


· El profesor universitario entregará y discutirá varios modelos de formularios par la observación de clases a sus respectivos maestros cooperadores.


· El profesor deberá realizar un mínimo de tres evaluaciones al estudiante maestro y discutir las mismas con éste.


Este documento fue aprobado por el equipo de supervisores de Práctica Docente en 1994.  Se revisó en reunión con los supervisores en el mes de mayo de 2001.
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Policy and procedures for clinical practicum


Note for the examiner: This is the course syllabi for the clinical experience. It includes general information, pre-requisites, course description, specific objectives, content and time distribution, instructional strategies, available resources to support candidates, assessment strategies, grading system, note on adherence to dispositions of local law 51 (special education students), course text and references. 

UNIVERSIDAD DE PUERTO RICO


RECINTO DE RÍO PIEDRAS


FACULTAD DE EDUCACIÓN


DEPARTAMENTO DE PROGRAMAS Y ENSEÑANZA


PROGRAMA DE PRÁCTICA DOCENTE


PRONTUARIO DE PRÁCTICA DOCENTE


Título:    Práctica Docente


Codificación:


Número de horas crédito: Educación Elemental 4 créditos


  Educación Secundaria: 4 créditos


  (La certificación número 62 del Senado Académico del    año 1990-91 establece que este curso es equivalente a carga académica completa).


Prerrequisito: El curso se ofrece a estudiantes que  han completado los créditos requeridos en el componente profesional y los de la especialidad.             

Descripción del curso

El curso requiere que los estudiantes dirijan el proceso de enseñanza y aprendizaje en una escuela pública o privada,  participen en actividades de la escuela y asistan a seminarios en la Universidad. En estas experiencias se proporcionan a los estudiantes herramientas teóricas, técnicas, prácticas y metodológicas para desarrollar en ellos el conocimiento, las destrezas y actitudes que contribuyan a mejorar su práctica docente.  Además, se discuten y analizan temas de actualidad en el campo que el estudiante enseña, así como  situaciones que surgen en la práctica. Un profesor universitario, un maestro cooperador y el director de la escuela seleccionada supervisan al estudiante.  El estudiante asiste cuatro horas diarias a la escuela asignada o al seminario en la Universidad según corresponda en el calendario semestral.


Objetivos 

El estudiante: 


1. Demostrará conocimiento y dominio amplio y profundo de la materia que enseña al organizar experiencias de aprendizaje en las cuales presente la enseñanza con significado.


2. Demostrará conocimiento y dominio sobre cómo se desarrollan y cómo aprenden los alumnos y organizará actividades de aprendizaje para atender sus necesidades emocionales e intelectuales, así como sus intereses y sus talentos.


3. Planificará la enseñanza basándose en el conocimiento de: los alumnos, la materia, la comunidad y las metas del currículo.


4. Seleccionará y utilizará estrategias, técnicas, métodos y materiales adecuados y variados para el logro de los objetivos de enseñanza y aprendizaje.


5. Empleará estrategias de “assessment” para recopilar información del aprendizaje de sus alumnos y diseñará y adaptará instrumentos de evaluación para garantizar el desarrollo continuo en los aspectos físico, cognitivo, social y emocional del aprendiz.


6. Distribuirá el tiempo eficazmente y utilizará apropiadamente múltiples técnicas que faciliten la participación activa y el ambiente para un  aprendizaje adecuado.


7. Demostrará dominio en la propiedad y corrección del uso de la lengua como herramienta de comunicación oral y escrita.


8. Demostrará capacidad para comportarse de forma cónsona con las normas y principios establecidos por la institución educativa en la cual se desempeña. 


9. Demostrará capacidad para reflexionar sobre su práctica educativa y participará en actividades de desarrollo profesional.


10. Establecerá relaciones con sus compañeros de trabajo, con los padres y con otras instituciones de la comunidad que aportan al aprendizaje y al bienestar de los estudiantes.


11. Demostrará responsabilidad y compromiso al participar de los seminarios grupales y por especialidad y asistir a su centro de práctica.

Contenido  y Distribución del tiempo


La Práctica Docente consta de 300 horas en las cuales el estudiante asistirá al centro de práctica, a los seminarios generales y por especialidad y otras actividades coordinadas por la Oficina de Práctica Docente.


La distribución del tiempo que se requiere para el desempeño óptimo del practicante es relativa al desarrollo de las competencias por parte del estudiante, tomando en consideración que hay unas áreas de contenido que exigen más tiempo que otras. El momento en que el estudiante comienza a hacerse cargo de la clase variará de acuerdo con sus capacidades y necesidades particulares. Durante el transcurso del semestre, el estudiante maestro demostrará su ejecución en todas las competencias.  


I. Conocimiento de la materia


A. Conocimiento del contenido


B. Integración del conocimiento de la materia y de ésta con otras disciplinas


C. Estándares de la disciplina 


D. Metodología apropiada para el contenido de la disciplina


II. El estudiante y su proceso de aprendizaje


A. Perfil de los alumnos


B. Proceso de enseñanza


C. Recursos y actividades de aprendizaje que atiendan las necesidades de los alumnos


III. Planificación de la enseñanza


A. Relación de los objetivos y las actividades con los estándares y el currículo escolar

B. Secuencia de las unidades y de la lección

C. Planificación a corto y a largo plazo

D. Manejo del tiempo en la enseñanza

IV. Implantación de la enseñanza


A. Múltiples estrategias y actividades


B. Selección y utilización de recursos y de materiales apropiados para el aprendizaje

C. Desarrollo del pensamiento crítico

D. Integración de la tecnología

V. Evaluación del aprendizaje


A. Medios de recopilar información


B. Diseño y adaptación de instrumentos de evaluación


C. Presentación y análisis de los resultados de la evaluación


VI. Creación de ambiente de aprendizaje


A. Organización del ambiente físico educativo


B. Clima y ambiente social


C. Normas del salón

D. Participación e interés de los alumnos


VII. Destrezas de comunicación


A. Corrección, propiedad y coherencia en la expresión oral


B. Corrección, propiedad y coherencia en la expresión escrita


C. Responsabilidad y compromiso con el vernáculo


D. Técnica de preguntas


VIII. Desempeño profesional


A. Actitud hacia la crítica


B. Responsabilidad


C. Conducta profesional


D. Puntualidad


IX. Desarrollo profesional y personal


A. Compromiso profesional


B. Asistencia a los seminarios de práctica docente y participación en otras actividades de desarrollo profesional


C. Reflexión en la práctica (escrita y oral)


X. Relación con la comunidad escolar


A. Interacción con la comunidad escolar


B. Participación en actividades escolares


XI. Seminarios generales y por especialidad


A. Tendencias y controversias de actualidad en el campo de la educación en general y en su área de especialidad


B. Situaciones de vigencia y necesidad para el desempeño óptimo del estudiante                                        


Estrategias instruccionales


En los seminarios los profesores utilizan, modelan y explican diferentes estrategias instruccionales para que, a su vez, los estudiantes practicantes las empleen en los centros de acuerdo con el área de especialidad y las necesidades de sus núcleos escolares. Algunas de éstas son: 


1. Estudios de caso


2. Contratos


3. Aprendizaje cooperativo


4. Recursos comunitarios


5. Demostraciones


6. Práctica y refuerzo


7. Discusión socializada


8. Experiencias de campo


9. Estudio independiente


10. Trabajos de grupo


11. Enseñanza individualizada


12. Enseñanza diferenciada


13. Modificación de conducta


14. Inquirir


15. Centros de Aprendizaje


16. Entrevistas


17. Laboratorios


18. “Learning packets”


19. Lecturas suplementarias


20. Creación, lectura y narración de piezas literarias


21. Observación


22. “Mastery learning”


23. Solución de problemas


24. Preguntas


25. Juego de roles


26.  Simulaciones


27. Investigaciones y proyectos


28. Tutorías


29. Sinética


30. Trabajo en equipo (team teaching)


31. Portafolios


32. Historiales de desarrollo


33. Inventario de intereses


34. Uso y manejo de asistencia tecnológica


35. Multimedios tales como: grabaciones de audio, libros, tablones de edictos, pizarra, carteles, computadoras, franjas, gráficas, “hand outs”, proyectores, láminas, fotos, transparencias, vídeos, Internet, “power point”, y otros.


Recursos mínimos disponibles o requeridos


Los estudiantes hacen uso del Centro de Recursos para Estudiantes de Práctica Docente en donde se facilitan diversos equipos como troqueladoras, laminadoras u otros y materiales como cartulinas, papeles, láminas y otros según la naturaleza de su necesidad. 

El estudiante deberá tener acceso a una computadora para acceder los materiales y realizar las actividades en línea.  Éstos pueden utilizar el Laboratorio de Cómputos de la Facultad (CESCA) y tomar los talleres que allí se ofrecen.  Se integran experiencias virtuales y recursos en línea en los cursos presenciales mediante la plataforma de Blackboard. 


Además, está disponible el Centro De Asistencia Tecnológica Inclusiva en el que se incluye computadoras, juguetes y juegos adaptados, programados, calculadoras parlantes, ábacos, regletas, entre otros.


Estrategias de evaluación 


El propósito fundamental de la evaluación es facilitar la apreciación del crecimiento profesional del estudiante maestro.  Se identifican las áreas de habilidades sobresalientes y los aspectos donde necesita orientación y dirección para ofrecer las ayudas  necesarias. El supervisor  coordinará la labor del equipo de supervisión en cuyo proceso también participan: el maestro cooperador, el estudiante y, en ocasiones, el  director del centro de práctica.  El supervisor universitario(a) tiene la  responsabilidad de otorgar la calificación final del estudiante maestro. Para esto se utilizará el instrumento Evaluación Formativa de las Competencias del Estudiante Maestro en el cual se evalúan las siguientes competencias:

· Dominio y conocimiento de la materia


· Conocimiento del estudiante y el proceso de aprendizaje

· Planificación de la enseñanza

· Implantación de la enseñanza

· Evaluación del aprendizaje

· Creación del ambiente de aprendizaje

· Destrezas de comunicación

· Desempeño profesional

· Desarrollo profesional y personal

· Relación con la comunidad escolar

Sistema de calificación

Favor de referirse al Anejo para cotejar la hoja de calificación del estudiante.  Con este documento el estudiante puede acumular hasta un total de 140 puntos.  La nota final se adjudicará se acuerdo con la siguiente escala: 


140-105
A




104-  88
B




   87- 56
C




   55- 28
D




   27-   0
F


En casos justificados por necesidades especiales de acomodo razonable el estudiante tendrá la oportunidad de ser evaluado de forma diferenciada.


Cumplimiento con Ley 51


Los estudiantes que reciban servicios de Rehabilitación Vocacional deben comunicarse con el/la profesor/a al inicio del semestre para planificar el acomodo razonable y equipo asistivo necesario conforme a las recomendaciones de la Oficina de Asuntos para las Personas con Impedimento (OAPI) del Decanato de Estudiantes. También aquellos estudiantes con necesidades especiales que requieran algún tipo de asistencia o acomodo deben comunicarse con el profesor.


Texto


Alvarado, Isaura (2002) De la Universidad a la Escuela: Estrategias para vivir la primera experiencia de ser maestro. Universidad de Puerto, Recinto de Río Piedras, Facultad de Educación, Oficina de Práctica Docente 
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De estudiante a maestro practicante
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Preservice and Practicum Experiences: Are they
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Anejo


EVALUACION DEL ESTUDIANTE MAESTRO


		

		Puntuación máxima

		Puntuación obtenida



		Competencia #1:  Dominio y conocimiento de la materia

		16

		



		Competencia #2:  Conocimiento del estudiante y el proceso de aprendizaje

		12

		



		Competencia #3:  Planificación de la enseñanza

		16

		



		Competencia #4:  Implantación de la enseñanza

		16

		



		Competencia #5:  Evaluación del aprendizaje

		12

		



		Competencia #6:  Creación del ambiente de aprendizaje

		16

		



		Competencia #7:  Destrezas de comunicación

		16

		



		Competencia #8:  Desempeño profesional

		16

		



		Competencia #9:  Desarrollo profesional y personal

		12

		



		Competencia #10:  Relación con la comunidad escolar

		8

		



		Total

		140

		





Calificación________
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Syllabus of Clinical Practicum Course


Note for the examiner: This is the Syllabi of Course EDPE 4070: The purpose of the clinical practice and the school-based faculty tasks. It includes general information, course description, general objectives, specific topics, and the activities that will take place as part of the course.

Universidad de Puerto Rico


Recinto de Río Piedras


Facultad de Educación


Oficina de Práctica Docente


SILABO


Curso:  

EDPE 4070 – Los propósitos de la práctica docente y las tareas del 







maestro cooperador


Créditos:

 tres (3)


Año académico: 
 Primer semestre 2006-2007

Profesora: 

 Zulma Medina y profesores invitados


Horas de oficina:  
Por acuerdo


Teléfono: 

764-0000, Ext. 4428


Oficina:

578 




Descripción del curso:



Tres horas contacto semanales.  El curso está dirigido a maestros de K-12 interesados en desempeñarse como maestros cooperadores.  Incluye el análisis de la política y los procedimientos de la práctica docente, así como de las funciones que desempeñan los integrantes del programa.  Se estudia el modelo andragógico, los procesos de la práctica docente y diversas estrategias y técnicas facilitadoras del desarrollo profesional del estudiante maestro.


Objetivos generales:


1. Reflexionar sobre el programa de preparación de maestros y la importancia de la práctica docente en el desarrollo profesional del estudiante maestro.


2. Orientar al maestro cooperador en relación con política y procedimientos de la Práctica Docente.


3. Propiciar el desarrollo profesional de los maestros cooperadores a la luz de las tendencias educativas más recientes.


4. Facilitar el diseño, implantación y evaluación de la experiencia de práctica docente. 


5. Propiciar que la ejecución de los candidatos a maestros tenga como meta lograr el aprendizaje de todos sus estudiantes.


Temas:


A. Política y procedimientos de la práctica docente


1. Manual de Práctica Docente


2. Reglamento para la organización y funcionamiento de los centros de práctica


3. Carta circular número 10-1999-2000, Normas para la organización y funcionamiento del programa de práctica docente


B. Organización del Programa de Práctica Docente


1. Propósitos


2. Organización de los centros de prácticas


3. Funciones que desempeñan los integrantes del programa


a. supervisores


b. maestros cooperadores


c. directores de escuelas


d. estudiantes maestros


C. Aprendizaje del adulto


1. Similitudes y diferencias con el aprendizaje del niño


D. 
Investigación en acción


1. La documentación como medio de promover la investigación en la sala de clases


E.     Mentoría:  alternativa que facilita el desarrollo profesional y personal de los maestros cooperadores y de los candidatos a maestros


F. La observación en la sala de clases


1. Importancia y propósitos


2. Tipos de observación


3. Instrumentos


4. Análisis reflexivo de las observaciones


E. Supervisión facilitadora


F. Disciplina cooperativa


G. Evaluación de la ejecución del candidato a maestro


1. Clarificación de conceptos


2. Propósitos


3. Criterios de evaluación


4. Instrumentos de evaluación


Actividades:


1. Análisis y discusión de documentos relacionados con la práctica docente.


2. Análisis de situaciones


3. Lectura y discusión de literatura pedagógica


4. Proyectos especiales - Trabajo en grupos


a. Perfil del centro de práctica (requisitos)


b. Investigación de uno de los temas siguientes


- Supervisión del estudiante maestro


- Planificación de la enseñanza


- Redacción de objetivos


- El proceso de observar


- otros


5. Demostraciones


6. Conferencias


7. Talleres


8. Trabajos escritos


9. Foros de discusión
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Course to Certify School Based Clinical Faculty as Cooperating Teacher


Universidad de Puerto Rico


Recinto de Río Piedras


Facultad de Educación


Departamento de Programas y Enseñanza

Oficina de Práctica Docente


INFORME SEMESTRAL


PRIMER SEMESTRE 2010-2011



A. Datos estadísticos


1. Cantidad de estudiantes que terminaron su práctica docente: ______  


2. Distribución de notas:

		A

		B

		C

		D

		F

		W



		

		

		

		

		

		





3. Especifique si hay cambios en la información de la lista semestral.


    Favor de hacer los cambios en la lista que se incluye para informarlo al    


    Departamento de Educación.


4. Total de maestros cooperadores: _______

5. Curso de maestro cooperador


		Maestros/as…

		Cantidad



		… con el curso de maestro cooperador aprobado

		



		… que tomaron el curso durante este semestre

		



		… que NO han tomado el curso

_____________________________________


(incluir nombre)

		





6. Cantidad de reuniones con personal directivo

______ Directores cooperadores


      ______ Superintendentes escolares


      ______ Supervisores de materia


______ Otro personal. Especifique: ________________


7. Cantidad de reuniones con maestros cooperadores (MC)

______ Orientaciones a MC al inicio del semestre


______ Otras reuniones con MC durante el semestre


8. Cantidad de reuniones con estudiantes maestros (EM)


______ Orientaciones a EM al inicio del semestre


      
______ Visitas de observación a EM


9. Cantidad de estudiantes que utilizaron el mismo Centro para realizar su pre-práctica y su práctica: ______


10.  Cantidad de estudiantes que hicieron su pre-práctica y su práctica con el mismo maestro cooperador: ______


B. Cantidad de visitas que realizó a cada estudiante.


		Nombre del estudiante

		Cantidad de visitas



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		



		

		





Nota:  Favor de acompañar la hoja de visitas del registro con las firmas del maestro 


          practicante y maestro cooperador




C. Resumen de Actividades realizadas o coordinadas por los estudiantes- maestros


		Descripción de la Actividad 


Identifique la competencia

		Fecha

		Cantidad  y población que participó 


(maestros, estudiantes,     


          padres, otros) 

		I. 

Planificadas 

		II. 

Colaboración

		III. 


Investigación y Creación



		B. Competencia



		

		

		

		

		



		C. Competencia



		

		

		

		

		



		D. Competencia



		

		

		

		

		





*Si necesitas hojas adicionales puedes reproducirlas.                                                                                 
     I.  Actividades planificadas por el estudiante


** Si desea explicar ampliamente los detalles y la participación específica puede preparar                       
    II.  Actividades de la escuela y la comunidad con la que colaboró el estudiante 


     un narrativo de cada actividad e incluirlo como anejo a este documento.
                                                         III.  Investigación y Creación  en la sala de clases

C. Resumen de Actividades realizadas o coordinadas por los estudiantes- maestros


		Descripción de la Actividad 


Identifique la competencia

		Fecha

		Cantidad  y población que participó 


(maestros, estudiantes,     


          padres, otros) 

		I. 

Planificadas 

		II. 

Colaboración

		III. 


Investigación y Creación



		E. Competencia



		

		

		

		

		



		F. Competencia



		

		

		

		

		



		G. Competencia



		

		

		

		

		





*Si necesitas hojas adicionales puedes reproducirlas.                                                                                 
     I.  Actividades planificadas por el estudiante


** Si desea explicar ampliamente los detalles y la participación específica puede preparar                       
    II.  Actividades de la escuela y la comunidad con la que colaboró el estudiante 


     un narrativo de cada actividad e incluirlo como anejo a este documento.
                                                         III.  Investigación y Creación  en la sala de clases

C. Resumen de Actividades realizadas o coordinadas por los estudiantes- maestros


		Descripción de la Actividad 


Identifique la competencia

		Fecha

		Cantidad  y población que participó 


(maestros, estudiantes,     


          padres, otros) 

		I. 

Planificadas 

		II. 

Colaboración

		III. 


Investigación y Creación



		H. Competencia



		

		

		

		

		



		I. Competencia



		

		

		

		

		



		J. Competencia



		

		

		

		

		





*Si necesitas hojas adicionales puedes reproducirlas.                                                                                 
     I.  Actividades planificadas por el estudiante


** Si desea explicar ampliamente los detalles y la participación específica puede preparar                       
    II.  Actividades de la escuela y la comunidad con la que colaboró el estudiante 


     un narrativo de cada actividad e incluirlo como anejo a este documento.
                    
  
   III.  Investigación y Creación  en la sala de clases

D. Otros logros que no están incluidos en las tablas anteriores.

E. Situaciones que necesitan atención en el Programa de Práctica Docente.


F. Recomendaciones para mejorar la Práctica Docente. 


        




       





Nombre del supervisor______________________________________________



Especialidad______________________________________________________



Nivel:  Elemental ______		Secundario ______



































































El profesor debe cumplimentar y entregar en la Oficina de Práctica Docente al final del semestre junto con las hojas de calificación.
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Report of the Clinical Faculty Supervisor


EMH College of Education Conceptual Framework Principles


Portfolio Assessment Results


(Princiiples that address diviersity are highlighted)


		Principles

		January – May 2009

		August – December 2009



		

		N

		average

		n

		average



		1. The disciplines and general education.

		8

		19.88

(met)

		4

		15.00

(met)



		2. Learning and development.

		103

		15.10


(met)

		80

		13.75


(in process)



		3. Planning.

		4

		14.00


(in process)

		5

		17.20


(met)



		4. Critical thinking, research and creativity.

		22

		19.36

(met)

		7

		15.57

(met)



		5. Motivation.

		10

		17.00


(met)

		1

		21.00


(met)



		6. Language.

		10

		18.00

(met)

		9

		19.22

(met)



		7. Educational technologies.

		12

		16.00

(met)

		14

		16.43

(met)



		8. Evaluation and assessment.

		9

		19.67


(met)

		3

		13.33


(in process)



		9. Community and social contexts.

		7

		16.43


(met)

		3

		18.33


(met)



		10. Professional and reflective professional action and development.

		45

		12.76


(in process)

		45

		12.78


(in process)





My Trajectory


		

		January – May 2009

		August – December 2009



		

		N

		average

		n

		average



		My Trajectory

		106

		12.41


(in process)

		81

		12.83


(in process)





Scale:


0 = not evidenced; 1 – 7 = Initial; 8 – 14 = in process; 15 – 21 = met

Portfolio assessment regarding diversity


DISPOSITIONS  REGARDING DIVERSITY ASSESSED AT FIELD EXPERIENCES OF THE EDUCATION OF THE EXCEPTIONAL CHILD (EDES 4006); EDUCATIONAL PSYCHOLOGY (EDFU 3002); INSTRUCTIONAL TECHNOLOGY (TEED 3017)

, METHODS I AND METHODS II COURSES

INITIAL PROGRAMS - 2009–2010  



		DISPOSITION

		AVERAGE

		0

		1

		2

		3

		n =



		1. Develop learning environments that are sensitive to diversity and in which active learning, positive social interactions, collaboration, the integration of technology, work in teams, and self initiative are promoted to facilitate the intellectual, social, and personal development of all. (Present in Principles and Competencies 2 and 5)

		2.52

		21

		22

		29

		211

		283



		2. Plan the learning process based on the characteristics of students in their particular socio-cultural contexts and change processes. (Present in Principle and Competence 3)

		2.78

		2

		0

		0

		25

		27*



		3. Use varied evaluation and assessment techniques to analyze and improve the performance of all. (Present in Principle and Competence 8)

		2.78

		2

		0

		0

		25

		27*



		4. Promote fair and respectful relations with the diverse members of the learning community to which she/he belongs, as well as with those of the external community. (Present in Principle and Competence 9) 

		2.22

		49

		10

		32

		165

		256



		5. Value and promote democratic life, social justice, the dignity of the human being, and a culture of peace. (Present in Principle and Competence 10)

		1.77

		89

		12

		23

		132

		256





*Only candidates for the Methods I Course

Scale:        0   Not evidenced	1   Initial       2   In progress      3    Met

Field Experiences assessment of diversity dispositions


		Courses that candidates take at each stage of field experiences in clinical practice 

for programs that have internal institutional evaluation



		

Programs

		Courses

		GPA



		

		Initial stage

		Development stage 

		

		

		



		

		EDFU o EDES

		Technology

		Method I

		Method II

		2006-2007

		2007-2008

		2008-2009



		1. Spanish

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4101 

		EDPE 4102

		3.45

		3.38

		3.33



		1. Family Ecology

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4225

		EDPE xxxx



		3.61

		2.94

		3.11



		1. Theatre

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4141

		EDPE 4142

		3.40

		3.11

		3.21



		1. Art

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4131

		EDPE 4165

		3.54

		3.24

		3.03



		1. Commercial Education

		EDFU 3002

		EDES 4006

		EDPE  3086

		EDPE 4048

EDPE 4050

		EDPE 3086

		3.43

		3.38

		3.38



		1. Music

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4151

		EDPE 4152

		3.08

		3.25

		3.38



		1. Industrial/Occupational Education

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4205

EDPE 4195

		EDPE xxxx

		3.66

		3.14

		3.23





Scale: (0.00 – 4.00)



EDFU 3002 – Human development and learning

EDES 4006 – Education of Exceptional Child

TEED 3018 – Integration of Technology into Teaching

All EDPE Courses – Teaching Method I and Method II

EDPExxxx – New Courses 

Courses that candidates take at each stage.docx


		Faculty Name

		Department

		Professional Development Activity






		Albarrán Reyes, Miguel A.

		Physical Education 

		1- Taller: Talleres de la Facultad de Educación para el ofrecimiento de seminarios académicos. UPR. 2008                                                      


2- Taller: Taller de actividades para poblaciones especiales. Sociedad de Terapia Recreativa de Puerto Rico, San Juan, Puerto Rico. 2007


3- Conferencia: Taller sobre los rasgos del déficit de atención. San Juan, Asociación Latinoamericana del Déficit de Atención. 2007



		Alvarez Pérez, Hector Joel

		Curriculum and Teaching

		1- Congreso:  13er Congreso  Latinoamericano del College Board:  Board:  Diversidad cultural y la calidad en la educación:  retos para la evaluación. Marzo 4, 2009.                                                                                             

2- Simposio:  A tribute to J. P. Richard Thomas:  The man who does not leave a stone unturned.  Simposio dedicado a la investigación sobre herpetofauna y factores que determinan su distribución. Junio 6, 2009



		Amaral Figueroa, Marta I.

		Physical Education and Recreation

		Information in advanced level.



		Aponte Hernández, Eduardo

		Foundations 

		1- Conferencia de Regional de Educación Superior Cartagena UNESCO: Desigualdad, inclusión, equidad en la educación superior de A1 y C. 2008 Colombia                                


2- Conferencia Anual de Rectores CONARE 2008:Formación Universitaria y Vida Estudiantil 2008  Costa Rica                                                              


3- CEA 2009 Conferencia Anual: Inclusión, equidad y calidad de la educación superior 2009 Venezuela



		Aybar Soltero, Fernando

		Physical Education and Recreation

		



		Azpeitia Mondeja, Elsa

		Foundations 

		1- Simposio: XXI Simposio Universitario sobre Educación Sexual 2009 Externo                                                                           


2- Adiestramiento: Adiestramiento como facilitadores de constelaciones de familia 2006 Externo   


3- Taller Reiki: Taller Reiki Nivel I 2007 Externo



		Bajo Fernandez, María

		Physical Education 

		1- Taller East Stroudsburg Univ. :Taller de Entrenamiento atlético medicina deportiva. UPR. 2008

2- Taller: Athletic Training East Troudburg University, UPR. 2008                                                                                                      


3- Taller Oficina Gubernamental. Oficina de Etica. 2008



		Baldrich Millán, Wanda R.


		Physical Education 

		1- Convenciones: Asociación de Educación Física y Recreación de Puerto Rico. Desde 1968   


2- Congreso: Cuarto Congreso Centroamericano de Educación Física, Recreación y Deportes, Universidad de Costa Rica, Recinto de Turrialba 2008                                     


3- Taller: Etica gubernamental UPR 2008



		Batista Rodríguez, Andrés


		Arts, Technology and Educational innovations

		1- Seminario: Los Descubrimiento de la neurobiología y su aplicabilidad a la sala de clases. Isla Verde, Hotel Marriot, San Juan Puerto Rico. 2007                                                                                                                                                                                                                                                                                                                                                                                                                


2- Taller: Uso y Manejo Plataforma Porta-e. 2009                                                                                                                                                                                                      


3- Taller: Portafolio de Publicación. 2009 



		Bravo Rivera, Sandra

		Physical Education and Recreation

		No information provided



		Corujo Martínez, Germie

		Family Ecology

		1- Acreditación profesional : Aspiración Institucional hacia el mejoramiento continuo.   2009                                                               


2- Adiestramiento de Pre-acreditación de los programas preescolares del sistema de la Universidad de Puerto Rico. 2009



		Cruz de Ruiz, Annabel

		Family Ecology

		1-  American Dietetic Association Food and  Nutrition Conferences and Expo 2007-2008                                                          


2- Convenciones colegio de nutricionistas y dietistas  de Puerto Rico.                                                                                              


3- Convenciones Capitulo de Puerto Rico de la Asociación Dietética Americana.



		De Jesús Berrios, Luis M.

		Arts, Technology and Educational innovations

		1- Licencia sabática: Relación entre el arte y la tecnología 2008-2009



		Del Valle Vizcarrondo, José

		Foundations 

		1-  Taller: V-Class 2009   UPR-RP                                                                                                                                                                                                                                                                                                              


2- Taller: Recursos en línea    2009   UPR-RP                                                                                                                                                                                                                                                                                                


3- Taller: Portafolio electrónico reflexivo 2009 UPR-RP



		Del Valle Zuris, Antonio E.


		Physical Education 

		1- Taller de Nutrición en la Convención del American College of Sports Medicine en Seattle, Washington 2009 Carbohidrates in Sports Nutrition, Seattle, Externo                                      


2- Taller en Convención de la Asociación de Educación Física de Puerto Rico 2009. Polo Acuático para escuelas Elementales, Bayamón, Externo.



		Delgado Rivera, Miguel


		Arts, Technology and Educational innovations

		1. 



		Delgado Rodríguez, Luis

		Arts, Technology and Educational Innovations 

		



		Díaz Urbina, Gloria

		Physical Education 

		1- 53ra. Convención Anual Educación Física: Problemáticas de EDFI en Puerto Rico. 2008/ 2007/2006   Externo                                                                                                           


2- AT en el Deporte (5ta Conferencia Annual) (PRATP): Derecho de la Recreación: Acceso a Todos. Externo 2009 



		Echevarría Centeno, Aurea

		Foundations 

		N/A



		Enriquez de Muñiz, Maritza




		Family Ecology

		N/A



		Figarella García, Frances

		Curriculum and Teaching

		1- Taller:  Taller de Assessment: Rúbrica para evaluar social.Anf.  #4 UPR Educación. 29/abril-2009                                                                                            


2- Semana de la Integridad:   Critical Thinking & Ethical Research.  UPR, Bayamón, Anf. #3. 2 de abril  


3- Taller:  Destrezas Sociales y emocionales. Externo Fundación Ebana y samuel Levis



		Figueroa Hernández, Ivonne

		Arts, Technology and Educational innovations

		1- Conciertos en Estados Unidos y Puerto Rico. Festival Casals y orquesta Sinfónica de Puerto Rico. Nuevo Méjico, Colorado, República Domenicana y Puerto Rico. 2006-07-08-09



		Figueroa Rosario, Wanda

		Family Ecology

		



		Freytes González, Celeste

		Curriculum and Teaching

		1-  Actividades de retiro de los rectores y el presidente                                                                        


2- Talleres relacionados al desarrollo de la universidad con el presidente de la UPR



		García Padilla, María del C.

		Foundations 

		



		Guerra Lozano, Cristina

		Curriculum and Teaching

		1- Convención de Educación de PR                                                                                                                                                          


2- Convención de Educación Privada de PR                                                 


3- Congreso Puertorriqueño de Investigación en la Educación



		Hernández Jorge, Víctor

		Physical Education and Recreation

		



		Hernández Rivera, Víctor

		Curriculum and Teaching

		1- Jornada de educación Multicultural y Políticas Educativas Dra. Sonia Nieto (1ro-6 de octubre). Investigación y multiculturalismo  . Facultad de Educación                                                                                                


2- Taller: Aprendizaje en el contexto de las investigaciones sobre el cerebro Dr. Héctor Joel Alvarez (2006).  Aplicaciones metodológicas a partir de las investigaciones recientes en torno al aprendizaje y las funciones del cerebro. Hotel Sands, Isla Verde.



		Hernandez Torres, Iris Z.

		Family Ecology

		1- Breast cancer Lydia J. roberts Memorial Lectura Puerto Rico ADA Annual Meeting 2007. Puerto Rico                                                                                                         


2- Annual Meeting:                                                                   College of Nutritionist and Dietitians of PR Rio Grande 2007.                                                                                                              


3- Student Learning Assessment. August 29/2007                                         


4- 33 -Annual Meeting.College of Nutritionist and Dietitians of PR Rio Grande. August 14/2008. Puerto Rico.                                                                 


5- Food and Nutrition. Conference and Exhibicion American Dietetic Association. October 25-28-2008 .Chicago IIIinios                                                                


6- Presentation of English Writing Competencies Assessment fo incoming student 2008 October 31-2008. University of Puerto Rico, Rio Piedras Campuses                                                        


7- Conference about innovation and changes in the superior education. February 18-2009 University of Puerto Rico, Rio Piedras Campus



		Kavetsky Modesti, Roy

		Arts, Technology and Educational innovations

		1- Montaje, organización de exposición y paricipacion en exposicion.  Al Maestro Domingo García. 2007                                                                                


2- Organización y Participación de Expocisión. Festival de Jazz Internacional, Municipio de Carolina. 2008 


3- Organización y Participación de Exposición. Casa Escuté de Carolina.  2008                                                                              


4- Organización y Participación de Exposición. Casa Escuté de Carolina. 2009                                                                              


5-  Organización y Diseño para el cartel de la Exposición.Centro de Exposiciones y Actividades Especiales de Carolina. 2009



		López Carrasquillo, Migdalia

		Curriculum and Teaching

		1- Congreso de Investigación en la Educación (2007-09). UPR                                                                                                                


2- Conferencia acerca de asistencia tecnológica  (2007-09). UPR.                                                                                                            


3- Presentaciones de libros:  El libro de la rabia, Juan A. Ramos   El amigo de Fito, Juan A. Ramos (2008). UPR



		López de Méndez, Annette

		Curriculum and Teaching

		1- AERA Conference, 2007, 2008, 2009, 2010 NAEYC Leadership Conference 2010 


2- Taller: Educational Research Methods: Importance, Effective Teaching Methods, and Successful Assessment Strategies, Dr. James H. McMillan 2009


3- The Importance of doing classroom research in order to enhance the teaching and learning of mathematical concepts in early childhood (K-3rd grade), Constance Kamii 2010


4- Taller: Reinventando la investigación cualitativa desde las experiencias vividas en el campo, Dr. Martha Montero-Sieburth



		López Javier, Janet

		Family Ecology

		



		López Rivera, Luis

		Administrative/Coordinator Practicum Office.

		



		López Serrano, Nancy

		Curriculum and Teaching

		



		Lucena Román, Cynthia

		Arts, Technology and Educational innovations

		Ver Factum 






		Macksoud López Sandra

		Foundations 

		1- Conferencia Anual de Association of College and Research Libraries (ACRL) 2009. Seattle


2- Conferencia Anual American Educational Research Association (AERA) 2009 Chicago


3-  Conferencia: Northeast and Islands Regional Educational Laboratory 2009 Rhode Island"



		Maldonado Rodríguez, Jorge A.

		Curriculum and Teaching

		N/A



		Martínez Colón, Lucía del R.

		Physical Education

		Information in advanced level



		Martínez Hernández, Edwin

		Arts, Technology and Educational 

		



		Martinez Miranda Lirio del C.

		Family Ecology

		1- Retiro Profesional : Hacia la Alineación del proseso de Assement de la facultad de Educación. UPR-RP                                                                             


2- Segundo Retiro de Assessment NCATE de la Facultad de Educación RP. 19 septiembre 2008. UPR-RP                                                                                  


3- Conferencia Taller: Overview of qualitative. UPR-RP



		Maurás Modesti, Edwin R.

		Arts, Technology and Educational innovations

		1- Conferencia:  6to. Congreso Creativo. 2006                                                                                                                                                                            


2- Conferencia y talleres:  3er Congreso de Educación Artística y Estética 2008



		Meléndez Alicea, Juan

		Arts, Technology and Educational

		



		Meléndez Brau, Nelson

		Physical Education 

		1- Taller: Como evaluar las competencias de información 2009 UPRRP                                                                                                         


2- Taller:   El aprendizaje estudiantil como componente de la efectividad institucional 2009 UPRRP                                                                                                         


3- Taller: Recreation Marketing 2007 Actividad Externo



		Mir de Reyes, Celia

		Family Ecology

		Certificaciones:                                                                                1- Educador  en diabetes: Colegio de Nutricionista y Dietista de PR. 2008                                                                                              2. -Educador en Rena: Colegio de Nutricionista  y dietista de PR. 2008                                                                                               3. -Educador en manejo de control de peso. Colegio de Nutricionista  y dietista de PR. 2009



		Miró Mejias, Ana G.

		Curriculum and Teaching

		1. Conferencia: Retención y graduación de los estudiantes de bachillerato                                                                                Niños Superdotados y talentosos   2009. UPR                                                                                                                   2.  Conversatorio: Desarrollo social del individuo con impedimento significativo cognoscitivo    2009                                                                                 3. Presentación  Conferencia:  Prevalencia de ideas alternativas erróneas en los futuos maestros de ciencias. ¿Ha fallado el constructivismo?  Un modelo que aplica a todos las disciplinas.  2009                                                            4. Libros adaptados para estudiantes con impedimentos visuales 2009 Facultad de Educación

1. Biennale 2008. Beyond Primary Education: Challenges of and Approaches to Expanding Learning Opportunities in Africa. 2008. Externo/ Maputo Mozambique, África 


2. Conferencia de apertura: La educación dentro del Contexto Africano 2007. Local/UPR


Gala Goodbye Baffana Mr. Allin- Bill Cataria ( director ejecutivo ADEA)


3. Conferencia de apertura


Mr. Mamadou Endoye (director ejecutivo de la ADEA 2007):


Los retos de la educación africana dentro de un marco de colaboración internacional. 2007. Local/ UPR



		Moscoso Alvarez, Margarita

		Foundations 

		1. Convención Annual  Convención: AERA 2006, 2007, 2008 y 2009. San Francisco, Chicago, New York y San Diego           2. Annual   Research Conference: APHA 2006 y 2007. Boston y California                                                                                              3. Conferencia:                                                                                                                                                                             Primers Advancing Ethical Research Conference 2007. Washington                                                                                            4. Taller:  Primer Jornada de Evaluación:  evaluación para el apoderamiento. UPRRP



		Nazario Muñiz, Naydi

		Physical Education 

		N/A



		Nuñez Bentz, Ricardo

		Physical Education 

		1. Taller Correo Federal: Nuevos Directores. Correo Federal                                    2. Entrenamiento, arbitro de tenis: USTA Officiating course 2006-2009



		Ojeda Ayala, Rafael

		Physical Education 

		N/A






		Ojeda O’Neill, María I.

		Physical Education and Recreation

		



		Oliver Martínez Reinaldo

		Physical Education 

		N/A



		Ortiz Ceballos, Elena

		Arts, Technology and Educational

		



		Otero, Ruth E.

		Curriculum and Teaching

		No information provided



		Pacheco Sepúlveda, Carmen

		Arts, Technology and Educational innovations

		N/A



		Padín-Zamont, William

		Arts, Technology and Educational innovations

		1. Conferencia: X Congreso Puertorriqueño de Investigación en la Educación, UPR, RP Facultad de Educación                                                                                     2. Conferencia  con motivo de la publicación de la serie " Educación en Teatro"del DE por la editorial Everest. "Mi experiencia como maestro de teatro".  Para maestros de teatro, Alcaldía de Guaynabo, Puerto Rico. 2008.. 2009



		Pandolfi, Giusseppe

		Curriculum and Teaching

		No information provided



		Pasarell de Pastrana, Ivone

		Family Ecology

		1.- Congreso de Investigacion 2008, UPR-RP                                                 2.-Panel auspiciado por el CES.Tendencia en la Educacion Superior 2009. Actividad Externa                                                     3.-Taller: Desarrollo de Rubrica 2009. Actividad Externa



		Pinto López, Elsa

		Family Ecology

		1.- Convencion  nacional americana dietetic Association -Educacion continua.Food and Nutrition Conference and Expo  2008 Chicago, USA                                                                  2.-Evidencia Analysis Training-taller sobre analisis critico y proceso de evaluacion de evidencia cientifica. Evidence Analysis Training 2008  Chicago USA                                              3.-Taller: Lactancia materna 2008 San Juan, PR



		Pujols González, Carmen T.

		Curriculum and Teaching

		1. Conferencia: Tendencias en la Inclusión en todos los aspectos de la vida de las personas con impedimentos, adaptaciones curriculares, modelos de adiestramiento y asistencia tecnológica. 5 de dic de 2007.UPR Oficina Ley 51   


2. Conferencia: Objetivos Educativos y Competencias Básicas Curriculares desde un Enfoque Multidisciplinario. 16 de feb 2008. Facultad de Educación, UPR


3. Panel:  Literatura Infantil: Relatos para avivar la imaginación o para cultivar la indiferencia. 2 de abril de 2008. Facultad de Educación, UPR                                                                                                                                                                           4. Conferencia: Educación Multicultural y Reforma Educativa.1 de oct de 2008. Facultad de Educación, UPR



		Qujano Cabrera, Ana E.

		Foundations 

		1- Conferencia: Orientación Ley 238 – Carta de Derechos de las personas con impedimentos 2007                                              2-Conferencia:La Tercera Reforma de la Educación Superior en la América Latina 2007                                                                3- Conferencia Magistral Cátedra UNESCO de Educación para la Paz: Ciencia , Tecnología, Guerra y Paz  2008                                    4- Coloquio: Coloquio intrafacultativo sobre las prácticas educativas en el Recinto     2008                                                      5- Taller: Práctica innovativa en la enseñanza de curso introductorio de psicología    2009                                                           6- Conferencia: Dimensiones éticas en el Puerto Rico contemporáneo (Primera Conferencia general sobre ética cívica) 2009



		Quintero Rivera, Ileana

		Curriculum and Teaching

		N/A






		Ramírez González, Carlos

		Foundations

		1. Congreso de Investigaciones en Educación UPR 2009



		Ramírez Marrero, Farah

		Physical Education and Recreation

		No information provided



		Ramos Cortés, Gabriel

		Foundations 

		1- Conferencia:Manejo de Crisis 2009 Ciencias Médicas 


2-Conferencia: Alianza entre escuela y hogar2009 APNI           


3- Conferencia:Estrategias para una partcipacipación activa de los padres 2009 Ciencias Médicas                                           4-Conferencia:Control de infecciones 2009 APNI                        


5-Conferencia:NCLB padres altamente comprometidos 2009 APNI                                                                                                          6-Conferencia:Educando el cerebro y el corazón 2007 Facultad de Educación



		Ríos González, Sheila

		Family Ecology

		No information provided



		Rivera Alvarado, Brenda

		Curriculum and Teaching

		1. Conferencias Etica Gubernamental: Etica Gubernamental. 2006-09. UPR y externo                                                                                                                           2. Conferencias, talleres, Seminarios Ley 51- Servicios a la población Educación Especial . Ley 51 Dra.  Luz M.  Torres.   2006-08. UPR                                                                                                                                                                                                         3. Conferencias : Contralor de PR (6horas). 2008-09 y 2006-07. Lugar Externo                                                                                                                                                                                      4. Talleres, Conferencias, Semanarios: Facultad de Educación, Práctica Docente y Departamento de Programas y Enseñanza Movimiento Estratégica y Visión XXI. 2008-09. UPR Externo.



		Rivera Morales, Mercedes

		Physical Education and Recreation

		No information provided



		Rivera Negrón, María J.

		Physical Education and Recreation

		No information provided



		Rodríguez Aponte, Eloína


		Curriculum and Teaching

		1. Curso: Distribución de publicaciones (2006 ). DECEP                                                                                                      2. Taller: Responsabilidades de la TriadaResponsabilidades de la Triada (Supervisor, maestro cooperador y estudiante maestro). (2007) . Facultad de Educación. Centro para el desarrollo del Pensamiento Etico                                                                                                                                                                 3. Curso: Reevaluando la Etica del Servicio en la Gestión Pública (2008).                                                                                         4.  Conferencia:Estrategias de Sensibilización (Ley 51) 2008. Hotel San Juan                                                                              5. Conferencia: Jornada de Educación Multiculatural y Políticas Educativas. 2008.Anf. #3 NEP                                                                                     6.Congreso: Congreso Puertorriqueño de Investigación en la Educación (2009). NEP (Anf #1, Anf #3)



		Rodríguez Torres Julio E.

		Foundations 

		Congreso de Investigaciones en Educación UPR 2009



		Sagardía Ruiz, Magda

		Foundations

		No information provided



		Santiago Díaz, Laura M.

		Curriculum and Teaching

		1. Seminario/Taller:Los descubrimientos de la neurobiología y su aplicabilidad a la sala de clases, Dr.  Héctor Joel Alvárez.  Varias conferencias (22-24 de marzo de 2007). Hotel Marriot Courtyard de Isla Verde                                                                                                2. X Congreso :  Congreso de Investigación en la educación "Investigación y Política educativa en la sociedad del conocimiento".Plenaria:  el acuerdo de Bolonia y las conpetencias de los egresados de las instituciones de educación en la sociedad del conocimiento por el Dr. Jo sé Ginés Mora                                                                           Panel:  Investigación, política eduativa y la educación superior:  tendencias y retos en la era del concomiento por el Dr. Eduardo Aponte, Waldemiro Vélez y Ethel Ríos Orlandi                                                                                    Plenaria:  Investigación y escritura en la sociedad del cocnocimiento: ¿Quienes la llevan adelante y cómo los forma la universodad para ello?  Por la dra. Paula Carlino, PhD. 11,12,13 de marzo de 2009. UPR,  Facultad de Educación.                                                                                                                                                                  3. Semana de Integridad en la educación:  Promoviendo una cultura de integridad en la educación.Crticial Thinking and ethical Research Across the Curriculum/ Elaine E. Englehardt, PhD.  (Universdidad de Utah Valley).  30 de marzo al 3 de abril de 2009. UPR,  Facultad de Educación, Anf. 3                                                                                                                4. Conferencia  de Etica:  Discusión de casos para estimular la ética en la investigación.    24 de abril  2009. Salón 106 de la escuela de Arquitectura de la UPR, en Recinto de RP                                                                                                   5. Estudios doctorales: EdD. en Currículo, Enseñanza y Ambientes de Aprendizaje. Desde octubre 2004 al presente. Universidad del Turabo, Gurabo, PR



		Santiago Lebrón,  Nilda S.


		Arts, Technology and Educational innovations

		1- Convención : Convención annual de la Organización Estudiantil  Futuros Líderes de Comercio de América. Capítulo Puerto Rico. Hotel Rincón of the Sea Rincón, Hotel Embasy Suites Dorado e Isla Verde                                                2-Asamblea anual de la Asociacion de Profesores de Educación Comercial,  Mayaguez Hilton, Ponce Hilton, Hotel Embassy Dorado e Isla Verde.                                                          3- National Leader  Conference, NCL 2003.                                 4- National Leader Conference, NCL2005, Orlando, Florida. 5- National Leader Conference NLC20007, Chicago, IL,                   6- National Leader Conference NCL2008, Atlanta, GA.                7- Congreso Educativo Sistema Universitario Ana G. Méndez "Acción afirmativa con un enfoque interdisciplinario: un mundo inclusivo y sin barreras.Centro de Convenciones de Puerto Rico,                                                                                             8- Orientacion para maestros de Educación Comercial y Orientadores de Escuelas Superiores.Facultad de Administración de Empresas , Departamento de Sistemas de Oficina. Universidad de Puerto Rico, Recinto de Río Piedras.            9- Taller:  Taller Intermedio lde V-ClassDivisión de Tecnologías Académicas y Administrativas , Recinto de Río Piedras, UPR.                                                                                    10- Taller: Taller de Introducción a V-Class División de Tecnologías Académicas y Administrativas, Recinto De Río Piedras, UPR.                                                                                      11-  Taller de Camtasia Division de Tecnologías Académicas Administrativas. Recinto de Río Piedras, UPR.                               12- Congreso: Sexto Congreso de educación tecnológica "Impacto Social y Educativo de las Tecnologías de Internet en la era del Conocimiento. Hotel Condado Plaza & Casino, San Juan. Universidad Interamericana de Barranquitas División de Educación Continua                                                    13- Conferencia:13- Training Session on Audits Monitoring Enforcement and Grands Management. Brustein & Manaevit Federal Education Law Firm. Washington, DC               


 14- Conferencia sobre Neuro-aprendizaje, Centro de Adiestramiento y Capacitación Tecnológica y Empresarial (CACTE), Guaynabo



		Scharron, María

		Curriculum and Teaching

		No information provided



		Schelske Santos, Michelle

		Family Ecology

		1. 43ma Conferencia Lydia J. Robert Memorial Lecture: la Salud en Puerto Rico del siglo XX. 2008


2. Seminario  Disponibilidad de Fondos y Desarrollo de Propuestas.  CEA 2008


3. Third World Institute for Cancer Research (WICR). Leadership development Workshop: The path of Women  who Lead. San Diego, CA2008


4. 2008 North American Colleges and Teachers of Agriculture (NACTA)Science and Education Resource Development (SERD) Conference: Retaining de Best. Logan, UT,2008.


5. Building Networks Symposium: Facilitating Progress to Eliminate Health Disparities, Congressionally Directed Medical Research Programs, Breast Cancer Research Program. Baltimore, MD,2008.


6. Metodología epiddemiológuca  seis sesiones . Universidad de Puerto Rico, Recinto de Ciencias Médicas, San Juan.


7. Seminario de metodología de Laboratorio. Ofrecido por la VWR, Advanced Instruments and Agilent Technologies. 2008



		Segarra Vázquez, Maniliz

		Physical Education and Recreation

		1. Congreso de Supervisión y Desarrollo Curricular de Puerto Rico: La Educación y el Aprendizaje más allá de las Fronteras.  San Juan Puerto Rico. 2009


2. Simposio Internacional de Gimnasia. Alemania, 2008


3. Curso de Entrenadores Nivel III “Brevet”, Federación Internacional de Gimnasia. Texas. USA,2007



		Solís Jordán, José

		Foundations

		No information provided



		Subirats Camaraza Pedro Ismael


		Foundations 

		1- 6 Talleres Maestros:Relaciones Interpersonales desde la perspectiva filosófica de Aristóteles y Estoicos 2006-2009 .Departamento de Educación                                                                                                                                                                                                                                         2- 8 Talleres Directores Escolares: Liderazgo Director Escolar 2006-2009. Departamento de Educación                                                                                                                                                                                                                            3- 19 Seminarios BPPR:Liderazgo Ejectutivo 2006-2009. Banco Popular de PR



		Tomita Nishii, Hiromi

		Physical Education 

		1. Curso de doctorado en Educación Física: Fisiología del Deporte 2010. Externo/Polonia



		Toro Enriquez, Brenda

		Family Ecology

		1. Annual Convention: Food and Nutrition Conference and Expo, ADA 2007-2008. Philadelphia - Chicago 



		Torrech San Inocencio, Lucy A.

		Family Ecology

		1.- Primera Jornada de Talleres de Evaluación para el Empoderamiento. Empowerment Evaluation Mission, Takin stock and Panning for the Future, Conferenciante: David Fetterman, Ph.D.    2008                                                                       2.- Conferencia /taller sobre Investigacion Cualitativa.  Overview of , Qualitative/Descriptive Research, Elements of Qualitative/Descriptive, Study, Taking an Ethnographic, Approach to Educational Research Conferenciante. Dr. Harry Wolcott. 2008



		Torres González, Roamé

		Foundations 

		1. Conversatorio La obra de Quintero Alfaro:  su pertinencia para hoy. Comentarios en torno al libro  y obra de don Angel Quintero Alfaro. 2007. Río Piedras                                      2. Plenaria:  Cartografías del idioma:  Hacia un mapa de las practicas lingüisticas de los puerotrriqueños en la Isla y los      EU.  Partidos políticos e identidades lingüisticas y políticas en PR 2008. Centro de Estudios Avanzados, San Juan



		Torrez, Shirley A.

		Curriculum and Teaching

		No information provided



		Vargas Gómez, Daraciela

		Arts, Technology and educational

		No information provided



		Vega Millán, Edwin

		Curriculum and Teaching

		1.Capacitación : Programa de capacitación sobre prestación de servicios a personas con impedimentos                                                                            Conferencia Annual. 2008. Externo                                                                                                                                     2.  Conferencia Bienal del Programas de Asistencia Tecnológica de PR. Centro de Convenciones de san Juan. 2009



		Velázquez Rivera, Lizzette M.

		Curriculum and Teaching

		1. Conferencia: 61st Annual Meeting American Association for Teacher Education (AACTE). Chicago, Illinois, Estados Unidos: AACTE.  2009


2. Conferencia: innovación y Cambio en la Educación Superior: Conferencia. UPRRP. Centro para la Excelencia Academica. 2009


3. Conferencia:   Ley de Ética Gubernamental 2009 .UPR-RRP; Puerto Rico           


4. Conferencia Magistral 2008-09: Cátedra UNESCO: Human Rights Learning- A Pedagogy and Politics for Peace; Facultad de Educación, Universidad de Puerto Rico, San Juan, Puerto Rico                                    Cátedra UNESCO de Educación para la Paz.                                                                                                                      5. Conferencia :Strategies for Controlling Cost and Enhancing Revenue. Comité Cost management and Investment for Students Success de la UPR.  Escuela de Arquitectura, 2009 . UPR, Río Piedras, P.R.


 6. Taller:Enseñar lectura y escritura académicas a lo largo y ancho del Bachillerato. 2009. UPRRP          


7. X Congreso Puertorriqueño de Investigación en la Educación; Conferencia  Facultad de Educación,2009


8. Conferencia: TECNO-CARIBE 2009. Centro de Convenciones de PR, San Juan PR


9. Conferencia: Visión de la Educación en PR para la Formación del Ciudadano del Siglo 21. 2009. Universidad de Puerto Rico, Río Piedras, Puerto Rico: Facultad de Educación  


10. Conferencia:  6to Congreso de Educación y Tecnología: Impacto social y educativo de las tecnologías de Internet en la Era de Conocimiento 2008.Condado Plaza Hotel &Casino, San Juan, Puerto Rico 



		Verdejo Carrión, Ada L.

		Foundations 

		1- American Evaluation Association 2006 Estados Unidos


2- American Educational Research Association 2009 Estados Unidos



		Vicéns Meliá, Lizzette

		Family Ecology

		No information provided



		Vicente Cernuda, José C.

		Physical Education 

		No information provided



		Villafañe Cepeda, Wanda

		Curriculum and Teaching

		1. Congreso: X Congreso de Investigación en la Educación 2009. UPR


2. Conferencia: 14va Conferencia Anual del College Board 2008.Externo, Centro de Convenciones de PR


3. Congreso: 11th International Congress on Mathematical Education. 2008. 


Externo, Monterrey, México


4. Congreso: 9no Encuentro Internacional de Educación y Pensamiento 2008. 


Externo, Hotel Ponce Hilton, Ponce, P. R.


5. Congreso: 


Simposio Inter universitario de Investigación Matemática (SIDIM). 2008. UPR, Carolina


6. Conferencia: 


Adiestramiento: Asuntos de personal docente, Parte III: Evaluación del personal docente 2007. UPR, RP


7. Conferencia: 


Adiestramiento: Asuntos de personal docente, Parte II: Reclutamiento: Enfoques, procesos y procedimientos. 2007. UPR, RP.  


8. Taller: 


Capacitación para capacitadores, desarrollo profesional para el verano 2007.UPR, Cayey


9. Congreso: IX Congreso de Investigación en la Educación 2007. UPR, RP.


10. Conferencia: 


El Aprendizaje con Entendimiento de Ciencias y Matemáticas a través del Análisis de los Resultados de las Pruebas( 2006) .Auspiciado por el Proyecto ALACiMa, Hotel Embassy Suites, Isla Verde


11. Conferencia: Porta e, Reflexión 2006. UPR RP


12. Conferencia: Porta e, ¿Qué es y cómo integrarlo a mis cursos? 2006. UPR, RP






		Yudkin Suliveres Anita

		Foundations 

		1-Taller:Desarrollo de Destrezas Sociales y Emocionales Ofrecido por la Dra. Linda Lantieri 2009.Auspiciado por la Fundación Chana y Samuel Levi Fundación Luis Muñoz Marín                     


 2- Congreso: X Congreso Puertorriqueño de Investigación en la Educación 2009. Facultad de Educación, UPR   


 3- Conferencia: Investigación Cualitativa Ofrecido por el Dr. Harry Wolcott 2008. Plaza Universitaria, UPR   y Taller


 4-Congreso:3ER Congreso Mundial de los Derechos de la Niñez  2007 Plaza Universitaria, UPR   


5- Instituto: 25th International lnstitute on Peace Education 2007. Organización de las Naciones Unidas, New York, USA   6- Conferencia: Cumbre Multisectorial sobre la criminalidad: Alternativas desde los Derechos Humanos -Auspiciada por la Comisión de Derehos Civiles. 2007. Centro de Convenciones, San Juan, Puerto Rico 


 7- Congreso: 9no Congreso puertorriqueño de Investigación en Educación   2007. Facultad de Educación, UPR  


8- Instituto: International Institute on Peace Education  2007 Universidad para la Paz, San José, Costa Rica            


9-Convención:Convención Anual de la American Educational Research Association 2006. San Francisco, California, USA



		Zambrana Ortiz, Nellie J.

		Foundations 

		1- X Encuentro de Pensamiento y Educación 2008


2- IX Ponce VII Ponce 2006 3- Rúbricas con Jorge Cruz 2009


3- Puerto Rican Professional Counseling Association, 33th Annual Convention 2010


4- 57th Puerto Rican Psychological Association Convention 2010


5- 25th Aniverssary-American Association for the Advance of Science- Caribbean Division 2010



		Zorrilla, María del C.

		

		1. Biennale 2008 Beyond Primary Education:  Challenges of and Approaches to Expanding Learning Opportunities in Africa


2. Gala Goodbye Baffana Mr. Allin – Bill Cataria:  La Educación dentro del Contexto africano 2008


3. Conferencia de Apertura Mr. Mamadou Endoye:  Los retos de la educación africana dentro de un marco de colaboración internacional. 2007





Faculty Professional Development Activities


Assessment Results TEED Course – Integration of Technology into teaching

2009-2010

Hay 34 estudiantes

		Promedio

		Valor

		Cantidad

		Porciento



		1.78

		0.0

		56

		32.94%



		

		1.0

		4

		2.35%



		

		2.0

		31

		18.24%



		

		3.0

		79

		46.47%





Obsercacion participe de la integracion de la tecnologia

		

		Pregunta

		Promedio

		Valor

		Cantidad

		Porciento



		1

		Observacion participe de la integracion de la tecnologia

Tomado por 34 estudiantes

		2.74

		2.0

		9

		26.47%



		

		

		

		3.0

		25

		73.53%





Reflexion

		

		Pregunta

		Promedio

		Valor

		Cantidad

		Porciento



		2

		Reflexion

Tomado por 34 estudiantes

		2.76

		2.0

		8

		23.53%



		

		

		

		3.0

		26

		76.47%





Disposiciones

		

		Pregunta

		Promedio

		Valor

		Cantidad

		Porciento



		3

		1. Aprendizaje todos los estudiantes

Tomado por 34 estudiantes

		2.82

		2.0

		6

		17.65%



		

		

		

		3.0

		28

		82.35%



		4

		4. Relaciones justas / respeto

Tomado por 34 estudiantes

		0.29

		0.0

		28

		82.35%



		

		

		

		1.0

		2

		5.88%



		

		

		

		2.0

		4

		11.76%



		5

		5. Democracia, cultura de paz

Tomado por 34 estudiantes

		0.29

		0.0

		28

		82.35%



		

		

		

		1.0

		2

		5.88%



		

		

		

		2.0

		4

		11.76%
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Table 7

Field Experiences and Clinical Practice by Program Proposed, 2010



		 Table 7

Field Experiences and Clinical Practice by Program

		Field experiences in

P-12 settings

		Clinical Practices

		Total number of hours



		

		Course

		Hours

		Course

		Hours

		



		Pre-school

		BA

		EDFU 3002

EDES 3025

TEED 3018

Meth I

Meth II

		86

		ECDO 4216

		300

		386



		Elementary

		BA

		EDFU 3002

EDES 4006 or equivalence

TEED 3018

EDPE 4121

EDPE 4122

		91

		EDPE 4068

		300

		391



		Secondary

		BA

		EDFU 3002

EDES 4006 or equivalence

TEED 3018

Meth I

Meth II

		71

		One per academic area

		300

		371



		Educational Administration and Supervision

		Ed.D

		n/a

		n/a

		EDUC 8115

		300

		300



		

		M.Ed.

		n/a

		n/a

		EDUC 6210

		150

		150



		Guidance and Counseling

		Ed.D

		n/a

		n/a

		EDUC 8121

		300

		300



		

		

		n/a

		n/a

		EDUC 8122

		300

		300



		

		M.Ed.

		n/a

		n/a

		EDUC 6320

		225

		225



		Curriculum and Teaching

		Ed.D.

		n/a

		n/a

		EDUC 8105

		300

		300



		Special Education

		M.Ed.

		n/a

		n/a

		EDUC 6855

		150

		150



		Preschool Education

		M.Ed.

		EDUC 6115

		varies

		n/a

		n/a

		varies



		Reading

		M.Ed.

		EDUC 6830

		varies

		n/a

		n/a

		varies



		Exercise Science

		M.Ex.Sc.

		n/a

		

		CIEJ 6069

		150

		150











Table 7 Field experiences and clinical practice


Universidad de Puerto Rico

Facultad de Educación


Comité de Experiencia de Campo

Oficina de Práctica Docente 

Descripción de las experiencias de Campo


Áreas y programas que trabajan con la evaluación institucional interna


18mar10

Note for the Examiner: This is the document that describes in detail the Field Experiences (FE). It includes a general introduction to establish the justification to meet the unit’s goals in respect to field experiences an those established by the accreditation agencies. Specific objectives are included as well as the dimensions that frame the FE, (knowledge and skills, reflection, and dispositions). These dimensions are observed in three different stages: initial, development and refinement (clinical practice). Table 1 shows the continuum of experiences for each dimension and stage and table 2 shows each academic program with the corresponding courses in which FE’s occur. Information on FE assessment and data recollection is included.    


Ana Miró, Nellie Zambrana Ortiz, Sandra Macksoud, Ileana Caraballo, Celeste E. Freytes González

Introducción

Introducción

Durante los pasados años la Facultad EMH, (en adelante,  Facultad) ha organizado sus contenidos curriculares para responder a requerimientos de entidades acreditadoras  (NCATE, Middle State) y del nuestro sistema de evaluación continua (CEAFE). Muy en especial, para adelantar la evaluación de NCATE y el estándar 3, el cual requiere una atención puntual a las experiencias de campo (EC) como parte del desarrollo integral del candidato, a saber:   

Standard 3: Field Experiences and Clinical Practice


The unit and its school partners design, implement, and evaluate field experiences and


clinical practice so that teacher candidates and other school professionals develop and


demonstrate the knowledge, skills, and professional dispositions necessary to help all


students learn.


Todos los programas de estudio y áreas de la Facultad incluyen distintas Experiencias de Campo (EC) como parte de sus requerimientos, sin embargo el análisis más reciente recomienda que las mismas se organicen en un sistema secuencial común de acuerdo a las distintas etapas por las que pasa el candidato.  Por su parte NCATE es enfático en que las EC deben  demostrar que los candidatos tienen los conocimientos, las destrezas, las disposiciones y el nivel de reflexión requerido para fomentar que todos sus estudiantes aprendan. Algunas áreas o programas definen sus EC de acuerdo a los modelos de los SPAs (Specialized Professional Association) desarrollados por la agencia correspondiente. Otras áreas y programas, que no preparan un Program Report  para una agencia externa, evalúan sus programas y EC con criterios internos, alineados también al proceso de acreditación de la Facultad. 

Objetivos de las experiencias de campo


Los objetivos de las EC es para que los estudiantes: 

· Desarrollen gradualmente las destrezas, conocimientos y disposiciones que los capaciten para ser maestros eficientes y sensibles en la sala de clases  según  el marco conceptual de la Facultad.  

· Entiendan los deberes, y responsabilidades de un maestro en y fuera de la sala de clases.

· Conozcan la función y estructuración de las escuelas, incluyendo su ambiente académico.

· Entiendan la importancia de que la escuela provea un programa académico que satisfaga las necesidades  e intereses individuales,  respetando las distintas capacidades de los aprendices, la diversidad cultural, religión, lenguaje, valores, y diferencias de género. 

· Desarrollen juicio crítico que les permita realizar interpretaciones bien fundamentadas.


· Demuestren su capacidad para dirigir y apoyar los procesos de enseñanza y aprendizaje en sus estudiantes. 

· Sometan a prueba diferentes teorías, supuestos y técnicas de enseñanza y aprendizaje en un ambiente real de la sala de clases. 

· Desarrollen el dominio de su materia de peritaje en el contexto de la sala de clases. 


· Tomen acción de sus fortalezas y debilidades en el continuo de las competencias asociadas a los procesos de enseñar y aprender que puedan tomar acción al respecto. 

Contexto de la EC para todos los programas y las áreas de la Facultad

En el contexto de evaluar las experiencias de campo de forma sistémica, todas las áreas de la Facultad están trabajando con la encomienda de identificar los criterios que se usarán para demostrar que las EC preparan candidatos que practican, y reflexionan sobre sus conocimientos, destrezas y disposiciones. Cada uno de los programas esta trabajando con la siguiente secuencia: 


1. Identificar los cursos de experiencias de campo.

2. Describir cada experiencia de campo siguiendo la guía provista.   

3. Diseñar y desarrollar un instrumento de “assessment” (avalúo) para el área. 


4. Revisar los prontuarios y sílabos correspondientes, si aplica, para incorporar la información sobre las EC.  

Las EC se enmarcan en tres áreas o dimensiones: Conocimiento y destrezas, el proceso de reflexión y las disposiciones. Los contenidos que se evaluarán en éstas  tres áreas son los siguientes:  

· Conocimientos y destrezas. En esta dimensión se incorporaron los requerimientos específicos que son parte de los estándares de NCATE y los de la facultad (ver documentos de la Facultad: Propósito, Perfil del Egresado, Competencias, Disposiciones). De ésta forma identificamos un lenguaje común que todos los programas pueden usar para medir conductas específicas. 


· Reflexión. Es el nivel “target”, más alto, que propone NCATE y también es parte del propósito de la Facultad. El Marco Conceptual de la facultad propone formar líderes  comprometidos con prácticas socio-humanísticas reflexivas y transformadoras, y con los más altos valores de justicia, democracia y paz. Es una de las destrezas de más alto nivel para los candidatos y se debe evaluar tanto en el Método I y II.

· Disposiciones. Aquí se incluye las cinco disposiciones, aprobados en reunión de facultad, que los candidatos deben demostrar en su interacción con las escuelas, las familias y las comunidades. NCATE indica que estos comportamientos deben ser consistentes con el concepto de equidad y el convencimiento que todos los estudiantes pueden aprender. Estas disposiciones se deben evaluar en los ambientes educativos y se deben redactar en comportamientos observables. En nuestro caso cada una de las de las disposiciones están alineadas con los Principios para la Evaluación del Educador en Formación y las 10 Competencias  de la facultad.  

El visual de la Tabla I a continuación presenta éstos contenidos en comparación con las tres etapas por las que pasa el estudiante durante su estadía en la Facultad. Según el Manual de las EC, las mismas están “diseñadas en un continuo a lo largo de sus años de estudio para que los estudiantes vean la relación entre el conocer, el hacer y el ser. Durante este continuo de experiencias, el candidato, cada vez demuestra conocimientos, destrezas y  actitudes más complejas por medio de actividades específicas en los centros educativos.” A continuación presentamos las tres etapas: 

· Etapa de inicio.  Incluye los cursos básicos de EDFU, EDES y las tecnologías. Es la etapa para observar los procesos de enseñanza y aprendizaje aplicados al salón de clases y en variedad de ambientes.

· Etapa de desarrollo.  En ésta etapa los programas de la Facultad se dividen en dos grupos los que completan la información en esta área según los requerimientos de su agencia (SPAs) y los que completan una evaluación institucional interna, que es el grupo al que nos dirigimos en éste documento. En esta etapa los candidatos comienzan a trabajar directamente con los estudiantes y a practicar distintos contenidos como por ejemplo el avalúo. También comienzan los contactos con la familia y con el personal profesional de la escuela.

· Etapa de Refinamiento. Este es el ciclo final en el que se evalúan todas las destrezas del estudiante y se consolida en la experiencia de Práctica Docente. También demuestra el dominio del conocimiento especializado de su disciplina.

En este documento acentuamos la Etapa de Desarrollo y elaboramos los contenidos sistémicos que se observarán en los estudiantes durante sus cursos de método. Destacamos que el objetivo primordial de un proceso sistémico es recopilar datos que demuestren que nuestros candidatos tienen los conocimientos y las destrezas que responden a las competencias desdobladas por la Facultad.  Este documento propone un sistema para que las áreas y los programas que trabajan con la evaluación institucional interna identifiquen los contenidos y las destrezas que evaluará cada semestre. Esta encomienda requiere la participación activa de los profesores del área y todos deben usar el documento que se acuerde cada semestre para recopilar los datos correspondientes.


Tabla I. Continuo de las experiencias de campo a nivel de Facultad

		Áreas 


o


Dimensión

		Inicio

		Desarrollo


Programas o Áreas que completan la evaluación institucional interna

		Refinamiento



		

		EDFU 3002               EDES 4006

		TEED 

		Método I


Criterios para Semestre I




		Método II


Criterios para Semestre II




		Práctica Docente



		I.


Conocimiento y destrezas 


NCATE


 y FAED


se usa lenguaje NCATE 




		Observar el proceso de enseñanza- aprendizaje y vincularlo con las teorías estudiadas

		Usar tecnología de la información para apoyar la enseñanza y el aprendizaje.

		1. Ofrecer tutorías individuales o a grupo de estudiantes


2. Participar en eventos relacionados con la comunidad, ej., las reuniones de padres y maestros. 


3. Interactuar con las familias de los estudiantes.


4. Asistir a las reuniones de la facultad de la escuela, reuniones de área u otra similar.


5. Ser asistente de maestro o de otro profesional de la escuela.

		1. Analizar los datos  sobre el aprendizaje de todos sus estudiantes.


2. Implantar sistema de avalúo continuo y examinar sistemáticamente los resultados del aprendizaje de los estudiantes.


3. Desarrollar estrategias para mejorar el aprendizaje de todos sus estudiantes.


4. Participar en experiencias con grupos de diversas características, ej, estudiantes de ed esp, diferentes grupos lingüístico, étnicos  y otros.

		Participación extensa e intensa como maestro para demostrar dominio del rol profesional






		II. Reflexión


Estándar 3 NCATE y FAED

		Aplicar y reflexionar sobre el contenido, el conocimiento profesional y pedagógico, las destrezas y las disposiciones profesionales en variedad de ambientes con estudiantes y adultos.  Extensión a la práctica del marco conceptual de la facultad mediante modelaje de los profesores y maestros y oportunidades estructuradas para aprender en la práctica.  



		III. Disposiciones


Marco Con.

		Disposiciones


1, 4, 5



		Disposiciones


1, 4, 5

		Disposiciones


1, 4, 5

		Disposiciones


1, 2, 3

		Disposiciones


1, 2, 3, 4, 5





Encomienda para evaluar las EC de las áreas y programas con evaluación institucional interna

A continuación información de cómo aplica la encomienda de las EC a las áreas que trabajan con la evaluación institucional interna. 


1. Identificar la secuencia de los cursos de experiencias de campo


Los cursos para evaluar las EC en la Facultad se seleccionan para significar las etapas de los candidatos durante sus estudios universitarios, a saber: inicio, desarrollo y refinamiento. La Tabla 1 presenta el continuo de este esquema a nivel de facultad. En la primera etapa, de inicio, el grupo de profesores de EDFU, TEED y EDES preparan el sistema de avalúo de esas áreas. Las áreas y programas que trabajan con la evaluación institucional interna desdoblan los contenidos de la etapa de desarrollo, que incluye el Método I y II. La etapa final de refinamiento se recoge y se evalúa en la experiencia de Práctica Docente. 


Un análisis del continuo de las EC desde la perspectiva de los cursos que toman los estudiantes hace evidente que la Facultad tiene ocho programas que completan su evaluación institucional interna.  Se incluye además a Tecnología como un área de servicio relacionada. Según se observa en la columna 3 estas áreas ofrecen los cursos de EC en la etapa de Desarrollo del candidato, a su vez divididos en Método I y II. Cada uno de los métodos es de un semestre.  La tabla 2 incluye los cursos que ofrecen los programas sujetos a la evaluación institucional interna. 

Tabla 2. Cursos del continuo de las EC para las áreas con evaluación institucional interna

		Programas

		Cursos

		Profesor(a) a cargo



		

		Etapa Inicio del candidato

		Etapa Desarrollo del candidato 

		



		

		EDFU o EDES

		Tecnología


		Método I

		Método II

		



		1. Español

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4101 

		EDPE 4102

		Brenda Rivera



		2. Ecología Familiar

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4225

		EDPE XXXX


Pendiente  

		Maritza Enríquez



		ARTI




		3. Arte

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4131

		EDPE 4165

		Roy Kavetsky



		4. Teatro

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4141

		EDPE 4142

		William Padín



		5. Música

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4151

		EDPE 4152

		Ivonne Figueroa



		6. Educación Comercial

		EDFU 3002

		EDES 4006

		EDPE  3086

		EDPE 4048


EDPE 4050

		EDPE 3086

		Nilda Santiago


Juanita Rodríguez



		7. Educación Tecnológica

		EDFU 3002

		EDES 4006 

		TEED 3018

		

		

		Miguel Delgado



		8. Educación  Ocupacional

		EDFU 3002

		EDES 4006

		TEED 3018

		EDPE 4205

		EDPE XXXX


Pendiente  

		Miguel Delgado



		9. Educación Industrial

		

		

		

		EDPE 4195

		EDPE XXXX


Pendiente  

		Víctor Hernández Vicens



		10. Tecnología (servicio)

		EDFU 3002

		EDES 4006

		TEED 3018

		N/A

		N/A

		Daraciela Vargas


Cynthia Lucena





2. Describir las EC siguiendo la Guía provista

Las áreas y los programas con EII tienen la encomienda de informar cuáles son sus experiencias de campo y cómo  las evaluará. Para asegurar información sistémica y consistente se recomienda usar  la Guía para informar sobre las experiencias de campo, desarrollada por el Comité Inicial de EC (Héctor Joel Álvarez, Ana Miró, Nellie Zambrana), a saber: 

· Justificación de la experiencia de campo. La justificación se enmarca en el perfil del egresado que tiene cada programa y los objetivos de las EC de la Facultad. Es importante presentar el perfil del candidato del programa y asegurar que el mismo armoniza con el perfil del egresado de la Facultad. 

· Objetivos de la experiencia de campo para el estudiante en este curso en específico. En esta sección indica exactamente cuáles son los conocimientos, las conductas o destrezas relevantes a la disciplina que el estudiante debe desarrollar.  Los objetivos que se establecen para las EC en la página 1 de este documento presentan los objetivos de forma más generalizada. 

· Descripción de la experiencia de campo. Incluir un breve párrafo que describa lo siguiente:

· Metodología para llevar a cabo la experiencia de campo. 

· Ubicación. Ambiente que los estudiantes visitarán, eg., salón regular, salón contenido, agencia, escuela pública o privada. La selección del sitio de visita depende de los objetivos de la visita.

· Cantidad de horas. El área determinará la cantidad de horas que debe completar el estudiante para la EC. 


· Carta de presentación. Incluir ejemplo de la carta que el estudiante llevará a la escuela para que le autoricen las observaciones y además certifiquen su asistencia. El Departamento de Programas y Enseñanzas tiene disponible un ejemplo de la carta que usa. La carta debe llevar la firma del director de departamento y según se determine, también la firma del profesor.

· Evaluación de las experiencias de campo. 

· Instrumento de avalúo. El objetivo primordial de agrupar a las áreas los programas que tienen evaluación institucional interna es asegurar un sistema común que facilite a cada una de las disciplinas evaluar elementos similares. De esta forma se facilita la comparación sistemática. Precisamente, por esta razón es que se presentaron dos formatos de tablas (Método uno y Método dos) que recoge toda esta información.

· El apéndice A y el apéndice B presentan las dos tablas que se sugiere para recopilar información.  Es importante notar que todos deben usar la misma escala de cuatro puntos  para evaluar, a saber:


3- Logrado, o dominio total. El candidato o la candidata realiza todas las acciones o tareas asociadas con el criterio


2-Aceptable. El candidato o la candidata realiza la mayoría de las acciones o tareas asociadas con el criterio. Demuestra nivel de dominio parcial; cumple con la mayoría de  los criterios con  adecuacidad


1- No aceptable. El candidato o la candidata realiza una de las acciones o tareas asociadas con el criterio 


0- El candidato o la candidata NO realiza ninguna de las acciones o tareas asociadas con el criterio 


· Reflexión. En esta sección el estudiante presentará un análisis reflexivo sobre su experiencia. Debe dar énfasis a la relación entre la teoría y la práctica educativa y lo que observa en la sala de clases. Sobre todo, debe aplicar y reflexionar sobre el contenido, el conocimiento profesional y pedagógico, las destrezas y las disposiciones profesionales en variedad de ambientes con estudiantes y adultos.  Es una de las destrezas de más alto nivel para los candidatos y se debe evaluar tanto en el Método I y II. Cada profesor determinarán el proceso y las conductas para evaluar este componente.

· Disposiciones. En este proceso de evaluar las experiencias de campo es que iniciamos también en la evaluación de las disposiciones de la Facultad. Observarán que en Método I se evalúan las disposiciones 1,4, y 5; el Método II incluye las disposiciones 1,2 y 3.  Cada profesor determinarán el proceso y las conductas para evaluar este componente

· Apéndices. En esta sección incluir las evidencias correspondientes. 

3. Diseñar y desarrollar un instrumento de “assessment” (avalúo) para cada programa 

Las tablas que mencionamos en la pasada sección y que se incluyen en el Apéndice A y el Apéndice B, muestran los contenidos y las áreas para evaluar las EC del Método I (elemental) y Método II (secundaria). Para cada área o dimensión se elaboraron varios comportamientos que podemos observar en los candidatos.  El profesor además puede añadir aquellos comportamientos que son fundamentales a la evaluación en su disciplina. 

El Apéndice C y el Apéndice D incluyen  las plantillas para evaluar las experiencias de campo correspondiente al Método I y el Método II. Éste es el formulario que cada semestre los profesores entregarán a la Oficina de Experiencias de Campo y Práctica Docente. Los datos que se reciban de incluirán en la plataforma que para estos propósitos se está desarrollando. Se espera a recopilar datos durante este semestre académico.

4. Revisar los prontuarios y logos sílabos correspondientes

Una vez las áreas completen la información sobre las experiencias de campo, la misma se debe incorporar oficialmente en el sílabo.  De ser necesario se debe seguir el proceso para modificar el prontuario.  


Calendario y actividades completadas y pendiente

1. Reunión de área y departamento. Durante el pasado semestre académico y a comienzos de este semestre se han celebrado varias reuniones grupales con los profesores de las áreas y la directora departamento de ARTI.

2. Reuniones individuales con profesores. Se completaron reuniones individuales con los once coordinadores de programa, incluyendo las arias de Ecología Familiar y Español.  


3. Para la semana del 8 de febrero la Dra. Freyes enviará a los profesores toda la documentación electrónica de las EC.


4. Los profesores entregarán a la directora de departamento, en formato oficial,  la información final que usarán para evaluar las experiencias de campo de sus estudiantes para este semestre académico. Fecha: 22 de febrero.

5. La Dra. Freyes estará disponible para apoyar los trabajos de los profesores durante la etapa de recogido de información. 


6. Los profesores entregarán a la directora de departamento las plantillas de sus cursos el 17 de mayo de mayo de 2010.  


7. En este punto se entrará la información a la plataforma y los resultados finales se compartirán con la directora de departamento y los profesores. Mayo, 2010. 


8. Se coordinará una reunión grupal para recibir las recomendaciones de la directora de departamento y los profesores al sistema iniciado. Mayo, 2010. 


A continuación se incluyen los siguientes apéndices:


Apéndice A. 
Formulario para evaluar las EC, Método I o equivalente, Etapa de Desarrollo

Apéndice B.  
Formulario para evaluar las EC, Método II o equivalente, Etapa de Desarrollo


Apéndice C. 
Plantilla final para evaluar las EC ° Método I o equivalente, Etapa de Desarrollo

Apéndice D. 
Plantilla final para evaluar las EC ° Método II o equivalente, Etapa de Desarrollo

















� Los criterios se anotan del estándar 3 de NCATE, Field Experiences and Clinical Practice: “Field experiences facilitate candidates’ development as professional educators by providing opportunities for candidates to observe in schools and other agencies, tutor students, participate in education-related community events, interact with families of students, attend school board meetings, and assist teachers or other school professionals prior to clinical practice.” 



� Los criterios se anotan del estándar 3 de NCATE, Field Experiences and Clinical Practice: “Candidates collect data on student learning, analyze them, reflect on their work, and develop strategies for improving learning. Field experiences and clinical practice provide opportunities for candidates to develop and demonstrate knowledge, skills, and professional dispositions for helping all students learn.”



� Standard 3: Field Experiences and Clinical Practice. Clinical practice provides for candidates’ use of information technology to support teaching, learning, and other professional responsibilities.







�De acuerdo con la Dra. Figueroa, las Bellas Artes no tienen Método I ni Método II.  Lo que tienen es:  







Teoría y metodología de la enseñanza de (Arte, Música, Teatro) en la escuela elemental. (Clasifiqué este curso como 



Método I)



 



 Teoría y metodología de la enseñanza de (Arte, Música, Teatro) en la escuela secundaria. (Clasifiqué este curso como



Método II)
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Description of Field Experiences
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CANDIDATE ASSESSMENT 	

INITIAL LEVEL

 (
SECOND TRANSITION POINT
) (
T
HIRD TRANSITION POINT
) (
FIRST TRANSITION POINT
)

		      							

		Admission to Faculty of Education and

 first years of studies 

		



		Before entering Teaching Practicum 

		



		Upon completing Program 





                    

		

·  (
ASSESSMENT
 
CANDIDATES 
LEARNING
)Admission index 

· Score on College Board Entrance Exam 

·  Teacher Preparation Programs  Assessments by Specialty

· Evaluation of initial Field Experiences (Foundation Courses)

· Evaluation of initial Electronic Portfolio 

· Evaluation of Initial Information Literacy 

		



















		

· GPA in Specialization Courses 

· Teacher Preparation Programs  Assessments by Specialty

· Approval of courses required prior to Practicum 

· Evaluation of Intermediate Field Experiences (Methods Course One Year) 

· Evaluation of Intermediate Electronic Portfolio 

· Evaluation of writing skills  

· Evaluation of Intermediate Information Literacy 

		





















		

· Graduation GPA 

· Speclalty GPA 

· Teacher Preparation Programs  Assessments by Specialty

· Teaching Practicum Evaluation

· Scores on Teacher Certification Exam (PCMAs)

· Summative evaluation of Electronic Portofolio 

· Summative evaluation of Information Literacy 





 (
Analysis of data, evaluation, dissemination and decision making 
)



		· Incorporate course revisions and BA revision 

· Summer Institute for new students with low College Board scores in English and Mathematics 

·  Center for the Development of Linguistic Competencies 

·  Early identification of students with academic needs /Retention policy 

·  Academic advising  

·  Personal guidance  

		











		· Methods course expanded to one year

· Decision on admission to Teaching Practicum 

· Academic advising and personal guidance

· Implementation of Retention Policy  with identified students 

· Decision on readiness to take the Teacher Certification Exam

		













		· Academic advising 

· Intervention with  students who present  extraordinary situations, or difficulties in Teaching Practicum

· Recommendation of candidates to obtain degree





 (
Actions: Changes to courses, norms, programs, faculty development, special projects, 
revisio
n of assessment instruments 
and data cpllection
)





	

 (
ACTIONS 
)



ADVANCED LEVEL 

 (
FIRST TRANSITION POINT
) (
THIRD TRANSITION POJNT
) (
SECOND TRANSITION POINT
)



		

Admissions

		



		

Degree Examination/Clinical Practice

		



		

Graduation







		

· Admission academic index 

· Entrance Examination

·  Initial Survey Results)

 

		· 

		

· Doctoral and Master's Degrees Examinations Pass Rates 

· Clinical Practices Pass Rates

· P-12 Clinical Practices Rubrics Results

· Progress Survey Results

		

		

· Thesis, projects, and dissertations: General Evaluations

· Thesis, projects, and dissertations: Rubrics Results

· Exit Survey Results

· Alumni Survey Results







 (
Analysis of data, evaluation, dissemination and decision making 
)



 (
Actions: Changes to courses, norms, programs, faculty development, special projects, 
revisio
n of assessment instruments 
and data collection
)





 (
ACTIONS
) (
End of semester  orientations on t
heses, projects and dissertations
Activities of the Retention and Support Project to graduate students for completing the degree
Academic advising and professional counseling 
Recom
mendation to obtain degree 
) (
Scholarly writing and publishing workshops 
Activities of the Retention and Support Project to graduate students for completing the degree
Academic advising and professional counseling 
Decision to continue to proposal 
preparation
) (
Referrals of 
candidates
 with lower scores in the mini-course to the counselor or academic advisor 
Recruitment efforts to attract high quality candidates:  Open House, visits to other UPR units and universities
Policy for special study permission for senior undergraduate students with high GPA
Activities of the Retention and Support Project to graduate students for completing the degree
Decision to authorize taking the candidacy exam/internship or practicum  
)













		Goal I:  Sustained ties with students 

· Recruitment and admissions  

· How many request admission  

· How many are admitted 

· How many enroll 

· Percent of persistence from 1st to 2nd year 

· Student retention and percentage of withdrawals between 2nd and 3rd year, % of withdrawals from 3rd to 4th year

· Demographic characteristics of students: diversity 

· Partial withdrawals by semester (first two years)

· Total withdrawals

· Amount of students on probation 

· Graduation rate

· Years to complete degree

· Activities for alumni and amount of alumni that are members of the Alumni Association 

Goal II: Academic cultures of actualization, experimentation and renewal

· Percent of students enrolled in  non-traditional courses or programs i

Goal  III  Research and Creative Work 

· Percent of students that develop research projects 

· Amount of externally funded projects 

· Amount of publications accepted in peer-reviewed journals 

· Amount of creative work exposed and/or published 

Goal IV  Culture of Institutional Evaluation and Assessment 

· Amount of professors evaluated through institutional processes that include recruitment, contracting, tenure, and rank promotion 

· Results of student evaluation of courses  

· Results of service evaluation- use of technology infrastructure and library; Academic advising, and Professional Counseling 

		· Results of the evaluation of economic resources and budget in relation to other faculties 

· Amount of student complaints and charges and their  solution

· Results of the evaluation of the Practicum and internship sites 

·  Results of the evaluation of scholarly productivity (Factum)

· Results of the evaluation of the selection of cooperating teachers 

· Level of participation of the Practicum and internship centers in the unit and candidate matters 

· Results of the diversity of field experiences 

· Results of the evaluation of candidate satisfaction with the teacher preparation programs  (from PCMAs survey)

Goal  V  Technological upgrading 

· Amount of courses with on-line experiences 

· Level of satisfaction with the restructuring of the academic components and technology support for learning 



		  

Goal  VI Leadership in Community and Cultural Initiative

· Number of professors and students who participate in community projects, organizations and Departments of Education. 

 Goal VII  Vocation for a Global World 

· Number of collective agreements 

· Amount of students and professors who participate in international experiences 

· Number of international curricular activities of 

Goal  X Strengthened Institutional Identity 

· Amount of book presentations and other creative work by professors and students 

· Amount of users of the Faculty website

· Amount of publications of the Faculty















	

		Goal II Updated academic cultures, experimentation and renovation  

· Amount of academic and administrative processes that have been revised and improved 

· Number of proposals for creation of new academic programs 

Goal IV  Culture of Institutional Evaluation and Assessment 

· Results of employers survey 

· Results of alumni survey 

· Amount of programs evaluated/revised or accredited. 

Goal VIII  Efficiency and Beauty in Natural and Built  

· Index of maintenance needs of facilities and physical spaces ascribed to the Faculty, according to requirements of accreditation 

Goal IX  Administrative and Managerial Optimization  

· Results of adminitrative process evaluation  to reorganize, optimize, and improve the administrative and managerial capacity of the Faculty of Education. 





 (
ANNUAL 
INDICA
TORS
) (
FIVE YEAR 
INDICA
TORS
)EVALUATION OF UNIT OPERATIONS 



	 	 	

 (
Analysis of data, evaluation, dissemination and decision making 
)Approved by Executive Committee,February 3, 2009

			        

 

 

 (
Actions: Changes to courses, norms, programs, faculty development, special projects, 
revisio
n of assessment instruments 
and data c
o
llection
)	





Description of Assessment System


DISPOSITIONS ASSESSED AT FIELD EXPERIENCES -  INITIAL PROGRAMS - 2008–2009/2009–2010 

EDUCATION OF THE EXCEPTIONAL CHILD (EDES 4006); HUMAN LEARNING AND LEARNING DEVELOPMENT (EDFU 3002); INSTRUCTIONAL TECHNOLOGY (TEED 3017)

         

		DISPOSITION

		AVERAGE

		0

		1

		2

		3

		n =



		1. Develop learning environments that are sensitive to diversity and in which active learning, positive social interactions, collaboration, the integration of technology, work in teams, and self initiative are promoted to facilitate the intellectual, social, and personal development of all. (Present in Principles and Competencies 2 and 5)

		2.52

		21

		22

		29

		211

		283



		2. Plan the learning process based on the characteristics of students in their particular sociocultural contexts and change processes. (Present in Principle and Competence 3)

		2.78

		2

		0

		0

		25

		27*



		3. Use varied evaluation and assessment techniques to analyze and improve the performance of all. (Present in Principle and Competence 8)

		2.78

		2

		0

		0

		25

		27*



		4. Promote fair and respectful relations with the diverse members of the learning community to which she/he belongs, as well as with those of the external community. (Present in Principle and Competence 9) 

		2.22

		49

		10

		32

		165

		256



		5. Value and promote democratic life, social justice, the dignity of the human being, and a culture of peace. (Present in Principle and Competence 10)

		1.77

		89

		12

		23

		132

		256





*Only candidates for the Methods I Course

Scale:        0   Not evidenced	1   Initial       2   In progress      3    Met

Dispositions assessed at field experiences, Iniitial Programs - 2008-2009_2009-2010 - Education of the Exceptional Child (EDES 4006) - Human Learning and Learning Development (EDFU 3002) - Instructional Technology (EDFU 3017)
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Advanced Programs 
Supplementary Assessment Results 
for the 2009-2010 Second Semester 


 
 
Advanced Programs:  Candidates Learning Assessment System (p. 1) 
 


1. Transition point 2: 


a. Examination Pass Rates 09-10 II: 


i. Master’s (p.2) 


ii. Doctoral (p. 3) 


b. P-12 Clinical Practices Pass Rates 09-10 II (p. 4) 


c. P-12 Clinical Practices Rubric Results 09-10 II (p. 5) 


d. Educational Administration and Supervision Clinical Practice Rubric Results 09-10 II (p. 6) 


 
2. Transition point 3: 


a. Thesis, projects, and dissertations: General Evaluations 09-10 (p. 7) 


b. Thesis, projects, and dissertations: Rubric Results 09-10 (p. (8) 


 







Advanced Programs:                                                       
Candidates Learning Assessment System


Transition Point 1:  
Admissions


GPA


Entrance Examination


Transition Point  2:                       
Degree Examinations 
and Clinical Practices


Doctoral and Master's Degrees Examinations Pass Rates


Clinical Practices Rubrics Results


Progress Survey Results


Transition Point  3:                                           
Graduation


Thesis, projects, and dissertations:  General Evaluations


Thesis, projects, and dissertations:  Rubrics Results


Exit Survey Results


Alumni Survey Results


Clinical Practices Pass Rates


Entrance Survey Results
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Childhood Education-
Elementary 0 0 0 0


Childhood Education-
Preschool 0 0 1 1


Childhood Education-
Reading 4 4 0 0


Curriculum and 
Teaching 3 3 9 9


Family Ecology 0 0 1 1


INEVA 2 2 5 4


Guidance and 
Counseling 2 2 0 0


School Administration 
and Supervision 0 0 1 1


Special Education 3 3 4 4


TESL 0 0 0 0


TOTAL (for other 
school personnel) 14 14 100% 21 20 95%


Exercise Science 1 1 2 1


TOTAL (all DEG 
programs) 15 15 100% 23 21 91%


Other DEG Programs
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2009-­‐2010,	
  II	
  


Content	
  Knowledge	
   Research	
   Foundations	
  
DOCTORAL	
  DEGREE	
  
EXAMINATION	
  PASS	
  


RATES	
  BY	
  COMPONENTS	
  


Candidates	
   Approved	
  
Approval	
  
Rate	
  


Candidates	
   Approved	
  
Approval	
  
Rate	
  


Candidates	
   Approved	
  
Approval	
  
Rate	
  


Curriculum	
  and	
  Teaching	
   9	
   6	
   66.67%	
   8	
   6	
   75.00%	
   9	
   7	
   77.78%	
  


Educational	
  
Administration	
  and	
  


Supervision	
  
5	
   5	
   100.00%	
   8	
   5	
   62.50%	
   2	
   2	
   100.00%	
  


Orientation	
  and	
  
Counseling	
  


1	
   1	
   100.00%	
   2	
   2	
   100.00%	
   1	
   0	
   0.00%	
  


	
   15	
   12	
   80.00%	
   18	
   13	
   72.22%	
   12	
   9	
   75.00%	
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Elegible Successful Elegible Successful


Ed.D EDUC 8115 0 0 0 0


M.Ed. EDUC 6210 0 0 2 2


EDUC 8121 1 0 0 0


EDUC 8122 1 1 0 0


M.Ed. EDUC 6320 0 0 3 2


Curriculum and Teaching Ed.D. EDUC 8105 1 1 1 1


Special Education M.Ed. EDUC 6855 3 3 0 0


Exercise Science M.Ex.Sc. CIEJ 6069 0 0 0 0


6 5 6 5


2009-2010


83%


School Administration and Supervision


Guidance and Counseling


Ed.D


Candidates whose clinical practice was held in P-12 settings I II


83%


TOTAL


Percentage of successful candidates per academic year
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CLINCAL	
  PRACTICES	
  IN	
  P-­‐12	
  SETTINGS	
  EVALUATIONS	
  


2009-­‐2010,	
  II	
  
Item	
   Criteria	
  


O	
   R	
   G	
   I	
  


1	
   Knowledge	
  of	
  theories,	
  research,	
  and	
  practices	
  that	
  support	
  learning	
   2	
   3	
   0	
   0	
  


2	
  
Ability	
  to	
  apply	
  knowledge	
  of	
  theories,	
  research,	
  and	
  practices	
  that	
  support	
  learning	
   2	
   3	
   0	
   0	
  


3	
  
Knowledge	
  of	
  diverse	
  social	
  and	
  cultural	
  contexts	
  of	
  children,	
  their	
  families,	
  and	
  
communities	
  	
  


3	
   2	
   0	
   0	
  


4	
  
Ability	
  to	
  apply	
  knowledge	
  of	
  diverse	
  social	
  and	
  cultural	
  contexts	
  of	
  children,	
  their	
  
families,	
  and	
  communities	
  


3	
   2	
   0	
   0	
  


5	
  
Knowledge	
  of	
  assessment	
  of	
  school	
  environment	
  and	
  assessment	
  of	
  students'	
  learning,	
  
including	
  students	
  with	
  exceptionalities	
  


3	
   2	
   0	
   0	
  


6	
  
Ability	
  to	
  apply	
  knowledge	
  of	
  assessment	
  of	
  school	
  environment	
  and	
  assessment	
  of	
  
students'	
  learning,	
  including	
  students	
  with	
  exceptionalities	
  


3	
   2	
   0	
   0	
  


7	
   Knowledge	
  of	
  the	
  creation	
  of	
  positive	
  environments	
  for	
  all	
  students	
   3	
   2	
   0	
   0	
  


8	
   Ability	
  to	
  apply	
  knowledge	
  of	
  the	
  creation	
  of	
  positive	
  environments	
  for	
  all	
  students	
   3	
   2	
   0	
   0	
  


9	
   Knowledge	
  of	
  technology	
  for	
  candidates'	
  professional	
  practice	
   2	
   3	
   0	
   0	
  


10	
   Ability	
  to	
  apply	
  knowledge	
  of	
  technology	
  for	
  candidates'	
  professional	
  practice	
   2	
   3	
   0	
   0	
  


11	
   Knowledge	
  about	
  institutional	
  policies	
  that	
  regulate	
  the	
  candidate’s	
  profession	
   3	
   2	
   0	
   0	
  


12	
  
Ability	
  to	
  apply	
  knowledge	
  about	
  institutional	
  policies	
  that	
  regulate	
  the	
  candidate’s	
  
profession	
  


3	
   2	
   0	
   0	
  


13	
   Behaviors	
  which	
  demonstrate	
  fairness	
   3	
   2	
   0	
   0	
  


14	
   Behaviors	
  that	
  demonstrate	
  the	
  belief	
  that	
  all	
  students	
  can	
  learn	
   3	
   2	
   0	
   0	
  


	
   O:	
  	
  outsdanding	
  
R:	
  	
  remarkable	
  
G:	
  	
  good	
  
I:	
  	
  inadequate	
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CLINICAL PRACTICES 
EDUCATIONAL ADMINISTRATION AND SUPERVISION MASTERS PROGRAM 


(EDUC 6210) 


2009-2010, II 
Item NCATE 


Standards CRITERIA 


Exc VG G Avg Poor 


1. 1 
1e, 3c Strategic leadership:  demonstrates knowledge and ability to propitiate success 


of all students by facilitating the development, articulation, implementation, and 
sustenance of the school vision by consensus. 


2 0 0 0 0 


2. 2 


1e, 3c Didactic leadership:  demonstrates knowledge and ability to promote success 
of all students by nurturing a positive school culture, and an effective 
educational program, applying best practices to facilitate student learning;  and 
by designing comprehensive plans aimed at facilitating the professional 
development of the institutions’ work team. 


2 0 0 0 0 


3. 3 
1e, 3c Administrative leadership:  demonstrates knowledge and ability to promote 


success of all students by administering the organization through operation 
management and resources allocation. 


2 0 0 0 0 


4. 4 


1e, 1f, 3c, 4a Community leadership:  demonstrates knowledge and ability to promote 
success of all students by collaborating with families and other members of the 
community, responding to the diversity of interests and needs, and through the 
mobilization of community resources. 


2 0 0 0 0 


5. 5 
1e, 1f, 1g, 3c, 
4a 


Ethical leadership: demonstrates knowledge and ability to promote success of 
all students by acting with integrity, fairness, and according to ethical principles 
in the practicum setting. 


2 0 0 0 0 


6. 6 
1e, 1f, 1g, 3c, 
4a 


Political leadership:  demonstrates knowledge and ability to promote success 
of all students by understanding, being responsive to, and influencing in the 
political, social, economic, legal, and cultural contexts. 


2 0 0 0 0 


7. 7 
1e, 3c Demonstration of academic capacities:  aptitude, expertise, and the potential 


to promote his/her intellectual development and that of the population in which 
he/she is inserted. 


2 0 0 0 0 


8. 8 
1e Demonstration of the capacity to research/create: keep actualized in recent 


literature, conduct research,  and publish. 
 


2 0 0 0 0 


9. 9 1e, 1g, 3c Demonstration of appropriate attitude:  respectful disposition to fulfill with 
his/her responsibilities as an educational leader. 2 0 0 0 0 


10. 10 1e, 3c Demonstration of the capacity to express himself/herself orally, by writing, 
and non-verbally. 1 1 0 0 0 
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RÍO 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EDUCACIÓN 


APARTADO 23304 
SAN JUAN, 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00931‐3304 


 
 
 
 
 
 
 
 
 
 


TEL. 787‐764‐0000 


 
 
 


 
Results obtained in Projects, Thesis and Dissertations 


2009‐2010 
  O  R  G 
Master Level       


School Administration and Supervision  2  2   
Counseling and Guidance  3  2   
Curriculum and Teaching : Science  2     
Curriculum and Teaching:  Spanish       
Curriculum and Teaching: History    1  2 
Curriculum and Teaching: Mathematics      1 
Child Education  5  2   
Special Education  2     
Ecology       
Exercise Science  1     
Research and Evaluation in Education  2  3   
TESL  3  1   
Doctoral Level       


School Administration and Supervision  4  1   
Guidance and Counseling    1   
Curriculum and Teaching: Science  1  2   
Curriculum and Teaching: Spanish  1     
Curriculum and Teaching History  1  1   
Curriculum and Teaching Mathematics       
TESL      1 
TOTAL  27  16  4 
Percentage  57%  34%  8.5% 
O: Outstanding; R: Remarkable; G: Good 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Thesis, Projects and Dissertartions Rubric Results 


Masters and Doctoral Level 
2009-2010 


Masters Level Doctoral Level TOTAL 
Domain Criteria 


O	
   R	
   G	
   O	
   R	
   G	
   O	
   R	
   G	
  


Integration	
  of	
  
knowledge	
  


Describes	
  the	
  problem,	
  need	
  or	
  theme	
  of	
  study	
  
24	
   7	
   1	
   10	
   1	
   1	
   34	
   77.27%	
   8	
   18.18%	
   2	
   4.55%	
  


Integration	
  of	
  
knowledge	
  


Demonstrates	
  conceptual	
  knowledge	
  of	
  the	
  problem	
  or	
  theme	
  
of	
  study	
   23	
   8	
   2	
   8	
   3	
   1	
   31	
   68.89%	
   11	
   24.44%	
   3	
   6.67%	
  


Integration	
  of	
  
knowledge	
  


Justifies	
  the	
  problem	
  or	
  theme	
  of	
  study	
  	
  in	
  relation	
  to	
  	
  the	
  	
  
educational-­‐social	
  context	
  and	
  field	
  of	
  studies	
   26	
   6	
   1	
   8	
   3	
   1	
   34	
   75.56%	
   9	
   20.00%	
   2	
   4.44%	
  


Research/Creative	
  
Activity	
  


Presents	
  a	
  methodology	
  appropriate	
  for	
  the	
  problem	
  and	
  
research	
  question,	
  or	
  appropriate	
  procedures	
  for	
  the	
  project	
   21	
   10	
   1	
   10	
   1	
   1	
   31	
   70.45%	
   11	
   25.00%	
   2	
   4.55%	
  


Integration	
  of	
  
knowledge	
  


The	
  document	
  reflects	
  an	
  in-­‐depth	
  analysis	
  of	
  the	
  data	
  in	
  
relation	
  to	
  conceptual	
  framework	
  and	
  revised	
  literature	
   19	
   11	
   3	
   6	
   4	
   2	
   25	
   55.56%	
   15	
   33.33%	
   5	
   11.11%	
  


Integration	
  of	
  
knowledge/Research	
  


Discussion	
  is	
  related	
  to	
  the	
  field	
  of	
  studies	
  and	
  the	
  educational	
  	
  
-­‐	
  social	
  context	
   17	
   13	
   2	
   8	
   3	
   1	
   25	
   56.82%	
   16	
   36.36%	
   3	
   6.82%	
  


Effective	
  
communication	
  


Reflects	
  coherence	
  and	
  correction	
  in	
  the	
  written	
  expression	
  	
  
19	
   11	
   3	
   9	
   1	
   2	
   28	
   62.22%	
   12	
   26.67%	
   5	
   11.11%	
  


Effective	
  
communication	
  


Utilizes	
  appropriate	
  professional	
  	
  writing	
  style	
  consistently	
  
21	
   8	
   4	
   8	
   3	
   1	
   29	
   64.44%	
   11	
   24.44%	
   5	
   11.11%	
  


In	
  some	
  instances,	
  the	
  committe	
  didn’t	
  respond	
  to	
  specific	
  criteria,	
  which	
  explains	
  why	
  the	
  total	
  in	
  some	
  is	
  not	
  45.	
  


O:	
  Outstanding;	
  R:	
  Remarkable;	
  G:	
  Good	
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Advanced Programs 
Supplementary Assessment Results 
for the 2009-2010 Second Semester 


 
 
Advanced Programs:  Candidates Learning Assessment System (p. 1) 
 


1. Transition point 2: 


a. Examination Pass Rates 09-10 II: 


i. Master’s (p.2) 


ii. Doctoral (p. 3) 


b. P-12 Clinical Practices Pass Rates 09-10 II (p. 4) 


c. P-12 Clinical Practices Rubric Results 09-10 II (p. 5) 


d. Educational Administration and Supervision Clinical Practice Rubric Results 09-10 II (p. 6) 


 
2. Transition point 3: 


a. Thesis, projects, and dissertations: General Evaluations 09-10 (p. 7) 


b. Thesis, projects, and dissertations: Rubric Results 09-10 (p. (8) 


 







Advanced Programs:                                                       
Candidates Learning Assessment System


Transition Point 1:  
Admissions


GPA


Entrance Examination


Transition Point  2:                       
Degree Examinations 
and Clinical Practices


Doctoral and Master's Degrees Examinations Pass Rates


Clinical Practices Rubrics Results


Progress Survey Results


Transition Point  3:                                           
Graduation


Thesis, projects, and dissertations:  General Evaluations


Thesis, projects, and dissertations:  Rubrics Results


Exit Survey Results


Alumni Survey Results


Clinical Practices Pass Rates


Entrance Survey Results
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Childhood Education-
Elementary 0 0 0 0


Childhood Education-
Preschool 0 0 1 1


Childhood Education-
Reading 4 4 0 0


Curriculum and 
Teaching 3 3 9 9


Family Ecology 0 0 1 1


INEVA 2 2 5 4


Guidance and 
Counseling 2 2 0 0


School Administration 
and Supervision 0 0 1 1


Special Education 3 3 4 4


TESL 0 0 0 0


TOTAL (for other 
school personnel) 14 14 100% 21 20 95%


Exercise Science 1 1 2 1


TOTAL (all DEG 
programs) 15 15 100% 23 21 91%


Other DEG Programs
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2009-­‐2010,	
  II	
  


Content	
  Knowledge	
   Research	
   Foundations	
  
DOCTORAL	
  DEGREE	
  
EXAMINATION	
  PASS	
  


RATES	
  BY	
  COMPONENTS	
  


Candidates	
   Approved	
  
Approval	
  
Rate	
  


Candidates	
   Approved	
  
Approval	
  
Rate	
  


Candidates	
   Approved	
  
Approval	
  
Rate	
  


Curriculum	
  and	
  Teaching	
   9	
   6	
   66.67%	
   8	
   6	
   75.00%	
   9	
   7	
   77.78%	
  


Educational	
  
Administration	
  and	
  


Supervision	
  
5	
   5	
   100.00%	
   8	
   5	
   62.50%	
   2	
   2	
   100.00%	
  


Orientation	
  and	
  
Counseling	
  


1	
   1	
   100.00%	
   2	
   2	
   100.00%	
   1	
   0	
   0.00%	
  


	
   15	
   12	
   80.00%	
   18	
   13	
   72.22%	
   12	
   9	
   75.00%	
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Elegible Successful Elegible Successful


Ed.D EDUC 8115 0 0 0 0


M.Ed. EDUC 6210 0 0 2 2


EDUC 8121 1 0 0 0


EDUC 8122 1 1 0 0


M.Ed. EDUC 6320 0 0 3 2


Curriculum and Teaching Ed.D. EDUC 8105 1 1 1 1


Special Education M.Ed. EDUC 6855 3 3 0 0


Exercise Science M.Ex.Sc. CIEJ 6069 0 0 0 0


6 5 6 5


2009-2010


83%


School Administration and Supervision


Guidance and Counseling


Ed.D


Candidates whose clinical practice was held in P-12 settings I II


83%


TOTAL


Percentage of successful candidates per academic year
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CLINCAL	
  PRACTICES	
  IN	
  P-­‐12	
  SETTINGS	
  EVALUATIONS	
  


2009-­‐2010,	
  II	
  
Item	
   Criteria	
  


O	
   R	
   G	
   I	
  


1	
   Knowledge	
  of	
  theories,	
  research,	
  and	
  practices	
  that	
  support	
  learning	
   2	
   3	
   0	
   0	
  


2	
  
Ability	
  to	
  apply	
  knowledge	
  of	
  theories,	
  research,	
  and	
  practices	
  that	
  support	
  learning	
   2	
   3	
   0	
   0	
  


3	
  
Knowledge	
  of	
  diverse	
  social	
  and	
  cultural	
  contexts	
  of	
  children,	
  their	
  families,	
  and	
  
communities	
  	
  


3	
   2	
   0	
   0	
  


4	
  
Ability	
  to	
  apply	
  knowledge	
  of	
  diverse	
  social	
  and	
  cultural	
  contexts	
  of	
  children,	
  their	
  
families,	
  and	
  communities	
  


3	
   2	
   0	
   0	
  


5	
  
Knowledge	
  of	
  assessment	
  of	
  school	
  environment	
  and	
  assessment	
  of	
  students'	
  learning,	
  
including	
  students	
  with	
  exceptionalities	
  


3	
   2	
   0	
   0	
  


6	
  
Ability	
  to	
  apply	
  knowledge	
  of	
  assessment	
  of	
  school	
  environment	
  and	
  assessment	
  of	
  
students'	
  learning,	
  including	
  students	
  with	
  exceptionalities	
  


3	
   2	
   0	
   0	
  


7	
   Knowledge	
  of	
  the	
  creation	
  of	
  positive	
  environments	
  for	
  all	
  students	
   3	
   2	
   0	
   0	
  


8	
   Ability	
  to	
  apply	
  knowledge	
  of	
  the	
  creation	
  of	
  positive	
  environments	
  for	
  all	
  students	
   3	
   2	
   0	
   0	
  


9	
   Knowledge	
  of	
  technology	
  for	
  candidates'	
  professional	
  practice	
   2	
   3	
   0	
   0	
  


10	
   Ability	
  to	
  apply	
  knowledge	
  of	
  technology	
  for	
  candidates'	
  professional	
  practice	
   2	
   3	
   0	
   0	
  


11	
   Knowledge	
  about	
  institutional	
  policies	
  that	
  regulate	
  the	
  candidate’s	
  profession	
   3	
   2	
   0	
   0	
  


12	
  
Ability	
  to	
  apply	
  knowledge	
  about	
  institutional	
  policies	
  that	
  regulate	
  the	
  candidate’s	
  
profession	
  


3	
   2	
   0	
   0	
  


13	
   Behaviors	
  which	
  demonstrate	
  fairness	
   3	
   2	
   0	
   0	
  


14	
   Behaviors	
  that	
  demonstrate	
  the	
  belief	
  that	
  all	
  students	
  can	
  learn	
   3	
   2	
   0	
   0	
  


	
   O:	
  	
  outsdanding	
  
R:	
  	
  remarkable	
  
G:	
  	
  good	
  
I:	
  	
  inadequate	
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CLINICAL PRACTICES 
EDUCATIONAL ADMINISTRATION AND SUPERVISION MASTERS PROGRAM 


(EDUC 6210) 


2009-2010, II 
Item NCATE 


Standards CRITERIA 


Exc VG G Avg Poor 


1. 1 
1e, 3c Strategic leadership:  demonstrates knowledge and ability to propitiate success 


of all students by facilitating the development, articulation, implementation, and 
sustenance of the school vision by consensus. 


2 0 0 0 0 


2. 2 


1e, 3c Didactic leadership:  demonstrates knowledge and ability to promote success 
of all students by nurturing a positive school culture, and an effective 
educational program, applying best practices to facilitate student learning;  and 
by designing comprehensive plans aimed at facilitating the professional 
development of the institutions’ work team. 


2 0 0 0 0 


3. 3 
1e, 3c Administrative leadership:  demonstrates knowledge and ability to promote 


success of all students by administering the organization through operation 
management and resources allocation. 


2 0 0 0 0 


4. 4 


1e, 1f, 3c, 4a Community leadership:  demonstrates knowledge and ability to promote 
success of all students by collaborating with families and other members of the 
community, responding to the diversity of interests and needs, and through the 
mobilization of community resources. 


2 0 0 0 0 


5. 5 
1e, 1f, 1g, 3c, 
4a 


Ethical leadership: demonstrates knowledge and ability to promote success of 
all students by acting with integrity, fairness, and according to ethical principles 
in the practicum setting. 


2 0 0 0 0 


6. 6 
1e, 1f, 1g, 3c, 
4a 


Political leadership:  demonstrates knowledge and ability to promote success 
of all students by understanding, being responsive to, and influencing in the 
political, social, economic, legal, and cultural contexts. 


2 0 0 0 0 


7. 7 
1e, 3c Demonstration of academic capacities:  aptitude, expertise, and the potential 


to promote his/her intellectual development and that of the population in which 
he/she is inserted. 


2 0 0 0 0 


8. 8 
1e Demonstration of the capacity to research/create: keep actualized in recent 


literature, conduct research,  and publish. 
 


2 0 0 0 0 


9. 9 1e, 1g, 3c Demonstration of appropriate attitude:  respectful disposition to fulfill with 
his/her responsibilities as an educational leader. 2 0 0 0 0 


10. 10 1e, 3c Demonstration of the capacity to express himself/herself orally, by writing, 
and non-verbally. 1 1 0 0 0 
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DEPARTAMENTO DE 
ESTUDIOS GRADUADOS 


UNIVERSIDAD DE PUERTO RICO 
 


RECINTO DE RÍO PIEDRAS 
FACULTAD DE EDUCACIÓN 


APARTADO 23304 
SAN JUAN, PR  00931‐3304 


 
 
 
 
 
 
 
 
 
 


TEL. 787‐764‐0000 


 
 
 


 
Results obtained in Projects, Thesis and Dissertations 


2009‐2010 
  O  R  G 
Master Level       


School Administration and Supervision  2  2   
Counseling and Guidance  3  2   
Curriculum and Teaching : Science  2     
Curriculum and Teaching:  Spanish       
Curriculum and Teaching: History    1  2 
Curriculum and Teaching: Mathematics      1 
Child Education  5  2   
Special Education  2     
Ecology       
Exercise Science  1     
Research and Evaluation in Education  2  3   
TESL  3  1   
Doctoral Level       


School Administration and Supervision  4  1   
Guidance and Counseling    1   
Curriculum and Teaching: Science  1  2   
Curriculum and Teaching: Spanish  1     
Curriculum and Teaching History  1  1   
Curriculum and Teaching Mathematics       
TESL      1 
TOTAL  27  16  4 
Percentage  57%  34%  8.5% 
O: Outstanding; R: Remarkable; G: Good 


 
 


Page 7 of 8







	
  
	
  
	
  
	
  
	
  


DEPARTAMENTO	
  DE	
  
ESTUDIOS	
  GRADUADOS	
  


UNIVERSIDAD	
  DE	
  PUERTO	
  RICO	
  
	
  


RECINTO	
  DE	
  RÍO	
  PIEDRAS	
  
FACULTAD	
  DE	
  EDUCACIÓN	
  


APARTADO	
  23304	
  
SAN	
  JUAN,	
  PR	
  	
  00931-­‐3304	
  


	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  


TEL.	
  787-­‐764-­‐0000	
  


	
  
Thesis, Projects and Dissertartions Rubric Results 


Masters and Doctoral Level 
2009-2010 


Masters Level Doctoral Level TOTAL 
Domain Criteria 


O	
   R	
   G	
   O	
   R	
   G	
   O	
   R	
   G	
  


Integration	
  of	
  
knowledge	
  


Describes	
  the	
  problem,	
  need	
  or	
  theme	
  of	
  study	
  
24	
   7	
   1	
   10	
   1	
   1	
   34	
   77.27%	
   8	
   18.18%	
   2	
   4.55%	
  


Integration	
  of	
  
knowledge	
  


Demonstrates	
  conceptual	
  knowledge	
  of	
  the	
  problem	
  or	
  theme	
  
of	
  study	
   23	
   8	
   2	
   8	
   3	
   1	
   31	
   68.89%	
   11	
   24.44%	
   3	
   6.67%	
  


Integration	
  of	
  
knowledge	
  


Justifies	
  the	
  problem	
  or	
  theme	
  of	
  study	
  	
  in	
  relation	
  to	
  	
  the	
  	
  
educational-­‐social	
  context	
  and	
  field	
  of	
  studies	
   26	
   6	
   1	
   8	
   3	
   1	
   34	
   75.56%	
   9	
   20.00%	
   2	
   4.44%	
  


Research/Creative	
  
Activity	
  


Presents	
  a	
  methodology	
  appropriate	
  for	
  the	
  problem	
  and	
  
research	
  question,	
  or	
  appropriate	
  procedures	
  for	
  the	
  project	
   21	
   10	
   1	
   10	
   1	
   1	
   31	
   70.45%	
   11	
   25.00%	
   2	
   4.55%	
  


Integration	
  of	
  
knowledge	
  


The	
  document	
  reflects	
  an	
  in-­‐depth	
  analysis	
  of	
  the	
  data	
  in	
  
relation	
  to	
  conceptual	
  framework	
  and	
  revised	
  literature	
   19	
   11	
   3	
   6	
   4	
   2	
   25	
   55.56%	
   15	
   33.33%	
   5	
   11.11%	
  


Integration	
  of	
  
knowledge/Research	
  


Discussion	
  is	
  related	
  to	
  the	
  field	
  of	
  studies	
  and	
  the	
  educational	
  	
  
-­‐	
  social	
  context	
   17	
   13	
   2	
   8	
   3	
   1	
   25	
   56.82%	
   16	
   36.36%	
   3	
   6.82%	
  


Effective	
  
communication	
  


Reflects	
  coherence	
  and	
  correction	
  in	
  the	
  written	
  expression	
  	
  
19	
   11	
   3	
   9	
   1	
   2	
   28	
   62.22%	
   12	
   26.67%	
   5	
   11.11%	
  


Effective	
  
communication	
  


Utilizes	
  appropriate	
  professional	
  	
  writing	
  style	
  consistently	
  
21	
   8	
   4	
   8	
   3	
   1	
   29	
   64.44%	
   11	
   24.44%	
   5	
   11.11%	
  


In	
  some	
  instances,	
  the	
  committe	
  didn’t	
  respond	
  to	
  specific	
  criteria,	
  which	
  explains	
  why	
  the	
  total	
  in	
  some	
  is	
  not	
  45.	
  


O:	
  Outstanding;	
  R:	
  Remarkable;	
  G:	
  Good	
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OSP Supplementary Results (09-10 II)


Example of Presentations and Conferences that Address Diversity


Initial Level

Puerto Rican Congress of Research in Education

· One of the most prominent activities sponsored by the EMH College of Education is the Puerto Rican Congress of Research in Education in where a large number of initial and advanced level students of our institution participate, as well as a large number of professors and researchers of different universities from Puerto Rico, the Caribbean, Latin America, the United States and Europe. Moreover, in all of these Congresses the issue of diversity (gender, class, ethnic, racial, students with disabilities, etc.) is addressed from different perspective in a large number of its presentations. The last three of these Congresses were:


· 8th Congress. Title: Democratic Education, Equity and Diversity. Date: March 2, 3 and 4 2005.


· 9th Congress. Title: Educational Research, Policies and Practices. Date. March 7, 8 and 9 2007.


· 10th Congress. Title: Educational Research and Policies in the Knowledge Society. Date: March 11, 12 and 13 2009.


Other presentations


* 
Torres González, Roamé (4 de octubre de 2008). CARTOGRAFÍAS DEL IDIOMA: HACIA UN MAPA DE LAS PRÁCTICAS LINGÜÍSTICAS DE LOS PUERTORRIQUEÑOS EN LA ISLA Y LOS ESTADOS UNIDOS . Roamé Torres González, Conferencia Cartografías de identidades: Puerto Rico/rriqueños(as) en el siglo XXI. San Juan : Asociación de Estudios Puertorriqueños

· Maldonado, Jorge  y otros (27 de octubre de 2010). Métodos para la enseñanza de la lectoescritura a estudiantes excepcionales. UPR, Río Piedras.


· Miró, Ana; Otero, Ruth; Vega, Edwin y otros (12 de mayo de 2009). Matemática para todos. UPR, Río Piedras.

* 
Yudkin Suliveres, Anita (26 de febrero de 2009). De una cultura de guerra a una cultura de paz: Apuntes para educar en estos tiempos.. : Dpto. de Humanidades, UPR, Recinto de Bayamón. 

· Yudkin Suliveres, Anita & Anaida Pascual Morán (18 de noviembre de 2009). Ideas fuerza de la educación en derechos humanos en Iberoamérica - Discusión por los autores. Seminario Internacional de Educación en Derechos Humanos y Convivencia Escolar. Santiago, Chile. 

· Yudkin Suliveres, Anita & Pascual Morán, Anaida (17 y 18 de noviembre de 2008). Investigación sobre la educación en derechos humanos y para una cultura de paz en Puerto Rico. Abraham Magendzo, Coloquio y mesa de diálogo sobre educación y derechos humanos. Santiago, CHile: Oficina Regional de la UNESCO para América Latina y el Caribe y OEI. - Dra. Anita L. Yudkin Suliveres

· Yudkin Suliveres, Anita & Pascual Morán, Anaida (18 de noviembre de 2008). Taller sobre Convivencia Escolar, Educación en Derechos Humanos y para la Paz. eminario Internacional de Educación en Derechos Humanos y Convivencia Escolar. Santiago, Chile: Oficina Regional de la UNESCO, OEI, Univ. Humanismo Cristiano, Chile. - Dra. Anita L. Yudkin Suliveres

· Yudkin Suliveres, Anita & Pascual Morán. Anaida (12 de marzo de 2009). Educación en derechos humanos y para una cultura de paz en Iberoamérica.: Ideas Fuerza en Puerto Rico y República Dominicana.. X Congreso Puertorriqueño de Investigación en la Educación. Facultad de Educación, Universidad de Puerto Rico

· Yudkin Suliveres, Anita; Picón, Rafael; López, Enery; Baqué, Isamar; Falcón, Widbeth; Laureano, Neyvelisse & Torres, Jania (12 de marzo de 2009). Temas y actividades para una cultura de paz. X COngreso Puertorriqueño de Investigación en la Educación. Facultad de Educación, Universidad de Puerto Rico

· Yudkin Suliveres, Anita & Pascual Morán, Anaida (). Educar para una cultura de paz: Principios y pautas en torno a por qué, para qué y cómo. : Capacitación para maestros/as escuela elemental de la UPR. 

· Yudkin Suliveres, Anita (17 de abril de 2008). Educando para la paz en y desde la Universidad: Una perspectiva interdisciplinaria. 20 Congreso de Educación y Pensamiento. Ponce, Puerto Rico: Proyecto para el Desarrollo de Destrezas de Pensamiento. 

· Yudkin Suliveres, Anita (18 de octubre de 2007). Aprender a convivir: Principios y pautas en torno a por qué, para qué y cómo construir cultura de paz. Convención Anual de la Asociación Puertorriqueña de Consejería Profesional. Ponce, Puerto Rico

· Yudkin Suliveres, Anita (18 de septiembre de 2007). Educar en derechos humanos con la niñez y la juventud: Reto para la escuela y la ciudad. Precongreso Ciudades Amigas de la Niñez: Una estrategia para Puerto Rico y el Caribe. Caguas, Puerto Rico: Municipio de Caguas. - 

· Yudkin Suliveres, Anita (6 de junio de 2008). Derechos humanos y educación. : Departamento de Educación/Procuraduría de la Mujer/Universidad de Puerto Rico

· Yudkin Suliveres, Anita (8 de agosto de 2007). Reflection, Action and Transformation in Peace Education. 25th International Institute on Peace Education. United Nations, New York: International Institute on Peace Education, Teacher's College, Columbia University

Presentations and Conferences Regarding Diversity-initial level


Universidad de Puerto Rico


Recinto de Río Piedras


Facultad de Educación


Práctica Docente


Total of candidates that enrolled and completed Clinical Practicum in the College of Educacion, UPR Rio Piedras

		Academic Year

		Enrolled

		Completed



		First semester 2006-07

		254

		247



		Second semester 2006-07

		287

		284



		First semester 2007-08

		254

		247



		Second semester 2007-08

		274

		269



		First semester 2008-09

		239

		236



		Second semester 2008-09

		289

		285





Reported by the Office of the Registrar

Total number of candidates that enroll and complete clinical practicum


Assessment Data on Clinical Practicum for Programs not Nationally Reviewed 

2008-2009

		Programs

		Comp 1

		Comp 2

		Comp 3

		Comp 4

		Comp 5

		Comp 6

		Comp 7

		Comp 8

		Comp 9

		Comp 10



		Business Education


General Program


Secretarial Program

		3.17

		3.09

		3.17

		3.17

		3.17

		3.26

		3.26

		3.46

		2.97

		2.86



		Secondary Education

		



		Art




		3.74

		3.77

		3.77

		3.74

		3.77

		3.89

		3.69

		3.74

		3.77

		3.77



		Family Ecology




		3.37

		4.00

		3.94

		3.69

		3.94

		3.94

		3.66

		3.89

		3.69

		4.00



		Industrial Arts/ Vocational Education




		3.54

		3.60

		3.54

		3.66

		3.26

		3.86

		3.54

		3.77

		3.69

		3.09



		Music




		3.26

		3.46

		3.69

		3.29

		3.80

		3.74

		3.37

		3.57

		3.66

		3.86



		Spanish




		3.80

		3.80

		3.89

		3.86

		3.80

		3.94

		3.80

		3.94

		3.86

		3.94



		Theater




		3.54

		3.54

		3.46

		3.57

		3.57

		3.60

		3.57

		3.77

		3.54

		3.66





Source: Practicum Office Data Base

Scale:  Initial (1), In Progress (2), Met (3), Outstanding (4)

		Competencies



		1- 

		Content Knowledge:  Teacher candidates demonstrate ample and  profound knowledge 

     of the subject matter and organize the learning experiences in a significant manner.

		6-

		Learning Environment: Teacher candidates demonstrate the ability to distribute time 

     and use a variety of techniques that facilitate active participation and an adequate  

     learning environment.



		2- 

		Knowledge of the student and the learning process:  Teacher candidates demonstrate knowledge    


     of how students develop and how they learn and organize learning activities that attend the 


     emotional and intellectual needs, as well as their talents. 

		7-

		Communication Skills:  Teacher candidates demonstrate correct use of language in 

     both oral and written communication.



		3-

		Instructional Planning:  Teacher candidates plan lessons based on the knowledge of the subject 

     matter, students, community, and the curriculum goals. 

		8-

		Professional Performance:  Teacher candidates demonstrate a behavior that is in 

     accordance with the norms and principals established by the educational 


     institution.



		4-

		Teaching Implementation:  Teacher candidates select and utilize strategies, techniques, methods 

     and adequate materials which are varied for the objectives of the teaching-learning process.

		9-

		Personal and Professional Development:  Teacher candidates reflect upon his or her 

     educational practices and participates in professional development activities. 



		5-

		Evaluation of Learning:  Teacher candidates utilize assessment strategies to collect information 

     of student’s learning. Design and adapt evaluation instruments to guarantee a continuous 

     development of physical, cognitive, social, and emotional aspects of learning. 

		10-

		Relationship with the Community (school, parents, agencies, etc.):  Teacher candidates 

     establish relationships with his or her colleagues, parents and with other community 

     institutions which contributes to the learning and well being of the students.





Assessment Data on Clinical Practicum for Programs not Nationally Reviewed

2007-2008

		Programs

		Comp 1

		Comp 2

		Comp 3

		Comp 4

		Comp 5

		Comp 6

		Comp 7

		Comp 8

		Comp 9

		Comp 10



		Business Education


General Program


Secretarial Program

		3.60

		3.60

		3.69

		3.69

		3.46

		3.80

		3.60

		3.94

		3.60

		3.40



		Secondary Education

		



		Art




		3.60

		3.54

		3.77

		3.74

		3.57

		3.80

		3.74

		3.94

		3.94

		3.77



		Family Ecology




		3.00

		3.69

		3.54

		4.00

		4.00

		4.00

		3.26

		4.00

		4.00

		4.00



		Industrial Arts/ Vocational Education




		3.60

		3.77

		3.29

		3.80

		3.60

		3.77

		3.66

		3.60

		3.54

		3.46



		Music




		3.06

		3.26

		3.17

		2.97

		3.49

		3.66

		3.09

		3.74

		3.06

		3.86



		Spanish




		3.80

		3.77

		3.86

		3.80

		3.80

		3.80

		3.86

		3.80

		3.86

		3.74



		Theater




		3.17

		3.49

		3.40

		3.34

		3.40

		3.54

		3.54

		3.49

		3.57

		3.29





Source: Practicum Office Data Base

Scale:  Initial (1), In Progress (2), Met (3), Outstanding (4)

		Competencies



		1- 

		Content Knowledge:  Teacher candidates demonstrate ample and  profound knowledge 


     of the subject matter and organize the learning experiences in a significant manner.

		6-

		Learning Environment: Teacher candidates demonstrate the ability to distribute time 


     and use a variety of techniques that facilitate active participation and an adequate  


     learning environment.



		2- 

		Knowledge of the student and the learning process:  Teacher candidates demonstrate knowledge    


     of how students develop and how they learn and organize learning activities that attend the 


     emotional and intellectual needs, as well as their talents. 

		7-

		Communication Skills:  Teacher candidates demonstrate correct use of language in 


     both oral and written communication.



		3-

		Instructional Planning:  Teacher candidates plan lessons based on the knowledge of the subject 


     matter, students, community, and the curriculum goals. 

		8-

		Professional Performance:  Teacher candidates demonstrate a behavior that is in 


     accordance with the norms and principals established by the educational 


     institution.



		4-

		Teaching Implementation:  Teacher candidates select and utilize strategies, techniques, methods 


     and adequate materials which are varied for the objectives of the teaching-learning process.

		9-

		Personal and Professional Development:  Teacher candidates reflect upon his or her 


     educational practices and participates in professional development activities. 



		5-

		Evaluation of Learning:  Teacher candidates utilize assessment strategies to collect information 


     of student’s learning. Design and adapt evaluation instruments to guarantee a continuous 


     development of physical, cognitive, social, and emotional aspects of learning. 

		10-

		Relationship with the Community (school, parents, agencies, etc.):  Teacher candidates 


     establish relationships with his or her colleagues, parents and with other community 


     institutions which contributes to the learning and well being of the students.





Assessment Data on Clinical Practicum for Programs not Nationally Reviewed

2006-2007

		Programs

		Comp 1

		Comp 2

		Comp 3

		Comp 4

		Comp 5

		Comp 6

		Comp 7

		Comp 8

		Comp 9

		Comp 10



		Business Education


General Program


Secretarial Program

		3.49

		3.57

		3.77

		3.49

		3.49

		3.77

		3.60

		3.94

		3.69

		3.34



		Secondary Education

		



		Art




		3.66

		3.86

		3.77

		3.74

		3.86

		3.94

		3.89

		3.77

		3.94

		3.77



		Family Ecology




		3.80

		3.89

		3.89

		3.86

		3.89

		3.86

		3.69

		3.89

		3.89

		3.54



		Industrial Arts/ Vocational Education




		3.60

		3.60

		3.60

		3.60

		3.49

		3.80

		3.74

		3.80

		3.74

		3.66



		Music




		3.66

		3.77

		3.69

		3.54

		3.86

		3.94

		3.57

		3.94

		3.89

		3.89



		Spanish




		3.86

		3.97

		3.89

		3.94

		3.86

		4.00

		3.94

		3.94

		3.94

		3.77



		Theater




		3.46

		3.49

		3.66

		3.49

		3.66

		3.60

		3.66

		3.89

		3.77

		3.66





Source: Practicum Office Data Base


Scale:  Initial (1), In Progress (2), Met (3), Outstanding (4)

		Competencies



		1- 

		Content Knowledge:  Teacher candidates demonstrate ample and  profound knowledge 


     of the subject matter and organize the learning experiences in a significant manner.

		6-

		Learning Environment: Teacher candidates demonstrate the ability to distribute time 


     and use a variety of techniques that facilitate active participation and an adequate  


     learning environment.



		2- 

		Knowledge of the student and the learning process:  Teacher candidates demonstrate knowledge    


     of how students develop and how they learn and organize learning activities that attend the 


     emotional and intellectual needs, as well as their talents. 

		7-

		Communication Skills:  Teacher candidates demonstrate correct use of language in 


     both oral and written communication.



		3-

		Instructional Planning:  Teacher candidates plan lessons based on the knowledge of the subject 


     matter, students, community, and the curriculum goals. 

		8-

		Professional Performance:  Teacher candidates demonstrate a behavior that is in 


     accordance with the norms and principals established by the educational 


     institution.



		4-

		Teaching Implementation:  Teacher candidates select and utilize strategies, techniques, methods 


     and adequate materials which are varied for the objectives of the teaching-learning process.

		9-

		Personal and Professional Development:  Teacher candidates reflect upon his or her 


     educational practices and participates in professional development activities. 



		5-

		Evaluation of Learning:  Teacher candidates utilize assessment strategies to collect information 


     of student’s learning. Design and adapt evaluation instruments to guarantee a continuous 


     development of physical, cognitive, social, and emotional aspects of learning. 

		10-

		Relationship with the Community (school, parents, agencies, etc.):  Teacher candidates 


     establish relationships with his or her colleagues, parents and with other community 


     institutions which contributes to the learning and well being of the students.





Assessment Data on Clinical Practicum for Programs not Nationally Reviewed
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Specialization: Spanish PR30 34 30 30 / 34 = 88% 85% 10%


Professional Competencies: Secundary PR25 233 197 197 / 233 = 85% 86% 67%


Specialization: Science PR70 22 19 19 / 22 = 86% 85% 6%


Specialization: Social Studies PR60 26 20 20 / 26 = 77% 71% 8%


Specialization: Math PR50 15 13 13 / 15 = 87% 83% 4%


Specialization: English PR40 27 25 25 / 27 = 93% 79% 8%


Fundamental Knowledge and 
Communication Competencies


PR10 344 323 323 / 344 = 94% 82% 99%


Professional Competencies: Elementary PR21 154 148 148 / 154 = 96% 87% 45%


Type of Assessment
Assessment


Code
Number


No. of 
Students
Taking


Assessment


No. of 
Students
Passing


Assessment


Institution Pass 
Rate


Statewide
Pass Rate


**Test Takers 
Rate


Institution: Universidad de Puerto Rico, Recinto de Río Piedras


Academic Year: 2008 - 2009  Testing Period: 7/08-6/09
Number of Program Completers: 346


Single-Assessment Level Pass-Rate Data*
Regular Teacher Preparation Program


Universidad de Puerto Rico, Recinto de Río Piedras Single Assessment Pass-Rate Academic Year: 2008 - 2009


* Single Assessment Pass Rate: The proportion of program completers who passed each assessment among all who took the 
assessment.


** Test takers Rate: The ratio of aggregate number of students taking the assessment to the number of program completers for the 
intitution and a specific academic year.
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Summary Pass-Rate** 346 284 284 / 346 = 82% 1702 / 2295 = 74%


Specialization PR30, PR40, 
PR50, PR60, 


PR70


124 107 107 / 124 = 86% 80%


Professional Competencies PR21, PR25 342 301 301 / 342 = 88% 86%


Fundamental Knowledge and 
Comunication Competencies


PR10 344 323 323 / 344 = 94% 82%


Type of Assessment
Assessment


Code Number


No. of 
Students
Taking


Assessment


No. of 
Students
Passing


Assessment


Institution Pass Rate Statewide Pass Rate


Institution: Universidad de Puerto Rico, Recinto de Río Piedras


Academic Year: 2008 - 2009 Testing Period: 7/08-6/09
Number of Program Completers: 346


Aggregate-Assessment Level Pass-Rate Data*
Regular Teacher Preparation Program


Universidad de Puerto Rico, Recinto de Río Piedras Aggregate Assessment Pass-Rate Academic Year: 2008 - 2009


* Aggregate Assessment Pass Rate: The proportion of program completers who passed all the tests they took in each of the skill or 
knowledge areas, among all program completers who took one or more tests in each area (Fundamental Knowledge and Communucation 
Competencies, Professional Competencies and Specialization).


** Summary Pass Rate: The proportion of program completers who passed all tests they took for their areas of specialization among those 
who took one or more tests in their specialization areas.









2008-2009 Pass-rates on content Licensure Tests for Initial Teacher Preparation


University of Puerto Rico

Rio Piedras Campus

Faculty of Education





Table 2a6: Transition Point Assessments for all PreK-12 Initial Programs

		T1-Admission to Programs and Early preparation

		T2-Admission to clinical practice



		T3-Completion of clinical practice



		T4-Graduation

		T-5 After program

completion





		· General Admissions Index

· GPA core courses

· Initial Field Experiences

· E Portfolio I

· Information Skills 

· Initial Program Assessments (SPA and Institutional) 



		· Course grades (general & in program specialty)

· E Portfolio II

· Intermediate Field Experiences

· Writing skills  

· Intermediate Programs (SPA and Institutional) assessments

· Information Skills



		· Clinical practice evaluation (course grade & performance evaluation)

· E Portfolio- summative

· Final SPA and Institutional Programs assessments

· Teacher certification exam scores for general knowledge, professional knowledge, and content knowledge



		· Graduation  GPA 

· Specialty GPA

· Exit surveys (Campus level and Faculty level)

		· Employer

survey 



· Alumni survey 







Key Assessments of Candidates


Table Standard 2b. Summary of Data Collection, Analysis and Evaluation for Initial Programs, Faculty of Education, University of Puerto Rico, Rio Piedras Campus


		Initial Level Assessment data collected

		Timeline for data collection

		Who collects, aggregates and reports

		Timeline for Reporting

		Who analyzes 



		General Admissions Index (GAI), General and Concentration Grade Point Average Prior to Clinical Practice and upon Graduation, other unit operation data


 

		Annual-every August

		Campus Office of Academic Planning

		Annual

		Deans of Academic and Student Affairs



		Field Experiences Rubric Scores




		Every semester- November and April

		Coordinator of Field Experiences, Office of Evaluation

		Annual

		Coordinator of Field Experiences, Assessment and Deans



		Portae I, II and III Rubric Scores




		Every semester- January and June

		Coordinator of Portae Project, Office of Evaluation

		Annual

		Coordinator of Portae,


Coordinator of Assessment



		Information Skills Rubric Scores




		Every semester- December and May

		Coordinator of Information Skills Project

		Annual

		Coordinator of Information Skills Project



		Program (SPA and Institutional) assessments




		Every semester- December and May

		SPA and Institutional Assessment Coordinators, Office of Evaluation

		Annual

		SPA and Institutional Assessment Coordinators, Office of Evaluation, Deans



		Writing Zone Workshop Rubric Scores




		Every semester- January and June

		Writing Zone Workshops Coordinator

		Annual

		Writing Zone Workshops Coordinator






		Clinical Practice Assessment Rubric Scores




		Every semester-January and June

		Coordinator of Clinical Practice

		Annual- every October

		Coordinator of Clinical Practice, Coordinator Assessment



		State Certification Exam Scores

		Every year-


March

		College Board  of Puerto Rico and Latin America

		Every year- May

		Deans of Academic and Student Affairs, Office of Evaluation



		Exit survey

		Every year- May

		Campus Office of Academic Planning, Center for Educational Research

		Annual- September

		Campus Office of Academic Planning, Center for Educational Research



		Alumni Survey


Employer Survey

		Every five years

		Center for Educational Research




		Every five years

		Center for Educational Research








Summary of Data collection, analysis and evaluation


Table 1


Professional Education Faculty 


Fall 2009- Spring 2010


		Academic Rank



		# of Faculty who are full-time in the unit




		# of faculty who are


full-time in the


institution, but part-time in the unit




		# of faculty who are part time at the institution &


assigned to the unit (e.g.,


adjunct faculty)

		# of graduate teaching


assistants teaching or supervising clinical practice






		

		Fall/Spring

		Fall/Spring

		Fall/Spring

		Fall/Spring



		Professors 

		81

		

		2

		N/A



		Associate professors 

		38

		

		0

		N/A



		Assistant professors

		34

		

		0

		



		Instructors

		27

		

		10

		



		Lecturers

		0

		

		

		



		No academic rank

		0

		

		

		



		Total

		180

		

		12

		Totals   192





Source:  Academic Planning Office

Table 1 Professional Education Faculty (Fall 2009 - Spring 2010)


Table #2: 

Facilities Distribution of the EMH College of Education 



		Building 

		Number of classrooms 

		Individual faculty offices 

		Shared faculty offices 

		Laboratories 



		Eugenio María de Hostos 

		30 

		84 

		8 

		14 



		Home Management 

		3 

		1 

		3 

		3 



		Occupational and Technology Education 

		2 

		4 

		1 

		7 



		Physical Education/Recreation 

		21 

		22 

		4 

		2 



		Family Ecology & Nutrition 

		4 

		2 

		5 

		5 



		Preschool Dev. Center 

		6 

		0 

		1 

		0 



		Elementary Lab. School 

		17 

		0 

		0 

		0 



		Secondary Lab. School 

		20 

		0 

		4 

		7 



		TOTAL 

		103 

		113 

		26 

		38 







Facilities distribution -Table.docx
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PROGRAM OF EDUCATION, UPR AT Río Piedras

Candidates’ Proficiencies- Standard Alignment Matrix – Initial Programs

Standard 1:  Candidate Knowledge, Skills and Dispositions --  Candidates’ preparing to work in schools as teachers and other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills and dispositions necessary to help all students learn.  Assessments indicate that candidates meet professional, state, and institutional standards.


		UPR – Río Piedras Campus


Graduates Profile




		EMH College of Education


Conceptual Framework

		INTASC Principles




		State Standards


(PR Council on Higher Education)



		1. Will have developed the ability for reflective and critical thinking that fosters social, cultural, environmental and civic responsibility, and the ability to incorporate lifelong learning.




		Principle #10: Professional and reflective professional action and development 

The educator in development initiates her/his own learning and exerts leadership in the decision making process. She/he acts and founds her/his actions with arguments in which she/he integrates pedagogical, psychological, sociological, and philosophical considerations that are pertinent in context.  She/he reflects critically about the ethical and social implications of her/his educational practices from a perspective that values and promotes democratic life, social justice, the dignity of human life and a culture of peace. 

		INTASC 9:  Professional Commitment and Responsibility 


The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.



		Section 2.1.9:  The teacher candidate is a reflective practitioner who continually assesses the effects of choices and actions on others.  This reflective practitioner actively seeks out opportunities to grow professionally and utilizes the assessment and professional growth to generate more learning for more students.





		2. Will be able to communicate effectively, orally or in writing, in Spanish, in English as a second language, and to the extent possible, in a third language; and will have acquired knowledge of the literary and cultural legacies of these tongues.




		Principle #6:  Language

The educator in development knows and values the Spanish language and is competent in its spoken and written usage.  Also, she/he knows the English language in its spoken and written expression. She/he promotes exploring and interaction through various verbal and nonverbal modalities of expression.




		INTASC 6:  Communication Skills 


The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction.



		Section 2.1.7:  The teacher candidate models effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.





		3. Will understand the processes of knowledge creation in diverse fields of knowledge and the connections between them.

		Principle #1:  The disciplines and general education 


The educator in development recognizes and critically analyzes the core concepts, research methods, and structure of the disciplines of their specialization and of the disciplines derived from the social sciences, humanities, and natural sciences. He/she establishes connections among these disciplines and develops learning experiences that facilitate their comprehension.

		INTASC 1: Knowledge of Subject Matter 


The teacher understands the central concepts, tools of inquiry, and structure of the disciplines he or she teaches and can create learning experiences that make these aspects of subject matter meaningful to students.

		Section 2.1.1: The teacher candidate understands the central concepts, tools of inquiry and structures of the discipline(s) within the context of a global society and creates learning experiences that make these aspects of subject matter meaningful for students.



		4. Will have developed esthetic sensitivities through the arts and literature; an understanding of human processes in time and space; comprehension of the concepts and methodologies of the natural, social and humanistic sciences; the ability for logical mathematical and/or quantitative reasoning and an awareness of his or her overall health and wellness.




		Principle #1:  The disciplines and general education 


The educator in development recognizes and critically analyzes the core concepts, research methods, and structure of the disciplines of their specialization and of the disciplines derived from the social sciences, humanities, and natural sciences. He/she establishes connections among these disciplines and develops learning experiences that facilitate their comprehension.

		INTASC 1: Knowledge of Subject Matter 


The teacher understands the central concepts, tools of inquiry, and structure of the disciplines he or she teaches and can create learning experiences that make these aspects of subject matter meaningful to students.




		Section 2.1.1: The teacher candidate understands the central concepts, tools of inquiry and structures of the discipline(s) within the context of a global society and creates learning experiences that make these aspects of subject matter meaningful for students.



		5. Will have knowledge of the impact of human actions on the environment, and will demonstrate an ethic of respect for the environment.




		Principle #10:  Professional and reflective professional action and development 


The educator in development initiates her/his own learning and exerts leadership in the decision making process. She/he acts and founds her/his actions with arguments in which she/he integrates pedagogical, psychological, sociological, and philosophical considerations that are pertinent in context.  She/he reflects critically about the ethical and social implications of her/his educational practices from a perspective that values and promotes democratic life, social justice, the dignity of human life and a culture of peace. 

		INTASC 9:  Professional Commitment and Responsibility 


The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.



		Section 2.1.1: The teacher candidate understands the central concepts, tools of inquiry and structures of the discipline(s) within the context of a global society and creates learning experiences that make these aspects of subject matter meaningful for students.





		6. Will have acquired substantial knowledge and competencies in at least one field of study or discipline.




		Principle #2: Learning and development 

The educator in development understands the diverse ways in which individuals learn and develop and is capable of creating learning environments that address diversity and stimulate the integral development of all. 


Principle #3  Planning


The educator in development adapts and designs teaching and other akin functions, grounded on her/his knowledge of the discipline, the characteristics of the students in their particular socio-cultural contexts and the goals of the curriculum or program.


Principle # 8 Evaluation and assessment 

The educator in development knows and uses appropriate, varied, and ethical techniques to continuously interpret and evaluate the performance and achievement of all students as well as for other educational decisions.

		INTASC 2: Knowledge of Human Development and Learning

The teacher understands how children learn and develop and can provide opportunities that support their intellectual, social, and personal development.

INTASC 3: Adapting Instruction to Individual Needs

The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

INTASC 8: Assessment of Student Learning

The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

		Section 2.1.2:  The teacher candidate understands how students learn and develop, and provides learning opportunities that support the intellectual, social, and personal development of all students.


Section 2.1.8:  The teacher candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of  the learner



		7. Will have acquired the knowledge and competencies necessary for research and creation.




		Principle #4:  Critical thinking, research and creativity 

The educator in development uses and promote critical thinking and creativity among all her/his students, has the capability to analyze and interpret quantitative and qualitative information and to solve problems. She/he undertakes contextualized research and creation projects that contribute varied and innovative perspectives to her/his educational and professional practice.




		INTASC 4:  Multiple Instructional Strategies


The teacher understands and uses a variety of instructional strategies to encourage student’s development of critical thinking, problem solving and performance skills.



		Section 2.1.5:  The teacher candidate uses a variety of instructional strategies to encourage student’s development of critical thinking, problem solving, and performance skills 



		8. Will have developed a critical comprehension of diverse ways of thinking and norms of practice, including ethical, moral, legal and religious considerations.




		Principle #10:  Professional and reflective professional action and development 

The educator in development initiates her/his own learning and exerts leadership in the decision making process. She/he acts and founds her/his actions with arguments in which she/he integrates pedagogical, psychological, sociological, and philosophical considerations that are pertinent in context.  She/he reflects critically about the ethical and social implications of her/his educational practices from a perspective that values and promotes democratic life, social justice, the dignity of human life and a culture of peace. 




		INTASC 9:  Professional Commitment and Responsibility 


The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.



		Section 2.1.9:  The teacher candidate is a reflective practitioner who continually assesses the effects of choices and actions on others.  This reflective practitioner actively seeks out opportunities to grow professionally and utilizes the assessment and professional growth to generate more learning for more students.





		9. Will understand and will be able to evaluate and function within Puerto Rican reality as well as within Caribbean, hemisphere and world cultural diversity and processes.  This will allow him/her to contribute effectively to the enhancement of the quality of life within Puerto Rican society and to develop concern and social responsibility for events at the Caribbean, hemisphere and world levels.




		Principle  #9: Community and social contexts 


The educator in development comprehends how the diverse social, cultural, economic, and political contexts at the local, national and international levels relates upon her/his educational and professional practice. She/he promotes fair and respectful relations with the diverse members of the learning community to which she/he belongs and of the external community.



		INSTAC 10:  Partnerships


The teacher fosters relationships with school colleagues, parents and agencies in the larger community to support student’s learning and well being.

		Section 2.1.10:  The teacher candidate fosters relationships with school colleagues, parents, and educational partners in the larger community to support student learning and well being.



		10. Will have developed the competencies necessary for the search, effective management and ethical use of information, as well as for the use of technology as a tool for the creation, management and application of knowledge.




		Principle  #7:  Educational technologies 

 The educator in development integrates emerging educational technologies into her/his educational practice to stimulate active and meaningful learning of all students, social interaction and inclusion, as well as to promote and facilitate research, creation, and communication. She/he comprehends the value of these technologies for educational and professional practice, its concepts and applications. She/he integrates them reflectively from ethical, humanistic and constructivist perspectives. 


Principle #4:  Critical thinking, research and creativity 

The educator in development uses and promote critical thinking and creativity among all her/his students, has the capability to analyze and interpret quantitative and qualitative information and to solve problems. She/he undertakes contextualized research and creation projects that contribute varied and innovative perspectives to her/his educational and professional practice.

		INTASC 6:  Communication Skills 

The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction.




		Section 2.1.9:  The teacher candidate is a reflective practitioner who continually assesses the effects of choices and actions on others.  This reflective practitioner actively seeks out opportunities to grow professionally and utilizes the assessment and professional growth to generate more learning for more students.





		11. Will have developed competencies for teamwork, decision making, problem solving and development of creativity and imagination.




		Principle #5:  Motivation

The educator in development knows and uses strategies for individual and group motivation to create educational environments for all which promote active learning, positive social interactions, collaboration, teamwork, and initiative. 

		INTASC 5: Classroom Motivation and Management


The teacher uses an understanding of individual and group motivation to create a learning environment that encourages positive social interactions, active engagement in learning and self motivation




		Section 2.1.6:  The teacher candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.
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PROGRAM OF EDUCATION, UPR AT Río Piedras


Candidates’ Proficiencies- Standard Alignment Matrix – Advanced Programs
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		Program Name




		Award Level

		Number of Candidates


Enrolled 

		Agency or Association


Reviewing Programs 

		Program Report Submitted for National Review Yes/No)

		State Approval


Status 

		Status of National Recognition of Programs by NCATE



		Business Education

		

		

		

		

		

		



		  General Program

		B.A.

		73

		PRCHE*

		   No**

		Approved

		



		  Secretarial Program

		B.A.

		53

		PRCHE

		No

		Approved

		



		Elementary Education

		

		

		

		

		

		



		  Fourth to Sixth Grade

		B.A.

		144

		PRCHE/ACEI

		Yes

		Approved

		Recognized/Conditions



		  Kindergarten to Third Grade

		B.A.

		143

		PRCHE/NAEYC

		Yes

		Approved

		Recognized/Conditions



		  Special Education

		B.A.

		210

		PRCHE/CEC

		Yes

		Approved

		Recognized/Conditions



		  Teaching English to Spanish Speakers

		B.A.

		67

		PRCHE/TESOL

		Yes

		Approved

		Recognized/Conditions



		  Extension

		B.Sc.

		31

		PRCHE

		No

		Approved

		



		  Pre-School Education

		B.A.

		158

		PRCHE/NAEYC

		Yes

		Approved

		Recognized



		Secondary Education

		

		

		

		

		

		



		  Art

		B.A.

		96

		PRCHE

		No

		Approved

		



		  Biology

		B.A.

		110

		PRCHE/NSTA

		Yes

		Approved

		Recognized



		  Chemistry

		B.A.

		88

		PRCHE/NSTA

		Yes

		Approved

		Recognized



		  Family Ecology

		B.A.

		55

		PRCHE

		No

		Approved

		



		  General Sciences

		B.A.

		159

		PRCHE/NSTA

		Yes

		Approved

		Recognized



		  History

		B.A.

		139

		PRCHE/NCSS

		Yes

		Approved

		Recognized/Conditions



		  Industrial Arts

		B.A.

		88

		PRCHE

		No

		Approved

		



		  Mathematics

		B.A.

		110

		PRCHE/NCTM

		Yes

		Approved

		Recognized/Probation



		  Music

		B.A.

		98

		PRCHE

		No

		Approved

		



		  Physical Education

		B.A.

		249

		PRCHE/NASPE

		Yes

		Approved

		Recognized/Probation



		  Physics

		B.A.

		78

		PRCHE/NSTA

		Yes

		Approved

		Recognized



		  Social Studies 

		B.A.

		45

		PRCHE/NCSS

		Yes

		Approved

		Recognized/Conditions



		  Spanish

		B.A.

		139

		PRCHE

		No

		Approved

		



		  Teaching English to Spanish Speakers

		B.A.

		129

		PRCHE/TESOL

		Yes

		Approved

		Recognized/Conditions



		  Theater

		B.A.

		123

		PRCHE

		No

		Approved

		



		Vocational Education

		B.A.

		93

		PRCHE

		No

		Approved

		



		Recreation

		B.A.

		45

		PRCHE

		No

		Approved

		



		*Puerto Rico Council on Higher Education (PRCHE)

**Programs not submitted for National Review are submitted to the Campus Institutional Programs Evaluation Committee (CIEPA Spanish acronym) under the Campus Academic Deanship.
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Table 3 - Advanced Preparation Programs and Their Review Status


		Program Name

		Award Level



		Number of Candidates Enrolled 

		Agency or


Association 


Reviewing


Programs 

		Program Report


Submitted for


National Review




		State Approval Status  

		Status of National Recognition of Programs by NCATE



		Master’s Degree

		

		

		

		

		

		



		Curriculum and Teaching

		M.Ed.

		57

		PRCHE

		N/A

		Approved

		



		Early Childhood Education

		M.Ed.

		46

		PRCHE

		N/A

		Approved

		



		Educational Administration


and Supervision

		M.Ed.

		27

		PRCHE


ELCC

		No*

		Approved

		Please, see note *



		Educational Research and Evaluation

		M.Ed.

		19

		PRCHE

		N/A

		Approved

		



		Guidance and Counseling

		M.Ed.

		38

		PRCHE / CACREP

		No*

		Approved

		Please, see note *



		Family Ecology

		M.Ed.

		5

		PRCHE

		N/A

		Approved

		



		Special Education

		M.Ed.

		24

		PRCHE

		N/A

		Approved

		



		Teaching of English as a


Second Language

		M.Ed.

		17

		PRCHE

		N/A

		Approved

		



		Exercise Science

		M.Sx.Sc.

		18

		CAAHEP

		No**

		Approved

		Please, see note *



		Doctoral Degree

		

		

		

		

		

		



		Curriculum and Teaching

		Ed.D.

		109

		PRCHE

		N/A

		Approved

		



		Educational Administration


and Supervision

		Ed.D.

		75

		PRCHE / ELCC

		No*

		Approved

		Please, see note *



		Guidance and 


Counseling

		Ed.D.

		46

		PRCHE / CACREP

		No*

		Approved

		Please, see note *





*  Puerto Rico Council on Higher Education (PRCHE)


** There are currently five programs that are working on submitting their programs for national review. However, the submission of both programs in Administration and Supervision programs are on hold, until major curricular revisions are approved by the pertinent UPR authorities. Dr. Margaret D. Crutchfield, Associate Vice President for Program Review, National Council for Accreditation of Teacher Education made this suggestion when the unit consulted NCATE about this issue (please, see exhibit Crutchfield, Nov. 2008) 
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Tables: 1.a.5


Table of General Admissions Index

Academic Year 2008-2009


		Programs

		250


-


259

		260


-


269

		270


-


279

		280


-


289

		290


-


299

		300


-


309

		310


-


319

		320


-


329

		330


-


339

		340-


349

		350


-


359

		360


-


369

		370


-


379

		Total



		Business Education



		General Program




		0

		0

		10

		3

		0

		0

		0

		0

		0

		0

		1

		0

		0

		14



		Secretarial Program



		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0



		Secondary Education



		Art



		0

		0

		11

		3

		2

		2

		1

		0

		0

		2

		0

		0

		0

		21



		Family Ecology




		0

		0

		2

		0

		1

		0

		2

		0

		0

		0

		0

		0

		0

		5



		Industrial Arts




		0

		11

		10

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		22



		Vocational Education




		11

		21

		2

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		34



		Music




		0

		0

		0

		3

		0

		1

		0

		3

		0

		1

		0

		0

		0

		8



		Spanish




		0

		0

		9

		1

		5

		0

		1

		2

		1

		1

		0

		0

		0

		20



		Theater




		0

		0

		6

		4

		2

		2

		1

		0

		0

		0

		0

		0

		1

		16





Source: Academic Planning Office, UPR-Río Piedras Campus

Tables: 1.a.5


Grade Point Average*–  Major Courses


2009 – 2010


		Programs

		GPA



		Business Education

		



		General Program

		2.65



		Secretarial Program

		2.78



		Secondary Education

		



		Art

		3.24



		Family Ecology

		3.06



		Industrial Arts

		3.67



		Music

		3.03



		Spanish

		2.88



		Theater

		3.08



		Vocational Education

		3.57





 Source:  Evaluation Office Data Base


*Grade point average is a measure of student achievement and is computed by dividing the total number of honor points by the total number of credits accumulated from all the courses where the student has received a grade, including the grades of F and F*.  Honor points result from the value assigned to letter grades:  A=4; B=3; C=2; D=1; F=0 and F*=0.  

A 2.00 grade point average, which represents the grade of C, is considered to be satisfactory, at undergraduate level.  Courses with grades of D, F or NP (Not Passed) may be repeated without restriction.  Only under special circumstances, and with prior recommendation from the college’s dean, may undergraduate courses with a grade of C be repeated.  If a student repeats a course, only the highest grade will be considered for the grade point average but all grades must appear on the transcript.  Courses marked with W will not be included in the grade point average.


Tables: 1.a.5


Content Knowledge Assessed at the Practicum


Academic Year 2008-2009


Competence 1: Command/Mastery and knowledge of the subject matter


The student-teacher demonstrates ample and profound knowledge of the subject matter and organizes the learning experiences in a significant manner.


		Programs

		Levels of Performance



		Business Education


General Program


Secretarial Program

		3.17



		Secondary Education


Art


Family Ecology


Industrial Arts/ Vocational Education

Music


Spanish


Theater

		3.74



		

		3.37



		

		3.54



		

		3.26



		

		3.80



		

		3.54





Source: Practicum Office Data Base


Scale: 


Initial (1): Demonstrates partial comprehension of the basic concepts of the subject matter. 


In Progress (2): Demonstrates basic knowledge of the subject matter, but fails to establish 


connections among concepts.  


Met (3):  Demonstrate mastery of the subject matter and establishes connections among 


concepts. 


Outstanding (4):  Takes the initiative to incorporate information beyond the textbook.  


Maintains him/herself up to date in knowledge and ideas of the subject matter. 


Tables: 1.a.5


Table of Graduation GPA


Academic Year 2008-2009


		Programs

		2.0-2.49

		2.5-2.99

		3.0-3.49

		3.5-3.99

		4.00

		Sub- Total



		Business Education



		General Program

		0

		2

		2

		0

		1

		5



		Secretarial Program

		0

		1

		1

		4

		0

		6



		Secondary Education



		Art

		0

		0

		5

		13

		2

		20



		Family Ecology

		0

		1

		0

		3

		0

		4



		Industrial Arts

		0

		0

		1

		3

		2

		6



		Vocational Education

		0

		1

		2

		5

		1

		9



		Music

		0

		4

		9

		11

		0

		24



		Spanish

		0

		5

		12

		19

		4

		40



		Theater

		0

		1

		8

		15

		2

		26



		Total

		0

		15

		40

		73

		12

		140





Source: Academic Planning Office, UPR-Río Piedras Campus


Content knowledge data for initial programs not nationally reviewed


1 A5. Follow-up studies related to content knowledge.

Table:  Teacher Certification Examination Survey Results – College Board 2008


		The competence and understanding that you have developed in the content that you plan to teach has been:

		Total

		Institution



		

		F

		%

		F

		%



		A.  Highly adequate

		3688

		72%

		399

		71%



		B. Very adequate

		1160

		22%

		138

		24%



		C. Adequate

		255

		4%

		22

		3%



		D.  Not too adequate

		15

		0%

		0

		0%



		E. Inadequate

		3

		0%

		0

		0%





		In general terms, how satisfied are you with the preparation that you received as a teacher?

		Total

		Institution



		

		F

		%

		F

		%



		A. Highly satisfied

		3191

		62%

		322

		57%



		B. Very satisfied

		1441

		28%

		178

		32%



		C. Satisfied

		434

		8%

		55

		9%



		D. Not too satisfied

		29

		0%

		1

		0%



		E. Unsatisfied

		6

		0%

		0

		0%





Table:   “SENIOR EXIT” 2007 OPA

		Domain

		

		Very Unsatisfied / Unsatisfied

		Neutral

		Satisfied / Very Satisfied 



		

		n

		F

		%

		F

		%

		F

		%

		F

		%

		F

		%



		Quality of the academic preparation

		295

		10

		3.4%

		3

		1.0%

		16

		5.4%

		103

		34.9%

		163

		55.3%



		Course content at the major

		293

		14

		4.8%

		5

		1.7%

		52

		17.7%

		112

		38.2%

		110

		37.5%



		Course content general education courses

		293

		9

		3.1%

		13

		4.4%

		79

		27.0%

		123

		42.0%

		69

		23.5%



		Teaching quality of the professors of the major courses

		294

		10

		3.4%

		3

		1.0%

		26

		8.8%

		94

		32.0%

		161

		54.8%





Table:  Graduates Institutional Survey– OPA March, 2007  (graduates from 2004 and 2005)  


		Domain

		Missing

		Minimum

		2

		3

		4

		Maximum

		Total



		

		f

		%

		f

		%

		f

		%

		f

		%

		f

		%

		f

		%

		f

		%



		Quality of the academic preparation received at your College

		2

		1.1

		0

		.0

		0

		.0

		11

		6.2

		79

		44.6

		85

		48.0

		177

		100.0



		Course content in the major

		3

		1.7

		2

		1.1

		8

		4.5

		25

		14.1

		80

		45.2

		59

		33.3

		177

		100.0





Table:  Induction Program Alumni Survey

Content Knowledge for Teacher Candidates


		Content Knowledge

		Poor

		Fair

		Good

		Excellent

		n



		

		f

		%

		f

		%

		f

		%

		f

		%

		



		Mastery of knowledge of the subject matter.

		0

		0

		8

		7

		47

		42

		58

		51

		113





Table:  Educational Research Center – (CIE)  Employers Survey

               Mastery of knowledge of the subject matter            


		Domain

		Excellent

		Good

		Poor

		Missing



		Profound and ample knowledge of the subject matter.

		39%

		54%

		0%

		7%





Table: Educational Research Center – (CIE)  Employers Survey – 2007-08


General opinion of the quality of the teachers education program of the EMH College of Education


		Opinion

		Public School

		Private School



		Excellent

		20 (44%)

		8 (35%)



		Good

		21 (46%)

		12 (52%)



		Poor

		2 (4%)

		0 (0%)



		Do not have criteria

		2 (4%)

		1 (4%)





Follow-up studies related to content knowledge 2008


Table:  Practicum Data (2006-2009 Initial Programs

		Competencies

		Total Points of the Evaluation

		Average

		Equivalent to a Scale of 1-4


4 = Outstanding


3 = Met

		Percent


(75 – 100 A)


(105 – 140 A)



		1. Content Knowledge:  Teacher candidates demonstrate ample and profound knowledge of the subject matter and organize the learning experiences in a significant manner.

		Outstanding: 13 -16

                Met:   9 -12

		14.28

		3.57

		89



		2. Knowledge of the student and the learning process: Teacher candidates demonstrate knowledge of how students develop and how they learn and organize learning activities that attend the emotional and intellectual needs, as well as their talents.

		Outstanding:  9 -12


                Met: 7 -   8

		10.88

		3.63

		91



		3. Instructional Planning: Teacher candidates plan lessons based on the knowledge of the subject matter, students, community, and the curriculum goals.

		Outstanding: 13 - 16


                Met:   9 -12

		14.49

		3.62

		91



		4. Teaching Implementation: Teacher candidates select and utilize strategies, techniques, methods and adequate materials which are varied for the objectives of the teaching-learning process.

		Outstanding: 13 -  16


                Met:   9 - 12

		14.35

		3.59

		90



		5. Evaluation of Learning: Teacher candidates utilize assessment strategies to collect information of student’s learning.  Design and adapt evaluation instruments to guarantee a continuous development of physical, cognitive, social, and emotional aspects of learning.

		Outstanding: 9 -12


                Met: 7 -  8

		10.53

		3.51

		88



		6. Learning Environment: Teacher candidates demonstrate the ability to distribute time and use a variety of techniques that facilitate active participation and an adequate learning environment.

		Outstanding: 13 - 16


               Met:    9 -12

		15.21

		3.80

		95



		7. Communication Skills: Teacher candidates demonstrate correct use of language in both oral and written communication.

		Outstanding: 13 -16


                Met:   9 -12

		14.26

		3.57

		89



		8. Professional Performance: Teacher candidates demonstrate a behavior that is in accordance with the norms and principals established by the educational institution.

		Outstanding: 13 -16


                Met:   9 -12

		15.26

		3.82

		95



		9. Personal and Professional Development: Teacher candidates reflect upon his or her educational practices and participates in professional development activities

		Outstanding: 9 - 12


               Met:  7 -  8

		11.10

		3.7

		93



		10. Relationship with the Community (school, parents, agencies, etc.):  Teacher candidates establish relationships with his or her colleagues, parents and with other community institutions which contributes to the learning and well being of he students.

		Outstanding: 7 - 8


                Met: 5 - 6

		7.37

		3.69

		92





Table Practicum Data (2006-2009) Initial Programs


FacultyInfo

		Faculty Member Name		Highest Degree, Field, & University		Assignment: Indicate the role of the faculty member		Faculty Rank		Tenure Track		Scholarship, Leadership in Professional Associations, and Service: List up to 3 major contributions in the past 3 years		Teaching or Other Professional Experience in P-12 Schools

		Lopez de Mendez, Annette		Ed.D., Curriculum, Teaching and Learning Environments, Harvard University, 1995		Teaches 2 courses: Educational Research Foundations and Action Research  / Curriculum and Teaching Dept.
Director Educational Research Center		Full Professor		YES		1. President APENET, Puerto Rico Affiliate Chapter of NAEYC, 2009-present
2. Secretary AERA Hispanic SIG, 2008-present
3. Book - "Lopez de Mendez, Annette; Rodriguez Rivera, Nereida; Gonzalez Nazario, Carmen E. & Vazquez, Isabel. (2008). El curriculo integrado. San Juan, PR: Centro de Investigaciones Educativas, Universidad de Puerto Rico. Recuperado el 12 de enero de 2009 <http://alcanza.uprrp.edu>                                                                                                     
4. Book editor: Lopez de Mendez, A.G.  (2007).  Artes visuales, narrativa digital y curriculo integrado.  Rio Piedras: Centro de Investigaciones Educativas, Universidad de Puerto Rico.		1. Pre-school Teacher/Co-founder of the school/Montessori School of Puerto Rico, San Juan (1976-1978).
2. Elementary Teacher/ Montessori School of Humacao, P.R. (1973-1976).
3. Research Assistant at the Pediatric Department/Mount Sinai Hospital (1972-1973)
4. Holds a Puerto Rico teaching license.
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•Seek the full development of the students and to impart her/him a sense of the individual's responsibility 
to the general welfare of the community;
•Fully develop the intellectual and spiritual wealth latent in our people, so that the intelligence and spirit 
of those exceptional individuals who arise from all social spheres, especially those least favored 
economically, may be put to the service of the Puerto Rican community;
•Collaborate with other organizations, within the sphere of action appropriate to the university, in the 
study of the problems of Puerto Rico.
The Mission approved by the Río Piedras campus Academic Senate (by means of Certification No. 67 in 
1989-1990) consists of five clauses, which highlight the University's strong commitment to: growth and 
dissemination of knowledge; initial and advanced education; integral education; critical thinking; 
effective communication; ethical and aesthetic values; social action; cultural awareness; community 
service; continuing education;and quality of life. (The text of the mission can be perused in the e-exhibit 
room)

      A.3. What are the institution's characteristics [e.g., control (e.g., public or private) and type of 
institution such as private, land grant, or HBI; location (e.g., urban, rural, or suburban area)]?

UPR Rio Piedras Campus has been committed to accelerate its transformation into a research institution 
of international prestige, devoted to the creation of knowledge through research, scholarship and 
teaching; and dedicated to the integral formation of its students. UPR-RP is the only higher education 
institution in Puerto Rico classified by the Carnegie Foundation as a comprehensive doctoral and high 
level research university. As a public comprehensive doctoral institution, its academic offerings range 
from the baccalaureate to the doctoral degree, through 70 undergraduate and 80 graduate programs in 
the basic disciplines and professional fields. Research activities are enhanced by a variety of research 
centers and institutes, including the widely recognized Institure for Tropical Ecosystem Studies that 
conducts long term environmental research on Caribbean islands and similar tropical areas and is part of 
a global research network. The graduate offer includes 12 PhDs, one Doctorate in Education, and 
international programs in Law, at both LLM and JD levels. The Campus serves close to 19,000 students, 
20% graduate, and grants an average of over 3,000 degrees a year. From 2005 through 2010, doctorate 
degrees conferred have maintained an upward trend. UPR-RP counts upon a diverse faculty whose 
academic degrees have been awarded by world-class universities and a student body that represents the 
best academic profile in Puerto Rico. It is also custodian of artistic, documentary, cultural, 
environmental, and symbolic resources for teaching, research, creation, and enjoyment of the citizenry. 
Our professors are distinguised with prestigious national awards such as the "Andrew Germant Award 
2010" by the American Institute of Physics awarded to Dr. Daniel Altschuler, and the "Dr. Etta Z. 
Falconer Award for Mentoring and Commitment to Diversity" awarded to Math professor Dr. Ivelisse 
Rubio. 

      A.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the 
institutional context may be attached here. [Because BOE members should be able to access many 
exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

      B. The unit

      B.1. What is the professional education unit at your institution and what is its relationship to 
other units at the institution that are involved in the preparation of professional educators?

The Eugenio Maria de Hostos College of Education is the professional education unit of the University 
of Puerto Rico, Rio Piedras Campus Eugenio María de Hostos was a Puerto Rican philosopher of the 
XIX century. He was educated in Spain but traveled Europe and Latin America, where he obtained a 
cosmopolitan perspective. Author of many papers and books about education, psychology, schooling, 
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law, politics and ethics. He died in Dominican Republic, where he wanted to be buried, since Puerto 
Rico remained as a colonized country of the US. He is considered as important as a national hero in 
many Latin-American countries.
Its Teacher Preparation Program is the more complex and comprehensive program among public and 
private institutions in Puerto Rico. The number of teacher candidates fluctuates between 3,325 and 
4,300, being the biggest at the Institution and island wide. It is also the oldest, with the Normal School 
(the base of what is today the EMH College of Education) being the first department of the University of 
Puerto Rico when established in 1903. The Program was the first Teacher Preparation Program 
accredited by NCATE in Puerto Rico in 1954. Since that year, it has been also a member of the 
American Association of Colleges for Teacher Education (AACTE). In 2008, AACTE awarded Dr. Lucy 
Torres of the EMH College of Education, the "Best Practice Award for the Innovative Use of 
Technology" for Inclusive Assistive Technology Project. The University of Puerto Rico System has 7 
Teacher Preparation Programs throughout the Island The EMH College of Education contributed, during 
the past five years, to the processes of initial accreditation of the system's programs by sharing 
experiences, human resources, and assessment instruments and processes. The relationship with other 
units at the institution that are involved in the preparation of professional educators is coordinated by the 
Vicepresidency for Academic Affairs of the UPR Central Administration. 

      B.2. How many professional education faculty members support the professional education 
unit? Please complete Table 1 or upload your own table at Prompt B.7 below. 

Table 1
Professional Education Faculty

Professional Education 
Faculty

Full-time 
in the Unit

Full-time in the Institution, 
but Part-time in the Unit

Part-time at the Institution & 
the Unit (e.g., adjunct faculty)

Graduate Teaching Assistants 
Teaching or Supervising Clinical 

Practice

Total # of Professional 
Education Faculty

Number of 
faculty

      B.3. What programs are offered at your institution to prepare candidates for their first license 
to teach? Please complete Table 2 or upload your own table at Prompt B.7 below. 

Table 2
Initial Teacher Preparation Programs and Their Review Status

Program
Award Level (e.g., 

Bachelor's or 
Master's)

Number of 
Candidates Enrolled 

or Admitted

Agency or 
Association 
Reviewing 

Programs (e.g., 
State, NAEYC, or 
Bd. of Regents)

Program Report 
Submitted for 

National Review 
(Yes/No)

State Approval 
Status (e.g., 
approved or 
provisional)

Status of National 
Recognition of 
Programs by 

NCATE

             

      B.4. What programs are offered at your institution to prepare advanced teacher candidates and 
other school professionals? Please complete Table 3 or upload your own table at Prompt B.7 below.

Table 3
Advanced Preparation Programs and Their Review Status
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Program
Award Level (e.g., 

Master's or 
Doctorate)

Number of 
Candidates Enrolled 

or Admitted

Agency or 
Association 
Reviewing 

Programs (e.g., 
State, NAEYC, or 
Bd. of Regents)

Program Report 
Submitted for 

National Review 
(Yes/No)

State Approval 
Status (e.g., 
approved or 
provisional)

Status of National 
Recognition of 
Programs by 

NCATE

             

      B.5. Which of the above initial teacher preparation and advanced preparation programs are 
offered off-campus or via distance learning technologies? What alternate route programs are 
offered? [In addition to this response, please review the "Institutional Information" in AIMS and, 
if updating is needed, contact NCATE with details about these programs.]
NONE

      B.6. (Continuing Visit Only) What substantive changes have taken place in the unit since the 
last visit (e.g., added/dropped programs/degrees; significant increase/decrease in enrollment; major 
reorganization of the unit, etc.)? [These changes could be compiled from those reported in Part C 
of the AACTE/NCATE annual reports since the last visit.]

In 2005, the UPR-Río Piedras Campus approved guidelines to revise the Baccalaureate as well as a new 
definition of general education (see Academic Senate Certification 46, 2005-2006, Exhibit ) that 
modified the structure of this component, assigned shared responsibility for these offerings to several 
colleges, and stressed the enhancement of student choice and participation. General education is now 
restructured as:

• A 30 credit general education core component, 6 credits in each of the following areas: Humanities, 
Spanish, English, Social Science and Natural Science, assigned to the CGS.
• A new requirement of 6 credits in Literature to substitute the second year of both Spanish and English. 
These literature courses must satisfy the general education definition to qualify for this requirement and 
are to be selected by students from a number of possible literature alternatives in English, Spanish, or 
any other language according to the students' particular interests. Shared responsibility for these 
offerings has been given to the CGS and the College of Humanities (CH).
• A new requirement of 3 credits in Art. These credits can be fulfilled from course options in the 
different Art forms offered by the CGS, CH, and the School of Architecture. Students select the 
particular general education Art course of their interest.
• An additional requirement of three credits in logical-mathematical or quantitative analysis courses to 
be offered by the College of Natural Science and other colleges. Each program determines the level of 
skills in this area that will be required for their students.
• GE courses may now be distributed along the four-year Bachelor's Degree experience, as approved in 
Certification 46.

General education courses have followed the rubric approved by the Academic Senate in 2006-2007, 
have been evaluated to that end by an interfaculty general education area committee, and certified for 
compliance by the Office of the Academic Dean in coordination with the Campus Implementation 
Committee.

In May 2008, the Academic Senate of the UPR Río Piedras Campus approved a curricular revision of 
twenty-three specializations at the initial level programs of the EMH College of Education. The revision 
was based on results of assessment processes as well as requirements of the new General Education 
Program at the Campus Level. (See E-Exhibit, Certification number 83 of the Academic Senate, 2007-
2008) Revised programs reduce credits of the general education component, reconceptualize 
specializations, and incorporate as a requisite the newly created 3 credits Professional Reflective 
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Seminar. This seminar is conducted at three transition points (1 credit each) distributed along the 
bachelor experience. The Reflective-Formative E-Portfolio is the assessment tool of the seminars. The 
Open Source Portfolio is being adopted for candidate's assessment incorporating rubrics and allowing 
the collection of aggregated data. Field Experiences were restructured and coordinated among 
themselves throughout the Baccalaureate. A manual with systematic guidelines was prepared, as well as 
prototypes of field experience that are incorporated uniformly in key courses. Data on candidates 
learning on knowledge, skills and dispositions are collected on a semester basis for assessment purposes. 
A data base for collecting, analyzing and aggregating data on candidates' performance and learning in 
student teaching was created and is fully operational since 2005. The student teaching evaluation 
instrument was revised according to changes incorporated in the conceptual framework. The 
administration of the revised instrument began in 2010.

Vocational Education and Industrial Arts ; Business Education; the Secretarial Program; Art, Music and 
the Theater Programs, as well, as newly created innovations component are under a new Academic 
Department named Arts, Technology and Innovations Department (ArTI - Spanish acronym). 
Technology courses previously offered by the Educational Technology Center are now offered as part of 
the academic offerings of the ArTI Department.

Services offered by the Educational Technology Center and the Unit's Library were reconceptualized 
and transformed into a Learning Commons (CRAI – Spanish acronym). As part of this process, a project 
to integrate information competencies in key courses of the B.A. program has been created and 
implemented in course within the Unit's Library. Data on Student Learning of information competencies 
are collected and aggregated systematically on a semester basis for assessment purposes. 

      B.7. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit 
context may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

Table 1 Professional Education Faculty (Fall 2009 - Spring 2010)

Table 2 Initial Teacher Preparation Programs.doc

Table 3 Advanced Preparation Programs.doc

See Attachments panel below.

CONCEPTUAL FRAMEWORK

    This section provides an overview of the unit's conceptual framework(s). The overview should 
include a brief description of the framework(s) and its development.

      C.1. How does the unit's conceptual framework address the following structural elements? 
[Please provide a summary here. A more complete description of the conceptual framework should 
be available as an electronic exhibit.]

 the vision and mission of the unit
 philosophy, purposes, goals, and institutional standards of the unit
 knowledge bases, including theories, research, the wisdom of practice, and educational 

policies that drive the work of the unit
 candidate proficiencies related to expected knowledge, skills, and professional 

dispositions, including proficiencies associated with diversity and technology, that are 
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aligned with the expectations in professional, state, and institutional standards
 summarized description of the unit's assessment system

Fundamental Dimensions of the Conceptual Framework

In 1993, a prestigious group of educators gathered by the United Nations Educational, Science and 
Cultural Organization (UNESCO), identified four mainstays as essential to the teaching task: learning to 
be, learning to know, learning to do, and learning to live together. Recently, UNESCO has pointed out 
that if in this new century a true desire exists to create an open, integrated, dynamic and diverse 
university capable of generating the development of an integral and sustainable society, higher education 
institutions are called to promote learning from a multidisciplinary perspective.

The EMH College of Education embraces the UNESCO proposal and reiterates as vital in its mission of 
forming educators, the development of four fundamental capacities which propitiate innovation, 
creativity and the spirit of solidarity which should characterize every educator and educator in the 
process of development: learning to be, learning to learn, learning to teach, and learning to undertake. 
The Unit aims to achieve these goals, aware of the fact that developing educators will eventually 
integrate their knowledge into their daily tasks while demonstrating true dedication and thus 
contributing to create a culture of peace and respect towards human rights within the Puerto Rican 
society.

In addition to the parallel processes of the learning dimension of our mission, there are two other 
dimensions that establish a "way of being" that moves the EMH College of Education as a whole, to its 
parts (departments, programs, projects): research and creative doing oriented to transforming action, and 
the promotion of reciprocal links between the community and the university. This "way of thinking" 
facilitates the College's way of making meaning of its decisions in terms of the learning experience and 
the curriculum, the candidates and graduates, the faculty, the community, and the governance or Unit's 
accountability. The Conceptual Framework discusses in detail the implications of each of the 
fundamental dimensions of the mission. 

Vision
The EMH College of Education envisions itself as a dynamic and diverse community of learning. It also 
strives to facilitate the preparation of learners and leaders in education committed to reflective and 
transforming socio-humanistic practices and with the highest values of justice, democracy, and peace. Its 
educators conceive themselves as protagonists and creators of knowledge in its diverse manifestations 
whose task is central in multiple scenarios. 

Mission
The mission of the College, consistent with the mission statements of the UPR System and Río Piedras 
Campus, is to educate and encourage the professional development of teachers, administrators, and other 
professionals in education, so they can contribute to the achievement of individual goals as well as to the 
construction of a pluralistic and participatory democracy, based on social justice and equity. It proposes 
to invite future educators and leaders in education to join the EMH College of Education in a life-long 
process of: learning to be, learning to learn, learning to teach and learning to accomplish; to become 
competent, sensible and creative human beings to construct and share knowledge, and to do research and 
creative work; and to develop a reflective and critical awareness so they can transform experience 
through intelligent and responsible actions. 

Philosophy
The philosophy of the EMH College of Education aims at contributing to the construction of a society 
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based on social justice, equity, diversity, and participatory democracy. In order for future educators to 
contribute to the construction and reconstruction of society, the College cultivates capacities and 
dispositions that allow for critical examination of social and cultural contexts as well as for the growth of 
independent, autonomous, and caring individuals. Believing that the growth of human beings depends on 
integral development, the EMH College of Education encourages the understanding of human 
complexities and awareness of people's multiple potentialities, capacities, beliefs, and perspectives.

According to the philosophy of the EMH College of Education, education is a series of dialogical and 
collaborative processes through which individuals develop the capacities, abilities and dispositions to 
transform them and their world. The conception of the learning-teaching process and pedagogical 
practice is based on the idea that knowledge is socially and historically constructed as human beings 
interact in the world, as they investigate and reflect upon their experience in it, and as they imagine and 
create it. Therefore, the philosophy of the EHM College of Education is based on the notion that, to a 
lesser or greater extent, learning results from collaboration among individuals, as well as respect and 
care for others. Learning and teaching are interdependent activities inasmuch as there is learning in the 
process of teaching and teaching as learning takes place. Consequently, the College views both the 
faculty and future educators as learners-teachers who value and promote lifelong learning for all. (See 
the document "Philosophical Principles of the EMH College of Education" in the Exhibit Room).

Purpose and Goals
The EMH College of Education purports to prepare professionals whose work, significantly transforms 
education in Puerto Rico. The intention is to form active, reflective, critical, imaginative, creative, 
tolerant, just, caring, collaborative, informed, and technologically competent educators. The College 
prepares professionals of education who are fully aware of the responsibilities and possible contributions 
to the individual development of human beings and to the construction and reconstruction of society. 
The intention is to form leaders in education capable of developing pedagogical practices, through 
research and creative work and collaborative community efforts, alternatives and strategies to meet the 
demands and challenges of education today. 
KNOWLEDGE BASES:
The reflexive and critical-thinking educator-leader
The critical-thinking, educator-leader ponders philosophically, sociologically and historically about 
cultural pluralism, educational policy, and ethical and positive learning (Dewey, 1916; Rogers, 1969; 
Combs, 1978; Slavin, 1980; Shön, 1983, 1988). Eugenio María de Hostos, model of teacher for teachers, 
is an inspiration for educators around the world. His sociological view was expressed in advanced 
educational theories and reforms. He is recognized as a symbol of the highest values of justice and 
brotherhood, and a model of integrity of Puerto Rican idiosyncrasy. His view sustains the Unit's 
perception of education as a dialogical and collaborative process that provides opportunities for social 
change (Goodland, 1984; Darling-Hammond, 1997).

Reflexive and transforming socio-humanistic practices
Inspired by the scholarship of Dewey, (1904, 1933, 1938) earlier in the century, and the work of Bruner 
(1960, 1966), Piaget (1954, 1970), Vygotsky (1978), Gardner (1993), and Freire (1993,1997), among 
others, the EMH College of Education embraces the historical shift in pedagogy from teaching as a 
mechanical process of delivering information to a concept of more informed practice based on thinking 
analytically and creatively (Dewey, 1933; Colton & Sparks-Langer, 1993; Cranton, 1994; Yoo, 2001), 
and reflecting and understanding (Schön, 1987; LaBoskey, 1994; Clark, 1995; Henderson, 1996; 
Zemelman, 1998). 

Creating and sharing knowledge
The EMH College of Education endorses the work of those who have promoted the importance of access 
to a common body of knowledge and opportunities to develop a lifelong love for learning (Goodland, 

Page 7



1984; Goodland, Soder, & Sirotnik, 1990), the importance of depth of subject matter knowledge 
(Shulman, 1987; Griffin & Early, 1991; Goodlad, 1994), and the understanding and use of emerging 
technologies (ITEA, 1996; Jonassen, Peck & Wilson, 1999; Tiene & Ingram, 2001; ISTE, 2002) in the 
preparation of teachers. 

Dynamic and diverse learning communities
The EMH College of Education recognizes that learning communities shaped by inquiry and 
experiences, both physical and virtual, are primary bases for learning and for the sustained development 
of educational programs (Dewey, 1916; Adler, 1930; Piaget, 1952; Bruner, 1961, 1997; Vygotsky, 
1978). It focuses in the role of schools and teachers in fostering and modeling understanding, respect, 
acceptance and celebration of diversity, individually and collectively (Mann, 1837; Bushnell, 1853; 
Gollnick, 1998; Franklin, 2001), and if necessary, in modifying their own attitudes, leading to more 
effective teaching, and also promoting the larger cause of social justice (Anyon, 1997; Smith, 1998; 
Rasool & Curtis, 2000, among others).

Construction of a pluralistic society
Furthermore, the EMH College of Education believes that learning is historical and social and that one 
of the greatest challenges in educating students for the 21st century is the search for a socially-just 
curriculum that engages all students and brings meaning to their lives (Cochran-Smith, 1991; Oakes & 
Lipton, 1999). It believes that changes in the educational system can be brought about by educators who 
are caring and thoughtful (Nodding, 1984; Oakes & Lipton, 1999; Posner, 2000), inspire others to 
participate actively in school improvement (Barth, 1990; Goodlad, 1990), and join their colleagues for 
purposes of renewing schools and teacher preparation programs (Sergiovanni & Moore, 1989; Goodland, 
1990; Smith & Fenstermacher, 1999). (The Conceptual Framework document with references is 
available in the Exhibit Room).

Principles for the Evaluation of the Educator in Development: Candidate proficiences at the Initial Level

The revised principles for the Evaluation of the Educator in Development that feed and guide the 
education and evaluation of the educators in development are:

1. The disciplines and general education: The educator in development recognizes and critically analyzes 
the core concepts, research methods, and structure of the disciplines of their specialization and of the 
disciplines derived from the social sciences, humanities, and natural sciences. He/she establishes 
connections among these disciplines and develops learning experiences that facilitate their 
comprehension.

2. Learning and development: The educator in development understands the diverse ways in which 
individuals learn and develop and is capable of creating learning environments that address diversity and 
stimulate the integral development of all. 

3. Planning: The educator in development adapts and designs teaching and other akin functions, 
grounded on her/his knowledge of the discipline, the characteristics of the students in their particular 
sociocultural contexts and the goals of the curriculum or program.

4. Critical thinking, research and creativity: The educator in development uses and promote critical 
thinking and creativity among all her/his students, has the capability to analyze and interpret quantitative 
and qualitative information and to solve problems. She/he undertakes contextualized research and 
creation projects that contribute varied and innovative perspectives to her/his educational and 
professional practice.
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5. Motivation: The educator in development knows and uses strategies for individual and group 
motivation to create educational environments for all which promote active learning, positive social 
interactions, collaboration, teamwork, and initiative. 

6. Language: The educator in development knows and values the Spanish language and is competent in 
its spoken and written usage. Also, she/he knows the English language in its spoken and written 
expression. She/he promotes exploration and interaction through various verbal and nonverbal 
modalities of expression.

7. Educational technologies: The educator in development integrates emerging educational technologies 
into her/his educational practice to stimulate active and meaningful learning among all students, to foster 
social interaction and inclusion, as well as to promote and facilitate research, creation, and 
communication. She/he comprehends the value of these technologies for educational and professional 
practice, its concepts and applications. She/he integrates them reflectively from ethical, humanistic and 
constructivist perspectives. 

8. Evaluation and assessment: The educator in development knows and uses appropriate, varied, and 
ethical techniques to continuously interpret and evaluate the performance and achievement of all 
students as well as for other educational decisions.

9. Community and social contexts: The educator in development comprehends how the diverse social, 
cultural, economic, and political contexts at the local, national and international levels have an impact 
upon her/his educational and professional practice. She/he promotes fair and respectful relations with the 
diverse members of the learning community to which she/he belongs and of the external community.

10. Professional and reflective professional action and development: The educator in development 
initiates her/his own learning and exerts leadership in the decision making process. She/he acts and 
founds her/his actions with arguments in which she/he integrates pedagogical, psychological, 
sociological, and philosophical considerations that are pertinent in context. She/he reflects critically 
about the ethical and social implications of her/his educational practices from a perspective that values 
and promotes democratic life, social justice, the dignity of human life and a culture of peace. 

For the teacher preparation programs, the Principles of the Educator in Development translate into the 
ten Competencies of the Student Teacher. The Principles and Competencies are aligned.

Competencies of the student teacher

The revised competencies are: 

1. Mastery and knowledge of content matter: The student teacher demonstrates broad and deep 
knowledge of the content matter(s) she/he teaches, establishes connections with other disciplines, and 
organizes learning experiences that make the content matter taught meaningful.

2. Knowledge of the student and the learning process: The student teacher demonstrates knowledge of 
the diverse ways in which the students develop and learn and organizes learning experiences to address 
their diverse needs as well as their interests and talents.

3. Planning of teaching: The student teacher plans her/his teaching based on the knowledge of content 
matter, her/his students, the community and the curricular goals.

4. Implementation and research of teaching: The student teacher selects, uses and researches practices, 
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strategies, methods and materials that are adequate and varied to promote learning among all students, 
their critical thinking, and their capability to solve problems.

5. Creation of learning environments: The student teacher uses her/his knowledge of individual and 
group behavior to create learning environments in the classroom that promote positive social 
interactions, and the active participation of all students in the learning process.

6. Communication: The student teacher evidences proper and correct usage of verbal and nonverbal 
communication. She/he knows the value of language as a tool to stimulate oral and written expression, 
inquiry and collaborative interaction with diverse populations within and outside of the classroom.

7. Integration of emerging educational technologies: The student teacher integrates emerging educational 
technologies in her/his classroom practice to support and enrich teaching, learning and evaluation of all 
students as well as to promote communication, collaboration, research and creation.

8. Evaluation of learning: The student teacher selects, develops, adapts, integrates, and uses techniques 
and instruments to collect valid information on each student's learning and interprets and uses the 
information collected to make decisions about learning and the continuous development of each student 
as well as in relation to other aspects of her/his educational practice. She/he develops and applies 
adequate procedures for grading students based on the information collected through the diverse 
techniques and instruments. She/he communicates orally and in written form, the results of the 
assessment and evaluation processes in a clear and appropriate way for students, family members and 
other members of the school community. Also, she/he applies ethical principles in the student 
assessment and evaluation process. She/he recognizes and reflects on the applications and ethical and 
non-ethical implications of the student assessment and evaluation process.

9. Relation with the community: The student teacher knows the diverse social contexts that condition 
teaching and the school endeavor, and establishes relations with colleagues, parents, families, and other 
members and institutions of the community, to support learning and the welfare of all her/his students.

10. Professional development and performance: The student teacher reflects upon her/his professional 
responsibilities, evaluates the effect of her/his decisions and actions upon other members of the school 
community (students, parents, administrators, other education professionals) and the broader community, 
and actively seeks her/his own professional growth.

In light of its Conceptual Framework, the EMH College of Education has the purpose of facilitating the 
development of teachers and leaders that are committed to socio-humanistic reflexive and transformative 
practices, and with the highest values of justice, democracy and peace. In accordance with this vision, it 
is expected that the teachers in development are respectful of diversity in the search of transformations 
towards a democratic life, which will contribute to a more just and peaceful society.

Dispositions of the student teacher

In the Principles and Competencies of the EMH College of Education it is proposed that in the search of 
transformations, the teacher in development, as a result of her/his dispositions related to the respect for 
diversity should: 

1. Develop learning environments that are sensitive to diversity and in which active learning, positive 
social interactions, collaboration, the integration of technology, teamwork, and self initiative are 
promoted to facilitate the intellectual, social, and personal development of all (present in Principles and 
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Competencies 2 and 5).

2. Plan the learning process based on the characteristics of students in their particular sociocultural 
contexts and change processes. (Present in Principle and Competence 3).

3. Use varied evaluation and assessment techniques to analyze and improve the performance of all. 
(Present in Principle and Competence 8). 

4. Promote fair and respectful relations with the diverse members of the learning community to which 
she/he belongs, as well as with those of the external community. (Present in Principle and Competence 
9).

5. Value and promote democratic life, social justice, the dignity of the human being, and a culture of 
peace. (Present in Principle and Competence 10). 

Candidates' Proficiencies Aligned with Professional and State Standards

The work of the EMH College of Education is done in the context of national, state, and local 
educational agencies, higher education governing bodies, the University of Puerto Rico System, and 
professional organizations. Candidates are prepared to meet standards set by those agencies as well as 
the College's high expectations of excellence in the teaching and educational practice. 
To ensure standards of excellence, the Unit aligned all professional education programs with national, 
state, and institutional standards. In addition to the defined Proficiencies-Standards, standards 
established by specialized professional associations are applied in program reviews, and in evaluations 
and revisions.

Table in C4 illustrates the mutual support for and coherence within the EMH College of Education 
Conceptual Framework, INTASC Principles, the Puerto Rico Council on Higher Education Standards, 
and the Río Piedras Campus New Bachelor Graduates' Performance/Profile. 

Statement of Vision and Mission of the Department of Graduate Studies:

As part of the College of Education, DGS shares its mission and principles. Specifically, it focuses on 
learning to learn, active learning and collaborative work. These principles are geared towards social and 
educational transformation within the context of the country, the Caribbean and the international 
community.

The mission of the DGS is to provide the conditions that foster the preparation of professionals who are 
able to create and transform educational practices, as well as assume leadership positions, founded on 
research, creative activity, communication and community action. Please refer to the DGS Conceptual 
Framework and Competencies Profile, available as an exhibit and to the DGS webpage (DGS-
Welcome).

Statement of Philosophic Principles of the Department of Graduate Studies:

The graduate education that the DGS offers is based on research and creative activity, essential tools to 
guide the professional practices of the learner. Both tools allow the candidates to address those practices, 
as well as the challenges faced by the educational process, with a reflective and dialogic attitude in order 
to propose relevant alternatives to the Puerto Rican social context. 

This process implies a profound and creative examination of the disciplines that are related to the 
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educational processes. It is carried out in a climate that stimulates and facilitates the optimum 
development of educators and learners, who reciprocate the learning process to each other and take 
responsibility for their own learning. In addition, through the intelligent orchestration of changes and 
with an integrative vision of knowledge, the DGS addresses the socio-cultural demands that are reflected 
on the educational practices. In this sense, the DGS understands education as a complex cultural process 
aimed at a commitment to transform the social, political, ethical, and aesthetical dimensions of the 
Puerto Rican society within its immediate Caribbean context and its international dimension. 

The confluence of the aforementioned aspects contributes to the integral development of the learner, 
characterized by professional components, knowledge, and attitudes inherent to the reality of the human 
being. These conceptual and axiological dimensions will allow those involved in the process to generate 
and participate in high quality educational practices, to promote active and continuous learning, the 
evolution of thought and collaborative work. In addition, those involved in the process will be able to 
reflect on the aspirations and values inherent to a democratic coexistence, and on the notions of the 
rights and responsibilities of diversity, dignity, solidarity, and human freedom.

The DGS conceives the education it offers as a process geared to cultivate knowledge at the service of 
the human being, and the sense of responsibility to both enrich and share it. It also emphasizes the 
dialogical and dynamic nature of its philosophical statements to respond to the social and historical 
context.

Goals of the Department of Graduate Studies:

The goals of the Department of Graduate Studies are, to:
1. develop professionals in the field of education contributes meaningfully to the transformation of 
education in Puerto Rico, and therefore to the quality of life of our people.
2. promote in the learners the competencies that allow them to adopt integrative approaches in their 
vision and professional and educational practices.
3. contribute, through teaching, research, creative activity and community action, to the search of 
alternatives to the social, educational, and cultural challenges of our country within its Caribbean and 
international contexts.

Specific Objectives of the Department of Graduate Studies:

The specific objectives of the DGS are, to:
1. qualify efficient human resources that promote significant changes conducive to the improvement of 
the Puerto Rican education.
2. contribute through theoretical and applied research, to the search of new erudition in the area of 
human knowledge and of adequate solutions to the social, educational, and cultural problems of our 
country.
3. provide students the basic knowledge to understand and interpret research and facilitate its 
development.
4. develop in the students social and professional responsibility, as well as the sensibility to identify and 
solve problems which lead them to exhibit leadership in the field of education. 
5. refine students' knowledge acquired at the undergraduate level, both in the general and professional 
areas. 
6. develop in the students conceptual knowledge and advanced technical competencies in their 
specialized field, which allow them to evaluate and use similar aspects in concomitant fields. 
7. relate facts and knowledge about the nature and function of the Puerto Rican education within the 
social, psychological, historical, and cultural contexts.
8. promote the development, adjustment, and enrichment of the student's personality, through effective 
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teaching and adequate interpersonal relationships.
9. collaborate with the Department of Education and other agencies in the search for solutions to the 
educational problems of Puerto Rico.

The DGS lays its foundations on the principle that perceives the educator as a transformer in the 
professional and social context. The educator has to develop the skills, competencies and dispositions 
that combine the three domains common to all the DGS programs: integrated knowledge, effective 
communication and research and creative activity. The DGS accomplishes this professional endeavor 
from a theoretical and ethical framework of education as a discipline. Our candidates are therefore 
exposed to different theories and practices that they apply in their respective field/programs.

Candidates of the Advanced Programs are expected to attain various proficiencies related to knowledge, 
skills, and professional dispositions, as stated in the document Competencies of the Profile of the DGS 
Graduate attached in C4 (also included as an exhibit). These proficiencies are aligned with the three 
domains of student learning common to all advanced level programs (in the document, they are also 
aligned with the Five Core Propositions of the National Board for Professional Teaching Standards): 
integrated knowledge, effective communication, and research and creative activity. The expected 
proficiencies are:

Integrated knowledge
• Accomplishes the professional endeavor from a theoretical, conceptual, and ethical framework of 
education as a discipline.
• Knows and critically interprets the content of his/her area of specialty and contextualizes it as he/she 
incorporates it to practice.
• Utilizes effective and innovative strategies and techniques of his/her discipline pertinent to the 
environment and the population he/she serves.
• Propitiates and participates of opportunities that foster his/her development as part of continuing 
learning.
Effective communication:
• Masters the language of his/her discipline from the theoretical, technical, investigative, and practical 
perspectives.
• Expresses his/her ideas and knowledge coherently, properly, and accurately according to the 
environment and the population he/she serves. 
• Fosters dialogue that promotes active participation and respect to diversity in his/her scene of work.
Research and creative activity:
• Shows a critical, analytical, and ethical attitude towards the understanding of educational and social 
problems.
• Generates knowledge through research and creativity in light of the analysis of the educational, social, 
and cultural needs of Puerto Rico.
• Integrates recent findings of research/creativity in teaching and practice to transform his/her discipline.

SUMMARIZED DESCRIPTION OF THE UNIT'S ASSESSMENT SYSTEM

The University of Puerto Rico's EMH College of Education has developed an Assessment System to 
evaluate the performance of candidates from all programs as well as unit's operations (see diagram of 
assessment system in electronic Exhibit) based on data collected and analyzed from multiple sources. 
The Assessment System is rooted into the College's Conceptual Framework and incorporates national 
and institutional standards. The EMH College of Education has established the Center for Authentic 
Assessment (CEA Spanish acronym), which is primarily responsible for the coordination of the 
assessment system, which includes systematically gathering, summarizing, analyzing, and sharing with 
stakeholders to improve programs for candidates and students' learning. All Programs collaborate with 
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the CEA to ensure that their own assessment efforts for SPA accreditation comply with the College 
requirements as well as their own specific needs. Two of the most important Unit's wide assessment 
instruments are: the Student Teaching Evaluation Instrument and the Electronic Portfolio. Both are 
aligned with Unit's Guiding Principles, the INTASC Principles and the University of Puerto Rico's (Río 
Piedras Campus) Student Profile. The Programs have incorporated these two unit level assessments as 
part of the specialized assessment required by SPAs thus ensuring that they address both the general 
competencies required of all future teachers, as well as the specific standards required at the Program 
level. 

The unit assessment system has evolved significantly since it was originally conceptualized and 
designed in 2003. As of 2010, its implementation has almost been completed in order to incorporate the 
assessment of all key areas of candidate preparation and unit evaluation, and to achieve a centralized 
data base that provides access on all key assessments to all stakeholders. The EMH College of Education 
Assessment System was evaluated and approved by the Rio Piedras Campus Dean of Academic Affairs 
and Academic Senate as part of the undergraduate curriculum revision mandated through Certification 
46, 2005-06 and is recognized as a model for other programs on the Campus. 

All initial programs follow three transition points:
- Admission/First two years of study
- Before Clinical Practice
- Exit from Clinical Practice/Program Completion

Advanced Programs:
- Admission and courses before the comprehensive exam
- Comprehensive Exam/Intership or Practicum
- Thesis, project, or dissertation/Program completion

Evaluation of Unit Operations:
Data of annual indicators and five year indicators of the evaluation of unit operation (Please see 
attachment 2a6. Diagram of Evaluation Model of the EMH College of Education) is gathered and 
analyzed by different groups depending on the nature of the data and each group's functions. 

The Administrative Team of the EMH College of Education composed of the Deans and all of the 
Department and Unit charipersons, meets monthly and discusses all the matters that concern the 
departments and offices. Faculty committees and the Faculty Assembly discuss and decide upon matters 
such as curriculum, faculty development, by-laws, and others.

The Executive Committee, composed of department chairpersons from the College of Education 
establishes the public policies and practices for the College. The members of this committee, represent 
the administration, the faculty, and candidates. The Executive Committee is a policy-making committee 
that discusses the College's agenda and makes recommendations. The Committee forwards 
recommendations to the Dean, who is a member of this Committee, then the faculty or the Academic 
Senate or Campus Chancellor evaluate these recommendations and forward them, if necessary, to the 
other levels in the UPR System to insure their approval.

The Campus Academic Interaction P-16 Committee composed of the Rio Piedras Campus Chancellor, 
the Secretary of Education and Campus Deans examine each semester unit's data such as standardized 
test at entry, demographics, surveys and the standardized Teacher Certification Examination results.

The Director of the Office of Evaluation is the college representative in two Campus wide assessment 
committees: student learning and institutional assessment.The evaluation of Unit operations forms part 
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of the implementation of the Rio Piedras Campus Strategic Plan Vision University 2016 and its 
assessment cycle.

Since 2006, the Campus Academic Deanship, through its office of Academic Planning (OAP), has been 
responsible for developing unified performance indicators to measure progress in the attainment of 
strategic goals. The Rio Piedras Campus possesses an Electronic Dashboard of Strategic Indicators for 
the Vision University 2016 plan that presents assessment data for each of the nine goals of the plan. 
Academic Colleges and Schools, as the EMH College of Education, operationalized the assessment of 
institutional effectiveness campus plan through an inventory of assessment processes reported in a table. 
(Please see e-exhibit)

      C.2. (Continuing Visits Only) What changes have been made to the conceptual framework since 
the last visit?
The revision of the Framework took place from November 2006 to September 2007. As a result of the 
revision, the sixteen principles were organized into ten principles aligned with the Practicum 
competencies. The revision did not eliminate any principles but rather integrated some of them. The 
competencies were revised to align them with the revised principles to ensure that areas that previously 
were not included would now be addressed and to ensure they adequately reflected the principles. The 
existing competencies were maintained and one related to Research and Creation, and another to 
Technology, was incorporated.

In relation to the dispositions of teacher candidates, the members of the Revision Committee understood 
that these were already embedded in the Conceptual Framework. According to the Framework, the EMH 
College of Education has the mission of facilitating the formation of teacher candidates and leaders 
committed to social humanistic, reflexive and transformative practices, and the highest values of justice, 
democracy and peace. In accordance with this mission, it is expected that all teacher candidates are 
respectful of diversity in their search for transformation towards justice, democracy, and peace. 

The main change made in the conceptual framework of the Department of Graduate Studies since the 
previous visit is the decision to focus the assessment of all the programs in three of the ten domains 
established by the institution: Integration of Knowledge, Research and Creative Activity and Effective 
Communication. Following this decision the Faculty of the Department of Graduate Studies agreed on 
competencies associated to each of these domains. 

      C.3. (First Visits Only) How was the conceptual framework developed and who was involved in 
its development?
 

      C.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the 
conceptual framework may be attached here. [Because BOE members should be able to access 
many exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

Candidates Proficiencies Standard Alignment Matrix Initial Programs.doc

Candidates Proficiencies Standard Alignment Matrix Advanced Programs.doc

See Attachments panel below.

STANDARDS
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    This section is the focus of the institutional report. A description of how the unit meets each 
standard element must be presented. Significant differences among programs should be 
described as the response is written for each element under subheadings of initial teacher 
preparation, advanced teacher preparation, and other school professionals. Significant 
differences among programs on the main campus, in off-campus programs, in distance learning 
programs, and in alternate route programs should be identified. Links to key exhibits to 
support the descriptions may be attached to the last prompt of each element.

Standard 1: Candidate Knowledge, Skills, and Professional Dispositions

    Candidates preparing to work in schools as teachers or other school professionals know and 
demonstrate the content knowledge, pedagogical content knowledge and skills, pedagogical and 
professional knowledge and skills, and professional dispositions necessary to help all students 
learn. Assessments indicate that candidates meet professional, state, and institutional standards.

Directions When Programs Have Been Reviewed Nationally or by a Similar State Review

To reduce burden and duplication, units have fewer reporting requirements for Standard1 
when programs have been submitted for national review or similar state review. These review 
processes cover many of the elements in Standard 1. For programs that have been submitted for 
national review or similar state review, units are asked to report in the IR only the following 
information:

 State licensing test data for Element 1a (content knowledge for teacher candidates) 
and Element 1e (knowledge and skills for other school professionals)

 Assessment Data for Element 1c (professional and pedagogical knowledge and skills)
 Assessment data for Element 1g (dispositions)
 Results of follow-up studies of graduates and employers (all standards elements)

Because program standards do not generally cover general professional knowledge and skills 
nor professional dispositions, the unit must respond to all of the prompts in Elements 1c 
(Professional and Pedagogical Knowledge and Skills for Teacher Candidates) and 1g 
(Professional Dispositions for All Candidates) regardless of whether programs have been 
submitted for national or state review. 

The prompts for each element in the IR include reminders of when data for these programs 
need not be included. The term "similar state review" refers to state review processes that 
require institutions to submit assessments and assessment data for evaluation and/or approval. 
For more information on "similar state review," click on the HELP button at the top right 
corner of your screen.

1a. Content Knowledge for Teacher Candidates. [In this section the unit must address (1) initial 
teacher preparation programs at the undergraduate and graduate levels and, if the institution 
offers them, (2) licensure and non-licensure graduate programs for teachers who already hold a 
teaching license.]
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      1a.1. What are the pass rates of teacher candidates in initial teacher preparation programs on 
state tests of content knowledge for each program and across all programs (i.e., overall pass rate)? 
Please complete Table 4 or upload your own table at Prompt 1a.5 below. [This information could 
be compiled from Title II data submitted to the state or from program reports prepared for 
national review.] 

Table 4
Pass Rates on Content Licensure Tests for Initial Teacher Preparation

For Period: 2008-09 see Prompt 1a5

      
Program Name of Content Licensure Test # of Test Takers % Passing State Licensure Test

Overall Pass Rate for the Unit 
(across all initial teacher preparation 
programs)

     

       

      1a.2. (Programs Not Nationally Reviewed) What data from other key assessments indicate that 
candidates in initial teacher preparation programs demonstrate the content knowledge delineated 
in professional, state, and institutional standards? [Data for initial teacher preparation programs 
that have been nationally reviewed or reviewed through a similar state review do not have to be 
reported here. Summarize data here only for programs not already reviewed. A table summarizing 
these data could be attached at Prompt 1a.5 below.]

Formative and Summative Key assessments used to ensure candidates are ready to progress through the 
program are organized around three major transition points in the Unit's assessment system (See 
standard 2). 

Data for programs not nationally reviewed that indicate that candidates in initial teacher preparation 
programs demonstrate the content knowledge delineated in professional, state, and institutional 
standards are: General Admissions Index; GPA in Major Courses; Field Experiences Assessment data; 
Practicum evaluation; Graduation GPA. Tables summarizing these data are attached at prompt 1.a.5 
below.
Data Analysis-First Transition Point
-General Admissions Index: Aggregated data for these programs demonstrate that the majority (64%) of 
candidates are admitted to the EMH College of Education with a General Admissions Index of 270 or 
higher. In order to attract and recruit the best – qualified candidates to the education profession, the UPR 
Central Administration approved the Unit's proposal increasing the GAI from 250 to 265, effective for 
academic year 2003-04. The GAI is computed using the College Board Entrance Examination Aptitude 
Test Scores and High School GPA. Candidates with previous college work must approve basic courses 
and have a GPA of 2.50. 
Second Transition Point
-Grade Point Average at the Major Courses: Candidates performed in six (6) of the nine programs with a 
GPA of 3.00 or higher from a scale of 0.00-4.00. Candidates in the remaining three programs performed 
above the 2.65 grade point average, above the minimum 2.00 satisfactory level.
-Field experience data for programs not nationally reviewed is in progress, because of the curriculum 
revision and the new common rubric developed (See standard 3 ).

Third Transition Point
-Content knowledge assessed at the Practicum revealed that candidates for all programs not nationally 
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reviewed performed above 3.0 points in a scale of 4.0 points. Three points in the scale demonstrate 
mastery of the subject matter and the establishment by candidates of connections among concepts. The 
assessment tool and scoring guide for this competence include the evaluation of the integration of 
subject matter with other disciplines, and knowledge of subject matter in professional, state and 
institutional standards. (Please see cross reference with standard 3)
-Graduation GPA: Results illustrate that initial teacher candidates exit programs not nationally reviewed 
with high academic credentials and in -depth knowledge of the content that they plan to teach as 
described in professional, state, and institutional standards. Sixty percent (60%) have a GPA of 3.5 to 
4.00 and twenty-nine percent (29%) have a GPA of 3.00 to 3.49.(Please, see 1a.5 below)

      1a.3. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
advanced teacher candidates demonstrate an in-depth knowledge of the content knowledge 
delineated in professional, state, and institutional standards? [Data for advanced teacher 
preparation programs that have been nationally reviewed or reviewed through a similar state 
review do not have to be reported here. Summarize data here only for programs not already 
reviewed. A table summarizing these data could be attached at Prompt 1a.5 below.]
N/A

      1a.4. What do follow-up studies of graduates and employers indicate about graduates' 
preparation in the content area? If survey data are being reported, what was the response rate? [A 
table summarizing the results of follow-up studies related to content knowledge could be attached 
at Prompt 1a.5 below. The attached table could include all of the responses to your follow-up 
survey to which you could refer the reader in responses on follow-up studies in other elements of 
Standard 1.]

-Teacher Certification Examination Survey- administered by The College Board:
Annually, at the moment of filling out the request to take the Teacher Certification Examination, 
candidates complete a questionnaire with the purpose of gathering informaton on their academic and 
socio-economic characteristics, as well as their opinions concerning the institution and programs from 
which candidates graduate or are about to graduate. Response rate is 100% of candidates taking the 
exam. In 2009, graduates' satisfaction with the preparation in the content that they plan to teach in this 
survey was 76% for item highly adequate ; 20% very adequate; and 4% for adequate. 

-According to the Unit's Evaluation Model , alumni and employers surveys are conducted every five 
years. In 2006-2007, a follow up survey of the graduates of 2004 and 2005 was carried out by the UPR 
Rio Piedras Office of Academic Planning (OPA) in Collaboration with the Center for Educational 
Research of the EMH College of Education. The Center designed and provided an additional section for 
the Campus-wide survey specifically based on the College of Education Principles, which OPA inserted 
within the campus survey. The survey was sent to 1,117 alumni of the EMH College of Education, and 
was answered by a total of 177, for a response rate of 18%. In this survey, 48% of graduates evaluated 
the academic preparation received at the EMH College of Educaction with the maximum points 
adscribed in the scale of 5 and 44.6% assigned 4 points for a total of 93% of graduates that evaluated 
their academic preparation as good (4) or excellent (5).
Because of the low response rate, OPA conducted in 2007 a Senior Exit Survey administered at the 
moment of graduation. The survey was answered by 295 teacher program graduates, from a total of 592 
for a response rate of 49.8%. In this survey, 90% of respondents expressed being very satisfied or 
satisfied with their academic preparation.
-In 2008, the EMH College of Education Office of Induction carried out an alumni survey with the 
graduates of 2007 based on the Principles of the College of Education. The survey was sent to 530 
alumni, and was answered by a total of 120, for a response rate of 23%. Fifty one percent (51%) of 
alumni rated as excellent their mastery of knowledge of the subject matter and 42% rated it as good. 
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- A follow-up study of employers (n=69 schools of 113 that serve as practicum centers: response rate 
61% ) administered by the CIE,revealed a high level of satisfaction with graduates' preparation in 
content area. Ninety three percent (93%) expressed that graduates from the EMH College of Education 
had a profound and ample knowledge of the subject matter: 39% of employers rating it as excellent, and 
54% rating it as good.

      1a.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the content 
knowledge of teacher candidates may be attached here. [Because BOE members should be able to 
access many exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

2008-2009 Pass-rates on content Licensure Tests for Initial Teacher Preparation

Content knowledge data for initial programs not nationally reviewed

Follow-up studies related to content knowledge 2008

Follow-up studies related to content knowledge 2009

See Attachments panel below.

1b. Pedagogical Content Knowledge and Skills for Teacher Candidates. [In this section the unit 
must address (1) initial teacher preparation programs at the undergraduate and graduate levels 
and, if the institution offers them, (2) licensure and non-licensure graduate programs for teachers 
who already hold a teaching license.] 

      1b.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
candidates in initial teacher preparation programs demonstrate the pedagogical content knowledge 
and skills delineated in professional, state, and institutional standards? [Data for initial teacher 
preparation programs that have been nationally reviewed or reviewed through a similar state 
review do not have to be reported here. Summarize data here only for programs not already 
reviewed. A table summarizing these data could be attached at Prompt 1b.4 below.]

1.b.1 All initial teacher preparation programs at the undergraduate level require field experiences and 
student teaching (practicum) during which candidates must demonstrate their pedagogical content 
knowledge and skills. (Please refer to standard 3)

Data for programs not nationally reviewed in field experiences reveal that candidates have a GPA above 
3 points in a scale of 0.00-4.00 points. Three points standand for a grade of B, above the 2.00 points 
required. See 1b4- Courses that Candidates Take at each Stage of Field Experiences, Programs that have 
Internal Institutional Evaluation (Not Nationally Reviewed).

Practicum data for programs not nationally reviewed for competency 3 Instructional Planning and 
competency 4 Teaching Implementation, indicate that candidates in Programs not Nationally Reviewed 
performed above 3.00 in a scale of 4.00 points. Three points stands for competency met. The majority of 
programs average above 3.50 except Business Education. An evaluation above 3.50 indicates that the 
competency is outstanding met. (please see Prompt 1b.4 and exhibits )

In 2009, the Puerto Rico Teacher Examination (PCMA) Data Assessment of Pedagogical Content 
Knowledge and Skills at the Elementary Education Program revealed that the EMH College of 
Education candidates performed above the state-total population of candidates. Secondary Education 
candidates performed at the same level of performance in the content area of methods/evaluation and 
below the state-total population of candidates in the content area of the pedagogical situation. 
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Accordingly, the Secondary Education Program Curriculum revision expanded the Teaching Methods 
Course from one semester to one year for all secondary level candidates. The elementary level course 
already was one year. In 2010, Secondary candidates performed above the state total in both items. (See 
cross-reference-with standard 2 ; Prompt 1b.4 and exhibits)

Beginning with students entering the revised BA programs in 2009, all candidates are required to 
complete an electronic portfolio as part of the Reflective Professional Development Seminars (RPDS). 
This seminar is taken at three major transition points to guide in the development of the e portfolio and 
assess candidates´ progress according to the EMH College of Education Principles of the Conceptual 
Framework: Principle #2 Learning and Development; Principle #3 Planning; Principle #5 Classroom 
Motivation; and Principle #8 Evaluation and Assessment relate with the pedagogical content knowledge 
and skills necessary to help all students learn. Candidates present evidence on their development in 
relation to the Principles; and a reflection on the meaning of the evidence in terms of their development 
as a teacher. The final Porta-e assessment includes a summative reflection entiltled My suitcase, in 
which the candidates reflect on what they learned during their preparation as teacher and present their 
professional goals and projections for continuing their development as teachers. 
Because the e-portfolio data base is in a development stage, data have not been segregated by program. 
Nevertheless, data for all programs indicate that in principles 2, 5 and 8 candidates met criteria and 
principle 4 is in progress.(See 1b.4 below)

      1b.2. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
advanced teacher candidates know and apply theories related to pedagogy and learning, are able to 
use a range of instructional strategies and technologies, and can explain the choices they make in 
their practice. [Data for advanced teacher preparation programs that have been nationally 
reviewed or reviewed through a similar state review do not have to be reported here. Summarize 
data here only for programs not already reviewed. A table summarizing these data could be 
attached at Prompt 1b.4 below.]
N/A

      1b.3. What do follow-up studies of graduates and employers indicate about graduates' 
preparation in pedagogical content knowledge and skills? If survey data have not already been 
reported, what was the response rate? [If these survey data are included in a previously attached 
table, refer the reader to that attachment; otherwise, a table summarizing the results of follow-up 
studies related to pedagogical content knowledge and skills could be attached at Prompt 1b.4 
below.]

-The EMH College of Education Alumni Survey (response rate of 23%) indicate that the majority 
(91% ) of graduates rated their pedagogical content knowledge in educational planning as good 
( 44% ) or excellent (47% ). Concerning their "selection and use of various practices, strategies, methods 
and materials that promote learning, critical thinking and problem -solving skills of all students", eighty-
eight percent (88%) rated it as good (48%) or excellent (40%). (Please, see prompt 1b.4)

-In the Teacher Certification Examination Survey administered annually by the College Board, (100% 
response rate) initial teachers candidates evaluated the academic preparation in the EMH College of 
Education as highly adequate (68%); very adequate (26%); and adequate (5%). In the item that asked 
them to evaluate their satisfaction with the preparation received as a teacher, 62% expressed being 
highly satisfied; 30% very satisfied; and 7% satisfied. (See prompt 1b.4)

-In the 2006 OPA Follow -up Survey of Graduates, 92% considered themselves as good or outstanding 
in the competency of Teaching implementation; and 88% in the knowledge of the student and the learnig 
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process. In the 2007 Senior Exit, 93.2% considered that the education received contributed sufficiently 
(32.9%) or a lot (60%) to develop the knowledge and skills of their major field of study.(Please, see 
1b.4)

-The 2007-08 CIE Employers Survey revealed that above 80% of employers considered that graduates 
competency in educational planning and their ability to integrate technology in their teaching was good 
or excellent. Above 70% evaluated as good or excellent their knowledge and skills related to teaching 
implementation. (See 1b.4 and Exhibits)

      1b.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the 
pedagogical content knowledge of teacher candidates may be attached here. (Because BOE 
members should be able to access many exhibits electronically, a limited number of attachments (0-
5) should be uploaded.)

Data for initial programs not nationally reviewed that indicate that teacher candidates demonstrate pedagogical 
content knowledge and skills

Follow-up studies of graduates and employers that indicate graduates preparation in pedagogical content 
knowledge and skills

Portfolio Principles Assessment Results.doc

Courses that candidates take at each stage.docx

See Attachments panel below.

1c. Professional and Pedagogical Knowledge and Skills for Teacher Candidates. [In this section the 
unit must address (1) initial teacher preparation programs at the undergraduate and graduate 
levels and, if the institution offers them, (2) licensure and non-licensure graduate programs for 
teachers who already hold a teaching license.] 

      1c.1. What data from key assessments indicate that candidates in initial teacher preparation 
and advanced teacher preparation programs demonstrate the professional and pedagogical 
knowledge and skills delineated in professional, state, and institutional standards to facilitate 
learning? [A table summarizing these data could be attached at Prompt 1c.5 below.]

At the initial level, candidate knowledge and skills related to professional ethics, laws and policies are 
assessed during initial core courses: Social Foundations of Education (EDFU 3007), Education of the 
Exceptional Child (EDES 4006), and Philosophical Foundations of Education (EDFU 4019). The GPAs 
of candidates in these courses are 3.2, 3.2, and 3.2, which indicates that candidates are achieving well in 
this area. In Transition 2 (T2) of the Assessment Model, as part of the FAED 4002, candidates prepare 
"My educational philosophy", in which they present their vision of education, of the student, of the 
learning process, of schooling and society, of the teaching of their discipline and their role as teacher, 
and indicate a philosophical movement that influences their positions. The philosophy is scored with a 
checklist data. Performance is gathered through the Porta-e digital platform. The results of this 
assessment will be available in December 2010. 
As candidates are about to graduate (Transition point 3), they take the College Board State Teacher 
Certification Exam (PCMAS) which includes a component on Philosophical/social foundations of 
education, in which the Unit's candidates have performed above the total population examined. 
Candidate knowledge and skills related to the roles and responsibilities of the profession of teaching are 
first assessed during T1, when all candidates are required to write a reflective essay called "My 
trajectory"as part of FAED 4001 Professional Reflective Seminar, in which they initiate the 
development of their electronic portfolio. The essay calls for candidates to elaborate on their reasons for 
selecting teaching as their profession, and events and factors that influenced their decision to become a 
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teacher. This essay allows faculty to identify the vision of the teaching profession that candidates bring 
as they enter the program. The essay is scored with a checklist and data on performance is gathered 
through the Porta-e digital platform. Scores of My trajectory for candidates during 2008-09 and 2009 
indicate that criteria for this item is in process. Also in the Porta-e, during FAED 4001, candidates 
evidence Principle 10- Professional ethics and development. Results for 2008-09 and 2009 indicate that 
candidates performed also in the category "in process" with an average score of 12.7. (See 1c5)

During T1, as part of the first field experience assessment required of all candidates in EDFU 3002 
(Human Development), the rubric includes the following criterion: The candidate identifies the 
implications of his/her role as educator. The results obtained in 2009 for all candidates indicate that the 
majority (48%) are in progress and 32% met the criterion. In the field experience of EDES 4006 
(Education of the Exceptional Child), candidates are evaluated on the following criterion: Reflects on the 
professional and pedagogical knowledge and skills studied in the course, and according to the 
foundations of special education. According to the assessment results, the majority of candidates 
evidence this criterion met (53%); 31% in progress; and 16% Initial. (See 1c5)
In the one year prepracticum field experiences (T2) all candidates become involved in the teaching 
process in the classroom, in the first semester as assistant of the teacher, and in the second semester they 
teach and assess student learning. For both experiences, candidates must present reflections on their 
practice in terms of the professional and pedagogical knowledge, and professional skills and dispositions 
in various environments with students and other adults. Data on candidate performance in this aspect of 
the field experience indicate that candidates met criteria. (See table Methods Courses in 1c5 below.)
During the clinical teaching experience (T3), candidates are evaluated by the cooperating teacher and the 
faculty supervisor on Competency 8: Professional performance. According to the evaluation of 
candidates' performance during the clinical experience for the past three years the average has been 
15.26 , or outstanding . (See 1c5)
Mastery in the use of language to promote effective communication in the classroom is a fundamental 
area of the professional and state standards for teachers in Puerto Rico. In T1, both the initial Porta-e and 
field experience assessments evaluate candidates writing. During T2, the Porta-e is used to evaluate 
mastery of language, through writing of reflections related to the Unit's Principles, and in particular the 
evidence and reflection presented by candidates for Principle 7 which is mastery of language. The results 
of these assessments for the last three years in practicum competence 7 is an average of 14.26 for 
competence outstanding met. (See 1c5)

Candidates' competencies in the integration of technology in teaching and learning are assessed 
beginning in T2, with the core TEED course (3027 preschool, 3017 elementary, 3018 secondary) and 
field experience. The GPA of these courses over the past year has been as follows: 3.0 and 2.76. 
Assessment results for the TEED Course indicate that the majority (46.47%)of candidates met criteria. In 
the clinical teaching experience, candidates are evaluated on Competency 4, Criterion D, which relates 
to their performance in the integration of technology. Results of this evaluation for the past three years 
evidence that candidates performed outstanding for an average of 14.35 points. (See 1c5)

Scores on Teacher Certification Exam (PCMAs) Aggregate - Assessment Level Pass - Rate Data for the 
past three years reveal that program completers from the EMH College of Education passed the 
assessments of professional competencies above the statewide pass-rate. The EMH College of Education 
pass rate for academic year 2008-09 was 88% and the Statewide pass-rate was 86%. (Please see Exhibit 
for academic years 2007-08; 2006-07) 

      1c.2. What data from key assessments indicate that candidates in initial teacher preparation 
programs consider the school, family, and community contexts and the prior experiences of 
students; reflect on their own practice; know major schools of thought about schooling, teaching, 
and learning; and can analyze educational research findings? If a licensure test is required in this 

Page 22



area, how are candidates performing on it? [A table summarizing these data could be attached at 
Prompt 1c.5 below.]

In the Methods I course field experience, candidates are evaluated on their participation in events related 
to the school community and families (rubric criterion 2), their interaction with the students and their 
families (rubric criterion 3), and their participation in faculty and other school meetings (criterion 4). 
Data reflect that candidates are in progress (2.30,2.22,2.38) in those competencies. (See 1c5) 
As part of the field experiences in core technology courses, (TEED Courses) candidates are assessed on 
their knowledge of the school environment and available technologies (rubric criterion 1). Preliminary 
results indicate that 73.53% met this criterion . See1c5
In the clinical practicum, candidates are assessed on competence 10 which refers to their ability to build 
positive relations with the school community. The scores for the rubric on this competence indicate that 
candidates are achieving at an excellent level.
Preliminary scores on Principle 9 in the Portae assessment, which refers to relations with the community 
and school context, indicate that candidates met this criterion. In the area of consideration of prior 
experience of students, candidates are assessed in the Methods course field experience on the criteria 
related to "offers tutoring according to student needs". Preliminary scores indicate that candidates 
performed in these criteria an average of 2.3 points, In Progress, according to the scale of 3 points.
In the Clinical Practicum, candidates are assessed on Competence 2 which refers to their knowledge and 
skills of students and their learning process. In this competence, candidates achieved an average of 10.88 
points, indicating that the competence was met outstandingly. 
In relation to the ability to reflect on their own educational practices and ways to improve, candidates 
are assessed in the field experiences of the Methods course, Part 1 and 2, where they scored 2.78 
(Methods I ) and 2.63 ( Methods II ). 
In the Portae, candidates reflect on their practice in all principles. Reflection is assessed with qualitative 
methods. (See e-exhibits, sample of candidates work, e-portfolio.)
In the Clinical Practicum, candidates are assessed on Competence 9 which refers to Professional and 
Personal development, and in particular rubric criterion c relates to their competence to reflect in 
practice. The scores indicate that candidates performed an average of 11.10 for competence met 
outstanding. 
In relation to candidates knowledge of major schools of thought about schooling, teaching and learning, 
we look at the GPA of the one year core course on Human Development in which they achieved 2.8, and 
2.6 last year. This seems to be an area to strengthen. Candidates are also assessed in the field experience 
of the Methods I and Methods II courses, in terms of their connection between the course concepts with 
observations in the classroom and their critical reflection in relation to teaching and learning . 
Candidates performed an average of 2.78 and 2.63 on criteria related to reflection, for competency met. 
(See 1c5) 
In the field experience of Education of the Exceptional Child (EDES 4006) , candidates are assessed on 
their description of the accommodations and curricular adaptations used according to students needs in 
the classroom, and their reflection on professional pedagogical knowledge of special education (criteria 
1d, and 3c). Preliminary data indicate that the majority of candidates (53%, criterion 3 and 63% criterion 
1 ) met this competency.
In the Clinical Practicum, candidates are assessed on Competence 2- Knowledge of the student and the 
learning process, particularly in criterion b which refers to knowledge of the learning process, and 
criterion c, which refers to knowledge of resources and learning activities that address students needs. 
Scores for the past three years indicate that candidates performed outstanding in this element. (See 1c5) 
The Portae also assesses candidates in the area of knowledge of learning and development, and the 
scores in this Principle indicate that from January to May 2009 was met and from Aug.-Dec. 2009 was 
in process. (See 1c5) 
Concerning the competence of candidates to analyze educational research findings, the GPA in the 
course on Principles of Educational Research is 2.9 in a scale of 0.00-4.00. The Portae includes the 
assessment of Principle 4 which refers to critical thinking, research and creativity; preliminary data on 
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this assessment indicates that candidates met criteria. (See 1c5) 

      1c.3. What data from key assessments indicate that advanced teacher candidates reflect on their 
practice; engage in professional activities; have a thorough understanding of the school, family, and 
community contexts in which they work; collaborate with the professional community; are aware 
of current research and policies related to schooling, teaching, learning, and best practices; and can 
analyze educational research and policies and explain the implications for their own practice and 
the profession? [A table summarizing these data could be attached at Prompt 1c.5 below.]
N/A

      1c.4. What do follow-up studies of graduates and employers indicate about graduates' 
preparation related to professional and pedagogical knowledge and skills? If survey data have not 
already been reported, what was the response rate? [If these survey data are included in a 
previously attached table, refer the reader to that attachment; otherwise, a table summarizing the 
results of follow-up studies related to professional and pedagogical knowledge and skills could be 
attached at Prompt 1c.5 below.]

In the 2008-09 survey of 2006-07 alumni (n=111) as part of T3, graduates are asked to rate their 
knowledge and skills in terms of their competency to "Reflect on their professional responsibility to 
evaluate the effects of their decisions and actions on other members of the school community and the 
wider community". According to their responses in the survey, 55% of alumni rated themselves as 
excellent, 32% as good, 10% as fair, and 3% as poor. In the 2007-08 employers survey (n=113,response 
rate 61%), (T3) graduates were evaluated on their competency to "evaluate the effects of their decisions 
and actions on other members of the school community". According to results, graduates were evaluated 
as excellent, 41% or good, 48% by public schools, and excellent 44% or good 44% by private schools. 
See table. 
The employers' survey includes questions related to: a) the level of commitment of graduates towards 
the teaching profession, the learning of their students and the goals of the school, b) evidences high 
disposition towards work and participation, c) reflects about professional responsibilities, and d) seeks 
for and participates in opportunities that improve their professional and personal development. Results 
for the 2007-08 survey indicate that more than 80% rated those aspects as excellent or good. See table. 
The alumni survey (n= 111) includes an item on "seeks active and continuous professional development 
in order to improve educational practice". According to results, graduates rated their preparation as 
follows: 58% excellent, 33% good, 6% fair, and 3% poor (see table). 
In the alumni survey (n=111), graduates are asked to rate their mastery of language and the results 
indicate that 47% evaluate their preparation as excellent, 41% as good, 9% as fair, and 3% as poor see 
table. 
The competency of graduates to integrate technology in teaching and learning is evaluated through the 
Alumni Survey. Graduates evaluated their competencies in this area as 41% excellent, 46% good, 11% 
fair, and 2% poor. 
Results of the Employers survey indicates that more than 70% evaluated as good or excellent graduates 
demonstration of knowledge and skills in "the diverse social contexts that condition teaching, establishes 
reciprocal relations with students' parents and families" . See table.
The Alumni Survey revealed that graduates indicated that they seek the different social contexts that 
influence teaching and learning and take educational action based on this knowledge: 37% as excellent, 
43% as good, 17% as fair, and 3% as poor. The Alumni Survey evidences that graduates evaluated 
themselves as follows: creates environments in the classroom that consider the diverse educational needs 
of all students 35% as excellent, 50% as good, 15% as fair, and none as poor. Also, in terms of their 
knowledge and skills to assess the educational needs of special education students, 35% rated 
themselves as excellent, 32% as good, 26% as fair, and 7% as poor. 
In relation to the preparation to reflect on their own practice, the results of the Alumni survey indicate 
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that graduates evaluated their knowledge and skills on reflection on my instructional practices and how 
to transform them to improve learning for all students, as 47% excellent, 43% as good, 9% as fair and 
1% as poor.
In the Employers survey, graduates were rated in terms of their use of research to support and evidence 
their educational practices. Results indicate that this is an area for improvement due to the high percent 
that rated it as few (33%-Public Schools; 22%- Private Schools).

      1c.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the 
professional and pedagogical knowledge and skills of teacher candidates may be attached here. 
[Because BOE members should be able to access many exhibits electronically, a limited number of 
attachments (0-5) should be uploaded.]

EMH College of Education Candidates' Assessments of Professional Competencies Elementary and Secondary 
Education, Puerto Rico Teacher Certificacion Examinationa Data 2009-2010 Means and Standard Deviation

Education of the Exceptional Child EDES 4006 2009-10

Table Practicum Data 2006-2009 Initial Programs

Data from key assessments that indicate that candidates.docx

Methods 1 and methods 2 assessment result

Portfolio Principles Assessment Results

Educational Research Center- CIE Employers Survey - 2007-08

2008 Alumni Survey Professional and Pedagogical Knowledge and Skills for Teacher Candidates

Field Experiences Human Learning and Development (EDFU 3002) 2008-09_2009-10

Assessment Results TEED Course.docx

See Attachments panel below.

1d. Student Learning for Teacher Candidates. [In this section the unit must address (1) initial 
teacher preparation programs at the undergraduate and graduate levels and, if the institution 
offers them, (2) licensure and non-licensure graduate programs for teachers who already hold a 
teaching license.]

      1d.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
candidates in initial teacher preparation programs can assess and analyze student learning, make 
appropriate adjustments to instruction, monitor student learning, and develop and implement 
meaningful learning experiences to help all students learn? [Data for initial teacher preparation 
programs that have been nationally reviewed or reviewed through a similar state review do not 
have to be reported here. Summarize data here only for programs not already reviewed. A table 
summarizing these data could be attached at Prompt 1d.4 below.]

All candidates in initial teacher preparation programs are assessed during the Field Experiences 
Teaching Practicum continuum in relation of their competencies in the monitoring and assessment of 
student learning. Assessment indicators include criteria for the observation of the teaching - learning 
process; direct interaction and specific interventions to help all students learn; the development of 
strategies to enhance students learning; consideration of the learning outcomes of students; reflection of 
candidates observations focusing on student learning; the making of decisions to support student 
learning; and the integration of knowledge in the internship for the participation of candidates as 
teachers on the stage of the teaching practicum to make appropriate adjustments to instruction to help all 
students learn. (Please see General Outline of Field Experiences and Clinical Practices, cross-referenced 
with standard 3).
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Field Experience Data for Programs not nationally reviewed: Field Experiences were re structured and 
coordinated among themselves throughout the Baccalaureate. A manual with systematic guidelines was 
prepared, as well as prototypes of field experiences that are incorporated uniformly in key courses. Data 
on candidates' learning on knowledge, skills and dispositions are collected on a semester basis for 
assessment purposes.

Program coordinators of specialized areas of study met during academic year 2008-09, to develop a 
common rubric for the evaluation of field experiences in the following courses: Methods I and Methods 
II; TEED 3018, Integration fo technology in the classroom. (See e-exhibit for rubrics and Standard 3) 
During the second semester of year 2008-09, some programs began collecting assessment data with the 
new rubric for the course Methods I and in academic year 2009-10 for the courses Methods II and TEED 
3018. Data for Programs not Nationally Reviewed is presented in the e-exhibit room in 1d.10 and data 
for the Music Program, Methods II, 2009-10 is presented in prompt 1d.4 below because was the only 
program that collected specific data on criteria related to Student Learning for Teacher Candidates. The 
Office of Evaluation data base will continue to entry all data and by the end of academic year 2010-11 
will have data for all programs.
Criterion I of Teaching Methods II states that the candidate collects and analyzes information on student 
learning and reflects about this information. Music candidates obtained an average of 2.33 points in a 
scale where 3 points is met; 2 points is acceptable; 1 point is not acceptable; and 0 is not evidenced. For 
all criteria the average was 2.33 as follows:

Criterion 2: The candidate implements a continuos assessment system; Criterion 3: The candidate 
develops strategies to improve learning of all students; and Criterion 4: The candidate participates with 
diverse students.

Although the average is 2.3 (acceptable), two candidates (22.33%) of nine (77.78%) did not submitt 
evidence. From the total candidates that submitted evidence, in criteria 1, 3 and 4, alll obtained 3 points 
for 100% criteria met. For criterion 2, six candidates obtained 3 points and one candidate obtained 2 
points.

- Practicum Data for Programs not nationally reviewed: Practicum competencies that focus on student 
learning are:
Competency 2: Knowledge of student and learning process
Teacher candidates demonstrate knowledge of how students develop and how they learn and organize 
learning activities that attend the emotional and intellectual needs, as well as their talents.
Assessment results: 3.61 for all programs not nationally reviewed

Competency 3: Lesson planning
Teacher candidates plan lessons based on the knowledge of the subject matter, students, community, and 
the curriculum goals.
Assessment result: 3.64 for all programs not nationally reviewed

Competency 4: Teaching implementation
Teacher candidates select and utilize strategies, techniques, methods and adequate materials which are 
varied for the objectives of the teaching-learning process.
Assessment result: 3.57 for all programs not nationally reviewed

Competenciy 5: Evaluation of learning
Teacher candidates utilize assessment strategies to collect information of student' learning. Design and 
adapt evaluation instruments to guarantee a continuous development of physical, cognitive, social, and 
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emotional aspects of learning.
Assessment result: 3.62 for programs not nationally reviewed

Competency 6: Creation of learning environment
Teacher candidates demontrate the ability to distribute time and use a variety of techniques that facilitate 
active participation and an adquate learning environment.
Assessment result: 3.75 for all programs not nationally reviewed

Teacher candidates in programs not nationally reviewed performed in competencies 2, 3, 4, 5 and 6, 
above 3.0 points in a scale of 4.0 points. Levels are defined as follows: Intital (1); In Progress (2); Met 
(3); Outstanding (4). (Please see Exhibit, Standard 3 for the detailed assessment tool and scoring guide 
of the formative evaluation of teacher candidates in the practicum) The majority of programs ranged 
between 3.5 and 4.00. The Business Education Program ranking is the lowest and the Family Ecology 
program ranking is the highest. (Please see table in prompt 1d.4 )

Portfolio Principles-Assessment results for all programs, due to the fact that the portfolio is in a 
development stage, are:
Principle #2: Learning and development - Teacher candidates understand the diverse ways in which 
students learn and develop and is capable of creating learning environments that addres diversity and 
stimulate the integral development of all. In a scale where 15 to 21 points is Met; 8 to 14 points is In 
Process; 1 to 7 points is Initial; and 0 points is Not Evidenced, The average for the period from January-
May 2009 was 15.09 (Met) and for period from August-December 2009 was 13.75 (In Process).

Principle #3: Planning - Teacher candidates adapt and design teaching and other akin functions, 
grounded on her/his knowledge of the discipline, the characteristics of the students in their particular 
socio-cultural contexts and the goals of the curriculum or program. Assessment results from January-
May 2009 was 14 (In Process); August- December 2009, 17.2 (Met).

Principle #8 Evaluation and assessment - Teacher candidates know and use appropiate, varied, and 
ethical techniques to continuously interpret and evaluate the perfomance and achievement of all students. 
Assessment results from Jan-May 2009 was 19.67 ( Met); Aug-Dec. 13.33 (In Process).

      1d.2. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
advanced teacher candidates demonstrate a thorough understanding of the major concepts and 
theories related to assessing student learning; regularly apply them in their practice; analyze 
student, classroom, and school performance data; make data-driven decisions about strategies for 
teaching and learning; and are aware of and utilize school and community resources that support 
student learning? [Data for advanced teacher preparation programs that have been nationally 
reviewed or reviewed through a similar state review do not have to be reported here. Summarize 
data here only for programs not already reviewed. A table summarizing these data could be 
attached at Prompt 1d.4 below.]
N/A

      1d.3. What do follow-up studies of graduates and employers indicate about graduates' ability to 
help all students learn? If survey data have not already been reported, what was the response rate? 
[If these survey data are included in a previously attached table, refer the reader to that 
attachment; otherwise, a table summarizing the results of follow-up studies related to the ability to 
help all students learn could be attached at Prompt 1d.4 below.]

-The EMH College of Education Induction Program 2006-07 Alumni Survey results indicate that 
graduates evaluated their ability to "create environments in the classroom that promote positive social 
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interaction and active participation of all students" as excellent(50%) or good(40%). Eighty-five percent
(85%) evaluated as good(50%) or excellent(35%) their ability to "create environments in the classroom 
that are sensitive to the diverse educational needs of all students". Concerning their ability to "interpret 
and use information collected to make decisions about the learning and continuous development of each 
student", 49% evaluated it as good and 35% evaluated it as excellent. Needs of special education 
students is an area for improvement, although 67% of graduates evaluated as good(32%) or excellent
(35%) their ability to address those needs.

-The EMH college of Education Educational Research Center (CIE) Employers Survey-2007-08 results, 
indicate that the majority of employers evaluated as good or excellent the graduates' ability to "utilize 
assessment strategies to collect information of students' learning and design evaluation instruments to 
guarantee a continuous development of physical, cognitive, social and emotional aspects of learning." 
Concerning the learning environment, more than 80% of employers evaluated as good or excellent, the 
graduates' ability to "distribute time and use a variety of techniques that facilitate active participation of 
all students".

      1d.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to student 
learning may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-5) should be uploaded.]

Assessment Data on Clinical Practicum for Programs not Nationally Reviewed

Field Experience Data for Programs not nationally reviewed 2009-10 Music Program n=9

Followup studies of graduates and employers

Portfolio Principles Assessment Results.doc

See Attachments panel below.

1e. Knowledge and Skills for Other School Professionals

      1e.1. What are the pass rates of other school professionals on licensure tests by program and 
across all programs (i.e., overall pass rate)? Please complete Table 5 or upload your own table at 
Prompt 1e.4 below. 

Table 5
Pass Rates on Licensure Tests for Other School Professionals

For Period: See Counseling Licensure Test Pass Rates in 1e.4

      
Program Name of Licensure Test # of Test Takers % Passing State Licensure Test

Overall Pass Rate for the Unit 
(across all programs for the 
preparation of other school 
professionals)

     

       

      1e.2. (Programs Not Nationally Reviewed) What data from other key assessments indicate that 
other school professionals demonstrate the knowledge and skills delineated in professional, state, 
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and institutional standards? [Data for programs for other school professionals that have been 
nationally reviewed or reviewed through a similar state review do not have to be reported here. 
Summarize data here only for programs not already reviewed. A table summarizing these data 
could be attached at Prompt 1e.4 below.]
Other school professionals programs (diagram in 1e.4) in the unit focus on three domains and 
competencies of candidates' learning: integration of knowledge, effective communication, and research 
and creative activity. Candidates' learning is assessed at three transition points. Exhibit Key Assessment 
Data 1e (in 1e.4) compiles tables that support the information provided in this section (supplementary 
results for 09-10 II in 1e.4). For more detailed information, segregated data among programs, and 
further discussion, please refer to the DGS-College of Educ. Report, included as an exhibit; the report 
also contains data collected at each of the transition points through corresponding candidates' surveys.
TP1: Admissions- GPA aggregated data indicate that the average GPA for admissions is 3.47 for the 
master's level and 3.74 for the doctoral level. These averages are higher than the required GPA for 
entrance at any program of the DGS.
Entrance examination aggregated data indicate that the average score for admissions is 527.25 for the 
master's level and 536.56 for the doctoral level. These results are higher than the mean for candidates 
across the island within the field of education (mean between 2005 and 2007 was 442); and than the 
mean for candidates across the island within all fields (mean between 2005 and 2007 was 477).
TP2: Degree Examination/Clinical Practices
Graduate examination is a degree completion requirement in all advanced programs and it is mandatory 
to approve the exam in order to move to the next level. The average master's degree examination pass 
rate is 84%. The doctoral degree examination consists of three components. The average pass rate for 
content knowledge is 81.98%; for research 78%; for foundations 91%.
Seven programs within the DGS require a clincal practice. Candidates in the Educ. Administration and 
Supervision master's program are the only ones who predominantly practice within P-12 settings. Both, 
average pass rates for all clinical practices and average pass rates for clinical practices within P-12 
contexts (segregated data available since the 2008-2009), are over 90% .
Positive evaluations by supervisors in the Educ. Administration and Supervision Practicum Rubric 
(aggregated results for the master's level available since 2006-2007 II) and the P-12 DGS Clinical 
Practice Rubric (aggregated data available since 2009-2010 I) demonstrate that our candidates develop 
the necessary knowledge and skills to successfully practice their profession.
TP3: Graduation:The culminating and integrative experience for all advanced candidates is the thesis, 
project, or dissertation. It is required that the T/P/D integrates the three domains. Over 90% of 
candidates' works are consistently evaluated as outstanding or remarkable. Since 09-10 the DGS 
implanted a common instrument to evaluate this work. Results show that over 87% of the candidates 
were evaluated as outstanding or remarkable in all criteria.

      1e.3. What do follow-up studies of graduates and employers indicate about the knowledge and 
skills of other school professionals? If survey data are being reported, what was the response rate? 
[A table summarizing the results of follow-up studies related to knowledge and skills could be 
attached at Prompt 1e.4 below. The attached table could include all of the responses to your follow-
up survey to which you could refer the reader in responses on follow-up studies in other elements of 
Standard 1.]

The DGS administered an alumni survey during the first semester of the 2008-2009 academic year. The 
survey was sent to 104 alumni (total population of candidates who completed their degree between 
December 2006 and May 2008); 30% responded. Items in the questionnaire included, among others, 
questions regarding acquired knowledge and skills delineated in professional, state, and institutional 
standards while in the program. Among the questions included in the survey are items regarding: 
educational foundations; theories, and legal and ethical principles pertinent to their specialty areas; work 
with diverse populations; use of technology; and capacity to integrate research in their practice, and to 
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produce publishable academic works and academic and professional projects proposals. 

Results presented in the Overall Results of Alumni Survey table attached in 1e.4 (Key Assessment Data 
1e) show that on a scale with the following five options to respond to how much they learned—a lot, 
some, little, nothing, and n/a—most alumni perceive that they learned a lot regarding educational 
foundations (item I.1-77%); theories and literature relating to their specialty areas (item I.2-94%; item 
I.3-81%); and research knowledge, skills and application (item I-11-71%; item II.3-77%; item II.5-71%). 

Responses tended to be between a lot and some regarding use of technology (items I.5- 42% a lot and 
45% some; item 2.6-55% a lot and 29%); legal and ethical principles (item 1.6- 61% a lot and 32% 
some; item I.7-42% a lot and 39% some); and production of publishable academic works and proposals 
(item II.7-52% a lot and 38% some).

Responses spread between a lot, some, and a little regarding work with diverse populations (item I.9-
29% a lot and 48% some; item II.8-68% some, 19% a little). Alumni are very satisfied with their 
academic and professional experience at the DGS, especially as it relates to the domains emphasized by 
Academic programs . However, they also suggest that probably more attention needs to be given within 
programs relating to work with diverse populations.

(For more detailed information, please see the DGS Survey Alumni and the DGS Survey-Alumni-
Results, available as exhibits.)

      1e.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the 
knowledge and skills of other school professionals may be attached here. [Because BOE members 
should be able to access many exhibits electronically, a limited number of attachments (0-5) should 
be uploaded.]

Counseling Licensure Test Pass Rates

Advanced Academic Programs

Key Assessment Data 1e

OSP Supplementary Results (09-10 II)

See Attachments panel below.

1f. Student Learning for Other School Professionals

      1f.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
candidates can create positive environments for student learning, including building on the 
developmental levels of students; the diversity of students, families, and communities; and the 
policy contexts within which they work? [Data for programs for other school professionals that 
have been nationally reviewed or reviewed through a similar state review do not have to be 
reported here. Summarize data here only for programs not already reviewed. A table summarizing 
these data could be attached at Prompt 1f.3 below.]

The data available in advanced programs indicate that candidates create positive environments for 
student learning, including building on the developmental levels of students; the diversity of students, 
families, and communities; and the policy contexts within which they work comes from the Educational 
Administration and Supervision Practicum Rubric and the P-12 DGS Clinical Practice Rubric. As the 
Educational Administration and Supervision Practicum Results table, attached in 1f.3 reflects, all of the 

Page 30



eight candidates in this program who engaged in their practicum between 2006 and 2009 were evaluated 
as excellent or very good in items related to exercising leadership processes that promote the creation of 
positive environments for all students, taking into consideration the diversity of families, communities, 
and policy contexts (items 4-6). As table Clinical Practices in P-12 Evaluations (attached in 1f.3 ) 
reflects, all of the candidates that practiced within P-12 settings during the second semester of 08-09 and 
first semester of 09-10, were evaluated as either outstanding or remarkable in criteria including issues 
related to diverse social cultural contexts, assessment of school environments and student learning 
(including those with exceptionalities), creation of positive environments for all students, and 
institutional policies. 

Some available data from field experiences in the Childhood Education programs also suggests that 
candidates can create positive environments for student learning. Of the ten candidates who during the 
second semester of the 2008-2009 academic year engaged in a field experience within a preschool 
setting as part of the EDUC 6115 course (Preschool Curriculum Design), 90% of the candidates were 
evaluated as outstanding in all criteria, including the creation of adequate learning environments and 
examples of activities adapted to respond to the diversity of all children (results included in Key 
Assessments Data 1f, presented in 1f.3; the course wasn't offered since until the first semester of 2010-
2011).

It is pertinent to underline that most of advanced candidates' clinical practices and field experiences are 
held in contexts other than P-12 schools. This reflects the fact that only one of the advanced programs—
the master's degree in Educational Administration and Supervision—is predominantly focused in 
preparing other school professionals. DGS programs include candidates who are or will be educators in 
other settings, including higher education and community organizations. For example, of the 27 
candidates that enrolled in clinical practice during the second semester of the 08-09 academic year, only 
7 practiced in P-12 settings; during the first semester of 09-10, it was 5 out of 19; during the second 
semester of 09-10, 6 out of 35. The total percentage of candidates whose clinical practice was set within 
a P-12 context during those three semesters was 18%.

      1f.2. What do follow-up studies of graduates and employers indicate about graduates' ability to 
create positive environments for student learning? If survey data have not already been reported, 
what was the response rate? [If these survey data are included in a previously attached table, refer 
the reader to that attachment; otherwise, a table summarizing the results of follow-up studies 
related to the ability to create positive environments for student leaning could be attached at 
Prompt 1f.3 below.]
The DGS administered an alumni survey during the first semester of the 2008-2009 academic year. The 
survey was sent to 104 alumni; 30% responded. Items in the questionnaire included questions regarding 
the creation of positive environments for student learning, including building on the developmental 
levels of students; the diversity of students, families, and communities; and the policy contexts within 
which they work. Table Overall Results of Alumni Survey, attached in 1f.3, shows that, on a scale with 
the following five options—a lot, some, little, nothing, and n/a—most alumni responded between a lot 
and some to respond to how much they learned, level of mastery acquired, or usefulness of the acquired 
competencies in related items. However, in one of the related items, Mastery of acquired level in 
expressing ideas according to the context and population served, 19% percent responded "a little." 

As stated in element 1e.3, results suggest that, in general, alumni tend to be very satisfied with their 
academic and professional experience at the DGS. However, they also suggest that probably more 
attention needs to be given within our programs relating to work with diverse populations. (For more 
detailed information, please see the DGS Survey-Alumni and the DGS Survey- Alumni-Results, 
available as exhibits.)
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      1f.3. (Optional Upload) Tables, figures, and a list of links to key exhibits related to other school 
professionals' creation of positive environments for student learning may be attached here. 
[Because BOE members should be able to access many exhibits electronically, a limited number of 
attachments (0-5) should be uploaded.]

Key Assessment Data 1f.pdf

See Attachments panel below.

1g. Professional Dispositions for All Candidates. [Indicate when the responses refer to the 
preparation of initial teacher candidates, advanced teacher candidates, and other school 
professionals, noting differences when they occur.] 

      1g.1. What professional dispositions are candidates expected to demonstrate by completion of 
programs? 

For the initial level programs, professional dispositions for all teacher candidates are presented in the 
EMH College of Education Conceptual Framework, where it is established that candidates are expected 
to be respectful of diversity and promote it in the teaching and learning process. This general disposition 
is expected to be manifested through the following five activities, which are aligned with the EMH CoE 
Principles and Competencies:

1. Develop learning environments that are sensitive to diversity and in which active learning, positive 
social interactions, collaboration, the integration of technology, teamwork, and self initiative are 
promoted to facilitate the intellectual, social, and personal development of all. (Present in Principles and 
Competencies 2 and 5). 

2. Plan the learning process based on the characteristics of students in their particular sociocultural 
contexts and change processes. (Present in Principle and Competence 3). 

3. Use varied evaluation and assessment techniques to analyze and improve the performance of all. 
(Present in Principle and Competence 8). 

4. Promote fair and respectful relations with the diverse members of the learning community to which 
she/he belongs, as well as with those of the external community. (Present in Principle and Competence 
9). 

5. Value and promote democratic life, social justice, the dignity of the human being, and a culture of 
peace. (Present in Principle and Competence 10). 

Advanced/other school professionals: Inherent in the Conceptual Framework Model adopted by the 
Department of Graduate Studies (1995) is the commitment towards social transformation and justice 
(refer to exhibit DGS Conceptual Framework and Competencies Profile). Among its underlying 
principles is the disposition for collaborative work as a means to lead the processes of collective and 
personal transformation. Moreover, there are other dispositions that particular advanced programs foster 
in their candidates according to their respective areas of specialization. However, it is expected that all 
advanced candidates that work or will work within P-12 settings develop, by the completion of their 
programs, the dispositions of fairness and the belief that all students can learn. 

      1g.2. How do candidates demonstrate that they are developing professional dispositions related 
to fairness and the belief that all students can learn? [A table summarizing these data could be 
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attached at Prompt 1g.5 below.]
In initial level programs, professional dispositions are assessed through the field experiences and clinical 
practicum continuum. Candidates demonstration of professional dispositions related to fairness and the 
belief that all students can learn are assessed according to specific criteria. In the field experience of 
EDFU 3002, Human Learning and Development, criterion 4 assesses how well the candidate identifies 
whether individual student differences in learning are addressed in the class, while criterion 5 assesses 
how the candidate reflects about respectful and justice in relations, and the promotion of a culture of 
peace in the classroom. In the field experience of the course EDES 4006, Education of the Exceptional 
Child, the assessment rubric criterion 1d refers to how well the candidate describes the accommodations 
and curricular adaptations used in the classroom according to the needs of the students, and criterion 2 
assesses how the candidates analyze the ways in which the teacher promotes dispositions in terms of: a) 
Environments that are sensitive to diversity, positive social interactions, collaboration, and integration of 
technology, b) Fair and respectful relations, and c) the dignity of human beings in the school context. In 
the core technology courses (TEED 3017, 3018, and 3027) the field experience rubric, criterion 3 
assesses how well the candidate explains how technology propitiates learning for all students; criterion 4 
assesses how the candidate explains how diversity, active learning, positive interactions, collaboration, 
integration of technology were promoted through the classroom environment; criterion 5 assesses 
candidate explanation of how fair and respectful relations were promoted, how democratic life, and 
social justice, human dignity and a culture of peace were promoted in the classroom. In the field 
experiences of Methods I , criterion I-1 assesses the candidate's offering of individual or group tutorials 
and planning the intervention according to the students' needs, adaptation of content to students´needs to 
promote learning of all students, and establishment of a respectful environment that is sensitive to 
diversity; Criterion I-5 assesses the candidate as a teacher assistant that promotes learning of all 
students. Other criteria of the Methods I course include 1-2: The candidate participates in activities 
related to the school community, and demonstrates respect for diversity, III: the candidate develops 
learning environments that are sensitive to student diversity, and promotes fair and respectful relations, 
values and promotes social justice and a culture of peace. In Methods II , candidates are assessed with 
the following criteria: III.the candidate develops learning environments that are sensitive to student 
diversity, plans teaching to meet the characteristics and sociocultural contexts of students, uses diverse 
assessment techniques to assess and improve learning of all students. (Please see data, 1g.5)
Advanced/Other School Professionals: Data indicating that advanced candidates demonstrate 
appropriate professional dispositions, particularly fairness and the belief that all students can learn, 
derives from the Educational Administration and Supervision Practicum Rubric and the P-12 DGS 
Clinical Practice Rubric. Criteria 5, 6, and 8 in the Administration and Supervision rubric are 
particularly related to professional dispositions. All of the candidates in the Administration and 
Supervision master's program who engaged in their practicum between 2006 and 2009 were evaluated as 
excellent or very good in those criteria. Two items in the DGS Clinical Practice Rubric explicitly 
address these dispositions. All of the candidates who practiced within P-12 settings during the second 
semester of 08-09 and first semester of 09-10 were evaluated as outstanding in the pertinent items, 
except 1 (see OSP-Key Assessment Data 1g, attached in 1g.5).

      1g.3. What data from key assessments indicate that candidates demonstrate the professional 
dispositions listed in 1.g.1 as they work with students, families, colleagues, and communities? [A 
table summarizing these data could be attached at Prompt 1g.5 below.] 

Indicators of the assessment of initial level candidates in the clinical practicum establish the criteria for 
the demonstration of the professional dispositions listed in 1g.1 as they work with students, families, 
colleagues, and communities. (Please see Clinical Practicum data table Standard 3 and 1g5). Indicators 
for the level of outstanding (4) achieved by all candidates establish the following for competencies 2, 3, 
5, 8, 9 and 10 as follows: 
Comp.2 -Teacher candidates demonstrate knowledge of how students develop and how they learn and 
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organize learning activities that attend the emotional and intellectual needs, as well as their talents.
Reflects about the performance of the students taking into consideration the cognitive, social, emotional, 
and physical development of the students.
Comp.3-Teacher candidates plan lessons based on the knowledge of the subject matter, students, 
community, and the curriculum goals.
Comp.5-Teacher candidates use assessment strategies to collect information of student learning. Design 
and adapt evaluation instruments to guarantee a continuous development of physical, cognitive, social, 
and emotional aspects of learning.
Document students' learning with a multiplicity of instruments or techniques. Utilizes the information 
collected for re-teaching and continuous development of students' learning.
The objectives and learning activities are aligned with the standards and school curriculum and provides 
modifications to attend the needs of all learners.
Comp.8-Teacher candidates demonstrate a behavior that is in accordance with the norms and principles 
established by the educational institution.
Request, reflect upon and evaluate recommendations, which are presented in constructive manner and 
incorporates them in his/her educational practices.
Comp.9-Teacher candidates reflect upon his or her educational practices and participates in professional 
development activities.
He or she is able to analyze critically strengths and weaknesses of lesson and offer alternatives of 
improvement with different perspectives using adequate references and sources.
Comp.10-Teacher candidates establish relationships with his or her colleagues, parents and with other 
community institutions which contribute to the learning and well being of the students.

Portfolio Principles Assessment Results indicate that 8 principles were met and 2 are in process. (See 
1g5).

      1g.4. What do follow-up studies of graduates and employers indicate about graduates' 
demonstration of professional dispositions? If survey data have not already been reported, what 
was the response rate? [If these survey data are included in a previously attached table, refer the 
reader to that attachment; otherwise, a table summarizing the results of follow-up studies related to 
professional dispositions could be attached at Prompt 1g.5 below.]

In initial programs, according to the 2006-07 Follow-up Alumni Survey, in all items related to 
professional dispositions, more than 80% evaluated their preparation as good or excellent in the 
demonstration of dispositions assessed in the survey. In relation to the item on their preparation to 
"Organize and develop learning activities that address the needs, interests, and talents of all students, 
including those from different social and cultural backgrounds, and special education" 34% rated their 
preparation as excellent and 50% as good. In the item "Creates environments in the classroom that are 
sensitive to the diverse educational needs of all students", 35% rated their preparation as excellent, and 
50% as good. In the item "Reflects on their instructional practices and how to transform them to 
improve learning for all students" 47% rated their preparation as excellent, and 43% rated it as good. In 
the item "Selects and uses various practices, strategies, methods and materials that promote learning, 
critical thinking and problem solving skills of all students", 40% rated their preparation as excellent, and 
48% rated it as good. In the item "Interprets and uses information collected to make decisions about the 
learning and continuous development of each student", 35% of participants rated their preparation as 
excellent, and 49% rated it as good. Sixty one percent expressed being excellent in the "Establishment of 
fair, respectful and collaborative relationships with colleagues, parents, families and other members of 
the community and institutions to support learning and well being of all students" and 55% expressed 
being excellent on the item "Reflects on their professional responsibility to evaluate the effect of their 
decisions and actions on other members of the school community and the wider community." 
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Data of the 2007-08 Employers Survey revealed that more than 80% of employers agreed that graduates 
of the EMH College of Education have the dispositions described in the Conceptual Framework of the 
EMH College of Education. (Please see 1g.5 below) For example, on item number 8, in relation of 
Principles 7 and 8, 83% expressed being totally or mostly in agreement that EMH College of Education 
graduates possess the disposition "Learning to teach implies that the teacher respects cultural diversity, a 
participatory learning environment, and propitiates a culture of peace in the classroom."

Advanced/Other School Professionals: The DGS administered an alumni survey during the first semester 
of the 2008-2009 academic year. The survey was sent to 104 alumni; 30% responded. Items in the 
questionnaire included questions related to professional dispositions. Table Overall Results of Alumni 
Survey (OSP-Key Assessment Data 1g, attached in 1g.5) shows that most alumni responded between a 
lot, and a lot and some to respond to how much they learned or usefulness of the acquired competencies 
in related items. (For more detailed information, please see the DGS Survey-Alumni and the DGS 
Survey-Alumni-Results, available as exhibits.)

      1g.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to professional 
dispositions may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-5) should be uploaded.]

Table Practicum Data (2006-2009) Initial Programs

OSP-Key Assessment Data 1g

Initial Programs Alumni and Employers Surveys on Dispositions

Education of the Exceptional Child Edes 4006 2009-10

Field Experiences Human Learning and Development (EDFU 3002) 2008-09; 2009-10

Portfolio Principles Assessment Results.doc

Dispositions assessed at field experiences, Iniitial Programs - 2008-2009_2009-2010 - Education of the Exceptional 
Child (EDES 4006) - Human Learning and Learning Development (EDFU 3002) - Instructional Technology (EDFU 

3017)

See Attachments panel below.

Optional

      1. What does your unit do particularly well related to Standard 1?

PCMA's passing-rates: The EMH College of Education Teacher Preparation Program ranking is 
excellent according to title II criteria of the Puerto Rico Department of Education. The program prepares 
candidates with a broad grasp of content knowledge, pedagogical content knowledge and skills, 
pedagogical and professional knowledge and skills, and professional dispositions necessary to help all 
students learn. Aggregate assessment level pass-rate for the Puerto Rico Teacher Certification 
Examination (PCMA's) reveals that the EMH College of Education candidates performed eleven (11) 
points above the statewide pass-rate.

      2. What research related to Standard 1 is being conducted by the unit or its faculty?

EMH College of Education Educational Research Center - Evaluation of the EMH College of Education 
Teachers Preparation Program: The Center for Educational Research of the Unit carried out a research 
project funded by campus seed funds on the quality of candidates prepared at the EMH CoE, using 
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adapted instruments from the Teacher for a New Era project. Researchers: Dra. Annette Lopez; Dra. 
Margarita Moscoso; Dr. Víctor Bonilla; Dr. Eduardo Aponte; Dra. Sandra Macksoud; Dr. Joseph 
Carroll; Dra. Claudia Alvarez; and Graduate Students: Vanessa Vernaza; Walter J. Rosales. Two 
publications were made in the EMH College of Education Research Journal "Cuaderno de Investigación 
en la Educación" ,Num.24, Dec.2009, (See e-exhibit)

STANDARD 2. ASSESSMENT SYSTEM AND UNIT EVALUATION

    The unit has an assessment system that collects and analyzes data on the applicant 
qualifications, the candidate and graduate performance, and unit operations to evaluate and 
improve the unit and its programs.

[In this section the unit must include (1) initial and advanced programs for teachers, (2) 
programs for other school professionals, and (3) off-campus, distance learning, and alternate 
route programs, noting differences when they exist.]

2a. Assessment System

      2a.1. How does the unit ensure that the assessment system collects information on candidate 
proficiencies outlined in the unit's conceptual framework, state standards, and professional 
standards?

The Conceptual Framework of the Eugenio Maria de Hostos College of Education (EMH CoE) 
establishes the centrality of a unit-wide assessment system that systematically collects, analyzes, and 
disseminates information on candidate performance and unit operations to evaluate the effectiveness of 
its programs and continuously promote actions to improve their quality (See Exhibit Conceptual 
Framework). To achieve this institutional priority, an Assessment System has been developed which 
consists of three major components: a) initial level programs, b) advanced level programs, and c) unit 
operations (see Diagram Evaluation Model). Each component has been designed around a set of unit-
wide assessments and procedures for the collection, analysis, dissemination and use of the data. 

The first component includes all initial level teacher preparation programs (preschool, elementary and 
secondary), both those that are recognized by SPAs, as well as those that are evaluated institutionally. 
The main focus of the Assessment System in this component is established explicitly in the EMH CoE 
Conceptual Framework as the Guiding Principles, Competencies and Dispositions to Assess the 
Performance of Future Educators (See Exhibit on Principles). These ten Principles, ten Competencies 
and five Dispositions are fully aligned with INTASC Standards, as well as with the Professional 
Standards for Teachers of the Puerto Rico Department of Education of 2008, and the Specialized 
Professional Association (SPA) Standards of the unit's Programs. The CoE also aligns its Guiding 
Principles, Competencies and Dispositions with the Student Profile of the University of Puerto Rico Rio 
Piedras Campus (See Alignment matrix in Exhibit overview) and is articulated with the Campus wide 
Plan to Assess Student Learning established in Certification 68, 2005-06. The design of the System 
ensures that specific evidence is gathered on the performance of all candidates of initial level programs 
for each of the Principles, Competencies and Dispositions as an ongoing process from admission to 
graduation in three main transition points, and also after graduation through alumni and employer 
surveys. 

The second component of the EMH CoE Assessment System consists of the evaluation of the fourteen 
advanced programs in the unit offered by the Department of Graduate Studies (DGS). These programs 
are all evaluated on a common set of professional domains established by Certification 72, 91-92 (link in 
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2a.6) that include: integrated knowledge, research and creative activity, and effective communication. 
All rubrics and data are collected from all candidates during transition points from admission to after 
graduation, and were developed in alignment with the DGS Conceptual Framework, as well as close 
relationship with state standards and professional standards in those programs in which these apply. 

The third component of the Assessment System was established to evaluate unit operations, and is 
articulated with the UPR System Plan: Ten for the Decade, in which the vision and ten goals of the 
University and its campuses are set forth. Based on a strategic planning and evaluation process, data is 
gathered and analyzed on unit operations to evaluate institutional effectiveness in supporting the 
development of high quality academic offerings, according to the accreditation requirements of the 
Middle States Association. 

Each one of the components operates under a particular organizational structure with representative 
faculty members and staff from the pertinent departments, programs and offices. These structures are all 
coordinated and supervised by the Dean of the EMH CoE, assisted by the CoE Office of Evaluation. 
Systematic processes have been established in the Assessment System to collect, analyze, and 
disseminate data for use in decision making to improve courses, norms, faculty development, special 
initiatives, and for the revision of the Assessment system itself.

      2a.2. What are the key assessments used by the unit and its programs to monitor and make 
decisions about candidate performance at transition points such as those listed in Table 6? Please 
complete Table 6 or upload your own table at Prompt 2a.6 below.

Table 6
Unit Assessment System: Transition Point Assessments

Program Admission
Entry to clinical 

practice
Exit from clinical 

practice
Program completion

After program 
completion

           

      2a.3. How is the unit assessment system evaluated? Who is involved and how?

Since the CoE formally began to develop the unit-wide assessment system in 2001, it has been subject to 
periodic evaluations and enhancements. In 2005, a two-day faculty retreat was carried out with faculty 
representation of all programs and candidate representation of the Student Council, to examine and 
discuss the progress of the development of the assessment system (see summary of Retreat in Exhibit on 
Meetings). As a result of the retreat, the Evaluation was revised to incorporate the advanced component, 
and special emphasis on the use of data for supporting decision making and actions to improve 
candidate preparation. In 2007-08, the Assessment System was evaluated and revised once again by the 
Faculty Executive Committee, comprised by Department, Program, and Special Unit Directors and 
Coordinators, and changes were made to ensure its alignment with the recent revision of the CoE´s 
Conceptual Framework, and to incorporate a third component for the evaluation of unit operations. 

The current version of the assessment system was approved in December 2008 by the CoE Directive 
Committee and by the Faculty Assembly in February of 2009. The assessment system has also been 
evaluated and approved by the Dean of Academic Affairs and Academic Senate of the UPR Rio Piedras 
Campus as part of the undergraduate curriculum revision mandated through Certification 46, 2005-06. 
The Faculty level Assessment Committee was reorganized in 2008 to include the Dean of the Faculty, 
the Associate Dean, the Directors of Field Experiences and Clinical Practicum, of the Center for 
Educational Research, of the Office of Evaluation, and the Coordinators of the Center for Authentic 
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Evaluation, and of the Electronic Portfolio Project, to evaluate the adequacy of the assessment system 
and its components, to articulate the development of the diverse assessment instruments and methods, 
and to oversee their implementation to ensure the coherence, effectiveness and consistency of all unit-
wide efforts. The progress of the development of the assessment system is also regularly discussed and 
evaluated as part of the agenda of monthly meetings of the Faculty Directive Committee, which is 
responsible for unit-wide policy implementation, and the Campus level PreK16 Articulation Committee, 
which includes the Chancellor, Deans of Arts and Sciences Faculties, and the Undersecretary of the 
Department of Education of Puerto Rico. 

The ongoing evaluation of the unit assessment system through the interconnected efforts of the various 
working groups has contributed significantly to the evolution of the system since it was originally 
conceptualized and designed. As of 2010, the full implementation of a unit-wide assessment system that 
integrates multiple and diverse data elements for all key areas of candidate preparation as envisioned in 
the CoE Conceptual Framework has been completed. Among the major developments that have taken 
place are the assessment of the field experiences continuum, the assessment of the electronic portfolio or 
Portae, the assessment of information skills, the assessment of writing skills, and the design and 
development of a centralized data base that collects and reports data on all key assessments for each 
candidate as well as the program and unit level. The development achieved in the assessment system as 
of 2010 are advancing the transformation of the Faculty towards the establishment of a strong 
institutional culture of assessment.

      2a.4. How does the unit ensure that its assessment procedures are fair, accurate, consistent, and 
free of bias?

Each assessment instrument and procedure of the unit-wide assessment system is subject to a 
development and evaluation process in which faculty ensure fairness, accuracy, consistency and lack of 
bias. At both the initial and advanced level, all assessment instruments are developed by working groups 
made up by faculty that administer them as part of the key courses in which data are collected. These 
groups establish assessment criteria that are closely aligned with the Conceptual Framework and the 
standards that apply according to the specific professional areas. Based on these criteria, rubrics are 
elaborated along with the procedures for their use. Once the initial versions are completed, they are 
evaluated by all professors who will administer them, and then test them in assessing candidates. At the 
initial program level, specific procedures for evaluation of the Porta-e rubric, including a faculty 
meeting to determine consistency is provided in Exhibit Calibration of Portae Rubric. The rubrics used 
in the evaluation of all initial level candidates during their clinical teaching practicum were subject to an 
extensive validation process involving faculty supervisors, school staff, and candidates. The description 
and results of this validation process are presented in Exhibit Validation of Clinical Experiences 
Rubrics. The rubrics for the assessment of the initial level Field Experiences and for the assessment of 
Information Competencies were piloted during the second semester of 2009-2010 and are being subject 
to validation and consistency checks during the first semester of 2010-11. The fairness, accuracy and 
consistency of the standardized teacher certification test developed by Educational Testing Services 
(ETS) through the College Board of Puerto Rico and Latin America are documented in the annual report 
of the unit results. At the advanced level, faculty members have discussed difficulties encountered in the 
Admissions procedures and the DGS has been piloting and modifying the Regular Admissions Analysis 
Document, available as an exhibit. This document, piloted since August 2006, contains information for 
each applicant regarding GPA, Admission Test Results, Essays, Interviews and Letters of 
Recommendation. At the second transition point, the Graduate Degree Examination, assessment criteria 
are aligned with the subject areas and graduate level domains. Administrative procedures for the Degree 
Examinations have been recently revised to also insure consistency and fairness in that regard. Data for 
candidates' performance in the clinical practices have been collected for the areas of specialization that 
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include a practicum or internship for program completion (particularly for those who practice within a P-
12 setting). Finally, qualitative and quantitative data for the thesis, projects and dissertations are 
collected in three forms: passing grade, a categorization system regarding the topics of this final work 
(see exhibit Thesis, Projects, and Dissertations Topics), and an evaluation of specific aspects with the 
DGS instrument Thesis, Projects, and Dissertations Rubric (available as an exhibit), which is aligned 
with the assessment domains. This instrument, implemented since the first semester of the 2009-2010, 
provides the opportunity to assess advanced programs candidates with a common instrument to gain an 
across-programs perspective. Assessment instruments are thoroughly discussed with all candidates 
during the beginning of the academic experience in which they are administered to ensure that 
candidates understand what is expected of them. The results of these assessments are also shared and 
discussed with candidates who have the right and the opportunity to point out any unfairness or bias they 
feel has occurred in the assessment. Students can make claims and faculty must demonstrate the fairness 
and lack of bias of their assessments. All instruments are subject to periodic revisions.

      2a.5. What assessments and evaluation measures are used to manage and improve the 
operations and programs of the unit?
The EMH CoE has established the assessment and evaluation of unit operations and programs (initial 
and advanced), as a major component of its Evaluation Model. The key indicators that have been 
identified for evaluating unit operations and programs are articulated with the campus-wide institutional 
assessment, evaluation and planning processes to meet major strategic goals and priority projects 
established by the Campus leadership (University Board, Senate, Deans) in the Vision University 2016 
document of 2006. All data are gathered and reported on a yearly basis. In the area of student progress, 
indicators include the number of requests for admission and percent of admissions, sociodemographic 
and academic profile of the incoming class, number of transfer students, reclassifications, full time and 
part time program and course enrollment, partial and complete withdrawals, and number of candidates 
on probation, persistence, retention and graduation rates, and years to complete degree. Data is also 
gathered on financial assistance and graduate assistantships. The unit Office of Clinical Practicum 
maintains a database on candidates in clinical practicum, clinical practicum sites and cooperating 
teachers. To evaluate scholarly productivity by faculty, data is collected on the amount of externally 
funded projects, the amount of publications accepted in peer-reviewed journals, and amount of creative 
work exposed and/or published. Unit participation in service to the community is documented by the 
number of professors and students who participate in community projects, organizations and 
collaborations with schools and the Puerto Rico Departments of Education. Information on international 
activities including agreements, visiting professors, student internships abroad and participation in 
events is compiled by the Dean of Academic Affairs. Data on faculty recruitment, hiring, evidence-
based evaluation results, rank promotions, tenure, sabbaticals, leaves of absence, is gathered by the 
EMH CoE Faculty Evaluation Committee and the unit and campus offices of human resources. The 
faculty profile, awards and recognitions, special initiatives, membership in professional associations, 
participation in professional development is gathered through an online data base of the Campus Office 
of Academic Planning- FACTUM. The use of the unit's library services, workshops offered on 
information competencies, and available collections, as well as the use of technological resources is 
documented by the Director of the Library. Budget information for the unit including allocations and 
expenditures, as well as information on the status and use of facilities and maintenance is provided by 
the unit Dean of Administration. A course evaluation survey is carried out with students by the unit 
Office of Evaluation. The Campus administers the Noel Levitz Survey of Student Satisfaction Survey, 
as well as the National Survey of Student Engagement, and results are broken down by unit to identify 
areas that require attention. Additional information on candidate satisfaction with the units programs and 
services is obtained through the Teacher Certification Test survey each year, which is gathered by the 
Office of Evaluation. 
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      2a.6. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's 
assessment system may be attached here. [Because BOE members should be able to access many 
exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

Key Assessments of Candidates

Advanced Programs: Candidates Learning Assessment System

List of Links-2a

Description of Assessment System

See Attachments panel below.

2b. Data Collection, Analysis, and Evaluation

      2b.1. What are the processes and timelines used by the unit to collect, compile, aggregate, 
summarize, and analyze data on candidate performance, unit operations, and program quality? 

 How are the data collected?
 From whom (e.g., applicants, candidates, graduates, faculty) are data collected?
 How often are the data summarized and analyzed?
 Whose responsibility is it to summarize and analyze the data? (dean, assistant dean, data 

coordinator, etc.)
 In what formats are the data summarized and analyzed? (reports, tables, charts, graphs, 

etc.)
 What information technologies are used to maintain the unit's assessment system?

The initial programs assessment is structured to gather data from all candidates around three major 
transition points from admission to graduation, to promote a formative and summative assessment 
process, as presented in Table Key Assessments of Candidates. Data are also collected from alumni and 
employers every five years after candidate graduation as part of institutional assessment to improve the 
unit's operations. The following explains how data are collected at each of the transition points. The first 
transition point refers to admission and initial preparation of candidates. As established by Campus 
policies, candidates of initial programs who apply for direct admission into the programs are required a 
General Admissions Index (Spanish acronym, IGS) which is computed using the College Board 
Entrance Examination Aptitude Test scores and high school GPA. The IGS for initial programs in the 
CoE is specific for each program. In recent years, it ranges between 266 to 299, which is an increase 
over previous years for many programs. This indicator provides information on the general content 
knowledge of beginning candidates and is used to determine the initial courses that candidates need to 
approve in the General Education component of undergraduate studies. These data are collected through 
the Office of the Registrar and the Office of Academic Planning and are provided to the Deans of 
Academic and Student Affairs for analysis to decide upon admissions for each academic program. Once 
admitted into a program, initial assessments of candidate performance are embedded in a group of core 
courses at the EMH CoE required of all future teachers. Beginning candidate knowledge, skills and 
dispositions mainly related to the learner and the learning process are assessed during the two initial 
field experiences embedded in the course on Human Development (EDFU 3002 and equivalent), and in 
the course on the Education of Exceptional Children (EDES 4006 and equivalent). Both courses are 
required of all candidates and they both require a field experience based on a set of common assessment 
criteria. Candidates are required to prepare field experience reports as evidence of their performance, 
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which are assessed through unitwide rubrics used by all professors who teach these courses (see exhibit 
on Assessment of Initial Field Experiences). Another major assessment during the initial preparation 
transition point is the first part of the electronic portfolio, or Portae. Candidates are required to develop 
their portfolios in which they present evidences of their development in each of the ten Principles 
established in the EMH CoE Conceptual Framework. They begin the development of their portfolio 
during the first of three Reflexive Professional Seminars that have been incorporated as new 
requirements in the recently revised BA programs. A web-based open source platform was designed and 
implemented for candidates to create their portfolios and to gather data on candidate scores (See Exhibit 
on Information Technologies used in assessment system). At this initial point, in the FAED 4001 
Seminar, all candidates must present evidence and reflections in their Portae on their development of 
knowledge, skills and dispositions related to learner and the learning process, as well as to other 
dimensions of candidate performance that may include professional commitment and development, the 
integration of technologies into the teaching and learning process, and the appropriate use of language. 
An online rubric used by all professors who teach FAED 4001 has been developed to score the 
evidences and reflections presented by the candidates in their Portae (see exhibit of Porta e Assessment 
Rubric). To assess all candidates' initial performance in information skills, which are fundamental to the 
development of knowledge and skills related to inquiry on the teaching and learning process and critical 
thinking, an assessment is required as part of the core courses on Human Development part 2 and the 
Education of the Exceptional Child. Again, a commonly used rubric is applied to assess and report 
candidate performance. 

The second transition point is upon admission to clinical practicum. During one year before clinical 
practicum, candidates complete required specialty content and teaching courses, including a two 
semester Methods or Prepracticum course, which is required for each program at the preschool, 
elementary and secondary level. Several key assessment data on candidate preparation in knowledge, 
skills and dispositions are collected during this transition point to ensure that all candidates are 
adequately prepared to enter clinical practicum. Data are collected on the academic progress of all 
candidates to determine that they have successfully completed 100% of required coursework, including 
general education, foundation/professional courses as well as all disciplinary content courses in specific 
program areas. A minimum GPA of 2.5 is required as an indicator of appropriate mastery of content and 
professional knowledge. Candidates are not allowed to enroll in Clinical Practicum until they complete 
all required coursework. In cases in which courses with key assessments are not approved, candidates 
must repeat the course until they attain a passing grade, since these courses constitute prerequisites. 

The field experiences of the two semester Methods courses are focal points in the second transition point 
of the assessment system. Rubrics that meet unit-wide and specific program requirements are used by the 
professors of the Methods courses to gather data on the knowledge, skills and dispositions developed by 
candidates focusing on their performance in planning and teaching in the classroom and their integration 
with the school community. Along with the Methods course, candidates are enrolled in the second 
Reflexive Professional Seminar (FAED 4002) in which they are required to complete the presentation of 
a number of appropriate evidences and reflections in their electronic portfolio to evidence their 
knowledge, skills and dispositions mostly related to Principles on mastery of content, critical thinking 
and research, integration of technology, and relations with the school community. The evidences 
presented by candidates in the Portae are mostly developed in core and specialization courses where they 
are first assessed by the professors who teach those courses, and are also assessed by the professor of the 
seminar through unit-wide rubrics. Writing skills are also assessed during the second transition point, 
through candidates' performance on a written essay required in the Writing Zone Workshop articulated 
with the Methods course, assessed through a rubric used by the Coordinator of Writing Skills Zone. 

The third transition point is completion of Clinical Practicum and Graduation. The major assessment 
carried out during and upon completion of the clinical practicum is the Student Teaching Performance 
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Assessment which consists of a formative and summative process in which each candidates' performance 
is assessed on the full set of 10 competencies that address all areas of knowledge, skills and dispositions 
as required at this level. To assess candidate performance, an instrument that contains a rubric for each 
competency is used by all professors. The summative assessment of each candidate is provided by 
supervising professors and cooperating teachers and gathered by the Coordinator of Clinical Practicum. 
Candidates must achieve a minimum of satisfactory in each competency to pass the clinical practice 
course (see Exhibit Assessment of Clinical Practicum). 

A second major assessment in the third transition point is the completion of the Portae, through the 
FAED 4003 Seminar, which is a co-requirement of the Clinical Practicum. The final Porta-e assessment 
includes several evidences and reflections mainly related to the Methods course and the Clinical 
Practicum, focusing on the planning and implementation of teaching, the creation of appropriate and 
motivating learning environments, and assessment of student learning. Unit-wide rubrics are used to 
assess the quality of candidate performance for each of the Principles evidenced in this final stage of the 
Portae. A summative evaluation of the Portae is carried out for each candidate to ensure that all the 
required Principles have been adequately addressed and a satisfactory score achieved, in order to qualify 
for graduation.

During the clinical practicum, candidates also take the Teacher Certification Exam, (Prueba de 
Certificación de Maestros, PCMAS, Spanish acronym) and must achieve a minimum score required by 
the State Department of Education in order to become certified. The test is administered by the College 
Board of Puerto Rico and Latin America, who also provides scores at the unit, program and candidate 
level. Upon graduation, data on the general grade point average of candidates, as well as their grade 
point average in their area of specialization are collected from the Registrar as indicators of candidate 
performance.

After program completion, data from alumni are gathered through a survey in which they evaluate the 
quality of their preparation in terms of knowledge, skills and dispositions (see Alumni Survey). An 
employer survey is administered with school principals who evaluate alumni in terms of their 
preparation in knowledge, skills and dispositions (See Employer Survey). 

The Coordinators of unit-wide projects or activities, including the Field Experiences-Teaching Practicum 
Continuum, the E-Portfolio (Portae) Project, the Writing Workshops Zone, and the Project to Integrate 
Information Skills in the Curriculum, are key players in the assessment system, responsible for the 
development of unit-wide assessment instruments and procedures, through a broad participatory process, 
and for collecting and reporting unit-wide data. Assessment data is collected by the coordinators in 
charge of each activity and submitted to the Office of Evaluation for aggregation and reporting to 
facilitate analysis. Analysis of data is carried out in collective efforts of faculty and academic 
administrators according to the use required of the specific data. In addition to the unit wide coordinators 
of major activities, for each of the unit's initial level preschool, elementary and secondary teacher 
preparation programs as well as the graduate level programs, there is a faculty member designated as 
Assessment Coordinator directly responsible for working with colleagues in their respective areas to 
develop assessment instruments and procedures that meet the appropriate professional standards, and for 
collecting data, reporting results, and using the data to inform program level changes. These coordinators 
work with the Director of the Office of Evaluation to ensure adequate progress, cross-program 
articulation, coherent unit-wide aggregation of data, and to discuss implications for candidate evaluation 
and program improvement. See Table Summary of Data Collection, Analysis and Evaluation. 

All the data are collected, aggregated and presented in narrative, tables and graphs that specify the time 
period reported, assessment instrument, assessment criteria, and results by assessment. Data are 
compiled into a single unit-wide annual report that is discussed in meetings with all Department 
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Directors and Program Coordinators, and presented in the annual Faculty Assembly and Assessment 
Retreats to promote discussion and analysis at various levels. 

At the initial programs level, several technologies are used to compile and aggregate the data for analysis 
and dissemination. Admission data and unit-wide indicator data are gathered by the Rio Piedras Campus 
Office of Academic Planning which uses a centralized data base, the Sistema de Apoyo Gerencial 
Académico Administrativo (SAGA) (see description in exhibit). The Portae project is using the SAKAI 
Open Source Portfolio to collect data and report on candidate evaluation. The Office of Clinical 
Practicum developed an ACCESS database to collect data on rubrics for each principle, competency and 
disposition. In the Office of Evaluation, a centralized digital database was designed and created to gather 
all candidate assessment data included in the unitwide assessment system and prepare reports at the 
candidate, program and the unit-wide levels.

The description of what data are collected at the advanced programs level is included in the full report 
(see exhibit). Data are gathered through quantitative and qualitative techniques for each transition point. 
Various databases are used to collect, aggregate, and analyze data regarding candidates' learning. The 
document CEPDEG Annual Calendar and Data Collection Information (included as an exhibit) presents 
details and timelines for these procedures. Databases are worked through different software programs, 
including SPSS and Excel.

      2b.2. How does the unit disaggregate candidate assessment data for candidates on the main 
campus, at off-campus sites, in distance learning programs, and in alternate route programs?
This element does not apply, as the Unit only has regular teacher preparation programs on campus. 

      2b.3. How does the unit maintain records of formal candidate complaints and their resolutions?
At the initial level, the Dean of Student Affairs is responsible for attending to and maintaining records of 
formal candidate complaints and their resolutions. The Campus Student Ombudsman also maintains 
these records. Unit and institutional policies for handling student complaints and file of student 
complaints and unit's response are presented in Exhibit.

At the advanced level, during 2009-10 the need was identified to develop a document that would allow 
the DGS administration to keep a record of the quantity and of the issues of the complaints presented by 
candidates, and that would facilitate follow-up on those complaints. The CEPDEG therefore created a 
document for this purpose, which was immediately implemented by the DGS administration (please, see 
DGS Candidates Complaint Form available as an exhibit). However, prior to the implementation of this 
administrative mechanism, the DGS has a long-standing established system in which candidates need to 
present their complaints by writing to the Department Director. As needed, the Department Director 
meets with both parts to mediate in the conflict. Depending on the complaints, they are referred to a 
committee that works with the formal complaint and then informs the Director of the Department the 
recommended decision (DGS By-Laws, available as an exhibit). For the graduate degree examination, 
the candidate has the right to an orientation or reconsideration in case he/she did not approve the exam. 
If, as in all Department level decisions, the candidate feels that after the reconsideration further appeal is 
desired, he/she has the right to appeal the decision to higher-level authorities within the system, as 
established by the University of Puerto Rico (please refer to the DGS Degree Examination Norms, 
available as an exhibit).

      2b.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's 
data collection, analysis, and evaluation may be attached here. [Because BOE members should be 
able to access many exhibits electronically, a limited number of attachments (0-5) should be 
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uploaded.]

Summary of Data collection, analysis and evaluation

See Attachments panel below.

2c. Use of Data for Program Improvement

      2c.1. In what ways does the unit regularly and systematically use data to evaluate the efficacy of 
and initiate changes to its courses, programs, and clinical experiences?

Assessment data on candidate performance and unit operations provided through the assessment system 
are used on a regular basis as an integral part of the unit's planning, evaluation and decision making 
process to improve academic offerings for the preparation of highly effective teachers and other school 
personnel. Every year the Executive Committee (made up by the Dean, Associate Dean for Academic 
Affairs, Associate Dean for Student Affairs, and Dean of Administration) reviews data on admissions, 
graduations, retention, attrition, as well as results of the teacher certification test, GPAs, field and 
clinical experiences, and others. This review is done within the framework of the Campus institutional 
evaluation and strategic planning, the FaEd Conceptual Framework (revised in 2008), the Puerto Rico 
State Department of Education Professional Standards (updated in 2009) and teacher certification 
requirements, and other important events and developments in teacher preparation in the local and 
international contexts. The meetings occur on a monthly basis and annual retreats are carried out (see 
agenda of meetings and retreats). The analysis of these data is pivotal for making decisions on required 
modifications to courses, programs, and services, changes in policies, norms and procedures, and the 
development of "emblematic projects" which are incorporated as priorities of the CoE Annual Plan. The 
aforementioned data are also presented to and discussed by the Directive Committee which includes all 
Department and Program Directors, and Heads of Special Units and Projects, to elaborate the action plan 
to implement data driven decisions. Summaries of data and the draft action plan are then presented in 
Faculty Assembly for discussion and approval. A major example of how data on candidate assessment 
and unit operations are used is the fact that it constituted one of the driving forces for the revision of the 
Baccalaureate Programs at the unit level, as part of the Campus curricular revision during 2006-2008. In 
2008, the revised baccalaureate was approved by the University Senate and the Campus level Academic 
Dean, and began to be implemented. Another way in which assessment data are used for evaluation and 
decision making related to changes for improvement, is at the level of the Academic Dean of the unit, 
who works with Department Chairpersons and a Committee of Academic Advisors who are liaisons 
between the unitwide academic leadership and the specific programs. These Advisors are responsible for 
using the data available on candidate assessment (both unitwide and specialization) to implement the 
specific actions required to address areas of need in terms of courses and programs. Aggregated 
assessment data by program are regularly reviewed by the Assessment Coordinators and discussed with 
faculty at the Program level and Department Directors to determine actions that are necessary to 
promote improvements. The coordinators of each assessment component (Porta-e, Field Experiences, 
Writing Zone Workshops, Project to integrate information competencies, Clinical Practicum) provide 
reports on data results to administrators, faculty and candidates to promote evaluation of performance 
and make improvements. Data on clinical practicum experiences and candidate performance is used 
each semester by the Director of Clinical Practicum who shares data with all practicum supervisors to 
identify needed changes and generate actions, such as deciding on the clinical practicum sites for 
candidates. Data on candidate assessment is used during the semi-annual meetings of the PK-12 
Academic Interaction Committee which includes the Chancellor, Deans of General Studies, Humanities, 
Social Sciences, Business Administration, and Natural Sciences and the Undersecretary of the 
Department of Education to promote promote changes in policies and strengthen collaboration and 
support needed to initiate and implement changes (see exhibit Meeting documentation).
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At the advanced level, assessment data are discussed regularly and summarized for discussion for 
improvement in the meetings of Programs and the Graduate Studies Department. Assessment data have 
been shared with the Academic areas upon request to make changes in the curriculum, admission 
process, and graduate degree examination procedures. In addition, data are shared with the Graduate 
Studies Committee (GSC) to discuss and implement changes at different levels. Three specific examples 
in which assessment data are used to improve candidate's performance include retention, curriculum 
enhancement, and the development of special offerings to enhance advanced candidates in writing and 
research skills. Data from the Graduate Student Academic Progress database are used to identify 
candidates in need of special support. These candidates are then referred to their academic advisor or the 
DGS professional counselor. In addition, the Retention and Support Project, implemented as a pilot 
program in 2008-2009, has been institutionalized (for the project's proposal and implementation report, 
please see exhibit DGS Retention and Support Project). Curriculum enhancement includes creation of 
courses and workshops. The faculty identified that writing was an aspect in which candidates needed 
improvement; therefore the Advanced Programs has been developing different workshops: writing and 
publishing, research skills through the databases, and introduction to research processes in education, 
including IRB requirements and procedures (please see, exhibit DGS Library Workshops and 
Participants). A collaborative effort has been established with the unit library, Biblioteca Sellés Solá, 
through the now institutionalized workshops for incoming graduate students: Integration of Information 
Skills to the Graduate Curriculum (DGS-Information Skills; refer to link in List of Links-2c.5).

At the unit-wide level, assessment data are used to carry out annual Faculty Retreats with both initial and 
advanced level faculty to promote reflection, identify areas that need improvement, and generate actions 
and strategies to address needs (see Exhibits on Faculty Retreat Agendas and Minutes). 

      2c.2. What data-driven changes have occurred over the past three years?

At the initial level, the following are some of the instances that illustrate the use of assessment data as a 
basis for important unit-level changes to improve teacher preparation programs: 
a. The course on Evaluation of Learning has been established as a requirement for all candidates.
b. The establishment of a systematic continuum of field experiences that strengthens the coherence of 
these experiences and requires their initiation in early courses, culminating with the one year methods 
course required before the Clinical Practicum.
c. The need to improve instructional planning and assessment competencies, and to strengthen 
experiences with families and the community, led to expanding the Teaching Methods Course from one 
semester to one year for all secondary level students (elementary level already was one year)
d. Creation of the Writing Zone Workshops, first as an optional activity, and now incorporated as a 
requirement of the Methods Course to strengthen candidates' writing skills
e. Establishment of a norm that requires all candidates to complete 100% of all program requirements 
except the Clinical Practicum before taking the Teacher Certification Exam.
f. Creation of a cycle of three Reflexive Professional Seminars as a requirement of all candidates in 
which they develop the Portae, and present reflections on their professional development and practice to 
evidence meeting all Principles established in the EMH CoE Conceptual Framework. 
g. Creation of the Educational Technology Course as a requirement of all candidates in all programs.
h. Establishment of the Principle of Educational Research as a required course for all candidates to 
strengthen their use of research.
i. Creation of an early identification and referral procedure to provide assistance to candidates who 
evidence academic deficiencies
j. Creation of the Project to Integrate Information Competencies in the Curriculum in collaboration with 
the Library Gerardo Selles Sola to address the need to strengthen these skills among all candidates.

Page 45



At the advanced level, a salient change of the DGS as it pertains to assessment and evaluation is the 
development of an assessment system of candidates' progress and the establishment of the CEPDEG. 
Other important changes that have occurred over recent years guided by the gathering and the analysis of 
information, include:
1. Development and implementation of a systematic and uniform procedure of admissions (DGS Internal 
Admissions Manual, available as an exhibit).
2. Development of an internal uniform procedure for the graduate degree examination (DGS Degree 
Examination-Internal Manual, available as an exhibit)
3. Addition of a course on statistics as an admissions requirement for the doctoral program in 
Educational Administration and Supervision (as of August 2009).
4. Changes in the relative weight given to the different admission requirements components.
5. Development and implementation of workshops on research and communication skills.
6. Development and implementation of different modes for the graduate level examination.
7. Fine tuning of the Norms and Procedures of the graduate level examination.
8. Systematic planning for the development of research skills in the use of library databases (Integration 
of Information Skills to the Graduate Curriculum, DGS-Information Skills).

The following actions have been the result, or have been supported by, findings of the Progress and Exit 
surveys:
• DGS offices remain open until 6:00 pm to provide extended services to candidates.
• Curricular revisions and changes (DGS Curriculum Committee Reports, available as an exhibit).
• Changes in the guidelines for the graduate degree examination, and the thesis, project and dissertation, 
as result of the exit surveys.
• Creation of an academic writing course (in the process of being approved by pertinent UPR 
authorities), focused on writing publishable manuscripts.

After studying candidates' progress, the time to degree completion, and the number of requests for 
extensions of time to degree completion, the RIT project was developed, initiated, and, eventually, 
institutionalized. Data sources that informed this decision included DGS internal data, as well as data 
provided by other UPR-Río Piedras campus offices (exhibit DGS Retention and Support Project). 
Additionally as a result of the CEPDEG work, the following changes have occurred: development of the 
initial survey, creation of a form to compile information regarding candidates complaints, and 
development of alternative programming of courses by trimesters instead of semesters (to be piloted by 
the Special Education Academic Area). Within each academic program, the needs of candidates, as well 
as professional organizations (i.e. CACREP and EELC) standards, have guided the creation of various 
courses. Please see Table OSP Created Courses 2006-2009, attached in 2c.5. 

      2c.3. What access do faculty members have to candidate assessment data and/or data systems? 

All data on initial level candidate performance are gathered in the central data base maintained by the 
CoE Office of Evaluation, where it is available for all faculty members upon their request to seek reports 
on candidates, programs and the unit in relation to any of the Principles, Competencies and Dispositions. 
Each of the unit assessment system components, including program assessments, field experiences, 
Eportfolio, clinical practicum, and other, present annual reports on aggregated candidate performance, 
and also maintain data on individual candidates that are available to individual faculty members. The 
Campus Student Academic Database, SAGA, of the Office of Academic Planning, provides faculty with 
access to specific candidate performance in courses, as well as data on unit operations such as incoming 
student profiles, GPA, attrition, retention, graduation and others at the course or program level. Clinical 
Practicum Supervisors are provided with assessment data for each of the candidates they will supervise. 
The Teacher Certification Test administered by the College Board also provides the unit with a 
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breakdown of individual candidate scores, which are available to faculty members on paper format at the 
Office of Evaluation. 
The DGS shares the data through discussions, presentations and assessment retreats. In its assessment 
process, the Graduate Studies Profile in three domains was approved. Documents for the assessment 
have also been presented and then approved by the Dean of Graduate Studies and Research. Results 
from assessment data are discussed and presented at the Assessment Faculty retreat. The annual report is 
shared with faculty. Finally, as the processes for collecting data has been systematized, sharing data with 
candidates and faculty is also being systematized. Moreover, current information about the assessment 
process has been included in the DGS newsletter, which is widely distributed both in paper and 
electronically (DGS-Newsletter).

      2c.4. How are assessment data shared with candidates, faculty, and other stakeholders to help 
them reflect on and improve their performance and programs?

In addition to having access to candidate assessment data through the central database, summaries of 
assessment data are shared through CoE Assessment Blog (see http://ceafeupr.blogspot.com), as well as 
reports, publications and presentations, the Unit shares assessment data with candidates, faculty and 
other stakeholders to promote reflection and improve candidate performance and program quality 
through several specific mechanisms that are part of the assessment process itself. A brochure was 
prepared explaining the assessment system, including the alignment to Principles, Competencies and 
Dispositions,the transition points, and mechanisms to assess their performance, which is distributed to 
all students and discussed as part of core courses, and encouraging candidates to access the data to 
reflect upon their development as teachers and use it to further improve (see exhibit brochure). 
Candidates are provided the results of the assessment of their Portae, for each of the evidences and 
reflections they submit in relation to the ten EMH CoE Principles. The rubric that was developed to 
assess candidate performance in the Portae and is used by faculty who teach the three Professional 
Reflexive Seminars, is linked to each cell of the Porta-e matrix in which candidates upload their 
evidences and reflections. Once the candidate feels that a given evidence and reflection are ready for 
evaluation, she/he submits a cell for the professor's evaluation, initially for a preliminary scoring and 
feedback based on the assessment rubric, so that the candidate can reflect and improve their work. Once 
the candidate revises the evidence and reflection he/she submits the work again for final evaluation. The 
professors scores the final work using the online rubric and submit the final evaluation, which is visible 
to the candidates to use to continue her/his improvement. In the second and third transition points of the 
Porta-e assessment, candidates have the opportunity to further improve the work that has been 
previously evaluated and submit improved versions for further feedback and evaluation. Professors also 
have access to the portafolios of their students, through secured passwords, to peruse them in getting to 
know candidates and to improve mentoring in the development of the Porta-e. The Porta-e matrix has 
three columns, one for each transition point in the assessment process, so that the candidate can see 
her/his progress over time and the final scores, and all the related feedback provided by the professors. 

In the assessment of each of the field experiences, professors present and discuss rubrics with students at 
the beginning of the course, and use the results of the assessment to discuss them in class as part of the 
debriefing and reflection on candidate learning through these experiences. The Writing Zone rubric is 
used as a pre and post test assessment of candidate competency, and the rubrics and scores for each 
candidate are shared with them during the process to promote their improvement as well as the final 
scores so that they can identify areas for further improvement. 

When candidates apply for the Clinical Practicum, they must present an academic transcript, which is 
evaluated to determine whether the candidate qualifies for the practicum. This requires that candidates 
have minimum grade point average of 2.5 in key courses. This is a moment in which candidates self 
evaluate their development and discuss it with the practicum supervisor, to develop a plan for the 
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practicum. Once candidates are admitted to Clinical Practicum, they participate in general orientation 
sessions in which they are explained the formative and summative assessment process and provided with 
copies of the assessment instrument which contains the ten rubrics, one for each competency. Candidates 
are encouraged to use the instrument for self evaluation during the clinical practicum, and are assessed 
by the faculty supervisor and cooperating teacher three times during the practicum, two times as 
formative evaluation, which is discussed with the candidates, and a third summative evaluation which is 
also discussed with candidates upon completion of the practicum. 

Assessment data on each component are shared with faculty involved in the assessment once it is 
aggregated, usually during the semester after it is collected and aggregated. This has occurred with the 
data for the Clinical Practicum and the faculty supervisors during the initial supervisor meeting each 
semester. Aggregated data for each of the ten competencies at the unit wide as well as specialty level are 
shared with faculty supervisors to promote discussion, identify areas for improvement and generate 
strategies for implementation.The assessment of information competencies of candidates, which began 
to be piloted during the past academic year, and is still under development and validation, is developed 
in close collaboration with the librarian staff of the CoE Library, who also collaborate in the assessment 
of candidate performance. Aggregated data for the past semester was shared with professors from core 
courses participating in the initiative, and interpreted to continue plannning the future development of 
the project at the unitwide level. During the past three academic years, Annual Faculty Assessment 
Retreats have been carried out to share aggregated assessment data among faculty, with representatives 
from all key areas, including initial and advanced programs. Each coordinator of an assessment 
component prepares presentation of a synthesis of the findings, which is shared during the retreat with 
all participants, followed by questions and observations. 

Advanced level, the DGS shares the data through discussions, presentations and assessment retreats. In 
its assessment process, the Graduate Studies Profile in three domains was approved. Documents for the 
assessment have also been presented and then approved by the Dean of Graduate Studies and Research. 
The annual report is shared with faculty. Finally, as the processes for collecting data has been 
systematized, sharing data with candidates and faculty is also being systematized. Moreover, current 
information about the assessment process has been included in the DGS newsletter, which is widely 
distributed both in paper and electronically (DGS-Newsletter; refer to link in List of Links-2c.5).

      2c.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the use of 
data for program improvement may be attached here. [Because BOE members should be able to 
access many exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

OSP Created Courses 2006-2009

List of Links-2c

See Attachments panel below.

Optional

      1. What does your unit do particularly well related to Standard 2?

Given the complexity and size of the unit, we have managed to build a coherent and comprehensive 
candidate and unit operations assessment system. Dissemination of the assessment system to all 
stakeholders and promoting access to assessment data are evidenced through multiple efforts such as the 
retreats, presentations, paper and digital publications and the blog. 
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      2. What research related to Standard 2 is being conducted by the unit or its faculty?

The Center for Educational Research of the unit carried out a research project funded by campus seed 
funds on the quality of candidates prepared at the EMH CoE, using adapted instruments from the 
Teacher for a New Era project. Two publications were made in the EMH College of Education Research 
Journal "Cuaderno de Investigación en la Educación" ,Num.24, Dec.2009, (See e-exhibit)

Another research project has been funded by the EMH CoE Calzada Sisters Trust Fund on the 
development of professional knowledge, skills and dispositions of candidates and new teachers in the 
area of special education. (see exhibits for publications and reports). 

STANDARD 3. FIELD EXPERIENCES AND CLINICAL PRACTICE

    The unit and its school partners design, implement, and evaluate field experiences and 
clinical practice so that teacher candidates and other school professionals develop and 
demonstrate the knowledge, skills, and professional dispositions necessary to help all students 
learn. 

[In this section the unit must include (1) initial and advanced programs for teachers, (2) 
programs for other school professionals, and (3) off-campus, distance learning, and alternate 
route programs, noting differences when they exist.]

3a. Collaboration between Unit and School Partners 

      3a.1. Who are the unit's partners in the design, delivery, and evaluation of the unit's field and 
clinical experiences?

For the initial level, the CoE partners include approximately 92 schools and agencies, of which 72 
percent are public, 21 percent are private and percent 7 percent are laboratory schools, in the design, 
delivery, and evaluation of the unit's field and clinical experiences. The largest partner is the state 
Department of Education, which includes the islandwide central administration of the public school 
system, its regional offices and school districts, as well as the K-12 schools themselves. Other main 
partners are private schools, postsecondary institutes, Head Start and Early Head Start centers, as well as 
the University of Puerto Rico preschool, elementary and secondary laboratory schools. The CoE Office 
of Field Experiences and Clinical Practice (OFECP), as part of the CoE Deanship of Academic Affairs, 
is charged with establishing the unitwide requirements of the field and clinical experiences for the initial 
teacher preparation programs, and coordinating the implementation and assessment of these experiences 
in close collaboration with these multiple partners. 

The Puerto Rico Department of Education (PRDE) is the government agency responsible for providing 
primary and secondary public education in Puerto Rico. As other government agencies, it is subject to 
state and federal legislation. Schools are classified according to the educational level including primary 
or elementary (K to 6th grade), intermediate school (7th to 9th grade) and high school (10th to 12th 
grade). Secondary and post-secondary schools may fall under the regular program (academic), 
vocational, or vocational with post-secondary and specialized offerings. The DE is also charged with 
providing educational and related services to students with special needs at all levels within the 
system.The Secretary of Education is named by the governor and is a member of the Executive Cabinet. 
Aspects related to faculty and administration are managed by the sub-secretaries of academic affairs and 
administration. The Institute for Teacher Professional Development of the PRDE is the office directly in 
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charge of establishing the norms and procedures for placing candidates in the field and clinical 
experiences in the public school system, and regulating requirements for serving as a cooperating teacher 
who supervises candidates.

Public schools that serve as field and clinical centers are located island-wide but mostly in the San Juan 
and northern metropolitan areas. The demographic characteristics of the schools vary in terms of their 
location (inner city, rural, suburban) and socio-economic backgrounds of students and their families. The 
vast majority of the students in these schools are Hispanic, mostly Puerto Rican and to a lesser degree 
from the Dominican Republic. There are also specialized schools that serve as field and clinical centers 
such as those with a curriculum focused on math, sciences, arts, music and English. The criteria for 
selecting public schools for field and clinical experiences, as well as the criteria for selecting the partners 
clinical faculty is included in PRDE Circular Letter 10-2004-2005 (see 3a5.1). 

The private school sector is represented in this partnership by a variety of schools which may be secular 
or religious in nature. These have been traditionally selected by this unit because of their particular 
curriculum or their unique perspective towards the teaching-learning process. Examples of these private 
schools include those, for instance, that have total immersion in English or that are bilingual, or those 
with a specific instructional methodology such as the Montessori model. 

This unit's closest partners are the UPR Infant and Toddler and Early Childhood Centers, Preschool 
Development Center, and the Elementary and Secondary laboratory schools. The mission of these 
centers establishes providing field and clinical experiences to the future teachers of the CoE as a main 
priority. The Preschool Center is located within the main campus, next to the CoE building, and the 
Elementary and Secondary schools are across the street from the campus, which makes these schools 
excellent options for candidates to engage in field and clinical experiences. Most laboratory school 
faculty members have master and doctoral degrees. Many have had experience providing 
methodological and content courses for this unit, and some have been clinical supervisors. 

The selection of school partners for the advanced programs responds to the domains included in the 
Department of Graduate Studies Conceptual Framework of the Educator as Transformer in the 
Professional and Social Context Model (please refer to the DGS Conceptual Framework and 
Competencies Profile, available as an exhibit). All three doctoral programs require a clinical internship 
course in order to strengthen the professional experience of their candidates. At the master's level, the 
following four programs require a clinical practice: Educational Administration and Supervision, 
Guidance and Counseling, Special Education, and Exercise Science Professional Servicetrack. However, 
most of advanced programs candidates' clinical practices and field experiences are held in contexts other 
than P-12 schools. This reflects the fact that only one of the advanced programs, the masters degree in 
Educational Administration and Supervision is predominantly focused in preparing other school 
professionals. DGS programs include candidates who are or will be educators in other settings, including 
higher education and community organizations. For example, of the 27 candidates that enrolled in 
clinical practice during the second semester of the 08-09 academic year, only 7 practiced in P-12 
settings; during the first semester of 09-10, it was 5 out of 19; during the second semester of 09-10, 6 out 
of 35. The total percentage of candidates whose clinical practice was set within a P-12 context during 
those three semesters was 18 percent. 

Among clinical partners for other school professionals in clinical practices in the doctoral program are 
leaders of public and private universities, agencies and organizations with an educational component and 
non-profit organizations. Examples are: Puerto Rico Department of Education (including schools), 
Science Education Program, UPR-President´s Office, University of Puerto Rico Medicine Campus, Sea 
Grant Program, Historical Archives of Municipalities such as Carolina, public and private libraries, the 
Multilingual Institute and the Alzheimer Association. Among the collaborating partners for other school 
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professionals at the master's level are Puerto Rico Department of Education (including schools), 
community-based organizations, and other public and private agencies. The field experiences are 
essentially conducted in the same settings. For a more complete list of institutions that support our 
candidates by hosting their clinical practices, please refer to exhibit DGS Clinical Practice Centers 
Database. 

      3a.2. In what ways have the unit's partners contributed to the design, delivery, and evaluation 
of the unit's field and clinical experiences?

At the initial level, the unit uses the requirements and norms established by the PRDE in Circular Letter 
10-2004-2005, as a guide to organize and implement the candidates clinical experiences. Faculty also 
consider these requirements when planning and implementing field experiences. All candidates are 
required to complete a continuum of field experiences that prepare them for the clinical practicum. The 
continuum begins with observations of classrooms, followed by participation as teacher assistant, and 
culminate in the one year prepracticum or Methods courses where candidates teach. Partner involvement 
in early field experiences is limited to providing opportunities for observations in the classroom and 
school facilities, interviews with school personnel, and certifying the time candidates spent in the 
school. Candidates must submit a report of their observations and interviews, which serve as feedback 
for faculty to evaluate the design of the experiences.The design of prepracticum or Methods course field 
experiences are discussed by faculty and school based personnel to ensure the optimal participation of 
the candidates in the teaching process. The unit is moving towards formalization of the participation of 
school based personnel in the design, delivery and evaluation of the continuum of field experiences.

Collaborations with the PRDE to engage in the design, delivery and evaluation of clinical experiences 
include periodic meetings between the clinical faculty and the cooperating teachers. The Coordinator of 
the OFECP participates in meetings every semester at the Institute for Teacher Professional 
Development through which all the initiatives related to student teaching are coordinated. In addition, 
the unit offers continuous professional seminars and activities which are open to the school-based and 
university- based clinical faculty.

The Institute for Teacher Professional Development approved the Guide to Evaluate the Operation and 
Compliance of Clinical Practicum Centers which stresses frequent visits to schools by the Department of 
Education staff to supervise the implementation of the norms and regulations of the clinical practice. 
(See PRDE letter, August, 23, 2006). 

The unit's Clinical Experiences Handbook was developed through the effort of candidates and university 
and school-based clinical faculty. Specific meetings, discussion groups, interviews and other activities 
were completed to ensure ample discussion of the content that was finally approved. 

Each semester the university based and school based clinical faculty collaboratively report on the 
achievements, concerns and recommendations related to the clinical practicum. The number of meetings 
held between the university professors and the school personnel as well as the visits to the candidates are 
reported. In these meetings, the procedures of the clinical experiences, options for placement of 
candidates, course content, the assessment instruments, the evaluation process and other related aspects 
are discussed. 

School and university based clinical faculty jointly assess the candidates achievement of the ten 
competencies during the clinical experience. The Clinical Practicum Evaluation Instrument and 
assessment process were developed and revised through collaboration between the unit and partners. 
The data is summarized, analyzed and discussed in clinical faculty meetings, and clinical faculty in turn 
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discuss the information with the school based personnel. This information is gathered by academic 
program and is compared to previous semesters to monitor and establish trends related to the preparation 
of teacher candidates. 

At the advanced program level, other school professional programs' clinical practices are fundamentally 
designed by the unit's faculty to foster knowledge, skills, and professional dispositions according to 
content areas as well as candidates' professional interests. Unit partners play a crucial role in delivering 
and evaluating clinical practices. Their expertise and experiences are invaluable in the candidates' 
professional formation. They allow candidates to use their facilities, observe, assist, and interview them, 
and conduct research, among other structured activities related to the roles for which the candidates are 
preparing themselves. Partners supervise the candidates, and are available to advise and act as 
consultants for them. 

Through the assessment process, the DGS has recognized the need to include unit partners more 
prominently in the design of the clinical practices and has institutionalized since August 2009 the 
position of Clinical Practices and Field Experiences Coordinator. Salient among her responsibilities is to 
"propitiate collaborative relationships and systematic communication between clinical and DGS 
faculty"(see exhibit DGS Clinical Practices and Field Experiences Coordinator [responsibilities]. 
(Further information available in the e-exhibit room )

      3a.3. What are the roles of the unit and its school partners in determining how and where 
candidates are placed for field experiences, student teaching, and internships?

At the initial level, the unit and its partners collaborate in determining how and where candidates are 
placed for field and clinical experiences. In this process, the unit's role is to identify those settings that 
will provide the best possible field or clinical experience for candidates using various criteria. First, 
rules and regulations provided by the PRDE for field experience and clinical practicum sites, as well as 
input provided by the other partners, serve as a basis or guide for the placements. A second criterion is 
past experience of candidates in the sites. Veteran field and clinical faculty will usually evaluate past 
experiences with field or clinical centers to determine which will serve as the best scenarios for 
candidate placement. Aspects such as capacity for role modeling and critical reflection on behalf of 
school based clinical faculty are essential for selecting field and clinical centers. Within these best 
scenarios, field and clinical faculty must ensure that candidates have opportunities to experience diverse 
settings that will enable them to have a full understanding of the educational system spectrum. Within 
this criterion, clinical faculty at the unit level also consider the particular needs of candidates in order to 
place them in an environment suited to fulfill such needs. This is particularly true for candidates that 
have special needs or live in distant or hard to reach areas.

The unit initiates and maintains communication channels open with partners to facilitate candidate 
placement through visits by clinical faculty to prospective centers to converse with school-based faculty 
on expectations for candidate placement. Documentation is provided to school based personnel on the 
objectives and requirements of field and clinical experience, as well as instruments and criteria used to 
evaluating the candidates, information on the conceptual framework of the CoE and information on 
candidate profiles. 

For the clinical practicum, all candidates are assigned to a certified cooperating teacher within an 
appropriate school according to their discipline and school level-preschool, elementary or secondary, for 
four hours daily, five days a week. Candidates may petition to be placed in a particular school and the 
university clinical faculty evaluate the center, determine its appropriateness and make the final 
determination. Many of the partner schools and school based clinical faculty who share supervising 
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responsibility of clinical experiences, also worked with the candidates during previous field experiences. 
Thus, besides providing candidates with the opportunity to explore and become acquainted with different 
school settings, field experiences also give them an opportunity to select their cooperating teacher. The 
appropriateness of the petition is discussed with the university-based clinical faculty in terms of how the 
selected school setting will best enhance the candidate's knowledge, skills and dispositions. After this 
preliminary evaluation of the site, the supervising professor communicates with school personnel to 
jointly determine the candidate's placement. When a new site is being considered for placement, the 
supervising professor visits the school and meets with the principal and teachers to consider the 
opportunity of having a candidate for his /her clinical experience. 

As professional adults, candidates in advanced programs for other school professionals, suggest the 
setting in which they conduct their clinical practices and field experiences in accordance with their 
interests, knowledge, and professional and academic experiences. University faculty must agree with the 
candidates' suggestions. Respectful negotiations between faculty and candidates sometimes arise that are 
guided by the both the institution's commitment to honor the candidates interests and by the faculty's 
responsibility of ensuring an academically rich and challenging experience for the candidate. Unit 
partners must also agree to work with the candidate in their respective institution, and be willing and 
committed to provide him(her) the appropriate academic and professional experience. Among other 
criteria utilized to reach these decisions are: clinical partners' needs, services and working hours, clinical 
faculty expertise, and (in the case of the Guidance and Counseling program) professional licenses, and 
candidate's research interests (for more details regarding these criteria, see DGS Clinical Practices-
Descriptive Table).

      3a.4. How do the unit and its school partners share expertise and resources to support 
candidates' learning in field experiences and clinical practice?

At the initial level, all field experiences and clinical practice are structured in a continuum to ensure 
candidates develop the necessary skills and knowledge that best prepares them for their role as future 
teachers. The sharing of expertise and resources between the unit and school partners related to field 
experiences occurs mostly at the level of prepracticum or Methods course, in which the candidates 
become involved in teaching activities. Professors of the methods course communicate with teachers to 
discuss possible learning experiences for each candidate. During the clinical practicum, the formative 
evaluation process of candidates' performance provides the best scenario for the unit and its partners to 
share expertise and resources to support candidates' learning. During this process, they collaboratively 
assess the candidates' initial stages of performance in order to recommend educational strategies, and 
interventions that may assist them in improving their overall performance. This formative evaluation 
process is guided by clear competencies which are included in the field and clinical evaluation 
documents that have been developed for these experiences (See "Evaluacion formativa de las 
competencias del Estudiante Maestro, 2003"). During clinical experiences a minimum of three meetings 
are required for candidate evaluation per semester, in which the candidate, and the school and university 
-based clinical faculty meet to reflect upon diverse aspects related to the experience. The most important 
outcome of these meetings is the dialogic and reflective process that takes place which will result in 
recommendations and assurances on behalf of the candidate, the unit, and partners to advance identified 
strengths and improve on weak areas. 

At the advanced level, Guidance and Counseling, Educational Administration and Supervision, and 
Exercise Science master's programs require university faculty to visit the candidate at least three times 
during the semester. The purpose of the Initial Visit is to discuss practicum objectives and candidate's 
functions; to identify the project to be conducted; and discuss the activities in which the candidate will 
be involved. The second time is for Follow Up, which serves to determine the candidate's progress in the 
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practicum and to generate alternatives to respond to encountered challenges. The third time is for the 
Final Evaluation in order to determine the degree to which the candidate met the established goals and to 
evaluate the overall professional performance. Between these three visits, university supervisors conduct 
additional weekly meetings with candidates either at the university or clinical practice center to assess 
the candidate's progress; to offer appropriate guidance and support in situations confronted by the 
candidate, and on generated materials and planned or enacted activities; and to foster candidate's 
participation in pertinent forums, conferences, research, panels and other professional formative 
activities. In these programs, clinical faculty partners conduct periodic meetings with candidates to 
supervise their work, and participate in periodic meetings with university supervisors to analyze 
candidate's work, certify working hours, and evaluate candidate's daily work. Within certain variations 
among programs, clinical and unit faculty jointly evaluate the performance of the candidate in the 
clinical practice, particularly those held within P-12 settings.

      3a.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to 
collaboration between unit and school partners may be attached here. [Because BOE members 
should be able to access many exhibits electronically, a limited number of attachments (0-5) should 
be uploaded.]

Evaluation Instrument Clinical Practicum

Puerto Rico Department of Education Circular Letter 10 2004-05

Handbook of Clinical Practicum

Contract between unit and partner

Description of Field Experiences

See Attachments panel below.

3b. Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

      3b.1. What are the entry and exit requirements for clinical practice?

At the initial level, one of the major requirements for entry to clinical practicum is that all candidates 
must have completed the field experience continuum as well as all general and professional courses. 
These experiences are designed to provide candidates with the necessary tools to successfully assume 
the full role of an educator during the clinical practicum. Through the field experience continuum, 
candidates have the opportunity to carry out observations of the teaching and learning process, tutor 
students, participate with the community, interact with families, develop intervention strategies, and 
evaluate the teaching learning process before their immersion in the clinical practicum. An essential 
feature of all field experiences is the reflective and feedback process that promotes the appropriate 
dispositions expected from all candidates. All teacher preparation programs of the CoE have identified 
the core sequence required to comply with these field experiences. Every experience has a description 
and corresponding assessment process that is used to evaluate the performance of the candidate. 

To be accepted to the clinical practicum, candidates must fill out and submit a form that certifies they 
completed all required courses from the general studies component, as well as all the professional and 
specialization courses. This allows candidates to concentrate on the clinical practicum, which constitutes 
a full academic load. An academic evaluation of the candidate must be performed by an guidance 
officer, accompanied by an official credit transcript. Candidates must hold a minimum of 2.5 GPA, and 
2.5 or more in his/her concentration area. An orientation session is offered to all candidates on the 
process during the semester prior to the clinical practicum and at the beginning of the clinical practicum 
semester. The information submitted for each candidate is screened by the OFECP and evaluated by a 
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faculty supervisor of the program to which the candidate belongs, who makes the final decision on the 
acceptance of the candidate to the clinical practicum.

To complete the clinical practice semester, candidates and cooperating teacher must certify that the 
candidate has completed the minimum of 300 hours and performed the role of teacher. The schedule to 
complete the total hours is four hours a day for five days a week. Candidates must provide evidence of 
their work that indicates the achievement of the ten (10) competencies established by the unit's 
conceptual framework, which includes knowledge of the discipline, knowledge of student's learning and 
development, planning process, teaching performance, use of assessments, promoting context for 
learning, verbal and written communication competencies (Spanish and English), professional 
development and community involvement. These competencies are established and detailed in the 
Formative Assessment Instrument for Clinical Practice (see exhibit) which is based on a four point scale 
for supervisors and school based personnel to assess each competency. A summative evaluation form is 
prepared by the cooperating teacher and faculty supervisor, and discussed with the candidate. All three 
parties must sign the evaluation form.

The total of 300 hours includes the time spent by the candidate teaching in the school as well as 
participation in a series of clinical practicum and program seminars coordinated by the OFECP and 
supervising faculty throughout the semester. Participation of candidates in these seminars is required and 
considered in the final evaluation of the candidate. These seminars enrich candidates' professional 
development because they focus on practical topics directly related to the clinical practicum. General 
seminars for all candidates, cover topics such as classroom management, writing instructional objectives, 
assessment of student learning, action research in the classroom, and others. In the program level 
seminars, topics are related to the teaching of specific content areas according to candidate needs and 
interests as identified by the faculty supervisor and cooperating teacher.

The document Policies and Procedures for Clinical Practicum (Política y Procedimiento de la Práctica 
Docente) (see exhibit) further requires all candidates to review and analyze student files, actively 
participate in teaching and evaluation processes, and engage in activities designed for the school 
community. Candidates must show that they are actively involved with parents, other school personnel 
as well as with the external community in the planning and execution phases of the activities that are 
designed at the school level. It is important, through the clinical experience, that candidates view 
themselves as participating members of a community rather than isolated educators providing a class. At 
the exit level, candidates must show full understanding of this perspective. 

For the advanced level, entry and exit requirements for other school professionals vary according to 
programs. Please refer to table Entry Requirements for Clinical Practices and DGS Clinical Practices 
Descriptive Table, included in OSP-Tables 3b, attached in 3b.9.

      3b.2. What field experiences are required for each program or categories of programs (e.g., 
secondary) at both the initial teacher preparation and advanced preparation levels, including 
graduate programs for licensed teachers and other school professionals? What clinical practice is 
required for each program or categories of programs in initial teacher preparation programs and 
programs for the preparation of other school professionals? Please complete Table 7 or upload 
your own table at Prompt 3b.9 below.

Table 7
Field Experiences and Clinical Practice by Program

Clinical Practice (Student Teaching 
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Program Field Experiences or Internship) Total Number of Hours

See attachment in 3b9

      3b.3. How does the unit systematically ensure that candidates develop proficiencies outlined in 
the unit's conceptual framework, state standards, and professional standards through field and 
clinical experiences in initial and advanced preparation programs?
At the initial level, the CoE Handbook for Clinical Practicum, as well as the syllabi for each course in 
which a field experience is required, and for the clinical practice, indicate how field and clinical 
experiences are aligned with the proficiencies outlined in the CoE conceptual framework. This 
framework is aligned with the PRDE standards for teachers, the professional standards of the program 
areas, and the strategic plan of the UPRRP campus. Each specific teacher preparation program has 
identified the competencies that candidates should evidence upon completion of their field experience 
and clinical practice. This includes programs that have internal institutional evaluation as well as 
programs subject to SPA. 

The continuum of field and clinical experiences established by the CoE was implemented as part of the 
revision of the baccalaureate programs in the UPR campus level approved in 2008. It envisions and 
monitors candidate's progress at each stage during his or her educational career. The continuum was 
developed to systematically ensure that all candidates have the appropriate experiences at each stage, as 
well as to systematically gather data on the performance of candidates. A unitwide rubric has been 
developed for each core field experience to assess candidate proficiencies. A main area of emphasis 
included during the revision of the field experiences was the integration of criteria to assess candidate 
dispositions as it is considered that dispositions must be demonstrated through candidate performance in 
real settings. Faculty require candidates to prepare reports on their field experiences according to 
guidelines based on the evaluation criteria, which in turn are based on the expected candidate 
proficiencies for each experience. The evaluation of the report is included in the course grading process. 
Gathering of assessment data on field experiences started during 2009, when the first field experience 
level was fully implemented. Data is gathered and entered into the unit's central database to prepare 
aggregated data reports that are analyzed by faculty to determine the development of proficiencies in 
candidates and improve field experiences.

The assessment of the candidate proficiencies during the clinical practicum is a formative and 
summative process based on the use of the unitwide evaluation instrument, which includes a rubric to 
assess performance levels of each of the ten competencies. Candidates are assessed by the cooperating 
teacher and the faculty supervisor based on direct observation of candidate performing teaching roles 
and evidences. 

At the advanced level, proficiencies outlined in the unit's conceptual framework, state standards, and 
professional standards are developed through field and clinical experiences. Clinical practicum syllabi 
for each of these experiences are aligned with the DGS conceptual framework and particular objectives 
each academic program (see DGS Clinical Practices Syllabi exhibit). Moreover, since the second 
semester of 2008-2009 the DGS implemented a common rubric to evaluate candidates' performance 
within P-12 settings. Another valuable mechanism to ensure that candidates develop these proficiencies 
is the clinical practice portfolio that candidates in all programs are required to prepare; many of the 
candidates in the Educational Administration and Supervision master's program are preparing the 
portfolio in electronic format (examples of portfolios available upon request).

      3b.4. How does the unit systematically ensure that candidates use technology as an instructional 
tool during field experiences and clinical practice?

At the initial level, the use of technology as an instructional tool is established as one of the ten 
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Principles and Competencies (number 7) of unit's conceptual framework (see Framework). To ensure 
that all candidates use technology as an instructional tool, various strategies are carried out. First, all 
candidates are required to take a 2 credit course on the use of technology for instruction during the initial 
stage of their academic preparation process. This course, which is adapted for the preschool, elementary 
and high school level, includes a ten-hour field experience in a school in which candidates carry out a 
participant observation activity related to the use of technology in the instructional process. Candidates 
prepare reports on this experience and are evaluated with a unitwide assessment instrument. An 
additional systemic strategy to promote the proficiency of candidates in the use of technology as an 
instructional tool is the inclusion of assistive technology as a main topic in course EDES 4006: Nature 
and needs of students with special needs, which is a core course required by all candidates. Furthermore, 
since 2005 candidates initiating their clinical experience are required to take a four hour seminar on 
assistive technology followed by a two hour workshop on the use of these technologies. Under this 
initiative, candidates are encouraged to borrow computer lap-tops with adapted programs to meet the 
needs of their students requiring special education. Since 2008 all special education candidates are 
required to take a full course on the use of adapted technologies in order for them to improve outcomes 
for their students EDES 3205: Assistive Technology for Students with Special Needs. Finally, all 
candidates are required to integrate technology as an instructional tool during the clinical practicum, as it 
is one of the ten main competencies that is evaluated through the unitwide Clinical Practicum Evaluation 
Instrument, which includes a rubric on this competency that is used to assess the performance of all 
candidates. 

The P-12 Clinical Practice Rubric for advanced programs includes two items related to knowledge 
about, and ability to apply, technology in their practices (please see P-12 DGS Clinical Practices Results 
and Rubric, available as an exhibit). Moreover, since within their programs of study candidates are 
expected to constantly use technology, the expectation is that technology is used in all academic 
activities in which they engage themselves, including clinical practices and field experiences. 

Due to the nature of their discipline, the Special Education Program candidates are required to get 
acquainted with the assistive technology available for students and candidates with special needs. The 
School of Education has its own Assistive Technology Laboratory, from which candidates can 
familiarize themselves with the different technologies available for individuals with disabilities.

      3b.5. What criteria are used in the selection of school-based clinical faculty? How are the 
criteria implemented? What evidence suggests that school-based clinical faculty members are 
accomplished school professionals? 

At the initial level, the school-based clinical faculty members are selected as cooperating teachers 
according to criteria established in Circular Letter 10-2004-2005, which include the following evidence 
among others:commitment to integrate the candidate in the teaching process with students, the school 
personnel, the parents and others; knowledge of the curricular reform and capacity to implement these 
guiding elements in the classroom; knowledge of the subject matter, the courses that they teach and 
standards that guide these courses; formal preparation and teacher certification in the area and level that 
they teach; knowledge of the profile and professional standards established for teachers in Puerto Rico; 
actively supports the development of human values among teachers in the educational system, such as, 
solidarity, respect of human dignity and comprehension of cultural diversity; professional competencies 
evident in visit reports, results of evaluation, strategies and other teaching experiences; and capacity to 
communicate effectively in oral and written format. 

Additionally, school based faculty are required to complete the cooperating teacher course (EDPE 4070: 
Purposes of clinical practicum and the role of the cooperating teacher). This course is offered each 
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semester by the unit. It is expected that they take a refresher course every five years to ensure an 
appropriate level of knowledge and skills to work with the candidates. It is also expected that they have 
been classified as Highly Qualified Teachers according to the Department of Education required 
standards. Finally, they have to be certified in the specialty area that they teach. The Department of 
Education certifies these last two criteria when the unit provides it with the list of cooperating teachers 
each year. 

If the school-based clinical faculty is from a private school, the private institution certifies that they 
comply with all requirements. The process for selection of school-based clinical faculty in private 
settings is an equally rigorous process.

In terms of the UPR laboratory schools, all school based clinical faculty are classified as University 
professors and have completed a rigorous selection process. They should have at least four years of 
experience and comply with the requirements established in this unit's document on Policy and 
procedures for Clinical Practice (see exhibit).

The list of the school-based clinical faculty is revised every year to ensure that each one is up to date on 
all the requirements. In fact, the University-based clinical faculty have to report on how many of their 
school-based clinical faculty are up to date in the required course. In the event of a new 
recommendation, the University-based clinical faculty ensures that the he or she complies with the 
requirements. 

At the advanced level, Table Criteria Used in the Selection of Clinical Faculty, included in OSP-Tables 
3b, attached in 3b.9, presents the criteria used in the selection of school-based faculty for each program 
that has a clinical practice at the advanced level. Criteria are varied and respond to the specifications of 
each program (please, see exhibit DGS Clinical Practice Centers Database for clinical faculty profiles). 
The unit clinical faculty is responsible of ensuring that school or center-based clinical faculty satisfy the 
established criteria as part of the process of determining where the candidate will have the experience, 
and that school or center-based clinical faculty is an accomplished professional in the area that he/she 
will be mentoring and/or supervising.

      3b.6. What preparation do school-based faculty members receive for their roles as clinical 
supervisors? 

At the initial level, the school-based faculty members must complete a 45 hour course offered by the 
unit to qualify as clinical faculty. Every five years they must complete a fifteen-hour refresher course in 
order to update their knowledge on emerging educational perspectives. The course presents the CoE 
Conceptual Framework, particularly with the Principles, Competencies, and Dispositions of the Future 
Teacher, the requirements of the CoE teacher preparation programs, the Handbook and requirements of 
the clinical practicum for the candidate, the PRDE norms and regulations related to the clinical 
practicum, and the roles required of them as cooperating teachers, including day to day supervision, 
mentoring and coaching the candidate in their role as teacher, and the formative and summative 
evaluation process in which they evaluate the candidate jointly with the faculty supervisor. 

The unit has also offered professional development activities to University based clinical faculty on their 
role as supervisors, who in turn relay the information to school-based clinical faculty. Topics such as 
The role of the supervisor during the evaluation instances, and The supervisor as facilitator are included 
in such activities. School based clinical faculty have been invited to participate in the professional 
development activities on topics such as crisis prevention, stress management, low cost instructional 
materials, open forums related to instructional strategies and others.
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At the advanced programs level, there are significant initiatives related to the ongoing professional 
development of professionals who are qualified to be school-based clinical supervisors. Salient among 
those initiatives are the following three: 
-collaboration of the Guidance and Counseling Program faculty with the Puerto Rico Department of 
Health in its mentorship training program for the provisional licensed counselors who engage in the 
partnership and supervision of counselors-in-training, with the Puerto Rican Counseling Association, 
and by offering different workshops for continuing education
-annual conference offered by doctoral candidates in the Guidance and Counseling program, who 
complete their internship, to share their expertise, knowledge, skills and experiences, and that provides 
continuing education credits for Licensed Professional Counselors (LPC) (Exhibit Counseling 
Professional Activities [candidates, faculty, and guest speakers] shows promotion and other evidence in 
this area);
-the Educational Leadership Center, established in 2001 under the area of Educational Administration 
and Supervision, whose main objective is to achieve a culture of continuous learning among educational 
leaders and which, for example, established an Annual Professional Activity for their clinical practice 
faculty, held for the first time in May 2009, as explained in 3a.2 (please, visit: Educational Leadership 
Center; Educational Leadership Center By-Laws available as an exhibit).

      3b.7. What evidence demonstrates that clinical faculty members provide regular and continuous 
support for student teachers, licensed teachers completing graduate programs, and other school 
professionals?

At the initial level, the school based and unit based clinical faculty and the school principal form a team 
to provide ongoing support for the student teachers. The school based clinical faculty members are 
required to provide regular and continuous support for student teachers on a daily basis throughout their 
clinical practicum experience. The unit based clinical faculty members meet with the candidate through 
program professional seminars on a regular basis where the progress of the clinical practicum is 
discussed. Unit based clinical faculty are also on call for student teachers in case situations arise that 
require immediate intervention or support. Meetings between the student teachers and unit based faculty 
are held during each phase of the clinical practicum to ensure that the experience is developing 
according to requirements. As part of a formative and summative assessment process, the unit based 
clinical faculty meet with the student teacher and the cooperating teacher and other interested parties at 
the school site at least three times during the clinical practicum to observe and evaluate the candidate's 
performance. As part of the clinical visit, the university based supervisor will observe the candidates 
performance while assuming the role of the teacher. Afterwards, they meet to share observations and 
reflect upon the candidate's performance. These meetings provide the best instances for the university-
based clinical faculty to provide support to the candidate and determine the level of support provided by 
the school-based faculty supervisor. During the evaluation visits, unit clinical faculty keep minutes or 
make annotations on their professional note books on the various topics that are discussed. In addition, 
candidates keep a professional portfolio in which all evidences on general and evaluation visits are kept. 
These evidences include minutes on the specific recommendations made by the clinical faculty geared 
towards improving performance and the levels of support required to achieve expected outcomes. 
Cooperating teachers are required to revise all plans and assessments prepared by the candidate prior to 
their implementation, and provide feedback for improvement. 

The calendar of professional seminars provided to candidates throughout their clinical experience by the 
unit clinical faculty supervisor also evidences the level of support given by the unit to increase 
candidate's opportunities for successful completion of this experience (see exhibit). Through these 
professional seminars, candidates acquire knowledge and skills that will help them manage the clinical 
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experience. These are planned and designed in advance in order to ensure their full participation.

Each unit based clinical supervisor is required a report on their work as supervisor each semester, 
following a standard format that requires the following information, which is indicative of their support 
for student teachers: number of meetings with school personnel (principals, superintendents, content 
supervisors, others), number of meetings with cooperating teachers, number of meetings and visits with 
each candidate, a description of the activities performed by each candidate related to each competency, 
situations that require the attention of the OFECP, and recommendations to improve the clinical 
practicum. These reports are submitted to the coordinator of the OFECP who reviews the data to ensure 
that supervisors are providing adequate support to candidates. Also, the OFECP holds at least two 
meetings each semester in which matters related to candidates needs and possible interventions are 
discussed. A special procedure to manage extraordinary situations that candidates confront in the 
practicum has been developed which includes the supervisor faculty, the OFECP coordinator and the 
CoE Dean of Student Affairs in a team to identify the problem and implement supportive actions.
At the advanced level, unit clinical faculty have individual mechanisms to maintain evidence that they 
regularly and continuously provide support to other school professionals that are engaged in their clinical 
practice. Mechanisms include notebooks with handwritten notes or brief minutes about discussed issues 
and suggestions; written feedback to candidates works such as reflections about their practice or other 
documents (handwritten or electronically); feedback provided by e-mail; individual written forms to 
track observations during visits ).

      3b.8. What structured activities involving the analysis of data and current research are required 
in programs for other school professionals?
One of the three domains in terms of candidates' learning in which the DGS focuses is precisely research 
and creative activity. Developing and strengthening research skills is fundamental to candidates' 
academic progress. Salient among structured activities required in programs involving analysis of data 
and current research are: courses (required research courses and other required courses which include a 
research component); degree examinations; and the thesis, projects, or dissertation. 

The graduate examination is a degree completion requirement in all advanced programs. It is described 
as "an educational experience to evaluate professional competencies, educational practices, and the 
student's capacity to integrate content knowledge in the area of specialization, research skills and the 
educational foundations; and the capacity of critical analysis and synthesis within a specific 
context" (Norms and Procedures for Master's and Doctoral Graduate Exams, 2008, p. 1). 

The culminating and integrative experience for all advanced candidates is the thesis, project, or 
dissertation. A thesis or project is required for the master's degree where the candidate is expected "to 
integrate content knowledge in the area of specialization and demonstrates the research and creative 
competencies as well as a reflective attitude of academic responsibilities". The dissertation requirement 
for doctoral candidates consists of "a rigorous in-depth creative and academic study that integrates 
content knowledge in the area of specialization, competencies of research methodologies; and the 
reflective attitudes of academic responsibilities" (Norms and Procedures for Thesis, Projects and 
Dissertations; DGS-thesis, projects, dissertations http://ege.uprrp.edu/disertaciones.html).

Moreover, since the beginning of the 2007-2008 academic year, advanced candidates are strongly 
encouraged to participate in the workshops: Integration of Information Skills to the Graduate 
Curriculum.

      3b.9. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the design, 
implementation, and evaluation of field experiences and clinical practice may be attached here. 
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[Because BOE members should be able to access many exhibits electronically, a limited number of 
attachments (0-5) should be uploaded.]

OSP-Tables 3b

Policy and procedures for clinical practicum

Syllabus of Clinical Practicum Course

Course to Certify School Based Clinical Faculty as Cooperating Teacher

Report of the Clinical Faculty Supervisor

Table 7 Field experiences and clinical practice

See Attachments panel below.

3c. Candidates’ Development and Demonstration of Knowledge, Skills, and Professional 
Dispositions to Help All Students Learn

      3c.1. On average, how many candidates are eligible for clinical practice each semester or year? 
What percent, on average, complete clinical practice successfully?

For initial level programs, 266 eligible candidates enroll in clinical practicum on average each semester. 
The OFECP has specific procedures for candidates to apply for the clinical practicum. Each semester, 
orientation meetings are offered to those candidates that have completed all the requirements for clinical 
practice. Candidates are oriented on general requirements, application process, how the application is 
evaluated, important dates related to the process and other information. The OFECP prepares a record 
for each candidate with all the necessary documents. The university based clinical faculty examine these 
records to ensure that all candidates have the required courses and GPA and are ready to be accepted for 
their clinical experience. Once the university professors approve the requests for clinical practice, 
candidates are notified the results by letter and are invited for an orientation meeting. 

The average completion rate for successful clinical practice is over 97% for the last three years. The 
high rate of completion is attributed in great part to the formative nature of the assessment process 
leading up to the clinical practice. With very few exceptions, candidates are able to progress through 
their clinical practice with the necessary support of their university and school based clinical 
supervisors. 

For advanced level programs, the tables Candidates in Clinical Practices and Candidates who practiced 
in P-12 settings (presented in OSP-Tables 3c, attached in 3c.7) contain information regarding eligible 
and successful candidates in clinical practices at the advanced level. The first table, Candidates in 
Clinical Practices, presents information regarding all clinical practices; the second table, Candidates who 
practiced within P-12 settings, presents information (since the second semester of the 08-09 academic 
year) regarding clinical experiences held within P-12 settings. On average, 23 candidates are eligible for 
all clinical practices each semester; 95% complete the practice successfully. On average, 6.5 candidates 
are eligible for clinical practices held within P-12 settings each semester; 92% complete the practice 
successfully (related supplementary assessment results for the second semester of 2009-2010 available 
in OSP Supplementary Results (09-10 II), attached in 3c.7).

      3c.2. What are the roles of candidates, university supervisors, and school-based faculty in 
assessing candidate performance and reviewing the results during clinical practice? 

At the initial level, assessment of candidate performance and review of results during the clinical 
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experience is a shared responsibility of the triad: candidate, cooperating teacher and university 
supervisor. Assessment of student teaching is a systematic process coordinated by the university 
supervisor, based on the use of the Clinical Practicum Evaluation Instrument. The university supervisor 
ensures that the cooperating teacher and the candidate thoroughly review the evaluation instrument, 
competencies and components at the beginning of the experience to discuss it and promote full 
understanding of the criteria, the assessment process and their roles in it. In the instrument, each 
competency is evaluated using a rubric with 3 to 4 components that are scored on a four level 
performance scale, and a space for writing narrative comments. It is required that the triad evaluate 
candidate performance at least three times during the semester as established in the semester calender. 
During these three occasions, the clinical supervisor faculty member visits the candidate and cooperating 
teacher to observe the candidate, and they meet after the observation to discuss the candidate's 
performance. The first two assessment moments are formative in nature while the third is summative. 
The central objective of formative assessment of clinical practice is early identification of areas of the 
student teacher competencies that need to be strengthened. The candidates are provided ample time and 
space to discuss their performance and share with the university supervisor and school-based faculty 
their strengths, as well as apprehensions. As the result of the assessment discussions, agreements are 
reached on the candidates' strengths regarding the competencies as well as the areas that need to be 
further improved and specific actions for improvement. Agreements are written on the evaluation forms, 
which are then signed by all three members of the triad. The school-based faculty is instrumental in 
observing the candidates' performance and reviewing the teaching plans, assessments, and materials 
prepared by the them, and discussing the experience with the candidate through daily and weekly 
meetings as part of the ongoing coaching process to provide feedback to the candidate and the university 
supervisor. Both the school based faculty, as well as the university clinical supervisor have the added 
responsibility of identifying specific instances where the student might need intensive intervention to 
ensure that they developed the skills required. Many of the candidates start their teaching assignments 
within weeks of their placements and at this time receive continuous and immediate feedback from the 
school-based faculty. Candidates are responsible for documenting their work and submitting it for 
review. They are encouraged to continuously assess their own performance and take corrective actions 
towards full implementation and completion of the experience requirements. Periodically during the 
semester, on a one to one basis as well as during group meetings in the program area seminars, 
candidates and university clinical supervisor meet at the unit to discuss the clinical experiences, progress 
towards achievement of the competencies, and opportunities for development.

The role of the supervisor is also to continuously monitor candidates to ensure that their knowledge and 
skills, as well as dispositions and reflections are aligned with the profile established by the CoE. Finally, 
every semester the university clinical supervisor uses the final scores as part of the grading of the course, 
and reports the candidate's evaluation results signed by the three members of the triad, to the OFECP to 
summarize this information and present it to the university faculty, cooperating teachers, and candidates 
for discussion and taking improvement actions. 

The role of advanced level candidates, university supervisors, and school or center-based faculty in 
assessing candidate performance and reviewing the results during clinical practice varies among 
programs, in terms of unit faculty visits to candidates at their practice site; the extent to which the school 
or center-based faculty is involved in the planning, supervision, and delivery of the experience; the 
tightness of the on-going communication between unit and center-based clinical faculty; and the relative 
weight that each has in the final evaluation DGS Clinical Pract.-Table, attached in 3c.

      3c.3. How is time for reflection and feedback from peers and clinical faculty incorporated into 
field experiences and clinical practice?
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At the initial level, all field experiences of the continuum from initial, to development to refinement, are 
structured to provide time for candidate reflection and feedback from professors. As part of the field 
experience description presented and discussed with candidates at the beginning of each course, 
candidates are provided guidelines to reflect upon and make connections between what they are learning 
in terms of the particular principles, competencies and dispositions related to the course and their 
practices in the field experience, and to identify actions to improve their practices. Candidates are 
required to prepare reports on each field experience, in which they include their reflections. Professors 
evaluate these reports through a rubric, and provide feedback to promote further improvement of the 
candidate development. 

In the clinical practicum, ongoing reflection of the candidates about their educational practice is 
stressed, particularly through Competencies 8 and 9- Professional and personal proficiency, which state 
that "The candidate will reflect on his professional responsibilities, evaluate the impact that his or her 
decisions and actions have on other members of the academic community (students, parents, 
administrators, other professionals), and the general community, and as a result actively engages in his 
professional development". To facilitate reflection of candidates as a continuous process, the university 
clinical supervisor, together with the school-based clinical faculty and the candidate discuss ways in 
which to promote effective reflection as an integral part of the clinical practicum, and evaluate the 
candidates reflective practices as part of the formative and summative evaluation process. Also, the 
university faculty supervisors promote reflective discussions among candidates during the periodic 
seminars and other meetings among candidates, and maintain close communication with the candidates 
and the school based clinical faculty through email, online discussions, and telephone to support 
candidate reflection. Another important space to promote reflection among candidates is provided 
through the 3 Professional Reflective Seminars required of all candidates in which they develop their 
electronic portfolios. In all three seminars, reflection on field experiences or clinical practicum is 
encouraged and supported. Candidates present reflections on their learning on each principle and 
professors provide feedback to encourage and guide further candidate growth.

At the advanced level, at the heart of the DGS conceptual model is the commitment to supporting the 
development of reflective and transformative educational practitioners and the underlying principle of 
collaborative work as a means to lead the processes of collective and personal transformation. Reflection 
and collaboration is thus inherent to all the formal educational experiences of our candidates, including 
clinical practices. There are variations among programs and faculty regarding ways in which reflection 
is incorporated into field experiences and clinical practices, and ways in which candidates benefit from 
feedback from peers. Mechanisms for reflection include: reflective journals, weekly candidates´ reports 
that must address their reflections about the experiences, and self-evaluations. Mechanisms for peer 
feedback include weekly seminars that are part of the Guidance and Counseling clinical practices, in 
which candidates reflect about their ongoing experiences, and receive feedback from faculty and peers. 
In the Special Education program, reflection and feedback from peers is an integral part of field 
experiences and clinical practices. In the Educational Administration and Supervision seminar, specific 
issues that arise during the clinical practice are discussed and collectively reflected upon; peer 
suggestions on how to proceed are encouraged through the discussion and reflection (DGS-College of 
Education report ).

      3c.4. What data from multiple assessments provide evidence that candidates demonstrate the 
knowledge, skills, and professional dispositions for helping all students learn in field experiences 
and clinical practice?

At the initial level, the CoE field experiences and clinical practicum continuum is designed to emphasize 
the development of knowledge, skills and professional dispositions among all candidates to prepare 
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them as teachers for helping all students learn, as envisioned in the CoE Conceptual Framework. In 
alignment with this Framework, the assessment of candidate performance in field and clinical 
experiences systematically focuses on these capacities through a set instruments used by all professors of 
the pertinent courses, and clinical supervisors and cooperating teachers, that include specific rubrics 
addressing these aspects. The particular ways in which candidates are expected to demonstrate their 
dispositions towards helping all students learn throughout their practice in the field experiences, and on 
which they are directly assessed include the following: the candidate develops learning environments 
that are sensitive to diversity and encourage active learning, positive social interaction, collaboration, 
integration of technologies, collaboration with others, and self evaluation to facilitate the intellectual 
social and personal development of all students; and the candidate plans teaching and assessment to 
address the diverse characteristics of their students considering their social contexts and development 
processes. For the clinical practicum, the rubrics for Competencies 2 (seeking information to know 
students and their diverse needs), 3 (planning instruction according to students' needs), 4 (creating a 
classroom environment that promotes learning among all students), and 5 (assessing student learning 
considering their needs), are particularly related to the candidates' development in planning, teaching and 
assessment of all students. Furthermore, the unit stresses in Competence 10- the development of 
interactions and collaborations within the school and community to promote learning of all students. The 
unit's process for assessing candidate development in their ability to work with and promote learning of 
all students in field experiences and clinical practicum requires that faculty members submit a final 
report every semester and this data is aggregated and examined to determine the unit´s effectiveness in 
promoting these knowledge, skills and dispositions among all candidates. The initial data collected 
through the assessment system on these knowledge, skills and dispositions through the recently 
implemented field experience and clinical practicum continuum indicate that candidates are evidencing 
adequate development (see Standard 1g). The Evaluation Instrument of the Clinical Practicum that is 
used by all clinical faculty supervisors and cooperating teachers has been recently revised to strengthen 
the importance of addressing the learning needs of all students in each of the 10 competencies.

At the advanced level, data that provide evidence that candidates demonstrate the knowledge, skills, and 
dispositions for helping all candidates learn derives from the Educ. Administration and Supervision 
Practicum Rubric and the P-12 DGS Clinical Practices Rubric (exhibits A & S Practicum Results and 
Rubric and P-12 DGS Clinical Practices Results and Rubric). Candidates in the Administration and 
Supervision master's program were evaluated as either excellent or very good on all nine criteria of their 
practicum instrument. Six criteria in the instrument respond to exercising leadership in each of the 
fundamental areas on which the program focuses: strategic, didactic, administrative, community, ethical, 
and political leadership; the other relate to academic capacity, appropriate attitude, and communication 
skills. Since the second semester of the 2006-2007 academic year until the first semester of 2009-2010, 
eight candidates in this program engaged in their clinical practice. All of the candidates were evaluated 
as excellent or very good in all criteria. The candidates' individual rubric is signed by both, the university 
and site supervisors. In terms of results from the P-12 DGS Clinical Practice Rubric, all the candidates 
were evaluated by their supervisor as outstanding or remarkable in the fourteen items (rhe DGS is 
considering a similar instrument to be used by clinical faculty in evaluating the candidate). Available 
data from field experiences in the Childhood Ed. programs also suggest that candidates demonstrate the 
knowledge, skills and dispositions for helping all candidates learn (OSP-Tables 3c).

      3c.5. What process is used to ensure that candidates collect and analyze data on student 
learning, reflect on those data, and improve student learning during clinical practice?

At the initial level, during the field experience of the second semester of the Pre-practicum or Methods 
course, as well as throughout the clinical practicum, all candidates become highly involved in the design 
of assessment methods and instruments, including modifications and adaptations, the collection and 
analysis of data on student learning, reflecting on the data and improving student learning. In the 
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Methods course, one of the major tasks required of all candidates is the design and implementation of a 
unit plan that must include the development of assessment instruments, the collection and analysis of 
data on student learning, and reflection on results to improve student learning. All candidates must 
prepare a report on this experience with evidence of the student performance, which is evaluated by the 
professor according to the field experience criteria that include: collection of data on student learning 
and reflecting on the results, planning of interventions based on the results to help all students learn, and 
implementation of an assessment system for the continuous assessment and improvement of learning of 
all students, and development and implementation of several assessment strategies that consider the 
diverse needs of students. 

During the clinical practicum, all candidates become fully involved in planning and implementing 
instruction and assessment of student learning, under the coaching and supervision of the school based 
and university clinical faculty, starting early during the semester. All candidates must keep evidence of 
the plans and assessments they design and implement, the results of student learning, their analysis and 
presentation of results of student learning, and actions they take to address the learning needs identified 
through the assessment process, and present periodic reports for evaluation of their performance. This 
evidence is thoroughly assessed by the school based and university supervising faculty, who provide 
ongoing feedback to candidates to support their improvement. The Evaluation Instrument of Clinical 
Practicum includes Assessment of Student Learning as one of the ten competencies that all candidates 
must evidence to complete the practicum. The rubric components include that the candidate will 
develop, design, select and adapt diverse assessment methods to evidence student learning, will analyze, 
present and communicate results to students for their improvement, and modify their teaching practices 
to further enhance student learning. 

At the advanced level, for all clinical practices for other school professionals that are conducted within 
P-12 settings, candidates are expected to conduct a students' need assessment study. The data are 
analyzed by the candidate under the supervision and guidance of the unit faculty and school partner in 
order to determine which activities and services are needed. It is based on this study that candidates 
prepare their action plans to address the student's needs (examples available in the DGS Clinical 
Practices Action Plans exhibit).

      3c.6. How does the unit ensure that all candidates have field experiences or clinical practice that 
includes students with exceptionalities and students from diverse ethnic/racial, linguistic, gender, 
and socioeconomic groups?

At the initial level, all candidates are expected to develop dispositions that evidence awareness and 
respect towards diversity of their students, and use their knowledge and skills to teach all students with 
fairness. To achieve the vision of the Conceptual Framework, all field experiences and the clinical 
practice have been designed to ensure that candidates develop these dispositions towards diversity. The 
numerous field experiences required of all candidates, which include EDFU 3002 and equivalents-
Educational Psychology; EDES 4006 and equivalents- The needs of the exceptional child; TEED 3017 
and equivalents- The integration of technology in the teaching and learning process; and the one year 
Pre Practicum or Methods course, provide candidates with broad opportunities to become participate in 
diverse schools and student populations. One of the earliest field experiences occurs in EDES 4006-
Needs of the exceptional child, or its equivalent, which is required of all candidates. In these courses 
different exceptionalities are discussed along with alternatives for intervention. The candidates have the 
opportunity to apply this knowledge through the observation or intervention with students that present 
different exceptionalities during the field experience. Given that K-12 students identified under the 
special education program in Puerto Rico is over 17% of the entire student population, most classrooms 
in public schools in which candidates have field and clinical experiences usually have several students 
with exceptionalities. In another core course that has an early field experience, EDFU 3002: Educational 
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Psychology, and its equivalents, diversity is addressed in terms of the students' development and 
learning processes according to different experiences, backgrounds and educational scenarios. When 
working in field experiences as part of this course, candidates have experiences with students of different 
backgrounds. In methodology courses candidates also work with students from diverse backgrounds in 
terms of socioeconomic level, ethnic groups, exceptionalities and gender.

In the overwhelming majority of public schools in which the unit's candidates carry out their field 
experiences and clinical practicum, over 60% of students belong to a low socioeconomic background 
which gives candidates various opportunities to work with underprivileged students. Candidates also 
carry out field experiences and clinical practicum in private schools, where the economic background of 
students tends to be higher in comparison to public schools. The ratio of female versus male students in 
all schools is very close to 50-50 which ensures that all candidates have sufficient field experiences and 
clinical experiences with both genders. Even though in the vast majority of schools the main language is 
Spanish, there are some bilingual schools in which candidates have to adapt to English speaking 
students. While most schools in Puerto Rico serve students who are over 95% Hispanic Puerto Ricans, 
there are also schools with larger populations of students from different ethnic groups such as the 
Dominican Republic. In Standard 4 of this report, a profile of the schools and the students is presented in 
more detail. 

At the advanced level, given the nature of DGS programs, the unit seeks to provide candidates across all 
OSP programs have at least one field/clinical experience including the described populations. Only one 
of the advanced programs is predominantly focused in preparing other school professionals. Only seven 
of the thirteen programs require a clinical practice. Because of the inherent diversity among Puerto Rican 
society, candidates that do engage in a clinical practice within school settings have the opportunity of 
interacting with students from diverse groups.

      3c.7. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the 
development and demonstration of knowledge, skills, and professional dispositions for helping all 
students learn may be attached here. [Because BOE members should be able to access many 
exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

OSP-Tables 3c

OSP Supplementary Results (09-10 II)

Total number of candidates that enroll and complete clinical practicum

See Attachments panel below.

Optional

      1. What does your unit do particularly well related to Standard 3?

The development of a systematic formative and summative evaluation process to assess the development 
of all candidates' knowledge, skills and dispositions has been a key feature of the clinical practicum in 
the CoE. The Evaluation Instrument of the Clinical Practicum has been revised through several 
iterations with the participation of university clinical supervisors, school based cooperating teachers and 
candidates (See Exhibit Validation of the Evaluation Instrument of the Clinical Practicum) and trends in 
the results of the summative evaluation have been tracked during the past three years to identify trends 
in the development of the unit candidates (See Three Year study on the results of the Evaluation of the 
Clinical Practicum). 
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      2. What research related to Standard 3 is being conducted by the unit or its faculty?

Bonilla Rodríguez, V.E. & Ramírez Leiton, J.J. (2009). La percepción y experiencia de los candidatos a 
graduación respecto al Programa de Preparación de Maestros. Cuaderno de Investigación en la 
Educación, 24, 47-82.

Zambrana, Alvarez & Maldonado (2008). Experiencias de campo en la Facultad de Educación: sus 
alcances y desafíos según docentes y estdiantes. Cuaderno de Investigación en la Educación, 23, 113-
152.

Zambrana, Alvarez & Maldonado (2007, June). Experiencias prácticas en la Facultad de Educación: 
enfoque multimétodo. Informe Final. Facultad de Educación, UPR-RP.

Figarella, F., Velazquez, L. and Macksoud, S. (2010). Embedding action-research-reflection in the 
prepracticum field experiences of future teachers. Accepted by AACTE for presentation at the 2010 
Annual Meeting.

STANDARD 4. DIVERSITY

    The unit designs, implements, and evaluates curriculum and provides experiences for 
candidates to acquire and demonstrate the knowledge, skills, and professional dispositions 
necessary to help all students learn. Assessments indicate that candidates can demonstrate and 
apply proficiencies related to diversity. Experiences provided for candidates include working 
with diverse populations, including higher education and P-12 school faculty; candidates; and 
students in P-12 schools.

[In this section the unit must include (1) initial and advanced programs for teachers, (2) programs for 
other school professionals, and (3) off-campus, distance learning, and alternate route programs, noting 
differences when they exist.]

4a. Design, Implementation, and Evaluation of Curriculum and Experiences

      4a.1. What proficiencies related to diversity are candidates expected to develop and 
demonstrate? 

The commitment to the development of proficiencies related to diversity of the EMH College of 
Education is expressed in Principles # 2, 3, 5, 8, 9, and 10 of the Guiding Principles of the Conceptual 
Framework and the corresponding competencies expected of teacher candidates (See C.1 and Exhibit 
4a.2). 
The principles and corresponding competenies address diversity in the following areas: learning and 
development, planning, motivation, evaluation and assessment, community and social contexts, and 
professional and reflective professional action and development. These principles and competencies 
provide the basis for five dispositions regarding diversity. In light of its Conceptual Framework, the 
College of Education EMH has the purpose of facilitating the development of teachers and leaders that 
are committed to socio-humanistic reflexive and transformative practices, and with the highest values of 
justice, democracy and peace. In accordance with this vision, it is expected that the teachers in 
development are respectful of diversity in the search of transformations towards a democratic life, which 
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will contribute to a more just and peaceful society. Accordingly, teacher candidates are expected to :

1. Develop learning environments that are sensitive to diversity and in which active learning, positive 
social interactions, collaboration, the integration of technology, work in teams, and self initiative are 
promoted to facilitate the intellectual, social, and personal development of all. (Present in Principles and 
Competencies 2 and 5).
2. Plan the learning process based on the characteristics of students in their particular sociocultural 
contexts and change processes. (Present in Principle and Competence 3).
3. Use varied evaluation and assessment techniques to analyze and improve the performance of all. 
(Present in Principle and Competence 8). 
4. Promote fair and respectful relations with the diverse members of the learning community to which 
she/he belongs, as well as with those of the external community (Present in Principle and Competence 
9).
5. Value and promote democratic life, social justice, the dignity of the human being, and a culture of 
peace. (Present in Principle and Competence 10).

At the advanced level, candidates are expected to develop the proficiencies of fairness and the belief that 
all students can learn, in order to work in a dynamic and diverse world. Throughout their coursework, 
candidates should be able to recognize different aspects of diversity, to integrate the knowledge of their 
discipline in diverse settings, and to communicate effectively with these diverse groups. In this way 
fairness and the belief that all students can learn are propitiated.

      4a.2. What required coursework and experiences enable teacher candidates and candidates for 
other school professional roles to develop:

 awareness of the importance of diversity in teaching and learning; and
 the knowledge, skills, and professional dispositions to adapt instruction and/or services 

for diverse populations, including linguistically and culturally diverse students and 
students with exceptionalities?

The EMH College of Education provides all candidates with a variety of experiences that contribute to 
their understanding of the significance of diversity and to the development of their capacity and 
disposition to apply this understanding in their educational practices in order to guarantee that all 
students have an opportunity to learn. These experiences are provided not only through their coursework 
and field experiences, but also through their direct exposition to a highly diverse faculty and student 
body both at the University as well as on the Island's public and private school system. In addition, the 
College of Education provides candidates with opportunities to participate in a variety of conferences 
and congresses in different countries with diverse cultural and linguistic traditions (Colombia, Mexico, 
Guatemala, Israel, Finland, Sweden, Spain, USA) as well as in student teaching experiences in the 
United States that expose them to students of diverse ethnicities and socioeconomic backgrounds (See 
Annual Reports of the College of Education). Six of the Guiding Principles of the EMH College of 
Education Conceptual Framework orient candidates to this goal. 
At the initial level, candidates are required to take a significant number of courses that include diversity 
in their learning objectives, discussion topics, activities, assignments, assessment strategies and/or field 
experiences. At the initial level, diversity and its social and educational implications in Puerto Rico are 
examined and experienced in the educational foundation courses (EDFU 3001-Human Development, 
EDFU 3002, EDFU 3007, EDFU 3017. In the Social Foundations in Education (EDFU 3007) course 
syllabi, an entire section is dedicated to the examination of educational inequalities and opportunities in 
Puerto Rico based on social, cultural, racial, gender, and special needs considerations, while in the 
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Human Development and Growth courses (EDFU 3001- Foundations of Human Development and 
EDFU 3002-Educational Psychology), the social, cultural, gender, and cognitive differences are 
addressed in various sections dealing with human development, cognition, and learning. The evaluation 
and assessment courses, EDFU 3017 (Evaluation of Learning), EDFU 3036 and ECDO 4136 
(Evaluation in Early Childhood) address the diversity issues and factors that influence the evaluation and 
assessment processes and provide these candidates with a variety of evaluation and assessment 
techniques for analyzing and promoting the learning progress of all their students. In the newly required 
Professional Reflective Seminars (FAED 4001, 4002, and 4003) distributed along the bachelor's degree 
experience, initial level students are provided with the opportunity to reflect on the proficiencies and 
dispositions regarding diversity. They are expected to present evidence of this in their E - Portfolio 
(PortaE). (See B.6.) 
On the other hand, in the required special education course EDES 4006: The nature and needs of 
exceptional learners, candidates have the opportunity to learn about the educational needs of exceptional 
students, their legal and educational rights, and the principle of inclusion. In the methods courses, 
candidates gradually assume teaching and assessment responsibilities that give special attention to 
students of diverse social and cultural backgrounds and with exceptionalities. 
In addition, the field experiences of the foundations, special education and methods courses, and the 
required clinical practice, take place in a variety of settings that provide candidates with the opportunity 
to interact with students from diverse backgrounds and with exceptionalities. In these courses, field 
experiences and student teaching experiences, candidates gain and demonstrate knowledge of, and 
proficiency in, working with diverse students. In addition to the courses and field experiences that 
candidates take at the College of Education, they study and learn to value diversity and other cultures in 
the required Social Sciences and Humanities courses they take at the General Studies College.

Advanced level: Candidates take at least one required course where diversity is discussed. Table Courses 
where diversity is a topic of discussion (included in OSP-Tables 4a, attached in 4a.4; courses syllabi 
included in exhibit DGS Courses with Diversity Topics) identifies those courses by each academic 
program. Moreover, all candidates take foundations courses, all of which incorporate in various ways 
issues of diversity. 
Clinical practices serve to assess the development of diversity proficiencies, in relation to students and 
families, particularly those that are held within P-12 settings. In integrative courses other than the 
clinical experience, like the thesis, project or dissertation, advanced candidates also have the opportunity 
to design and implement strategies that suit the students and populations they serve and that are 
consistent with the belief that all students can learn. The DGS Clinical Practice Centers Database 
(available as an exhibit) presents the different places/organizations where advanced candidates conduct 
clinical practices and reflect the diversity of groups that they serve. Exhibit Thesis, Projects, and 
Dissertations Topics presents the topics of the thesis, project and dissertations chosen by candidates for 
their culminating academic work, many of which reflect the commitment to better accommodate the 
diverse population.

      4a.3. What key assessments provide evidence about candidates' proficiencies related to 
diversity? How are candidates performing on these assessments? 

Throughout the foundation, special education, technology, and method courses as well as in the student 
teaching experience, candidates at the initial level are assessed in a variety of ways on their 
understanding and dispositions regarding diversity and on their ability to work with diverse populations. 
In the student teaching experience, candidates proficiency regarding diversity will be assessed using the 
revised Student Teaching Performance Evaluation Instrument, specifically by way of the rubrics that 
correspond to competencies 2, 3, 5, 8, 9 and 10 of the instrument, which as already mentioned, are 
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competencies related to diversity. However, as mentioned before (B.6), the administration of this 
instrument will begin during the academic year 2010-2011, thus assessment data from this instrument for 
such competencies are not available at this moment. On the other hand, preliminary data on initial 
candidates' proficiency and dispositions regarding diversity is available from the assessment rubrics of 
the Electronic Portfolio (Porta-e) associated to principles and competencies 2, 3, 5, 8, 9, and 10. A table 
summarizing these data is attached in 4a.4.. Also available are preliminary data on candidates diversity 
proficiencies and dispositions on diversity from the rubrics applied during the 2009-10 academic year to 
assess the field experiences that are required in the EDFU 3002 (Educational Psychology), EDES 4006 
(Special Education), TEED 3017 (or its equivalent) and methods (I and II) courses . These data are 
summarized in a table attached in 4a.4. According to these data, the percentage of undergraduate 
candidates that have achieved such proficiencies is the following for each of the five (5) dispositions 
regarding diversity: 75% for the first disposition, 93% for the second, 93% for the third, 65% for the 
fourth, and 52% for the fifth. 

Advanced Level: It is within the clinical practices, particularly those held within P-12 settings that 
advanced candidates explicitly demonstrate proficiencies related to diversity. As discussed in Standard 3, 
only seven of the advanced programs include a Clinical Practice (including Exercise Science). However, 
most advanced candidates' clinical practices are held in contexts other than P-12 schools. This reflects 
the fact that only one of the advanced programs—the master's degree in Educational Administration and 
Supervision—is predominantly focused in preparing other school professionals, as our programs also 
serve candidates who are or will be educators in other settings, including higher education and 
community organizations. 

Specific data indicating that advanced candidates demonstrate proficiencies related to diversity, 
including students with exceptionalities, derive from the Educational Administration and Supervision 
Practicum Rubric and the P-12 DGS Clinical Practice Rubric (please, see exhibits A & S Practicum 
Results and Rubric and P-12 DGS Clinical Practices Results and Rubric). Three criteria in the 
Administration and Supervision master's program rubric are closely associated with these proficiencies: 
exercise of community, ethical, and political leadership. As the Educational Administration and 
Supervision Practicum Results table (included in OSP-Tables 4a, attached in 4a.4), all of the eight 
candidates in this program who engaged in their practicum between 2006 and 2009, were evaluated as 
excellent or very good in those criteria (items 4, 5, and 6). Eight of the fourteen items in the P-12 DGS 
Clinical Practice Rubric (implemented to evaluate candidates whose clinical practices was within a P-12 
setting since the second semester of 2008-2009), explicitly address related proficiencies, such as 
knowledge and ability related to diverse social and cultural contexts of children, their families, and 
communities; knowledge and ability about school environment and assessment of students' learning, 
including students with exceptionalities; knowledge and ability regarding the creation of positive 
environments for all students; and the dispositions of fairness and the belief that all students can learn. 
As table Clinical Practices in P-12 Evaluations (included in OSP-Tables 4a, attached in 4a.4) reflects, all 
of the candidates who practiced within P-12 settings during the second semester of 08-09 and first 
semester of 09-10 were evaluated as outstanding or remarkable in the pertinent items (on a scale 
including, in descending order: outstanding, remarkable, good, and inadequate). 

Available data from field experiences in the Childhood Education programs also suggest that candidates 
demonstrate proficiencies related to diversity, including language learners and students with 
exceptionalities. Of the ten candidates who during the second semester of the 2008-2009 academic year 
engaged in a field experience within a preschool setting as part of the EDUC 6115 course (Preschool 
Curriculum Design), nine were evaluated as outstanding (on a scale including outstanding, acceptable, 
and non-acceptable) in all criteria, including: elaborates general objectives, taking into consideration the 
children's particular characteristics and standards of the diverse content areas; effectively demonstrates 
knowledge about children and their particularities, family and sociocultural context, learning styles, and 
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the creation of adequate learning environments. The data include examples of activities adapted to 
respond to the diversity of all children (please see, Preschool Curriculum Field Experience Results 
included in OSP-Tables 4a, attached in 4a.4; the course wasn't offered since until the first semester of 
2010-2011).

Besides the presented aggregated data across programs, the master's program in Special Education 
generates, due to the nature of their specialty, multiple evidences demonstrating their candidates' 
proficiencies related to diversity, particularly in their work with exceptional populations and their 
families.

      4a.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to diversity 
proficiencies and assessments may be attached here. [Because BOE members should be able to 
access many exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

OSP-Tables 4a

Portfolio assessment regarding diversity

Field Experiences assessment of diversity dispositions

See Attachments panel below.

4b. Experiences Working with Diverse Faculty

      4b.1. What opportunities do candidates (including candidates at off-campus sites and/or in 
distance learning or alternate route programs) have to interact with higher education and/or 
school-based faculty from diverse groups? 

Candidates in the EMH College of Education interact with faculty of diverse socioeconomic, cultural, 
ethnic, educational, racial, and gender characteristics in the Río Piedras Campus and in the schools 
where they have field experiences and clinical practice. Moreover, the faculty of the unit as well as that 
of other units of the Río Piedras Campus where candidates take courses come from different countries 
and/or have completed their advanced degrees in a variety of institutions inside and outside of Puerto 
Rico, including the United States, the Caribbean, Mexico, South America, and Europe (See 4b.4 and 
4b.5 below; also Standard 5). 

At both the initial and advanced level, multiple opportunities beyond the classroom are offered that 
enable candidates to interact with higher education faculty from diverse groups, and with expertise in 
issues of diversity. Many of these activities are workshops and conferences where topics deal with 
aspects of diversity. Also, visiting lecturers and professors from diverse geographical backgrounds, 
ethnicities, and gender, and often with expertise in issues related to diversity, lecture and give 
workshops that are well-attended by candidates and faculty. Table Examples of Academic Activities that 
Incorporate Issues of Diversity, attached in 4c.4, presents examples of such academic activities. The 
main event in this regard is the Puerto Rican Congress of Educational Research (Congreso 
Puertorriqueño de Investigación en la Educación), sponsored by the College of Education every two 
years, which exposes initial and advanced level candidates to a varienty of local and visiting professors, 
researchers and lecturers from different nationalities and ethnic background, and where many of the 
conferences and workshops deal with different aspects of diversity. 

Throughout Clinical Practices and Field Experiences, advanced level candidates have the opportunity to 
work with a diverse school-based faculty and diverse settings, granting the opportunity to the candidates 
to develop dispositions and skills that serve a diverse population. 
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      4b.2. What knowledge and experiences do faculty have related to preparing candidates to work 
with students from diverse groups? 
As evidenced in the unit's Conceptual Framework and syllabi of courses listed in the previous section, 
initial and advanced level faculty are committed to the education of all students and to promote 
candidates' knowledge and proficiencies regarding diversity and equity. Cooperating teachers in schools 
also have this commitment and have the capacity and disposition for helping candidates work with 
diverse and exceptional students. Moreover, both initial and advanced level faculty and cooperating 
teachers are amply knowledgeable not only of the diverse social background and special conditions of 
students but also of the ways to work effectively and with equity with students and candidates of diverse 
groups. Knowledge and capacity obtained no only in their particular field of studies (for example, 
human development, educational psychology, educatioal sociology, school administration, curriculum 
development, special education, etc.) but also in their broad experience with students of diverse groups 
in public and private schools (for example, students from different, geographic, inmigrant, socio-
economic, gender, special education sectors of the population). 

On the other hand, faculty reflects diversity not only in their personal background, but in their 
professional/educational development as well. As evidenced in Standard 5a.1, many of our professors 
areas of expertise, lines of research, and professional experiences are tightly connected to facilitating 
learning experiences that respect and affirm diversity in its multiple manifestations, including, among 
other, gender issues and exceptionalities. Moreover, faculty members incorporate their knowledge and 
experiences in diversity in the courses taught. Advanced level faculty have reported how diversity is 
addressed in their individual courses (please see Table 5b6-DGS Courses and Diversity, included in 
exhibit Standard 5-DGS Exhibit Tables, pp. 88-93).

      4b.3. How diverse are the faculty members who work with education candidates? [Diversity 
characteristics in addition to those in Table 8 can also be presented and/or discussed, if data are 
available, in response to other prompts for this element.] Please complete Table 8 or upload your 
own table at Prompt 4b.5 below.

Table 8
Faculty Demographics

Prof. Ed. Faculty Who Teach 
Only in Initial Teacher 
Preparation Programs

n (%)

Prof. Ed. Faculty Who 
Teach Only in Advanced 

Programs
n (%)

Prof. Ed. Faculty Who Teach in 
Both Initial Teacher Preparation & 

Advanced Programs
n (%)

All Faculty in the 
Institution

n (%)

School-based faculty 
(Optional)

n (%)

American Indian 
or Alaska Native

0(0%)
non-hispanic

0(0%)
non-hispanic

Non-hispanic 
unknown

0(0%)
non-hispanic

Asian 0(0%)
non-hispanic

0(0%)
non-hispanic

34(5%)
0(0%)

non-hispanic
Black or African 
American, non-
Hispanic

0(0%) 0(0%)
Non-hispanic 

unknown
0(0%)

Native Hawaiian 
or Other Pacific 
Islander

0(0%) 0(0%) 21(3%) 0(0%)

Hispanic or 
Latino 83 (97.6%) 31 (94.0%) 563(87%) 37 (100%)

White, non-
Hispanic 1 (1.2%) 1 (3.0%)

Non-hispanic 
unknown

0(0%)

Two or more 
races

0(0%)
non-hispanic

1(3.0%)
non-hispanic

Non-hispanic 
unknown

0(0%)

Other 0(0%)
non-hispanic

0(0%)
non-hispanic

Non-hispanic 
unknown

0(0%)

1 (1.2%) 0(0%) 27(4%)
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Race/ethnicity 
Unknown

Total 84 (100%) 33 (100%)
645(100%)
Answered 

Female 59 (69.4%) 22 (70%) 558(50.1%) 24(65%)
Male 26 (30.6%) 9 (30%) 556(49.9%) 13 (35%)
Total 85 (100%) 31 (100%) 1114(100%) 37(100%)

      4b.4. What efforts does the unit make to recruit and retain a diverse faculty?
In its hiring practices, the EMH College of Education and the University of Puerto Rico pursue a clearly 
nondiscrimination policy. According to this policy, faculty members are recruited based only on their 
academic qualifications, not on the basis of their social or cultural background, ethnicity, religious, 
racial or gender characteristics. 
The criteria used for the recruitment of faculty is contained in the "Reglamento General de la 
UPR" (available as exhibit UPR By-Laws). Moreover, The "Reglamento General" and several other 
policy statements reiterate the nondiscrimination policy of the institution such as the "Política Contra la 
Discriminación en la Universidad de Puerto Rico" ("Policy Against Discrimination in the University of 
Puerto Rico") issued by the UPR Board of Trustees (by means of Certification Number 58, 2004-2005), 
the "Declaration of Policy Concerning Affirmative Action for Nondiscrimination Because of Race, 
Color. Religion, Sex, or National Origin", "Declaration of Policy Concerning Affirmative Action for the 
Employment of Women" and the ""Declaration of Policy Concerning Affirmative Action for 
Nondiscrimination Against Mentally and Physically Disabled Persons" (included in Exhibit 4b.7). 
Moreover, the Deanship of Academic Affairs and the Office of Human Resources oversee the 
enforcement of these policies as well as the federal laws about equal opportunity employment. 

      4b.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty 
diversity may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

Faculty Demographics

Faculty Initial Level Detailed Demographics

Faculty Advanced Level Detailed Demographics

See Attachments panel below.

4c. Experiences Working with Diverse Candidates

      4c.1. What opportunities do candidates (including candidates at off-campus sites and/or in 
distance learning or alternate route programs) have to interact with candidates from diverse 
groups?

Initial and advanced candidates in the EMH College of Education interact and work with other 
candidates with exceptionalities and from diverse socioeconomic, cultural, ethnic, national, geographic, 
racial and gender backgrounds or characteristics. 

Candidates interact with peers in classrooms, in co- curricular activities, such as conferences and 
workshops sponsored by the unit, specific Academic Areas and campus-wide. Considering the diverse 
composition of the faculty and candidates, these are key opportunities to be exposed to diverse 
populations. At the advanced level, they are encouraged to participate in the Graduate Students 
Association in Education (AEGE) which is very active in sponsoring professional and social activities to 
advance and support candidates academic experience.
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Most of the activities included in table Examples of Academic Activities that Incorporate Issues of 
Diversity (attached in 4c.4) were held within the UPR campus and are examples of opportunities where 
candidates interact among each other.

      4c.2. How diverse are the candidates in initial teacher preparation and advanced preparation 
programs? [Diversity characteristics in addition to those in Table 9 can also be presented and 
discussed, if data are available, in other prompts of this element.] Please complete Table 9 or 
upload your own table at Prompt 4c.4 below.

Table 9
Candidate Demographics

Candidates in Initial Teacher 
Preparation Programs

n (%)

Candidates in Advanced 
Preparation Programs

n (%)

All Students in the 
Institution

n (%)

Diversity of Geographical Area 
Served by Institution

(%)
American Indian or 
Alaska Native 0 (0%) 0 (0%) 4 (0.02%) 0.0%

Asian 0 (0%) 0 (0%) 9 (0.05%) 0.09%
Black or African 
American, non-Hispanic 1 (0.03%) 0 (0%) 4 (0.02%) 0.1%

Native Hawaiian or Other 
Pacific Islander 0 (0%) 0 (0%) 0 (0%) 0 (0%)

Hispanic or Latino 2703 (76.1%) 100 (100.0%) 14531 (77.5%) 98.6%
White, non-Hispanic 10 (0.3%) 0 (0%) 72 (0.4%) 1.0%
Two or more races 0 (0%) 0 (0%) 0 (0%) 0%
Other 3 (0.1%) 0 (0%) 33 (0.2%) 0.1%
Race/ethnicity unknown 836 (23.5%) 0 (0%) 4117 (21.9%) 0%
Total 3553 (100.0%) 137 (100.0%) 18870 (100.0%) 100%
Female 2145 (70.0%) 378 (78.3%) 12294 (64.8) 52.0%
Male 924 (30.0%) 103 (21.4%) 6672 (35.2%) 48.0%
Total 3069 (100.0%) 481 (100.0%) 18966 (100.0%) 100.0%

      4c.3. What efforts does the unit make to recruit and retain candidates from diverse groups?

The institutional non-discrimination policy of the University of Puerto Rico does provide for a diverse 
student body at both the initial and advanced level. The Central Administration of the University of 
Puerto Rico is in charge of the continuous revision of institutional policies in order to achieve greater 
effectiveness in the identification of potential candidates. At the initial level, emphasis is placed upon 
increasing opportunities for the economically less privileged and diversity without jeopardizing 
institutional academic standards. 
The EMH College of Education Plan develops various promotional and recruitment activities. The Plan 
aspires to attract the best-qualified and diverse candidates who request admission to the initial and 
advanced professional education programs. At least once a year, the Campus places advertisements in all 
major local newspapers to promote programs. 
Initial Recruitment efforts are made year round. As part of the recruitment effort, counselors provide 
orientation about the College's programs and other institutions' initial level programs, both public and 
private; usually during the fall semester. A large number of initial candidates come from other Units of 
the Río Piedras Campus to take courses as electives or to complete requirements of professional 
education programs. The College also receives candidates from the Students' Exchange Program. 

As the only state institution offering advanced programs in education, tuition costs for the graduate 
programs of the EMH College of Education are very low, compared to those in private institutions 
offering similar degrees. These low tuition costs are thus an incentive that attracts a large number of 
good applicants with diverse backgrounds and characteristics. This large pool of applicants, in 
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conjunction with the non-discriminatory policy of the University of Puerto Rico, assures the admission 
of a diverse and highly qualified graduate student body at the Unit. In addition, the admission package 
provided for these candidates includes a description of financial aid programs. Among these are the State 
Scholarship, Federal Loans, and the Teaching and Research Assistantships. Graduate students also can 
apply for scholarships given by the Hermanas Calzada Fund. 

At the advanced level, different academic activities with the purpose of recruiting new candidates for our 
programs, that maintain and strengthen the diversity within our student body. These activities include 
academic fairs in our campus as well as at other higher education institutions, and attendance to 
professional conferences where there is an opportunity for advertisement and recruitment. Moreover, 
through the Deanship of International Affairs (UPR, RP-Deanship of International Affairs) the UPR has 
reached agreements with institutions in various parts of the world that attract candidates from other 
countries. 

The unit provides services to ensure advanced candidate retention and academic progress. Salient among 
the responsibilities of the DGS Assistant Director for Student Affairs are supporting candidates reach 
their academic goals, individual advising, group workshops, and other pertinent services. The DGS has 
an in-house professional counselor to support the advanced level candidates in dealing with situations 
that affect their academic achievement.

      4c.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to candidate 
diversity may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

Candidates Detailed Demographics

Examples of Academic Activities that Incorporate Issues of Diversity-advanced level

Presentations and Conferences Regarding Diversity-initial level

See Attachments panel below.

4d. Experiences Working with Diverse Students in P-12 Schools

      4d.1. How does the unit ensure that candidates develop and practice knowledge, skills, and 
professional dispositions related to diversity during their field experiences and clinical practice?

Initial and advanced candidates have field experiences and clinical practice in a wide variety of public 
and private schools that serve a highly pluralistic population which include a large amount of students 
with a variety exceptionalities as well as a great number of students of diverse socioeconomic, cultural, 
ethnic, racial, gender, religious and geographic characteristics (See Standard 3, Field Experiences and 
Clinical Practice for a detailed description of these activities). In these field and clinical activities, 
candidates have ample opportunities to interact and work with such highly diverse student population, to 
reflect on how these forms of diversity affect the teaching-learning process, and to develop teaching 
strategies that are sensible to diversity and that improve the learning of all students.

Of the 92 schools that serve as sites for clinical practice, 72% are public, 21% are private and 7% are the 
lab schools.It should be taken into account that public and private schools in Puerto Rico, as in other 
countries, serve very different student populations in terms of socioeconomic status and of racial and 
ethnic categories. Private schools serve mainly Puerto Rican, North American and Cuban students from 
the upper and middle classes, while public schools, where the large majority of the school population 
attends, serve basically the lower socioeconomic sectors of the Island, which though largely Puerto 
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Rican and racially mixed, also include most of the poor black (Hispanic) and Dominican population. 
While initial candidates in the EMH College of Education have field experiences in both public and 
private schools, most student teaching experience takes place in urban and rural schools in poor 
communities that are racially mixed though almost totally Hispanic (mostly Puertorrican, except in some 
communities of the San Juan metropolitan which are mostly Dominican) in terms of ethnicity. Though 
nearly 99% of the general population of the geographical area served by our institution is Hispanic (in 
fact, in public schools of the area almost 100% of the the student population is Hispanixc), our 
candidates have not only plenty of occasions in which they interact with a highly diverse population in 
terms of race and socioeconomic status, but also the opportunity to examine and implement classroom 
strategies that improve the educational achievement of the students who come from the underprivileged 
sectors of the Puerto Rican society.

As stated before (4a3) , the rubrics used to assess the field experiences that are required in the EDFU 
3002 (Educational Psychology), EDES 4006 (Special Education) and method (I and II) courses provided 
data regarding the proficiency of candidates in determining how teachers attend diversity in their 
classrooms. In addition, in the student teaching experience, candidates proficiency regarding diversity is 
evaluated using the Student Teaching Performance Assessment Instrument, specifically by way of the 
rubrics that correspond to competencies 2, 3, 5, 8, 9 and 10 of the instrument, which as already 
mentioned, are competencies related to diversity.

For reasons related to the nature of the DGS programs and the clinical practices within the advanced 
programs discussed at various points throughout the report, the unit cannot ensure that candidates across 
all other school professional programs have at least one field/clinical experience with students from 
ethnic/racial group different than his/her own, English language learners, students with exceptionalities, 
and students from different socioeconomic groups. Salient among those reasons is that only one of the 
advanced programs—the master's degree in Educational Administration and Supervision—is 
predominantly focused in preparing other school professionals, as advanced programs serve candidates 
who are or will be educators in other settings, including higher education and community organizations. 
Moreover, only six of the thirteen advanced programs susceptible to NCATE accreditation require a 
clinical practice. Less than 20% of advanced candidates engage in their clinical practices within P-12 
settings. However, given the inherent diversity among Puerto Rican society at large, we know that 
candidates that do engage in a clinical practice within school setting have the opportunity of interacting 
with students from diverse groups. 

      4d.2. How diverse are the P-12 students in the settings in which candidates participate in field 
experiences and clinical practice? Please complete Table 10 or upload your own table at Prompt 
4d.4 below. [Although NCATE encourages institutions to report the data available for each school 
used for clinical practice, units may not have these data available by school. If the unit uses more 
than 20 schools for clinical practice, school district data may be substituted for school data in the 
table below. In addition, data may be reported for other schools in which field experiences, but not 
clinical practice, occur. Please indicate where this is the case.]

Table 10 
Demographics on Sites for Clinical Practice in Initial and Advanced Programs

Name of 
school

American 
Indian or 
Alaska 
Native

Asian

Black or 
African 

American, 
non-

Hispanic

Native 
Hawaiian 
or Other 
Pacific 
Islander

Hispanic 
or 

Latino

White, 
non-

Hispanic

Two or 
more 
races

Other
Race / 

ethnicity 
unknown

Students 
receiving 

free / 
reduced 

price lunch

English 
language 
learners

Students 
with 

disabilities
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Esc. Sup. 
Antonio 
Luchetti

0% 0% 0% 0% 100% 0% 0% 0% 0% 82% 100% 17%

Esc. Hotelera 
de SJ

0% 0% 0% 0% 100% 0% 0% 0% 0% nd 100% 0%

Paul G. Miller 0% 0% 0% 0% 100% 0% 0% 0% 0% 99% 100% 18.6%

Prisco 
Fuentes 
Allende

0% 0% 0% 0% 100% 0% 0% 0% 0% 88% 100% 23.9%

CODERI 0% 0% 0% 0% 100% 0% 0% 0% 0% nd 100% 97.8

Ec. Anexo 
Pedro C 
Timothee

0% 0% 0% 0% 100% 0% 0% 0% 0% 96% 100% 100%

Jesús Silva 0% 0% 0% 0% 100% 0% 0% 0% 0% 87% 100% 15.8

Dr. Antonio 
S. Pedreira

0% 0% 0% 0% 100% 0% 0% 0% 0% 93% 100% 14.2%

Carmen 
Sanabria 
Figueroa

0% 0% 0% 0% 100% 0% 0% 0% 0% 90% 100% 22%

Esc. Sup. 
Juan Ponce 
de León

0% 0% 0% 0% 100% 0% 0% 0% 0% 94% 100% 14.3%

Rep. de 
Costa Rica

0% 0% 0% 0% 100% 0% 0% 0% 0%
61% below 
povertylevel

100% 15.3%

Trina Padilla 
de Sanz

0% 0% 0% 0% 100% 0% 0% 0% 0% 74% 100% nd

Esc.University 
Gardens

0% 0% 0% 0% 100% 0% 0% 0% 0% 29% 100% 3%

Col. Eva. 
Felicita 
Rosario

0% 0% 0% 0% 100% 0% 0% 0% 0% nd 100% 2.2%

Thomas Alva 
Edison School

0% 0% 0% 0% 100% 0% 0% 0% 0% nd 100% nd

Ernesto 
Ramos 
Antonini

0% 0% 0% 0% 100% 0% 0% 0% 0% 87% 100% 11.8%

Andrés 
Valcárcel 

0% 0% 0% 0% 100% 0% 0% 0% 0% 73% 100% 21.4%

Carmen 
Gómez 
Tejera

0% 0% 0% 0% 100% 0% 0% 0% 0% 90% 100% 46.5%

José Andino y 
Amézquita

0% 0% 0% 0% 100% 0% 0% 0% 0% 80% 100% nd

Rafael 
Hernández

0% 0% 0% 0% 100% 0% 0% 0% 0% 95% 100% nd

Justina 
Vázquez 
Mendoza

0% 0% 0% 0% 100% 0% 0% 0% 0% 90% 100% 33.3%

Gabriela 
Mistral

0% 0% 0% 0% 100% 0% 0% 0% 0% 36% 100% nd

Francisco 
Matias Lugo

0% 0% 0% 0% 100% 0% 0% 0% 0% 98% 100% nd

Col. San 
Gabriel

0% 0% 0% 0% 100% 0% 0% 0% 0% nd 100% 100%

Julio Sellés 
Solá

0% 0% 0% 0% 100% 0% 0% 0% 0% 96% 100% 18.3%

Ramón Marín 
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Solá 0% 0% 0% 0% 100% 0% 0% 0% 0% 96% 100% 100%

Antera 
Rosado 
Fuentes

0% 0% 0% 0% 100% 0% 0% 0% 0% 95% 100% 17%

Rafael López 
Sicardó

0% 0% 0% 0% 96.2% 0% 0% 0% 3.8% 90% 100% 21.7%

Margarita 
Janer

0% 0% 0% 0% 100% 0% 0% 0% 0% 62% 100% 14.3%

Luisa 
Valderrama 
Martínez

0% 0% 0% 0% 100% 0% 0% 0% 0% 68% 100% 24.7%

La Esperanza 0% 0% 0% 0% 100% 0% 0% 0% 0% 99% 100% 100%

Col. 
Congregación 
Mita

0% 0% 0% 0% 100% 0% 0% 0% 0% nd 100% 22.3%

Esc. Sup. 
Ramón Vilá 
Mayo

0% 0% 0% 0% 100% 0% 0% 0% 0% 64% 100% nd

Esc. Sup. 
Juan José 
Osuna

0% 0% 0% 0% 100% 0% 0% 0% 0% 99% 100% nd

Eugenio M. 
de Hostos, 
Trujillo Alto

0% 0% 0% 0% 100% 0% 0% 0% 0% 74% 100% nd

Herminia 
Díaz Aponte

0% 0% 0% 0% 100% 0% 0% 0% 0% 97% 100% nd

Las Mercedes 0% 0% 0% 0% 100% 0% 0% 0% 0% 77% 100% nd

José 
Colombán 
Rosario

0% 0% 0% 0% 100% 0% 0% 0% 0% 77% 100% nd

Dr. Facundo 
Bueso

0% 0% 0% 0% 100% 0% 0% 0% 0% 88% 100% nd

Sotero 
Figueroa

0% 0% 0% 0% 100% 0% 0% 0% 0% 85% 100% nd

Fair View 0% 0% 0% 0% I00% 0% 0% 0% 0% 94% 100% nd

Luz Eneida 
Colón

0% 0% 0% 0% I00% 0% 0% 0% 0% 88% I00% nd

Abraham 
Lincoln

0% 0% 0% 0% I00% 0% 0% 0% 0% 88% I00% nd

Las Américas 0% 0% 0% 0% I00% 0% 0% 0% 0% 90% I00% nd

República de 
Colombia

0% 0% 0% 0% I00% 0% 0% 0% 0% 55% I00% nd

Santiago 
Iglesias 
Pantín

0% 0% 0% 0% I00% 0% 0% 0% 0% 98% I00% nd

Víctor Parés 
Collazo

0% 0% 0% 0% I00% 0% 0% 0% 0% 95% I00% nd

Juana 
Méndez

0% 0% 0% 0% I00% 0% 0% 0% 0% 81% I00% nd

María Teresa 
Serrano

0% 0% 0% 0% I00% 0% 0% 0% 0% 88% I00% nd

El 
Conquistador

0% 0% 0% 0% I00% 0% 0% 0% 0% 99% I00% nd

Esc. Superior 
Berwind

0% 0% 0% 0% I00% 0% 0% 0% 0% 77% I00% nd

Federico 0% 0% 0% 0% I00% 0% 0% 0% 0% 36% I00% nd
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Asenjo

Villa Granada 0% 0% 0% 0% I00% 0% 0% 0% 0% 90% I00% nd

Esc. 
Laboratorio 
Secundaria 
UPR (UHS)

0% 0% 0% 0% 99.4% 0.6% 0% 0% 0%
22% below 
povertylevel

nd 22.4% 

Esc. 
Laboratorio 
Elemental 
UPR

0% 0% 0% 0% 98.3% 1.7% 0% 0% 0%
9% below 
povertylevel

nd 14.9%

      4d.3. How does the unit ensure that candidates use feedback from peers and supervisors to 
reflect on their skills in working with students from diverse groups?
Mechanisms for initial canditates' reflection and feedback on working with students from diverse groups 
in their field experiences and student teaching, include among others, the Electronic Portafolio , the field 
experiences rubrics for the EDFU 3002 (Educational Psychology), EDES 4006 (Special Education) and 
method (I and II) courses, as well as the rubrics of Student Teaching Performance Assessment 
Instrument that correspond to competencies 2, 3, 5, 8, 9 and 10 of the instrument. 

Advanced level: At the heart of the DGS conceptual model of the educator as transformer in the 
professional and social context is the commitment to supporting the development of reflective and 
transformative educational practitioners and the underlying principle of collaborative work as a means to 
lead the processes of collective and personal transformation. Reflection and collaboration is thus 
inherent to all the formal educational experiences of our candidates.

There are variations among programs and faculty regarding ways in which reflection is incorporated, 
particularly into clinical practices, and ways in which candidates benefit from feedback from peers, 
including: reflective journals, weekly candidates´ reports that must address their reflections about the 
experiences, and self-evaluations. Mechanisms for peer feedback include weekly seminars that are part 
of the Guidance and Counseling clinical practices, in which candidates reflect about their ongoing 
experiences, and receive feedback from faculty and peers. In the Special Education program, reflection 
and feedback from peers is an integral part of field experiences and clinical practices. Within the 
Educational Administration and Supervision seminar, an integral part of the clinical practice, specific 
issues that arise during the practice are discussed and collectively reflected upon; peer suggestions on 
how to proceed are encouraged through the discussion and reflection (DGS-College of Education report, 
pp. 95-96).

      4d.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the diversity 
of P-12 students in schools in which education candidates do their field experiences and clinical 
practice may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

Optional

      1. What does your unit do particularly well related to Standard 4?

The EMH College of Education has a solid and excellent Special Education Program at both the initial 
and advanced levels. At the initial level it includes subspecialties in mental retardation, behavior 
disorder, visual and auditive handicaps, and specific learning disabilities. Moreover, all initial level 
students are required to take a Special Education course (EDES 4006) that provides an overview of all 
the theoretical, historical, and legal aspects related to the provision of special education services and a 
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knowledge base on the causes, characteristics and needs of students with exceptional learning needs. The 
course also requires a field experience.

In 2008, AACTE awarded Dr. Lucy Torres of the EMH College of Education, the "Best Practice Award 
for the Innovative Use of Technology" for Inclusive Assistive Technology Project. 

The UPR CoE Elementary and Secondary Laboratory Schools have a collaboration with the Puerto Rico 
Department of Education to provide services to the special education student population of the schools 
that focuses on inclusion. The Elementary Lab School has a Preschool Center for Deaf Children in 
which exemplary teaching practices are modeled. In addition, several professors are collaborating with 
the Loaiza Cordero School for the Blind.

The CoE developed a professional development and research project in collaboration with the PR 
Department of Education, and the Puerto Rico Council on Higher Education, entitled Math for all, in 
which inservice teachers developed strategies to teach math to special education students. A Math for All 
Guidebook was published with strategies to teach math to special education students, containing the 
lessons developed by the participating teachers. 

      2. What research related to Standard 4 is being conducted by the unit or its faculty?

Interuniversity project about gender participation and representation in higher education, Consejo de
Educación Superior. Research project directed by Dr. Loida Martínez Ramos, professor of the 
Department of Graduate Studies

Tres miradas y una voz: Historias de vida de estudiantes dominicano-boricuas en escuelas públicas de 
Río Piedras. Research project on Dominican-Puerto Rican students in the public schools of Río Piedras, 
directed by Dr. Ivette Torres Roig, assistant professor of the UPR Laboratory Secondary School.

Knowledge and attitudes towards HIV/AIDS among student teachers: Building a future without 
HIV/AIDS. Dr. Farrah Ramirez, Dr. Maria Ojeda, N. Bonilla, N. Bruno, and B. Vega. (2008) NALS 
Journal. 30 (2), 20-28. This is an NIH funded project in collaboration with the Medical Sciences 
Campus, UPR.

The CoE developed a research and professional development project in collaboration with the PR 
Department of Education, and the Puerto Rico Council on Higher Education, entitled Math for all, in 
which inservice teachers developed strategies to teach math to special education students. A Math for 
All Guidebook was published with strategies to teach math to special education students, containing the 
lessons developed by the participating teachers . Directed by Dr. Ana Miró, professor of Special 
Education. The results of the project and the guidebook were presented at the UPR Río Piedras in May 
2009 and AACTE in February 2010.

Arte, tecnología (narrativa digital) y currículo integrado para fomentar el aprendizaje en los niños 
especiales. Project funded by Puerto Rico Council on Higher Education (CHE) and conducted by the 
Center of Educational Research (CIE) of the EMH College of Education. Directed by Dr. Annette López 
de Méndez.

Professional Training for Teachers of English to Diverse Learners: Strategies for Language 
Enhancement. Project funded by the CHE and sponsored by the CIE. Directed by Dr. Annette López 
amd Dr. María Irizarry.
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STANDARD 5. FACULTY QUALIFICATIONS, PERFORMANCE, AND DEVELOPMENT

    Faculty are qualified and model best professional practices in scholarship, service, and 
teaching, including the assessment of their own effectiveness as related to candidate 
performance; they also collaborate with colleagues in the disciplines and schools. The unit 
systematically evaluates faculty performance and facilitates professional development.

[In this section the unit must include the professional education faculty in (1) initial and 
advanced programs for teachers, (2) programs for other school professionals, and (3) off-
campus, distance learning, and alternate route programs, noting differences when they exist.]

5a. Qualified Faculty

      5a.1. What are the qualifications of the full- and part-time professional education faculty (e.g., 
earned degrees, experience, and expertise)? Please complete Table 11 or upload your own table at 
Prompt 5a.5 below. [Professional Education Faculty information compiled by AIMS from earlier 
reports submitted for the national review of programs and updated by your institution (see Manage 
Faculty Information page in your AIMS workspace) can be imported into Table 11. For further 
guidance on completing this table, see the directions provided below (select link "click here") as 
well as in the Help document (click on "Help" in the upper right corner of your screen.)]

Table 11
Faculty Qualification Summary 

FacultyInfo_12363_2474_29435.xls
See Attachments panel below.

      5a.2. What expertise qualifies professional education faculty members who do not hold terminal 
degrees for their assignments?

Most Faculty members hold a doctorate as a terminal degree. There are 10 professors (15%) with a 
master's degree at the undergraduate level. Three out of twenty-one faculty members in the Curriculum 
and Teaching Department hold a master's degree, one out of sixteen holds a master's degree in the 
Foundations Program, three out of ten hold a master's degree in the Family Ecology Program, one out of 
ten holds a master's degree in the Physical Education Program, and two out of ten hold a master's degree 
in the ARTI Program. Faculty members without terminal degrees hold a master's degree, have a vast 
experience and licenses in the areas they teach which require continuing education. They have an 
average of 35 years of experience and are near retirement. At the time they were hired by the Unit, the 
doctoral degree was not a requirement. It was difficult to recruit personnel with a doctorate. Article 42 in 
Section 42.1.5 of the University Bylaws (Exhibit: University Bylaws or Reglamento General de la UPR) 
states that in areas where it is hard to recruit faculty, the Department can hire them without the terminal 
degree as long as they have exceptional merits in their specialty area. If they do not have the highest 
academic degree, they can be hired as substitute, temporary, or special faculty.

At the graduate level, all full-time tenured track faculty members hold their terminal degree for their 
assignment. One part-time faculty member teaches a course in the Exercise Science Academic Area 
holds a master's degree in her specialization area and holds several certifications and specialized studies 
in the content area that she teaches, which is one of difficult recruitment. A part-timer in the Educational 
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Research and Evaluation Master's Program holds a master's degree, has the appropriate courses at the 
doctoral level (ABD) and has been recognized as exceptional in his field by the corresponding governing 
bodies in the University to teach the course (statistics).

      5a.3. How many of the school-based faculty members are licensed in the areas they teach or are 
supervising? How does the unit ensure that school-based faculty members are adequately licensed?

At the initial level, all supervising faculty members hold valid licenses in the areas and have a vast 
experience.The Table Faculty Teaching Licensure in the areas of teaching and supervision shows the 
faculty licenses, type of license, update status, area in which they supervise, and type of experience. 

The "Práctica Docente" Office (Student Teaching Office) ensures that all superving faculty are licensed 
according to the Puerto Rico Department of Education's regulations (Circular Letter #10-2004-2005). 
This document establishes the following criteria to select the supervising faculty: (a) A minimum of two 
years of experience teaching; and (b)Have approved the preparatory course of 45 hours of supervising 
faculty.

At the advanced level, Exhibit DGS Clinical Practice Centers Database presents a summary of the 
clinical experience faculty qualifications per Academic Area. It includes their position, academic 
professional preparation, licenses, and certifications. The corresponding Academic Areas have 
established criteria for their field and/or clinical practice faculty. All clinical practice faculty hold 
licenses in the fields of Education Administration and Supervision, Guidance and Counseling [hold the 
State License of Professional Counseling (LPC) and the National Certified Counselor (NCC) 
Certification], and Exercise Science. The clinical experience faculty members are evaluated and 
approved by the Academic Area Committee before the candidates can begin their practicum or 
internship.

      5a.4. What contemporary professional experiences do higher education clinical faculty 
members have in school settings?

Higher education clinical faculty have been licensed as classroom teachers and/or administrators. They 
have a broad experience in school settings in Puerto Rico and abroad. This allows them to provide 
service for P-12 teachers and supervise the students in their pre-service and service. Faculty from the 
Foundations Program who supervise field experiences have been working with public schools in Puerto 
Rico. The Curriculum and Teaching Department faculty have teaching experience in P-12, hold a 
teaching license and work closely with schools. Supervisors from the Physical Education and Family 
Ecology Programs have experience working in public and private schools, with the Department of 
Education and private universities in Puerto Rico. Art and Technology supervisors have experience 
working with public schools in Puerto Rico, have also worked with the Department of Education in 
Puerto Rico in different municipalities; have experience in the United States, for example one faculty 
member has experience working with the BEST Project in New York and in Public School District of 
Bronx, NY (See Table 11 for experience in P-12).

At the advanced level, higher education faculty of the Areas that have clinical practices have 
professional experience and hold professional certificates or licenses in the respective fields of expertise 
they supervise (see Table 11[b] in 5a.1)). Supervisors from the Educational Administration and 
Supervision Area have been school supervisors or principals, acting superintendent P-12, Assistant 
Secretary of Education, members of board of directors, and hold licenses as teachers and supervisors. 
Special Education supervisors are either experienced in teaching death/blind children to communicate in 
sign language and providing technical assistance in the area of communication to teachers of deaf-blind 
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students or serve as international pedagogical consultants for teaching special or differentiated 
populations. Exercise science clinical experience supervisors have current certifications as Exercise 
Program Director, Certified Strength and Conditioning Specialist, and Exercise Test Technologist and 
have experience as program directors, researchers and exercise physiology consultants. Guidance and 
Counseling clinical faculty have worked as professional counselors in private practice and at the 
university setting and preside or are members of the Board of Examiners of Professional Counselors of 
the Commonwealth of Puerto Rico. 

      5a.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty 
qualifications may be attached here. [Because BOE members should be able to access many 
exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

Faculty Teaching Licensure

List of Exhibits for Element 5a

See Attachments panel below.

5b. Modeling Best Professional Practices in Teaching

      5b.1. How does instruction by professional education faculty reflect the conceptual framework 
as well as current research and developments in the fields? 

Teaching by professional education faculty reflects the Unit's Conceptual Framework. Additionally, 
faculty courses are aligned to the 10 principles of the unit's conceptual framework: 1) Discipline and 
general education, 2) Learning and Development, 3) Planning, 4) Critical thinking, research and 
creation, 5) Motivation, 6) Language, 7) Emerging educational technologies, 8) Assessment and 
evaluation, 9) Community and social contexts, 10) Ethical and reflective professional development and 
action. Exhibit of courses and Units' principles shows the alignment of one of the faculty courses with 
the principles of the unit's conceptual framework. In the same exhibit it can be observed that the faculty 
has either published recent research and use the current developments in the field. At the graduate level, 
please refer to the DGS Conceptual Framework and Competencies Profile (available as an exhibit), the 
conceptual framework is evidenced in the course syllabi and in the alignment to course content 
presented by each faculty member (table 5b2). Table 5b3-Conceptual Framework and Current Research 
in DGS Courses (included in exhibit Standard 5-DGS Exhibit Tables, pp. 63-73) refers to course 
activities that are aimed to develop active learners that assume responsibility for his/her own learning 
and have the dispositions for collaborative work and personal transformation. Examples of the content 
of the courses that promote the reflective and creative examination of the disciplines and how the 
courses are founded on conceptual and practical bases, such as shared processes of creation and 
application of knowledge are also presented. 

Faculty courses are aligned to the latest research and developments in their respective fields. Candidates 
are guided by the faculty to the most recent information resources that include: books, articles, reports, 
government documents, electronic resources and their own research. These are used for class discussion, 
and the development of the different activities and projects of the course.

In addition, comprehensive program revisions at the graduate level have been conducted recently and 
are at the stage of approval in the corresponding governing bodies (please see DGS Programs-Revisions 
and Creation, available as an exhibit). Changes at the curricular level that are feasible to implement have 
been incorporated, and courses that are part of the revised program are offered.
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      5b.2. How do unit faculty members encourage the development of reflection, critical thinking, 
problem solving, and professional dispositions? 

A variety of strategies are used by faculty members to encourage the development of reflection, critical 
thinking, problem solving, and professional dispositions. To develop their critical thinking and 
reflection, candidates are engaged in the creation of blogs, curriculum design and planning, research 
projects; articles analysis, literature review, instructional materials evaluation, analysis and evaluation of 
students artistic works, cooperative assignments, quizzes, open questions, concept maps, interviews, and 
preparing and giving classes in their courses and in their practice. Problem solving is developed mainly 
through group activities; for example candidates are engaged in case studies, lab experiences, problem 
base learning modules, web quest creation, critical analysis and discussion of research and professional 
literature, videos, news, decision making on hypothetical situations, history reconstruction, cooperative 
team work, exercises on oral and written argumentation, and participation in online discussion boards on 
controversial topics.

Faculty encourage the development of the respective professional dispositions identified by 
professional, state and institutional standards of each content area. Activities include real life 
experiences to develop the belief that all students are capable of learning; actively participating in a 
community project to recognize the importance of providing a qualitative differential education for 
every learner; peer modeling and research collaboration; projects, visiting professors conferences, class 
observation, discussion and application of ethical principles. Undergraduate students are required to 
attend three seminars in order to develop the e-portfolio and examine their professional dispositions 
(visit https://sites.google.com/a/upr.edu/portae)

      5b.3. What types of instructional strategies and assessments do unit faculty members model?

Faculty used a variety of instructional strategies that reflect an understanding of different learning styles. 
The most used strategies are: oral presentations, conference, group discussion, simulation, 
demonstrations and video-conference. Undergraduate faculty also reported using: laboratories, case 
studies, movie presentations and discussions, cooperative learning, problem based learning, technology 
assistance, field experiences, internet search, projects, interviews to professionals, technology literacy, 
think-aloud, participative tests, forums, blackboard, virtual class, e-forums, action research, publishing 
articles in blog, observations, concept maps, and visual organizers. Graduate faculty report the use of 
lectures, small and whole group discussions, cooperative learning, socialized discussions, field 
experiences, assigned readings, multimedia-rich presentations (video conferencing, power point 
presentations, video), candidates oral expositions and written reports, conceptual mapping, guest 
speakers, role-playing, workshops, bibliographical searches, discussion forums, case studies, candidates 
debate, and concept paper.

Unit faculty report using formative and summative assessment strategies. The assessment strategies 
most used are: projects, tests, self-assessment, rubrics, portfolio, monographs, oral presentations and 
reflective essays. In addition faculty model the following assessment strategies: concept maps, semantic 
matrices, labs, internet search, instrument development, blackboard forums, article analyses, role 
representations, cooperative learning, annotated bibliography, demonstrative classes, group discussions, 
peer evaluation, essays and reflections, field experiences, video and audio recording, curriculum design, 
research, check lists, and class observations. In addition, graduate faculty assessment strategies include: 
written tests, evaluation of reflective essays, performance tasks, self, peer and teacher evaluation of 
candidate presentations, problem-solving assignments, published article critique, annotated 
bibliographies, rubrics to evaluate curricular unit and lesson designs, writing a research or creative 
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project proposal, literature reviews, interviews, and laboratory reports.

      5b.4. How do unit faculty members incorporate the use of technology into instruction?

Faculty members integrate various types of technology applications in their teaching. The majority of 
the faculty report using Power Point in their instruction; they also use Blackboard and videos. Some 
faculty also reported using blogs, the internet search, You Tube, Excel and SPSS/NVIVO. In addition, 
faculty also use Sakai, Photo Studio, Photo Maker, build of interactive pages, web quest, graphic 
calculator, data bases, e-books, Facebook, virtual libraries, Movie Maker, Publisher, e-mail, Inspiration, 
photos, piano and electronic musical instruments. The faculty also has on-line courses, video 
conference, and e-mail communication. The course TEED 3018 (Integracion de la Tecnologia y la 
computadora al curriculo de la escuela secundaria - Technology and computer integration to secondary 
school curricula) is offered as an online course by the professor Juan Melendez.

Faculty participated in the PT3 project which significantly promoted the development of interactive 
course designs, digital educational resources, electronic portfolios and the use of the Blackboard 
platform to enhance the courses offerings at both the advanced and initial levels. There are currently 171 
undergraduate courses and 122 graduate courses in the Blackboard Plataform (please see 5b7-DGS 
Courses in Blackboard, included in exhibit Standard 5-DGS Exhibit Tables, pp. 94-106). 

Furthermore, graduate faculty reported the use of: online communication with candidates, electronic 
searches on the internet, creation of electronic pages, use of other interactive platforms for discussion of 
works with candidates (for example Netbriefing and Vyew) and as a communication media (ex. blogs), 
video-conferences and virtual meetings with colleagues, developing instructional multimedia (CDs and 
DVDs), use of computer programs to develop instructional materials, presentations, collecting and 
analyzing data (SPSS and NVivo), and developing databases (Access) (please see 5b8-Use of 
Technology and Courses in Blackboard, included in exhibit Standard 5-DGS Exhibit Tables, pp. 107-
111). 

Other examples of the incorporation of technology into instruction include: 

The integration of the e-portfolio por undergraduate candidates (see 
https://sites.google.com/a/upr.edu/portae/). At the graduate level the electronic portfolio is integrated as 
part of candidates' evaluation through the support of the RIT project (Graduate Renovation, Innovation 
and Transformation) of the Deanship of Graduate Studies and Research. 

The development of the electronic journals such as "Cuaderno de Investigaciones" which was the first 
electronic journal published at UPR (http://cie.uprrp.edu/cuaderno/), and "Paideia Puertorriquena", 
(http://paideia.uprrp.edu/) whose editorial board is composed of graduate students mentored by one 
faculty member the Department of Graduate Studies. Both journals are indexed in Latindex.

Training of candidates and faculty in the use of the Graphic Calculator as part of a collaboration project 
with Texas Instrument (http://cie.uprrp.edu/msp/)

Training of preschool candidates an in-service learning using online modules ALCANZA, modules may 
be accessed at http://alcanza.uprrp.edu/

      5b.5. How do unit faculty members systematically engage in self-assessment of their own 
teaching?
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Professors make a conscious effort to model the best teaching practices with self- evaluations of teacher 
effectiveness and assessing the positive effects transferred to candidates' learning and performance 
through candidates' evaluation, peer evaluation, and the self-administered faculty-evaluation instrument. 
Peer evaluation and the self-administered-faculty evaluation instrument is followed by a discussion of 
the instrument with the Department Personnel Committee. Undergraduate faculty report using results 
from students' evaluation (44.1%) from the office of Evaluation to guide their self-assessment as well as 
the peer observations. In addition, faculty uses a variety of strategies to assess their teaching: students 
course evaluations (67.6%), students written reflections (61.8%), students interviews (50%). Among 
other strategies, they report the use of educational blogs, electronic messages, group discussions, special 
projects, other faculty collaborations, students' reactions to special activities, letters and awards 
received.

Graduate faculty assess their teaching through the following strategies: results of the student evaluation 
instrument, reflections written by the candidates about the course, candidate's final qualitative 
evaluation, dialogue and candidates feedback, recommendations from the Personnel Committee from the 
peer evaluation process, candidates involvement in course projects and quality of candidates products, 
discussion board in Blackboard with open questions to evaluate different aspects of the course, auto-
reflection of the attainment of the objectives of the course, group discussions where the candidates 
discuss how they have attained their goals. Faculty receives feedback of formal evaluation and reported 
that they incorporate the recommendations in their teaching practices. 

      5b.6. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty 
teaching may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

List of Exhibits for Element 5b

Assessment and self-assessment Table

Strategies, Instructional strategies and Technology Table

See Attachments panel below.

5c. Modeling Best Professional Practices in Scholarship

      5c.1. What types of scholarly work are expected of faculty as part of the institution's and unit's 
mission? 

Professional education faculty demonstrates scholarly work in their fields of specialization, as stated on 
the mission of the institution's and unit's mission. The UPR Mission (See Exhibit), the UPR ByLaws 
(Section 45.3) and the unit's mission (See Exhibit) defines scholarly work as: (a) quality teaching, (b) 
research, dedication to work and university service, (c) professional development, (e) conferences on 
matters within their field, (f) publications, exhibitions, concerts and other similar activities. One of the 
Ten Goals for the Decade from the University's Strategic Development Plan for 2006-2016 (See 
Exhibit) is an academic culture of up-to-dateness, experimentation and renewal; as part of this goal the 
University aims to encourage professors and researchers to obtain terminal degrees in their areas, to 
foster and support research, and to provide the tools needed for professional development. Another goal 
is competitive research, and creative work; encouraging the production of research and strengthening 
faculty publishing in peer reviewed journals. 
At the advanced level, the Graduate Studies Department policies with respect to research and creation 
are presented in the document: DGS Research and Creative Activity Policy (See as Exhibit). The DGS 
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Faculty Development Plan (in Exhibit) responds to the tendencies and projections of the University and 
the College of Education with respect to research, internationalization, creation of knowledge, 
participation in the community and social endeavors.

All faculty members must present in their Annual Reports (FACTUM) information about their research, 
publications and creative work, lectures, presentations and project proposals. Recently hired faculty 
signs a contract in which specific commitments regarding research, fund seeking and publications are 
outlined (in Exhibit). 

      5c.2. In what types of scholarship activities are faculty members engaged? How is their 
scholarship related to teaching and learning? What percentage of the unit's faculty is engaged in 
scholarship? (Review the definition of scholarship in the NCATE glossary.) [A table could be 
attached at Prompt 5c.3 below to show different scholarly activities in which faculty members are 
involved and the number involved in each activity.]
All faculty has demonstrated a high level of scholarly productivity, as evidenced in the past three years 
(2006-09). Examination of their work (See Scholarship table) demonstrate that Faculty has been 
involved in a variety of scholarship activities, such as: research, creative and service projects; 
publications (Books, chapters in books and manuals, articles in peer reviewed professional journals, 
professional organization newsletters, local newspapers, interactive media like CD's and DVD's, and 
electronic pages); presentations and lectures at professional conferences, workshops, skills training 
sessions. Service projects, research, and workshops done by Faculty demonstrate how their work is done 
in collaboration with the professional community and related to interests and needs (see research 
projects) of k-12 schools, effective teaching and learning strategies, and publications related to school 
and college reality and action research done by or in collaboration with school teachers.

At the initial level, the majority (68%) of the undergraduate Faculty has been engaged in a variety of 
scholarship activities: Half of the undergraduate faculty (48.52%) has published an article in a 
professional journal, and about a third has produced a creative work (29.41%) such as teaching modules, 
videos, concerts and expositions; one fourth has published a book (19%), 14.7% has published a chapter 
in a book, another 14.7% has written a monograph and 2.94% has written a technical report (See exhibit 
of scholarship activities). Undergraduate faculty focus on the scholarship and publication of Handbooks, 
Creative projects and their practice in teaching providing input for practitioners.

At the advanced level, the Graduate Department Faculty scholarly work is summarized in Table 11 (b) 
Faculty Qualifications Summary 100% of the full-time tenure-track faculty has been involved in 
scholarship activities. A list of scholarly activity of faculty can be found in the four tables 5c1-
Scholarship (included in exhibit Standard 5-DGS Exhibit Table, pp. 114-144): Research and creative 
activity (pp.114-120), publications (pp. 121-126), lectures, conferences and other presentations (pp. 127-
141), and grants by Faculty (pp. 142-144).

Samples of undergraduate and DGS Faculty samples of scholarly activities are available as exhibits 
(DGS Faculty-Publication Samples and Undergraduate Faculty Publication samples).

      5c.3. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty 
scholarship may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

List of Exhibits for Element 5c

Faculty Research Projects

Scholarship Table
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See Attachments panel below.

5d. Modeling Best Professional Practices in Service

      5d.1. What types of service are expected of faculty as part of the institution's and the unit's 
mission? 

The unit's mission, philosophical principles and conceptual framework (in Exhibit) demonstrate 
commitment to service, leadership and collaboration as a means to lead the processes of collective and 
personal transformation that will have an effect on education and the Puerto Rican society in its local 
and international context. Faculty members are expected to be involved in service to the institution, the 
profession, and the community at large. Service to the institution includes: participation in committees 
(departmental, faculty, campus, system and/or ad-hoc), curricular development, and other assignments 
related to teaching (for example counseling student organizations, faculty substitution or representation, 
recommendations for book acquisitions, etc.). Service to the community includes: collaboration with P-
12 private and public schools, agencies or educational institutions; designing school workshops, 
providing consulting services and other services to the community like volunteer work. Professional 
service refers to work done for national and international professional organizations such as member of 
board of director, journal editorship, article and grant proposal review, etc. 

      5d.2. In what types of service activities are faculty members engaged? Provide examples of 
faculty service related to practice in P-12 schools and service to the profession at the local, state, 
national, and international levels (e.g., through professional associations). What percentage of the 
faculty is actively involved in these various types of service activities? [A table could be attached at 
Prompt 5d.3 below to show different service activities in which faculty members are involved and 
the number involved in each activity.]

Faculty has been involved in a variety of service practices at the local, state, national and international 
levels. Some of the collaborative services to P-12 schools include workshops to schools about games, 
curricular integration, technology use, art in preschool and nutrition. Examples of collaborative service 
activities at the local level have been: Nutrition and diet presentations at "Youth Survival Camp" in 
Cayey, P.R., nutrition and diet presentation at the Baptist Church; Word, Excel and Power Point 
workshops at correctional institutions. At the National level some examples of collaborative service 
include consulting services at Early Head Start office in P.R.; conferences about Human Rights; 
collaboration with the project "Peninsula de Cantera"; collaboration with the association "Artistas 
Plasticos Asociados"; collaboration with Private Foundations to developed on-line teaching modules 
"ALCANZA" and in-service training projects for pre-school teachers; collaboration with the consulting 
committee at CES-PR (Consejo de Educacion Superior) and developing in-service projects in the 
teaching of English as a second language using innovative strategies for school teachers and directors; 
collaborations with the Department of Education in P.R. and participating in a Math and Science 
Partnership to promote quality education; collaborating with Public Agencies such as ACUDEN to 
develop a Quality Rating System, and with the Department of Health. At the international level, faculty 
collaborating activities include: Mission chief at the "Juegos Paralimpicos"in Brasil; collaboration with 
UNESCO and membership to international professional associations such as AERA, NAEYC, ASCD, 
APA, ACCSCT, ITEA and AAHPERD (See table of Undergraduate Faculty Service). At the initial 
level, the majority of the undergraduate faculty has collaborated in different activities at the local level 
(34%) and at the national level (25%); in addition 18% of them have collaborated with schools at the 
local level and 4% has collaborated at the international level. 
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At advanced level, all faculty members (100%)are also actively involved in service to the Department, 
Faculty and Institution and the broader community. They provide education-related services to the 
educational system in public and private schools in the Metropolitan Area and Island-wide. Faculty is 
engaged in conducting workshops, lectures, and skills training sessions, among others to schools and 
administrators. They also serve as direct consultants to the PR Department of Education on specific 
issues of concern to particular schools or at the administrative level and hold memberships and 
participate actively in a variety of professional organizations related to their particular disciplines. 
(Exhibit Standard 5-DGS Exhibit Tables 5d-1,5d-2,5d-3,5d) Service Project examples: Title I 
Transforming the Schools Strategically, "CELELI" for the promotion, and research of reading, writing in 
children.

      5d.3. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty 
service may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

List of Exhibits for Element 5d

Undergraduate Faculty Service Table

See Attachments panel below.

5e. Unit Evaluation of Professional Education Faculty Performance

      5e.1. How are faculty evaluated? How regular, systematic, and comprehensive are the unit 
evaluations of adjunct/part-time, tenured, and non-tenured faculty, as well as graduate teaching 
assistants?

The Unit conducts systematic and comprehensive evaluations of faculty teaching, scholarship and 
service performance to enhance the competency and intellectual vitality of the professional education 
faculty. Every academic year adjunct/part-time, tenured and non tenured faculty is evaluated by faculty 
and department personnel committee using the following criteria stated in "Article 45 of the University 
Bylaws" (Exhibit of University Bylaws): Quality of teaching; Research and publishing; Dedication to 
their duties and university service; Compliance with their educational work; Professional development; 
Cooperation in faculty work including committees and programs; Research and creation completed 
Works; Conferences in topics of their fields; Publishing, exhibitions, concerts and other analogue 
activities; Awards received. 

Tenure-track faculty are evaluated regularly by each Departmental Personnel Committee, the evaluation 
process consists in (a) presenting an evidence based self-evaluation, which consists of a dossier or 
portfolio that evidence how the candidate complies with the evaluation criteria: Teaching [Knowledge, 
methodology, evaluation, recognition, among others]; Professional Development [Formal education and 
In-Service training, etc.]; Research, Creative Endeavors, and Publication [On-going research, consulting, 
creative projects, etc.]; Institutional Services [Duties, cooperation, participation and productivity, 
conferences and seminars, etc.]; Community Service [Collaboration, consulting, conferences, etc.]. and 
(b) classroom observation by peers, followed by a discussion with members of the Personnel 
Committee. Each Departamental Personnel Committee, presents evaluations results and recommends to 
the Department Chair and Faculty Personnel Committee. 

Tenured faculty can voluntarily request an evaluation. There is a proposal at the senate level 
(Certification 65, 97 y 21) that established a procedure to evaluate tenured faculty. In addition, 
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professors may request a student evaluation of their courses. The Office of Evaluation has established a 
protocol of administering, codifying and writing report of student evaluation who is there to provide. 
(See exhibit student evaluation instrument)

Graduate teaching Assistant's are evaluated yearly by their mentors using the Deanship of Graduate 
Studies and Research criteria (See exhibit the evaluation criteria) student evaluation instrument is 
discussed with the candidate at the initial and final stages of their performance as research or teaching 
assistantships. Evaluation results are discussed with the Teaching Assistant focusing on the performance 
and the areas that need improvement. Evaluation results are send to the Deanship of Graduate Studies 
and Research.

      5e.2. How well do faculty perform on the unit's evaluations? [A table summarizing faculty 
performance could be attached at Prompt 5e.4 below.)

Faculty is generally successful on the unit's evaluations. The following data summarizes faculty 
performance: (a) Promotions: Academic years 2007-08 - seven professors promoted to full professor, 
four to associate, and two to assistant. 2008-09 nine professor promoted to full professors, seven to 
associate, and two to assistant. 2009-10 (Number of professors recommend, but pending for 
Administrative Board approval): 4 professors to full professor, eight professors to associate; (b) Tenures: 
Academic years 2007-08 five granted, 2008-09 nine granted, 2009-10 three granted; (c) Sabbaticals: 
Academic years 2007-08 three professors, 2008-09 two professors, 2009-10 Institutional funds not 
available; (d) license with salary: 2007-08 three professors, 2008-09 three professors, 2009-10 
Institutional funds not available; (e) license without pay: 2007-08 three professors, 2008-09 three 
professors, 2009-10 Institutional funds not available due to fiscal crisis.

Results from students evaluation indicate that most of the candidates rated excellent performance of 
faculty with respect to how well prepared is the professor (87.4%), the professor accepts suggestions 
from students (84.4%), accepts that students might disagree (82.3%), fairness in evaluation (78.66%), is 
ready to help students (88.3%), stimulates students to give the maximum (79.3%), explains with clarity 
(77.7%), respects students (92.03%), enthusiastic while teaching (86.7%), stimulates students to think 
(80.7%), tolerant (86.2%) and understanding (87.3%) (See exhibit Publication from Office of Evaluation 
Vol 3, Num1).

At the advanced level, Summary of Faculty Evaluations may be examined in Standard 5-DGS Summary 
of Faculty Evaluations A and B Exhibit Tables 5e1, p.163-164). Results from Section II of the 
Department of Graduate Studies Exit Survey demonstrate that most of the candidates are either very 
satisfied or quite satisfied with the academic services - aspects related to the courses.

      5e.3. How are faculty evaluations used to improve teaching, scholarship, and service? 

Evaluations of professional education faculty are used to offer feedback to improve teaching, 
scholarship and services of the Unit faculty, as well as to collect data on the quality of teaching of the 
Unit. The in-classroom observation evaluation is discussed within the Personnel Committee to reach 
consensus and then with the faculty member to provide feedback to improve teaching. The results of the 
faculty evaluation made by students is handed directly to the professor during the following semester. 
Most faculty reported using the results of the candidate's evaluation for self assessment of their teaching 
and use them as an instrument to modify their courses, develop new teaching and learning strategies, 
implement changes in methodology and changes in course lectures and textbooks.

The faculty self-evaluation instrument with all its supporting evidence is evaluated by the Departmental 
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Personnel Committee, discussed with the faculty member and returned to the professor with the final 
score. Faculty is encouraged to follow recommendations made by the personnel committee. Their 
improvement is assessed in the following evaluation cycle. When needed, mentoring activities for new 
faculty members are implemented. Faculty is encouraged to attend workshops and conferences aimed at 
developing skills and knowledge in the areas that they need to improve. In addition, faculty must 
complete an Annual Report (FACTUM) and update its curriculum vita, encouraging to improve their 
teaching, scholarship, and service.

      5e.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's 
evaluation of professional education faculty may be attached here. [Because BOE members should 
be able to access many exhibits electronically, a limited number of attachments (0-3) should be 
uploaded.]

List of Exhibits for Element 5e

See Attachments panel below.

5f. Unit Facilitation of Professional Development

      5f.1. How is professional development related to needs identified in unit evaluations of faculty? 
How does this occur? 

Based upon the Institutional policy of the Campus as a Community of Learners, the Unit provides 
opportunities for faculty development aimed at gaining new knowledge and skills. Unit policies related 
to professional development are reflected in various official documents; among them (available as 
exhibits): UPR By-Laws (article 63); DGS Faculty Development Plan, Faculty Manual-UPR, Rio 
Piedras; Certification 76 [of the Rio Piedras] Academic Senate; and Vision University 2016. The 
faculty's needs are taken into account to establish priorities. In addition, results from the faculty 
evaluations that the Office of Evaluation conducts, professional development needs are highlighted and 
workshops are scheduled. Results have been disseminated for 2007-2008 and 2008-2009 academic 
years. The Unit considers these results to analyze and implement activities according to the needs found 
in the results. 
Professional development activities are sponsored by the Center for Academic Excellence (CAE), 
according to the faculty development plan for the year. In addition, the Center for Research in Education 
(CIE) collaborates organizing and promoting special activities and a biannual Congress. At the 
Advanced programs, the GSC and the DGS management team develop and implement special activities 
that serve as professional development after discussing the needs for faculty development at the 
department level. The Unit makes a financial contribution to cover the expenses of professors to attend 
activities that are held abroad. In addition, for professional activities that are part of professional 
organization requirements the participation of faculty has been sponsored.

      5f.2. What professional development activities are offered to faculty related to performance 
assessment, diversity, technology, emerging practices, and/or the unit's conceptual framework? 

A wide variety of workshops and activities are offered to faculty in areas related to diversity, 
technology, emerging practices, among others. The Center for Academic Excellence (CAE) implements 
the Unit's professional development policy through a yearlong program. This Center offers lectures, 
workshops and trainings on a variety of subjects related to excellence in teaching, research and 
administration. Within the Unit, faculty has been both provider and recipient of activities organized by 
the Center, particularly participating in lectures and workshops on Instructional Fridays. For a list of 
activities offered by CAE, please visit: Center for Academic Excellence. The office of Resources for 
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Teaching and Investigation (OREI- Oficina de Recursos para la Ensenanza e Investigacion) is a part of 
the Division of Academic and Administrative Technologies (DTAA Division de Tecnologias 
Academicas y Administrativas) and its objective is to promote the effective integration of technology by 
the faculty with the aim of developing solutions and products of high quality, founded in innovation, 
research and teaching (see OREI and/or OREI Brochure, available as an exhibit). In addition, LabCAD 
offers workshops to facilitate integration of technology into the teaching/learning process. The Center 
for Research in Education (CIE) sponsors diversity and research activities such as the Puerto Rican 
Congress on Research in Education (http://cie.uprrp.edu/congreso/index.html) and brings recognized 
speakers on research areas such as Dr, Marilyn Cochran-Smith, Dr. Joseph Maxwell, Dr. Harry Wolcott, 
Dr. James Mc Millan, and Dr. David Berliner (http://cie.uprrp.edu/visitas.html) . The Deanship of 
Graduate Studies and Research (DEGI) coordinates and offers different educational activities related to 
assessment and research aimed at graduate faculty, administrators and graduate students. 
In addition, the College of Education, the DGS Center for Graduate Research, and the DGS organize 
symposia, workshops, conferences and professional retreats aimed at faculty and candidates' 
development (examples in 5f1-Unit Professional Development Activities, included in exhibit Standard 5-
DGS Exhibit Tables, pp. 165-166). Finally, the Unit encourages the faculty to participate in local, 
national, and international academic activities such as taking formal courses, attending conventions, 
symposia, and conferences among others.

      5f.3. How often does faculty participate in professional development activities both on and off 
campus? [Include adjunct/part-time, tenured, and non-tenured faculty, as well as graduate 
teaching assistants.]

As reflected in the Faculty Annual Reports (FACTUM) professional education faculty actively 
participate in different professional development opportunities. During the past three years, faculty have 
reported participating in activities like: Workshops organized by the DEGI for coordinators and 
directors of graduate programs to improve the quality of graduate programs, workshops organized by the 
Office of Government Ethics. The majority of the faculty has participated in professional conferences, 
national and international , in their respective fields. Although most of the conferences have been local; 
some professors have participated in international conferences. Some topics of seminars and conferences 
attended are: ethics in research, assessment strategies, electronic portfolios, databases in the UPR 
Library System, technological tools for teaching, crisis management, institute of peace education, higher 
education, leadership, and others. To see all themes from the workshops and conferences attended please 
refer to exhibit of faculty attendance to conferences and workshops and 5f2-Professional Activities 
Faculty Participated, included in exhibit Standard 5-DGS Exhibit Tables, pp. 167-179.

      5f.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's 
facilitation of professional development may be attached here. [Because BOE members should be 
able to access many exhibits electronically, a limited number of attachments (0-3) should be 
uploaded.]

List of Exhibits for Element 5f

Faculty Professional Development Activities

See Attachments panel below.

Optional

      1. What does your unit do particularly well related to Standard 5?
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Faculty: The main characteristics of the faculty members are the following:
• Best academic credentials on the Island. In 1998, the Administrative Board approved Certification 
Number 110 that reaffirms, for faculty recruitment purposes, the requirement of a terminal degree in the 
discipline to be taught. The percentage of Campus professors that have doctoral degrees from accredited 
institutions represents the highest percentage of all higher education institutions in Puerto Rico. In the 
EMH College of Education, 100% of the full-time,at the advanced level hold a Ph. D. or an Ed. D. At 
the initial level, 85% hold a doctoral degree.
• Abundance and high quality of research publications, creative endeavors, and community service 
performed by the Campus and the College of Education reflect a high degree of commitment and 
consonance with those aspects of the Mission. 
• Presentation of a considerable number of research and concept papers at national and international 
forums.
• Outstanding participation in collaborative projects with local and United States public school systems 
and with universities in the United States, Latin America, and the Caribbean.
• Dedication and excellence in teaching as evidenced by course evaluations performed by candidates.
• Leading participation in Campus wide projects such as the Center for Academic Excellence, the Puerto 
Rico Collaborative for Excellence in Teacher Preparation, the two UNESCO Chairs and the Alliance 
Between the UPR, the Department of Education and the Surrounding Schools of Río Piedras.
• Leaders in the implementation of assessment workshops at the Campus and College levels.

      2. What research related to Standard 5 is being conducted by the unit or its faculty?

Office of Evaluation report of findings of course evaluations performed by candidates for academic year 
2007-2008 and first semester of academic year 2008-2009 . Professor Tomás Reyes, and Luz A. Rivera 
Moreno, research assistant. Published in Breves Breviarios, Vol. 3 Num. 1 Nov. 2009

STANDARD 6. UNIT GOVERNANCE AND RESOURCES

    The unit has the leadership, authority, budget, personnel, facilities, and resources, including 
information technology resources, for the preparation of candidates to meet professional, state, 
and institutional standards.

[In this section the unit must include (1) initial and advanced programs for teachers, (2) 
programs for other school professionals, and (3) off-campus, distance learning, and alternate 
route programs, noting differences when they exist.]

6a. Unit Leadership and Authority 

      6a.1. How does the unit manage or coordinate the planning, delivery, and operation of all 
programs at the institution for the preparation of educators? 

The Dean is the official representative of the unit, responsible for the planniing, delivery, and operations 
of all programs. To collaborate in these tasks, there is an Associate Dean of Academic Affairs, an 
Assistant Dean of Administrative Affairs, and an Assistant Dean of Student Affairs. Each dean has 
duties related to the Dean's position. The Executive Committee, the Administrative Team, and 
permanent and ad-hoc faculty committees support the administrative collaborative work within the 
programs. Permanent committees established on a yearly basis by institutional regulations (see UPR 
Bylaws) are the Personnel Committee and the Curriculum Committee. There are Personnel Committees 
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at the level of the departments and at the level of the College, in order to inform and support the Dean's 
decisions related to hiring, evaluation, tenure, promotions, sabbaticals, transfers, and other licenses 
available for faculty. The Curriculum Committee is organized at two levels: at the undergraduate level, it 
is responsible for reviewing proposals for the revisions and creation of initial programs before these 
come to the faculty for final approval . At the graduate level, there is an independent committee that has 
the responsibility to review advanced programs' revisions and creations before coming to the attention of 
the graduate faculty for approval. At both levels, the Committee has student representation.

The Dean is in continuous communication with the campus officials, the chancellor and other deans. At 
the level of the departments, the Administrative Team -department chairs- is responsible for the direct 
delivery and day to day operation of teacher preparation programs and other academic and professional 
programs. The Administrative Team, meets bimonthly and discusses all the matters that concern the 
planning, delivery and operations of programs, departments, and offices. The Administrative Team 
participates in the creation of a yearly plan based on the projections of academic areas and other 
administrative responsibilities. 
At the beginning of the academic year, the Dean meets with the department chairs on a retreat, to 
evaluate the implementation and achievement of the unit's previous year work plan. On the basis of 
findings, and aligned with the campus goals and strategic plan, a work plan for the academic year is 
prepared. A second retreat is held at the beginning of the second semester to monitor the implementation 
and progress of the work plan. 
The unit's associate and assistant deans are in continuous collaboration and team work effort with 
department chairs and with other directors, to ensure that programs and projects are kept up to date on 
administrative and academic responsibilities.
The Dean meets with other campus deans and with the chancellor on a regular basis, to review data on 
registration, budget, institutional assessment, and to make decisions concerning the implementation of 
programs and initiatives on campus and at the unit level. These data are shared and analyzed with the 
Administrative Team through bimonthly meetings, in order to make academic and administrative 
decisions. On a yearly basis, at the first faculty assembly of the academic year, the Dean presents a 
written report that accounts for the achievement and progress of the plan of the previous year. Faculty 
committees and the Faculty Assembly discuss and decide upon matters such as curriculum, faculty 
development, by-laws, and others. 

A the advanced level, the structure for the unit's programs for other school professionals is framed within 
the Department of Graduate Studies (DGS) and consists of the Chairperson of the DGS and six 
leadership teams that provide advice to the Chairperson in the coordination, planning, delivery, and 
operation of all graduate programs. The five leadership teams established by the DGS By-laws (available 
as an exhibit) are: (1) Administrative Team, (2) Graduate Studies Committee, (3) DGS Faculty 
Personnel Committee, (4) DGS Curriculum Committee, and the (5) DGS Student Affairs Committee. In 
addition, the DGS Programs Assessment Committee contributes to the leadership and advises the DGS 
Chair. The core of the design and implementation of the programs is at the level of the Academic Areas.

The DGS Administrative Team is responsible for the administration and coordination of all graduate 
programs. DGS chair prepares a yearly plan based on the plans submitted by the Academic Areas and 
includes other administrative and programmatic tasks. The plan is executed in coordination with the 
Academic Areas and the Administrative Team. The Academic Areas are comprised by all the professors 
that teach in a specific area of specialization. There are ten Academic Areas in the DGS, to which its 
fourteen academic programs are ascribed.The Graduate Studies Committee structures the DGS' 
Development Plan and monitors its implementation

      6a.2. What are the unit's recruiting and admissions policies? How does the unit ensure that they 
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are clearly and consistently described in publications and catalogues?

The recruitment and admissions policies are established and implemented for the UPR system, at the 
level of the President's Office. Every year, an admissions package is prepared and distributed among 
high schools around the Island. Representatives from the campus' Deanship for Student Affairs, visit 
schools in the Greater Metropolitan Area to offer orientation to high school graduates on the admissions 
policies and procedures. Future candidates can apply by mail or online. Admission to the unit, and to the 
particular program applied for by the future candidate, is granted at the moment of initial admission to 
the institution. Candidates complete General Education courses at the College of General Studies, during 
their freshman year. Admission to the initial programs is determined on the basis of a compound 
formula called Índice General de Admisión or IGS (General Admission Index), in which 50 % of the 
weight is the high school graduation academic index, and the other 50% is the score of the College 
Entrance Examination Board exam. IGS for admission at the College of Education ranges between 260 
and 285, and a GPA of 2.50, but many candidates are admitted with higher IGS and GPA.

At the advanced level, the Recruitment Plan developed by the Deanship of Graduate Studies and 
Research is followed including activities for the target population (DGS Recruitment Plan, available as 
an exhibit). Selection of candidates begins at the Deanship of Graduate Studies and Research, based on 
the criteria established by that Deanship and the DGS. These normative practices are published in the 
institutional catalogs and other related documents.Each Academic Area in the DGS has criteria for 
admissions based on the Deanship of Graduate Studies and Research general admissions policies. 
Candidates are expected to meet a minimum GPA of 3.00, EXADEP or GRE scores, have an interview, 
write a short essay and lprovide letters of recommendation (see DGS Internal Admission Manual).

      6a.3. How does the unit ensure that its academic calendars, catalogues, publications, grading 
policies, and advertising are accurate and current?

The calendars, catalogs, and grading policies are shared through public documents that the institution 
publishes on its home page. The administrative staff of the unit conducts periodic reviews of the 
publicized information. At the advanced level, for example, the incoming candidates' handbook (DGS 
Incoming Candidates Manual, available as an exhibit) is reviewed every year. 

The Registrar's Office determines the academic calendar and schedules which are updated and published 
biannually. The grading policies are determined upon registration of each course following the Deanship 
of Graduate Studies and Research and Registrar's Office grading policies. Each Academic Area submits 
a proposal of courses to be scheduled for each semester to the Associate Director of Academic Affairs. 
After a thorough evaluation, the Associate Director of Academic Affairs submits the proposals to the 
Registrar's Office through the Deanship of Academic Affairs of the College of Education. The 
Registrar's Office publishes and updates academic schedules. At the advance level, the DGS also 
publishes the schedule on its electronic web page, which is updated periodically.

      6a.4. How does the unit ensure that candidates have access to student services such as advising 
and counseling?

There are four in-house professional counselors and one psychologist who facilitate candidates' access to 
services, such as personal, academic, and career guidance and counseling. The unit constantly writes and 
shares electronic communication with candidates. It sends regular letters to the candidates for 
registration procedures, special events, candidate progress reports, and academic evaluations. In 
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addition, the unit and the DSG have an electronic homepage where information is shared with candidates 
as well as with the general public (DGS-Documents). At the initial and advanced levels , candidates at 
risk of low performance or whose academic progress doesn't satisfy institutional expectations are 
scheduled to see the academic advisor or the professional counselor (for the DGS protocol to manage 
these cases, please see exhibit DGS Protocol for Candidates with Low Academic Average, available as 
an exhibit).

At the advanced level, the Retention and Support Project, originated by a proposal submitted to the 
Deanship of Graduate Studies and Research and implemented in the DGS as a pilot program in 2008-
2009, was conducted to ensure that the candidates that are having problems completing their degree 
receive counseling services. The Project has been thereafter institutionalized in the DGS (for the 
Project's proposal and implementation report, please see exhibit DGS Retention and Support Project). 
The DGS offers several orientations per semester to support candidates' academic progress, in areas such 
as: degree examination; thesis, project, and dissertation; information for incoming candidates; 
preparation of an independent study proposal (EDUC 6995), among others. Candidates are invited to 
participate to these activities through letters and e-mails. Information is also available in the DGS 
homepage and bulletin boards in the EMH building.

      6a.5. Which members of the professional community participate in program design, 
implementation, and evaluation? In what ways do they participate? 
When candidates are admitted to the unit, first they take general education courses at the College of 
General Studies. The Assisstant Deans for Student Affairs at both colleges engage in a collaboration 
during the summer to ensure that academic programs for freshman candidates are prepared according to 
academic requirements of the unit and their programs of study. The Deans and department chairpersons 
from the unit are in constant communication with deans and department chairs from other colleges that 
provide academic services to candidates, thus ensuring that academic offerings for each semester satisfy 
academic requirements and electives according to their programs of study. 
At the campus level, the Educational Interaction Committee is a body composed of the Campus 
Chancellor, the college deans, the Academic, Administrative and Graduate/Research Deans, the unit's 
dean, members of the unit's Administrative Team, candidates' representatives from advanced and initial 
level and teachers from the school community, as well as the Secretary of Education or a representative. 
This committee meets once every semester in order to discuss issues related to program design, 
implementation, learning and unit's assessment results, and ensures the adequate coordination of courses 
every semester. Key issues are identified in these meetings and are dealt with through individual 
meetings with deans and with the Department of Education representatives. 
Concerning clinical practice, participation of professional community occurs through the continuous 
communication and collaboration of school faculty in charge of supervising practicum students in 
placement schools and university supervisors (see Standard 3 for details). 

      6a.6. How does the unit facilitate collaboration with other academic units involved in the 
preparation of professional educators?

For the purpose of revising programs, area coordinators, department chairs, and the Associate Dean for 
the unit engage in team work and collaboration with their counterparts in other colleges on campus, in 
order to reach agreements on the changes needed in programs. For the purpose of revising the BA 
programs at the College of Education, faculty representatives meet with colleagues from other colleges 
to coordinate new course requirements. 

The Dean of the unit represents the UPR system and in particular, the Rio Piedras campus in a 
commission that brings together the deans and directors of all teacher preparation programs in Puerto 
Rico. This comission has been instrumental in putting together successful proposals for the P.R. 
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Department of Education regarding teacher certification requirements, PCMAS, evaluation of teacher 
preparation programs in PR, and other issues that affect teacher preparation. When deemed necessary, 
the unit's dean invites directors of teacher preparation programs from the UPR system to discuss and 
agree on issues that affect programs. In these cases, coordination of the meeting is informed to the 
VicePresident for Academic Affairs. 

      6a.7. (Optional Upload) Tables, figures, and a list of links to key exhibits related to unit 
leadership and authority may be attached here. [Because BOE members should be able to access 
many exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

ExhibitsList standard 6a.doc

See Attachments panel below.

6b. Unit Budget

      6b.1. What is the budget available to support programs preparing candidates to meet 
standards? How does the unit's budget compare to the budgets of other units with clinical 
components on campus or similar units at other institutions?

The principal funding for the UPR derives from legislative appropriations resulting from government 
recommendations. The Board of Trustees distributes funds to the UPR System. The Río Piedras Campus 
Budget Officer distributes all the funds and prepares the Campus' budget, which in turn distributes the 
funds to all colleges and schools. For academic year 2010-2011, approved budget for the Rio Piedras 
campus is $235,807,671. For academic year 2009-2010 the approved budget was $274,122,023. These 
figures reveal a reduction of 13.98% or $38,314,352 in the campus budget. At the level of the unit, the 
approved budget for academic year 2010-2011 was $20,802,510, while the budget approved for 
academic year 2019-2010 was $ 25,479,401. These figures indicate a reduction of $4, 679,891 or 8.85%. 
These reductions are the result of a decrease in goverment revenues that in turn have eroded goverment 
allocation for the UPR system. The comparions of the units' budget with other colleges on campus, 
shows that even if face of the reductions, the unit's budget is higher that the budget of other colleges. In 
terms of the budget s of other campuses with teacher preparation programs within the UPR system , the 
Rio Piedras campus has the highest budget of all (see exhibits in attachments).

      6b.2. How adequately does the budget support all programs for the preparation of educators? 
What changes to the budget over the past few years have affected the quality of the programs 
offered? 

There has been continuous budgetary support during the past five years for the various programs of the 
EMH College of Education. Nevertheless, since academic year 2009-10 and during the current year, the 
UPR has seen a considerable reduction of funds received from the government. Steps have been taken to 
ensure that academic program continue to administrative hires, reduction of personnel benefits, 
reduction of travel monies, reduction of administrative salaries, among others. Vacant faculty positions 
have been frozen due to the lack of funds to support the commitement of the institution with new hires 
for upcoming years.
Since fiscal year 2009-2010, the UPR system is facing a funding crisis related to a decrease in resource 
at the level of the government of the Commonwealth of Puerto Rico. Last year, the UPR system faced a 
deficit o that was managed with an assignment of $110 million in ARRA Funds and internal measures to 
reduce expenditures. During this fiscal year 2010-2011, only $15 million in ARRA Funds are available, 
thus not being enough for facing a deficit in$ 200 millon at the level of the system. The impact on the 
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Río Piedras Campus resulted in a reduction of $38 million, and a reduction of $5 million in the unit's 
budget. The Board of Trustees enacted a measure to increase revenues by establishing a special 
registration fee of $800 to be charged next semester (see Board of Trustees certification # 146, 2009-
2010 ). For the next two years and a half, this fee will be charged at the moment of registration, resulting 
in an increase of $400 per semester in registration fees. The total revenue for the UPR system will be at 
least,$ 40 million . Besides, the UPR's President and the Río Piedras campus Acting Chancellor put in 
place measures to reduce expenditures such as freezing the approval of promotions, freezing recruitment 
of faculty and administrative positions, reducing the compensation for extra load in courses, reducing the 
number of class sessions in order to increase enrollment in class sessions, reducing full time contracts, 
reducing travel money, among others. 

      6b.3. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's 
budget may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

Instructional Budget for the Río Piedras Campus (2003-2010)

Consolidated Budget for UPR System

Budget History: 2009-2010 to 2010-2011

Budgets of Comparable UPR Campuses with Clinical Components

Budget Distribution by Colleges

See Attachments panel below.

6c. Personnel

      6c.1. What are the institution's and unit's workload policies? What is included in the workloads 
of faculty (e.g., hours of teaching, advising of candidates, supervising student teachers, work in P-
12 schools, independent study, research, administrative duties, and dissertation advisement)? 

As a general rule stated in the institution's By-laws (UPR By-Laws, available as an exhibit), the unit 
workload policies require faculty to have a minimum of 12 credit hours and a maximum of 21. At the 
initial level, each course section is expected to have a minimum enrollment of 30 candidates according 
to the size of the classroom; at the advanced level, is expected to have a minimum enrollment of 10. At 
the initial level, the faculty workload is comprised of courses, research and creative projects, supervision 
of practicum and internships, coordination of Academic Areas. At the advanced level, faculty workload 
also include chairing thesis, projects and dissertation committees, and coordination of special projects 
(for example, UNESCO Chair in Higher Education [UNESCO-Higher Education PR Chair], CELELI 
[Center for the Study of Reading, Writing and Children's Literature; CELELI], the Graduate Research 
Center, among others). As part of an internal DGS policy, three credits are allocated for research, as 
long as the professor has a structured research project, complies with requested reports, and funding is 
available. At both levels, academic advising is part of the regular workload of the faculty. At the initial 
level, compensation for the professor depends on the amount of candidates enrolled in a given major: .50 
credits for each group of 50 candidates or less, active in the major; 1 credit for each group of 100-
candidates up to a maximun of 3 credits.
At the advanced level, the number of advisees per professor depends on the ratio of candidates per 
faculty in each academic program; since the ratio is so varied among programs, the number of advisees 
to professors fluctuates between 5 and 33. There is no differentiation on faculty positions as it regards 
academic workloads. According to institutional policies, each faculty member may chair a maximum of 
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six thesis, project, or dissertation committees; however, due to various reasons, including the high ratio 
of candidates to faculty in some programs, oftentimes faculty members chair more committees than the 
institutional limit. Due to fiscal limitations, a recent policy in place establishes that faculty will be 
compensated one (1) credit per chair of thesis, projects, and dissertation up to four semesters. If the 
candidate has not yet completed the thesis, project, or dissertation, from there on it will be part of the 
faculty workload without monetary compensation.

      6c.2. What are the faculty workloads for teaching and the supervision of clinical practice? 

Although the academic load of the faculty is 12 credits, a fair number of professors surpass this number. 
At the initial level, several faculty members engage in teaching and clinical supervision simultaneously. 
The workloads in these cases include 9 credits in clinical supervision and 3 credits in teaching. Faculty 
may have extra workload teaching another 3- credit course. In exceptional cases, extra workload could 
be substituted by the supervision of up to three additional candidates in clinical practice. 

At the advanced level, not all the academic programs have clinical experiences as part of the curricula. 
Table Average Number of Credits per Academic Area, attached in 6c.7, presents the average academic 
workload of faculty. Table Average Number of Credits on Coordination and Research, also attached in 
6c.7, presents the workload on coordination and research for full time professors in each Academic Area 
since the 2006-2007 academic year. Exercise Science and Family Ecology are not included in the tables 
because they share their academic loads with other departments. The average workload of faculty is 17 
credits. 

      6c.3. To what extent do workloads and class size allow faculty to be engaged effectively in 
teaching, scholarship, and service (including time for such responsibilities as advisement, 
developing assessments, and online courses)?

At both levels, frequently the average workload of the faculty exceeds the minimum required. In 
addition, the academic advice to graduate candidates is considered a fundamental task of the faculty on 
graduate programs. The effect of this overload directly affects academic advice, and research and 
creative activities. At the advanced level, as shown in table Average Number of Credits on Coordination 
and Research (referred to in the previous question) the proportion of credits for research is lower than 
for coordination within the workload distribution. Faculty may apply for assistantships which are 
granted according to the project that they have and the availability of resources. Since the 2006-2007 
academic year, an average of 12 research or teaching assistants have been assigned to 11 professors. In 
addition, some professors have sought external funds which include teaching and research 
assistantships. For example, the Project for the Professional Development of Teachers to Improve 
Science and Math Learning (MSP-San Juan), has four assistants; the research project Factors that 
Influence Students' Success, sponsored by the Council of Higher Education, has one assistant; and the 
Center for the Study of Higher Education, sponsored by the Deanship of Graduate Studies and Research, 
has an additional assistant (proposal for the establishment of the Center, available as exhibit Center for 
the Study of Higher Education proposal). 

      6c.4. How does the unit ensure that the use of part-time faculty contributes to the integrity, 
coherence, and quality of the unit and its programs? 
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At the initial and advanced levels, part-time professors are regarded as faculty members. Many of the 
part-time faculty is full-time faculty in other departments of the College of Education or other UPR 
units. Previous to their hiring, prospective part-time faculty must be evaluated for recommendation by 
the Academic Area and the Personnel Committees. Once teaching in the unit, part-time faculty are 
evaluated through a classroom visit by the Faculty Personnel Committees and a professor from the 
Academic Area . At both, initial and advanced levels, there are particular classroom visit instruments 
used byt the members of the Personnel Comittees (for more details, please refer to Standard 5e; initial 
and DGS Faculty Classroom Evaluation Instrument, available as an exhibit). 

Part-time faculty attends department and faculty meetings in order to maintain consistency and integrity 
of the unit and its programs. The part-time faculty receives regular communication from the Department 
by e-mail and regular mail. 

In 2009-2010, there were 18 part-time instructors. They are linked to the full-time faculty in the 
preparation of syllabi and the process of the candidates' assessment. 

      6c.5. What personnel provide support for the unit? How does the unit ensure that it has an 
adequate number of support personnel?

The unit has approximately 100 clerical personnel responsible for the administrative task related to the 
programs. In each department at least the unit has 2 administrative clerks to support educational 
activities related to the faculty program. The ratio of administrative personnel to faculty is 1.5; to 
candidates is 3.6. 
Support staff for the unit is a management team consisting of the Dean, the Associate Dean for 
Academic Affairs, the Assistant Dean for Student Affairs and the Administrative Affairs. The Dean 
supervises a team of five clerical personnel that includes an executive secretary, two secretaries, one 
receptionist and the messenger. The Dean also supervises a group of four professional counselors and 
one psychologist that provide direct services to candidates. The Associate Dean for Academic Affairs is 
responsible for the supervision of one secretary. Also, works with eleven department chairs; each with at 
least, one secretary. The Assistant Dean of Student Affairs supervises a team of two secretaries, two 
orientation officials and one registration official. The Assistant Dean of Administrative Affairs 
supervises six employees. At the advanced level, the DGS has a management team consisting of a 
Chairperson, an Associate Chair of Academic Affairs (vacant), an Assistant Chairperson for Student 
Affairs, a Graduate Studies Coordinator, and the DGS Professional Counselor (vacant). In addition, 
there is a Student Affairs Official, an Administrative Affairs Official, a Lab Technician assigned to the 
Counseling Lab, and four secretaries who have specific responsibilities (administrative affairs, academic 
affairs, doctoral program, and master's program, respectively) (please, see DGS Directory 09-10, II, 
available as an exhibit) . Special projects are usually coordinated by a professor, with the support of one 
or more research or teaching assistants. 

      6c.6. What financial support is available for professional development activities for faculty?

As a matter of policy and Bylaws, Faculty members can apply for sabbatical, leave of absence with or 
without pay, and financial assistance to complete doctorates. In 2006, the institution granted 3 
sabbaticals to the unit's faculty members. Also, in 2007-08, four of the faculty members received 5 
sabbaticals and two licences with financial assistance; in 2008-09, 6 sabbaticals were granted. The EMH 
College of Education offered a budget allowance so that faculty members can attend conferences, 
seminars, or conventions for professional development. This allowance pays for the faculty member's 
registration and airfare, among other expenses. Up to last year, the faculty applied for other support to 
the Deanship of Academic Affairs, the Chancellor and also, the UPR President's Office. 
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The EMH College of Education externally funded projects provide another avenue to sponsor 
professional development activities participating faculties. Since last year, due to the financial 
constraints, sabbatiacals and leave of absences with pay or financial assistance, are frozen.

      6c.7. (Optional Upload) Tables, figures, and a list of links to key exhibits related to personnel 
may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

Faculty full-time and part-time status

Statistics on highest drgree and tenure

See Attachments panel below.

6d. Unit facilities

      6d.1. How adequate are unit--classrooms, faculty offices, library/media center, the technology 
infrastructure, and school facilities--to support teaching and learning? [Describe facilities on the 
main campus as well as the facilities at off-campus sites if they exist.]

Facilities and equipment supporting the academic programs are distributed among eight buildings on 
Campus with 103 classrooms and 139 faculty offices. The EMH College of Education, including the 
Office of the Dean, is housed at the Eugenio Maria de Hostos (EMH) Building, Thus, the majority of 
academic departments are located in this building, as well as other services and offices, such as the 
Curriculum and Teaching Department, Foundations of Education Department, Department Graduate 
Studies , Guidance and Counseling Office, Educational Technology Center, Virtual Classroom, eight 
computers laboratories including the Business Education Program Laboratory, Center for Inclusive 
Assisted Technology for impaired persons, Educational Research Center, Office of Evaluation, 
Authentic Assessment Center, Student Council Office, Gerardo Selles Sola Education Library, Rafael 
Cordero Theater and three smaller amphitheaters. Ascribed to the DGS are the Graduate Research 
Center, the Counseling Lab, the CELELI, the Project for the Professional Development of Teachers to 
Improve Science and Math Learning office, the Center for the Study of Higher Education, and the 
Physiology of Exercise Lab. 

Other departments within walking distance of the EMH building include the Physical Education and 
Recreation Department/Sports Complex, School of Family Ecology (Biochemistry, Clothing, Food 
Preparation, Home Management, Independent Living for Impaired Persons Laboratories, Lydia J. 
Roberts Resource Center, the Nursery School and the Infant and Toddlers Laboratory), Occupational 
and Technology Education Laboratories, Preschool Development Center, and the UPR Elementary and 
Secondary Laboratory Schools. 

The UPR Elementary and Secondary Schools physical facilities are located across the street fron the 
EMH building and are furnished with adequate resources, offering candidates an opportunity to observe 
and teach classes. The physical facilities at the EMH College of Education are available to the 
community for the purpose of activities such as conferences, in-service training for teachers, faculty 
special projects, initiatives and events, such as the Puerto Rico Educational Research Congress, 
UNESCO Conferences, among others. Classroom space and facilities are sufficient, adequate, and 
accessible to all candidates, providing an effective teaching and learning environment. 
Faculty office space is adequate but limited, since up to this moment some faculty members (Table #2) 
and projects share offices. The challenge is to continue the effort to expand the physical facilities as 
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expressed in the UPR, Rio Piedras Campus Master Plan Vision 2016, which presents a comprehensive 
analysis of the institutional efforts to address physical issues.

      6d.2. (Optional Upload) Tables, figures, and a list of links to key exhibits related to unit facilities 
may be attached here. [Because BOE members should be able to access many exhibits 
electronically, a limited number of attachments (0-3) should be uploaded.]

Facilities distribution -Table.docx

See Attachments panel below.

6e. Unit resources including technology

      6e.1. How does the unit allocate resources across programs to ensure candidates meet standards 
in their field of study?
The unit's budget do not include a particular line of funding allocated for technology. However, since 
academic year 2005-2006 a technology fee of $25 per semester is charged to candidates at the moment 
of registration (see Board of Trustees Certification # 62 2004-2005). At the level of the Rio Piedras 
Campus, the technology fee represents an anuall revenue of one million dollars. This amount is intended 
to provide direct technology services and equipment for teaching and research aimed at students, 
connection to internet services, and WiFi services. Up to the FY 2009-2010, the distribution of the 
technology revenues was the reponsibility of the Chancellor in coordination with the Division of 
Academic and Administrative Technologies (DTAA) From 2006 to 2008, the unit received a total 
amount of $259, 937. This amount does not include a proposal submitted in 2009-2010 for equipment, 
totalling $166,209.95, that was not acted upon by the Acting Chancellor or DTAA.

      6e.2. What information technology resources support faculty and candidates? What evidence 
shows that candidates and faculty use these resources?

The unit has a system of information technology, the Gerardo Sellés Library, and the Library System of 
the University of Puerto Rico which are widely used by candidates and faculty. In terms of technology, 
the Resource Center for Learning and Research (CRAI) supports and provides faculty and candidates 
with access to emergent technologies and services. It has four computer classrooms, one Virtual 
Classroom with video-conference and audio-conference equipment, a television and editing studio, 
Graphic Design Office, and audiovisual services. The EMH building has a closed-circuit television 
system and it is wired with Internet access to all faculty offices, classrooms, amphitheatres, plus Internet 
II access to the third and fourth floors. The Guidance and Counseling Lab has been recently remodeled 
and furnished with the necessary technological equipment for its services; this lab is used by candidates 
and professors from the Guidance and Counseling Programs. The Graduate Research Center, offers 
research workshops for candidates, and has eleven computers that can be used by both faculty and 
candidates. The majority of the professors have a computer or laptop provided by the DGS, the 
Deanship of Graduate Studies and Research, or obtained through research or service grants.

The UPR provides each candidate and faculty member with an e-mail address that they are expected to 
use for university related undertakings (registration, online access to library, Blackboard courses, etc.). 
The existence of several courses in the Blackboard space is evidence of the use of this technology 
(please see 5b7-DGS Courses in Blackboard, included in exhibit Standard 5-DGS Exhibit Tables, pp. 
94-106). In addition, the University has a system-wide database where faculty is expected to report 
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individual academic and professional achievements (FACTUM). Unfortunately, this is not widely used 
by the faculty, nor is the e-mail address assigned by the University (for more details regarding unit 
facilitation of professional development related to technology, please see related information on element 
5f2).

The unit collaborates in a project with the Gerardo Sellés Solá Library, for the development of 
information and research skill integrated within the curriculum at the initial level. At the advanced level, 
there is another project aimed at fostering competencies needed for thesis, projects, and dissertations, 
and for independent research.

      6e.3. What resources are available for the development and implementation of the unit's 
assessment system?

The unit's budget does not have a particular line of funding for assessment. However, the Dean has 
allocated resources through the provision of faculty time, within their academic load, to dedicate 
themselves to the development and implementation of the assessment system. The DGS Assessment 
Committee (exhibit DGS Programs Assessment Committee) receives support from the Office of 
Evaluation of the College of Education. 

At the time when the EMH College of Education began the implementation process of its Five-Year 
Assessment Plan, The Dean appointed two faculty members, one as the coordinator of the Center 
(CEA), two graduate student assistants, and provided office space with Internet access. The CEA will 
articulate the Unit and programs evaluation and accreditation processes, and will maintain 
communication with the UPR Academic Planning Office, Admissions Office, Registrar's Office, 
Academic Affairs Deanship, Graduate Studies and Research Deanship, among other institutional or 
accreditation related units. The Unit is committed in sustaining the CEA and the Assessment Plan 
presented to NCATE.

      6e.4. What library and curricular resources exist at the institution? How does the unit ensure 
they are sufficient and current? 

The UPR Library System is composed of twenty-three libraries and collections. It provides services and 
facilities for the blind and other disabilities. It has the largest collection of bibliographical and related 
resources in the Caribbean. Examples of this are the collections in the Communication School, the 
Graduate Planning School, the Information Science Library, School of Law, and the Puerto Rico 
Collection Libraries. 

The Gerardo Selles Sola Library (GSSL), housed at the EMH College of Education, supports and 
provides services to all academic and research education programs. Its "Policy for the Development of 
the Collection Gerardo Selles Sola Library" is guided by the College of Education's Conceptual 
Framework and its academic offerings and by the UPR Library System's official collection development 
document.
In addition to the resources in this collection, the UPR Library System has access to bibliographical 
references through HORIZON, an on-line information service with access to more than 300 
bibliographical databases in various disciplines. Resources not available at the UPR Library System can 
be requested through Inter-Library Loans. Media, software, and other collections at the Center of 
Resources for Learning and Investigation (CRAI) include a variety of materials depending upon client 
needs. Catalogs, brochures, reviews, and other literature related to selection and use is located in this 
area. The Center developed a computerized management system in order to facilitate the selection and 
circulation process. Faculty and candidates participate in the search and selection of media reference 
material. The CRAI also provides training to faculty members and candidates in the integration of 
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information technologies in curriculum education. The library director and professors coordinate 
numerous workshops for faculty, candidates, and the community.

      6e.5. How does the unit ensure the accessibility of resources to candidates, including candidates 
in off-campus, distance learning, and alternate route programs, through electronic means? 

Access to information is provided through an on-line catalog (NOTIS System), for those who have 
logged on to the automated system and also by card catalog. The borrowing policies are determined by 
the Library Bylaws, which apply to all units of the Library System. Borrowing policies allow 
community members to access the Library System from outside the Campus by Internet. 
The GSSL opens 68.5 hours per week and provides faculty and candidates with access to references and 
electronic information. It is subscribed to an Online Public Access Catalog (OPAC), the local version of 
which is dubbed Horizon 7.0. There are 211 educational journal subscriptions, 1, 523 journals in full 
text, and other subscription databases that can be used from anywhere on Campus and off site. The total 
volume (in all formats) in the library is 40,128. Periodically, faculty and candidates access to books, 
journals, curricular materials, and electronic information resources, among others. In general, resources 
at the GSSL are adequate and renewed yearly as demonstrated in the yearly budget. 

In previous years, faculty members and candidates of the EMH College of Education that participated in 
the PT3 Project have had the opportunity to receive training and technical support geared to develop 
computer skills in the use of the electronic portfolio, Blackboard, email, Internet, Power Point, 
electronic roll book, and Excel, among others. The outcomes of this project have been institutionalized 
in the unit. For example, Blackboard as a tool for teaching and research is used by the majority of 
professors within the unit. The Unit's buildings provide connection and access to Internet (wireless), 
facilitating the modeling of integration of technology in the classroom, as evidenced in the course 
syllabi of most courses offered. 

      6e.6. (Optional Upload) Tables, figures, and a list of links to key exhibits related to unit 
resources, including technology, may be attached here. [Because BOE members should be able to 
access many exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

Description of resources

Resources including technology

See Attachments panel below.

Optional

      1. What does your unit do particularly well related to Standard 6?

The UPR Library System is composed of twenty-three libraries and collections. It provides services and 
facilities for the blind and other disabilities. It has the largest collection of bibliographical and related 
resources in the Caribbean. Examples of this are the collections in the Communication School, the 
Graduate Planning School, the Information Science Library, School of Law, and the Puerto Rico 
Collection Libraries. The Gerardo Sellés Solá Library (GSSL), housed at the EMH College of 
Education, supports and provides services to all academic and research education programs. In addition 
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to the resources in this collection, the UPR Library System has access to bibliographical references 
through HORIZON, an on-line information service with access to more than 300 bibliographical 
databases in various disciplines. Resources not available at the UPR Library System can be requested 
through Inter-Library Loans. Access to information is provided through an on-line catalog (NOTIS 
System), for those who have logged on to the automated system and also by card catalog. The borrowing 
policies are determined by the Library Bylaws, which apply to all units of the Library System. 
Borrowing policies allow community members to access the Library System from outside the Campus 
by Internet.

      2. What research related to Standard 6 is being conducted by the unit or its faculty?

The CoE is one of three units in the Rio Piedras Campus that is part of the Project to Integrate 
Information Competencies in the Curriculum, and is part of a research project of the UPR Library 
System to identify the information competencies of faculty and students that are participating in the 
Project. It is a fundamental effort to advance the implementation of efforts to integrate information 
competencies across the Campus, to meet the Profile of the UPRRP Student. 

Page 105


